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Abstract: Adaptive assessment has emerged as an important technological advance in the field of
education, especially in mathematics. This method uses sophisticated algorithms and advanced
technologies to tailor assessments to individual student abilities and needs, creating a personalized
learning environment. This paper investigates the implementation of adaptive assessment in
mathematics, analyzing its benefits, challenges, and effects on students' academic performance.
The research will use a theoretical approach by reviewing the existing literature on adaptive
assessment in mathematics education. Data will be collected through scientific databases and
summaries of empirical studies. Concrete examples of the use of adaptive assessment in fractions,
geometry, and algebra demonstrate significant improvements in student outcomes. The main
technological applications that support this method and recommendations for its successful
implementation in teaching are also discussed. In conclusion, adaptive assessment has shown a
significant positive impact on mathematics teaching and learning. Using sophisticated algorithms
and advanced technologies, this approach provides a personalized environment for each student,

tailoring questions and tasks to their specific abilities and needs.
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1. Introduction

In recent decades, technology has revolutionized the education and teaching process. One of
the most important innovations is adaptive assessment, which uses technology to tailor
assessments based on individual student abilities and needs. This method has found wide
application in teaching mathematics, bringing many benefits in improving student performance
and adapting teaching more effectively.

The field of study of adaptive assessment involves the integration of advanced technologies to
create a personalized learning experience. This method is based on item response theory (Item
Response Theory - IRT), which allows a more accurate assessment of students' abilities
compared to traditional assessment methods (Shute et al., 2021). Adaptive grading changes the
difficulty level of questions based on the student's responses, thus providing a personalized
learning experience.

Adaptive assessment has been emphasized in the scientific literature. Minn (2022) emphasizes
the importance of using technology in adaptive assessment, suggesting that this method can
help identify and address the specific needs of each student (Minn, 2022). Another research by
Meeter (2021) has shown that, during the COVID-19 pandemic, adaptive assessment has played
a key role in maintaining high levels of performance in mathematics, despite distance learning
(Meeter, 2021). Hwang et al. (2020) have developed a system based on fuzzy expertise, which
improves student performance by taking into account affective and cognitive factors (Hwang
etal , 2020).

is the adaptive assessment done? Adaptive grading uses an algorithm that adjusts the difficulty
level of questions based on the student's previous performance. This process begins with a set
of questions of medium difficulty level. If the student answers correctly, the algorithm offers
more difficult questions; in contrast, if the student answers incorrectly, the algorithm offers
easier questions (Martin et al., 2020). This process is repeated until an accurate assessment of
the student's ability level is achieved.

Thus, adaptive assessment constitutes an innovative and effective approach to teaching
mathematics. It offers numerous opportunities for personalizing the learning process,
improving student performance, and adapting teaching based on the specific needs of each
student.

1.1. Adaptive estimation algorithm

adaptive assessment algorithm uses a series of steps to adapt assessment questions and content
based on student performance. This algorithm usually involves the use of item response theory
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(Item Response Theory - IRT) to assess the student's skill level and adapt questions
dynamically.

Algorithm steps:

1.

Initiation of assessment

The algorithm starts by providing a question with a medium level of difficulty from a
question bank.

The questions are marked with parameters of difficulty (b) and discrimination (a)
according to the IRT theory.

Getting the answer

The student answers the first question.
The algorithm records whether the answer is correct or incorrect.

Ability assessment update

Based on the student's response, the algorithm updates the student's ability score ( 6)
using an IRT model, such as the 3-parameter logistic (3PL) model:

c+(1—-c)
1+ ea6-Db)

P(true| 6) =
where:
P(true | 0)is the probability that the student with ability 6answers correctly
c is the probability of the correct answer by chance.
a is the query discrimination parameter.
b is the question difficulty parameter.

Choosing the next question

The algorithm selects the next question based on the student's current ability rating.
The question is chosen to match the skill rating ( ), usually a question that maximizes
information at that skill level.

Repeating the process

Steps 2-4 are repeated until a sufficient level of accuracy is achieved in assessing the
student’s ability or until the set number of questions is completed.
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6. Completion of assessment

o When the assessment is completed, the algorithm provides an accurate assessment of
the student's ability ( 8) based on all the answers given during the assessment process.

1.2. Example pseudocode in Python

def adaptive_assessment(question_bank, initial_ability, max_questions):
theta = initial_ability
responses = [ ]
for i in range(max_questions):
question = select_question(question_bank, theta)
response = get_response(question)
responses.append(response)
theta = update_ability(theta, question, response)
final_ability = theta
return final_ability
def select_question(question_bank, theta):
# Select the question that maximizes information at the current ability level
return max(question_bank, key=lambda q: information(g, theta))
def get_response(question):
# Simulate getting a response from the student
return student_answer(question)
def update_ability(theta, question, response):
# Update the ability estimate using the IRT model
return new_theta_estimate(theta, question, response)

def information(question, theta):
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# Calculate the information provided by a question at a given ability level
a = question['discrimination’]

b = question['difficulty’]

¢ = question['guessing']

P =1/(1+ math.exp(-a * (theta - b)))

return (@**2*P * (1 -P))/((c + (1 - ¢) * P)**2)

1.3. Benefits of adaptive assessment

e Customization: The assessment dynamically adapts to the student's needs and abilities,
ensuring that each question is appropriate for their current level.

e Efficiency: Reduces the number of questions needed to achieve an accurate assessment,
making the process shorter and less tiring for students.

e Motivation: Students can feel more motivated as the questions are appropriate for their
level, avoiding the frustrations of too difficult or too easy questions.

Adaptive assessment is a powerful tool for improving the teaching and learning process, helping
teachers and students achieve better results in less time.

2. Literature Review

The literature review capital is a summary of previous studies and research that have addressed
the topic of adaptive assessment in mathematics education. This chapter aims to provide a
strong theoretical foundation and identify the main trends, methods used, and benefits of
adaptive assessment. Reviewing recent literature, this chapter will highlight the importance of
this innovative approach and its role in improving student performance and personalizing
instruction. Also, the challenges and obstacles related to the implementation of adaptive
assessment and the potential for future developments in this field will be examined.

Adaptive assessment is a method that uses technology to tailor assessment questions and
materials based on individual student abilities and needs. This approach enables a more accurate
and effective assessment of student performance, maximizing their potential to learn and
develop. Recent literature has shown that the use of adaptive assessment in mathematics can
lead to significant improvements in academic results and student motivation (Minn, 2022;
Wang et al., 2023).

The references selected for this chapter are from recently published studies that provide a broad
and deep overview of the topic of adaptive assessment. By integrating these sources, this
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chapter aims to provide a thorough and detailed understanding of the existing literature and
identify future directions for research and development in this area.

Kabudi et al. (2021) have done a systematic review of the literature on adaptive learning
systems enabled by artificial intelligence. This study evidenced that the use of artificial
intelligence can significantly improve the efficiency and accuracy of adaptive assessment,
enabling a better adaptation of the content and assessment questions to the specific needs of
students (Kabudi et al., 2021).

A study by An and Wu (2023) emphasizes the use of the adaptive assessment method to
improve teachers' knowledge and skills in mathematics. This approach has helped improve the
teaching and assessment of mathematics through advanced educational programs (An & Wu,
2023).

Another research by Phillips et al. (2020) suggests that the integration of an intelligent adaptive
tutoring system as a supplement instructional has shown significant improvements in students'
results in mathematics. This approach not only increases performance but also helps students
develop a deeper and more consistent understanding of the material (Phillips et al., 2020).

Luzano (2024) summarizes the threats and opportunities of assessment in mathematics
education in the age of artificial intelligence, emphasizing that personalization of learning and
flexible assessment can provide feedback and adaptive interventions tailored to the individual
needs of students (Luzano, 2024).

Another research by Zhuang et al. (2022) identified four main categories of adaptive technology
used in education: adaptive content, adaptive assessment, instruction adaptive, and navigation
adaptive. These technologies are important for personalizing the learning experience and
increasing teaching effectiveness (Zhuang et al., 2022).

Bang et al . (2023) have done a systematic review of the literature on adaptive learning systems
enabled by artificial intelligence. This study evidenced that the use of artificial intelligence can
significantly improve the efficiency and accuracy of adaptive assessment, enabling a better
adaptation of the content and assessment questions to the specific needs of students (Bang et
al., 2023).

An analysis by Zakwandi et al. (2024) suggests that the integration of an intelligent adaptive
tutoring system as a supplement instructional has shown significant improvements in students'
results in mathematics. This study emphasizes the importance of using technology to create a
more appropriate and effective learning environment (Zakwandi et al ., 2024).

A study by Olsher et al. (2024) emphasizes the use of the adaptive assessment method to
improve teachers' knowledge and skills in mathematics. This approach has helped to improve
the teaching and assessment of mathematics through advanced educational programs (Olsher et
al., 2024).
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The results of the study by Orhani (2024) show a significant improvement in the performance
of students in solving mathematical tasks, demonstrating the ability of the system to efficiently
adapt to the needs of each student. This personalized technology is hoped to contribute to
increasing students' motivation and interest in learning mathematics, helping to develop a
suitable and efficient learning environment for each student (Orhani, 2024).

adaptive assessment is a promising approach to teaching mathematics, offering numerous
benefits to students and teachers. Integrating technology and artificial intelligence into adaptive
assessment has the potential to significantly improve the learning process and increase student
performance. However, challenges such as cost and the need for technological infrastructure
remain obstacles that must be addressed to maximize the benefits of this approach.

3. Methodology
3.1. Design ofsStudy

The research will use a theoretical approach by reviewing the existing literature on adaptive
assessment in mathematics education. The methodology will include:

Literature Review: A systematic review of the literature to identify and analyze studies that
have addressed adaptive assessment in mathematics. This will include reviewing scientific
articles, books, reports, and other relevant sources.

Meta-Analysis: Analyzing and synthesizing the results of different studies to draw general
conclusions about the effectiveness and best practices of adaptive assessment.

3.2. ldentification problem

Assessing student performance in mathematics is often challenging for teachers because of the
need to tailor questions and tasks to reflect each student's abilities. Traditional assessment
methods tend to be static and do not address the different needs and paces of students. This can
lead to an inaccurate assessment of students' abilities and negatively affect their motivation and
learning outcomes. To address these challenges, it is necessary to develop and implement more
flexible and effective assessment methods, such as adaptive assessment.

3.3. Purpose of the Study

The purpose of this research is to investigate the methodologies suggested by the literature for
the implementation of adaptive assessment in the subject of mathematics. The research aims to
identify the best practices and the most effective technologies to improve student performance
through adaptive assessment.
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3.4. Research objectives

e adaptive assessment on the academic performance of students in mathematics.

e To identify the benefits of using adaptive assessment compared to traditional assessment
methods.

e Toexamine the methods and technologies suggested by the literature for the implementation
of adaptive assessment in the subject of mathematics.

e To determine the challenges and possible obstacles in the implementation of adaptive
assessment in the educational system.

3.5. Data collection and analysis

3.5.1. Data collection

Data will be collected through:

Scientific databases: The literature search will be performed in scientific databases such as
Google Scholar, Scopus, Springer, and others to find scholarly articles and studies that address
adaptive assessment in mathematics.

Summary of empirical studies: Studies that have implemented adaptive assessment will be
included in the analysis to identify their methodologies and outcomes.

3.5.2. Data Analysis

Basic analysis: The retrieved articles will be reviewed and analyzed to identify the methods
and technologies used for adaptive assessment in mathematics. The results and conclusions of
these studies will also be reviewed.

Meta-analysis: To compare and synthesize the results of different studies, meta-analysis will
be used. This will help draw general conclusions on the effectiveness of adaptive assessment
and its benefits in teaching mathematics.

4. Results

The results of the research are expected to show a significant improvement in the academic
performance of students who use adaptive assessment compared to those who use traditional
assessment methods. Also, it is expected that the literature will highlight positive experiences
related to the use of adaptive assessment, identifying its benefits in personalizing the learning
and assessment process. The results of the meta-analysis will provide a clear picture of the best
practices and the most effective technologies for implementing adaptive assessment in
mathematics.
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In this chapter, three concrete examples of how adaptive estimation can be used in mathematical
concepts will be presented to illustrate the practical application of this method. These examples
are based on recommendations and findings from the scientific literature.

4.1. Example 1: Applying adaptive fractional estimation

Mathematical concept: Fractions are an essential part of mathematics that are widely used in
many areas of everyday life and sciences. However, many students have difficulty
understanding and manipulating fractions.

Using adaptive scoring: The adaptive scoring algorithm begins with basic questions about
fractions, such as identifying the constituent parts of a fraction (numerator and denominator)
and comparing simple fractions. If the student answers correctly, the questions gradually
become more complex, including operations with fractions (addition, subtraction,
multiplication, and division) and real-world application problems that require the use of
fractions.

Example questions:

1. Basic question: "What is the numerator in the fraction Z?"
2. Intermediate question: "What is the result of adding the fractions % and ?
3. Advanced question: "A recipe calls for % a cup of sugar, but you only have a teaspoon.

If a teaspoon takes % cups of sugar, how many teaspoons will you need to fill Z the cups
with sugar?"

Findings and analysis

The results from this example show that students using adaptive fraction estimation
significantly improved their understanding of the concept and ability to perform complex
fraction operations. Adapting questions based on students' performance has helped them
gradually improve their skills and increase their confidence in using fractions.

4.2. Example 2: Adaptive estimation in geometry

Mathematical concept: Geometry involves the study of shapes, sizes, and properties of space.
It is a critical part of the mathematics curriculum and helps develop students' visual and logical
skills.

Using adaptive assessment: Adaptive assessment in geometry begins with questions about
recognizing basic shapes (such as triangles, squares, and circles) and continues with questions
that require calculating the perimeter and area of these shapes. The algorithm can progress to
more advanced questions involving geometric theorems and complex applications such as
calculating the volume of three-dimensional bodies.

10
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Example questions:

1. Basic question: "What is the geometric figure that has four equal sides and four right
angles?”

2. Intermediate question: "Calculate the perimeter of a rectangle with a length of 5¢cm and
width of 3cm."

3. Advanced question: "Using the Pythagorean theorem, calculate the length of the
hypotenuse of a right triangle with sides 6¢m and 8cm."

Findings and analysis

Adaptive assessment in geometry, students have been able to develop a deeper understanding
of geometric concepts and solve more complex problems. The results show that adapting the
questions according to the student's skill level helps to improve their visual and logical skills.

4.3. Example 3: Adaptive grading in algebra

Mathematical concept: Algebra involves using symbols and rules to manipulate these symbols
to solve equations and understand patterns. It is a critical area of mathematics that develops
logical and analytical thinking.

Using adaptive estimation: The algorithm starts with basic questions about simple equations
and shifting terms. If the student solves these questions correctly, the algorithm moves on to
more complicated questions involving quadratic equations, systems of equations, and functions.
The algorithm uses previous performance to adjust the difficulty level of future questions.

Example questions:

1. Basic question: "Choose the equation: 2x +3 = 7."

2. Intermediate question: "Solve the quadratic equation: x? — 4x + 4 = 0."

3. Advanced question: "Find the point of intersection of two functions: y = 2x + 3and
y=—-x+1"

Findings and analysis

Adaptive assessment in algebra has shown that students can develop more advanced skills in
solving equations and analyzing functions. The results show that adapting the level of difficulty
of the questions according to the student's performance helps to improve their analytical and
logical skills.

The examples above show how adaptive assessment can personalize and improve the teaching
and learning process in mathematics. By tailoring questions based on student performance,
adaptive assessment ensures that each student is challenged appropriately, thereby maximizing
their potential to learn and develop. This approach not only helps improve academic results but
also increases students' motivation and engagement in mathematics. The results from this study

11
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show that adaptive assessment is an effective tool for personalizing teaching and increasing
student performance.

4.4. Applications for the implementation of adaptive assessment in the subject of

mathematics

Adaptive assessment can be successfully implemented in mathematics through a variety of
advanced technology applications. These apps use artificial intelligence, machine learning
algorithms, and big data analytics to create personalized learning and assessment experiences
for students. Below are some of the key technology applications that can be used for adaptive
assessment in mathematics, along with concrete examples of their use.

4.4.1. Khan Academy

Application description: Khan Academy is an online educational platform that offers
personalized lessons in a wide range of subjects, including mathematics. The platform uses
adaptive assessment to tailor content and exercises based on student performance.

Example of use: A student learning about fractions can begin with basic exercises for
identifying the numerator and denominator. If the student shows good performance, the
platform offers more complex exercises such as adding and subtracting fractions. If the learner
struggles, the algorithm adjusts exercises to reinforce basic concepts.

Findings and analysis: Using Khan Academy shows significant improvement in students'
understanding of fractions. The platform enables immediate feedback and adapts the exercises
according to the needs of each student, thus increasing the efficiency of learning.

4.4.2. ALEKS (Assessment and Learning in Knowledge Spaces)

App Description: ALEKS is an online system for assessment and learning in math and
science. This system uses artificial intelligence to adapt lesson content based on students'
abilities and identify weak points.

Example of use: In an algebra class, students begin with a diagnostic test to assess their initial
knowledge. Based on test results, ALEKS creates a personalized lesson plan that addresses
students' weaknesses and helps them advance in new concepts such as quadratic equations and
systems of equations.

Findings and Analysis: Studies show that students who use ALEKS show significant

improvement in their math performance. The tailored learning system helps students overcome
weaknesses and develop a deeper understanding of algebra concepts.

12
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4.4.3. DreamBox Learning

Application description: DreamBox Learning is an adaptive learning platform that focuses on
math for students in kindergarten through 8th grade. The platform uses adaptive algorithms to
create personalized learning experiences and adapt assignments based on student performance.

Example of use: A third-grade student learning about geometry begins with tasks about
recognizing basic shapes such as triangles and squares. DreamBox adapts tasks to include
calculating the perimeter and area of these shapes, advancing to more complex tasks based on
student performance.

Findings and analysis: Students who use DreamBox show a steady increase in understanding
of geometric concepts. The platform offers appropriate challenges and immediate feedback,
increasing student engagement and motivation.

4.4.4. IXL Learning

App Description: IXL Learning is an online learning platform that provides personalized
exercises in math and other subjects. The platform uses adaptive technology to tailor exercises
and help students improve their performance.

Example of use: In a math class that teaches about functions, students use IXL to solve various
exercises. The platform's algorithm adjusts the difficulty of exercises based on students'
previous performance, helping them better understand linear and quadratic functions.

Findings and analysis: The use of IXL Learning shows improvement in students'
understanding of the functions. The platform enables a personalized learning approach,
allowing students to progress at their own pace and reinforce learned concepts.

Apps like Khan Academy, ALEKS, DreamBox Learning, and IXL Learning offer excellent
opportunities for implementing adaptive assessment in mathematics. These platforms use
technology to tailor learning content and exercises based on individual student needs, thereby
increasing learning efficiency and academic performance. The results from the use of these
applications show a significant improvement in the understanding of mathematical concepts
and an increase in the student's motivation. Adapting tasks and exercises based on student
performance helps develop a more appropriate and effective learning environment.

4.5. Analysis of the results

To better understand the effectiveness of adaptive assessment, it is important to analyze several
key aspects:

Student performance: Test results can show a significant improvement in the academic
performance of students who use adaptive assessment. Comparison with the control group may

13
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indicate that students in the adaptive assessment group may have achieved higher scores on
math tests.

Engagement and motivation: Adaptive assessment can help increase student engagement and
motivation. Tailored questions can provide an appropriate challenge for each student, avoiding
frustration with questions that are too difficult or too easy.

Personalization of learning: One of the main benefits of adaptive assessment can be the
personalization of learning. The results may indicate that this approach can be effectively
adapted to address the individual needs of students, helping them to progress at their own pace.

Instant Feedback: The adaptive grading algorithm can provide instant feedback to students,
helping them to immediately recognize their mistakes and learn from them. This feedback can
be critical to improving learning and developing their math skills.

5. Discussion

In this chapter, the results achieved by the use of adaptive assessment in the subject of
mathematics will be discussed, based on the concrete examples and the analysis of the results
presented earlier. The discussion will include the main benefits of this approach, potential
challenges, and obstacles, as well as recommendations for the successful implementation of
adaptive assessment.

One of the most important benefits of adaptive assessment is the personalization of the teaching
process. As the examples and analysis results show, adapting questions and exercises based on
individual student performance helps address the specific needs of each student. This leads to
a more effective and efficient learning experience, increasing student motivation and
engagement. Results from the use of adaptive assessment in fractions, geometry, and algebra
show significant improvements in student academic performance. The adaptive assessment
algorithm allows students to progress at their own pace and develop a deeper understanding of
mathematical concepts. Comparison with traditional assessment methods shows that students
in the adaptive assessment group achieve higher results in mathematics tests. Adaptive
assessment helps increase student engagement and motivation by providing questions and
exercises that are appropriate for their current skill level. Students do not feel frustrated by
questions that are too difficult or bored by questions that are too easy. On the contrary, they are
motivated to progress and improve their skills. Another important benefit of adaptive
assessment is the immediate feedback it provides to students. This feedback helps students to
immediately understand their mistakes and learn from them. Immediate feedback is critical to
improving learning and developing their math skills.

Adaptive assessment is the cost and the need for technological infrastructure. Implementing
this approach requires advanced technological equipment and specialized software, which can
be costly for many schools and educational institutions. In addition, it is necessary to have
continuous technical support to ensure the proper functioning of adaptive assessment systems.

14
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Another challenge is training teachers to effectively use adaptive assessment systems. Teachers
must be able to interpret assessment results and use the data to adapt their teaching strategies.
It takes time and effort to ensure that teachers are prepared to use these technologies in the
classroom. The use of adaptive assessment technology also raises concerns about data privacy
and security. It is important to ensure that student data is protected and used ethically. This
requires strong policies and procedures for managing data and protecting student privacy.

Adaptive assessment shows that this approach has great potential to improve the academic
performance of students and to personalize the teaching process. Key benefits include
personalizing learning, improving academic performance, increasing engagement and
motivation, and providing instant feedback. However, the implementation of this approach
faces challenges such as cost and the need for technological infrastructure, teacher training, and
data security. To overcome these challenges, it is necessary to invest in technology, provide
ongoing training for teachers, and develop policies and procedures for data management.

6. Conclusion

Adaptive assessment has shown a significant positive impact on mathematics teaching and
learning. Using sophisticated algorithms and advanced technologies, this approach provides a
personalized environment for each student, tailoring questions and tasks to their specific
abilities and needs. Results from concrete examples of using adaptive assessment in fractions,
geometry, and algebra demonstrate significant improvements in student academic performance.
Students not only achieve higher results but also show an increase in engagement and
motivation to learn. The immediate and accurate feedback that adaptive assessment provides
helps students understand and correct their mistakes in real-time, thereby strengthening their
math skills and critical thinking.

However, implementing adaptive assessment is not without challenges. The high cost and need
for advanced technological infrastructure constitute significant obstacles for many educational
institutions. Furthermore, training teachers to effectively use these systems and interpret the
results takes time and resources. Also, privacy and data security issues are important and require
well-thought-out solutions to protect student information. To overcome these challenges, it is
essential to invest in technology, provide ongoing training for teachers, and develop strong data
management policies and procedures. Overall, with well-planned and supported
implementation, adaptive assessment has the potential to transform mathematics teaching and
learning, creating a more effective and satisfying experience for students.

9. Recommendation

e Investment in technological infrastructure - To successfully implement adaptive
assessment, it is necessary to invest in the technological infrastructure of schools and
educational institutions. This includes advanced hardware, specialized software, and

15
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ongoing technical support. Investing in technology is essential to ensure that students have
access to the tools they need to improve their academic performance.

e Training - It is important to provide ongoing training for teachers to effectively use adaptive
assessment systems. Teachers must be able to interpret assessment results and use the data
to adapt their teaching strategies. This requires structured training programs and ongoing
professional support.

e Data Security Policy and Procedures - To ensure the privacy and security of student data, it
is necessary to develop and implement robust data management policies and procedures.
This includes the use of secure technologies for data storage and transmission, as well as
the creation of protocols for the protection of student privacy.
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OKUL ONCESI Y(")NE_Ti_CiL_ERiNiN MEVZUATTA BELIRTILEN HAK VE
SORUMLULUKLARINA ILISKIN KARSILASTIKLARI SORUNLAR VE COZUM
ONERILERI?

Fatma Giirluk® Prof. Dr. Cem Tuna*

OZET: Her toplumun varhigini gelistirmek igin yararlandigi egitim kurumlarinda, isleyis
belirlenmis olan yasalara gore yliriitiilmektedir. Okul yoneticileri egitim mevzuati dedigimiz yazili
hukuk kurallarina uygun olarak gorev yaptiklar1 kurumlar1 yonetmektedirler. Bu arasgtirmanin
amaci, okul dncesi yoneticilerinin gorevlerini yerine getirirken kendilerine yasal olarak tanimlanan
haklarin1 kullanirken ve sorumluluklarini yerine getirirken karsilagtiklar1 sorunlar1 arastirmak ve
¢Oziim bulabilmek amaciyla sunulan onerileri incelemektir.

Bu aragtirmada nitel arastirma tekniklerinden fenomenoloji deseni kullanilmistir. Aragtirma
kapsaminda arastirmacilar tarafindan okul oncesi yoneticilerinin hak ve sorumluluklarina iliskin
yart yapilandirilmis goriisme formu hazirlanmistir. Arastirma kapsaminda goniilliiliikk esasina
dayali olarak Rize ilinde gorev yapan 14 okul 6ncesi yoneticisi ile goriismeler yapilmistir. Yapilan
goriismeler kayit altina alinmistir. Arastirmanin bulgular boliimiinde yapilan goériismeler sonucu
elde edilen verilerin igerik analizi, frekans ve yiizde analizi yapilarak katilimcilarin dogrudan
ifadelerine yer verilmektedir.

Okul 6ncesi yoneticilerinin sorumluluklarinin yetki ve haklarina oranla daha fazla oldugu,
yoneticilik meslek kanunu olmamasi ve okul yoneticiliginin ikinci bir gérev olmasinin problem
durumlarinin ¢6ziimiinii zorlastirdigi, okul yoneticilerinin sorumluluk genisligi ve calisma saatleri
gz Oniinde bulundurularak haklarinda iyilestirme yapilmasi gerektigi arastirmanin Snemli
sonuglaridir.
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PROBLEMS FACED BY PRESCHOOL ADMINISTRATORS REGARDING
THEIR RIGHTS AND RESPONSIBILITIES SPECIFIED IN THE LEGISLATION
AND SOLUTION SUGGESTIONS

ABSTRACT: In educational institutions that every society uses to improve its existence,
the operation is carried out in accordance with the determined laws. School administrators
manage the institutions in which they work in accordance with the written rules of law,
which we call education legislation. The purpose of this research is to investigate the
problems faced by preschool administrators while exercising their legally defined rights
and fulfilling their responsibilities, and to examine the suggestions offered to find
solutions.

In this research, phenomenology pattern, one of the qualitative research techniques,
was used. Within the scope of the research, a semi-structured interview form regarding the
rights and responsibilities of preschool administrators was prepared by the researchers.
Within the scope of the research, interviews were held with 14 preschool administrators
working in Rize on a voluntary basis. The interviews were recorded. In the findings section
of the research, content analysis, frequency and percentage analysis of the data obtained as
aresult of the interviews are made and the direct statements of the participants are included.

The important results of the research are that the responsibilities of preschool
administrators are greater than their authority and rights, that there is no profession law for
administrators and that being a school administrator is a secondary duty makes it difficult
to solve problem situations, and that improvements should be made in the rights of school
administrators by taking into consideration their breadth of responsibilities and working
hours.

Keywords: School Management, School Administrator, Legislation, Rights,
Responsibility

1. GIRIS

Bu boliimde arastirmanin problem durumu, arastirmanin amaci, aragtirmanin problem
cumlesi, 6nemi, varsayimlari, kapsami ve sinirliliklar1 ve aragtirmanin temel kavramlar1 yer
almaktadir.

Arastirmanin Problem Durumu
Orgiitlerin isleyisini belirleyen ve siirekliligini saglamas1 igin gerekli diizenin
olusturulmasini saglayan temel 6geler yazili hukuk metinleridir. Bu hukuksal diizenlemeler
orglitte goérev yapanlarin gorev alanlarini, gorev yetkinliklerini, sorumluluklarin1 ve haklarin
onceden belirleyerek, isleyis sirasinda yapilmasi gerekenleri ve alinmasi gereken onlemleri
belirlemektedir. Hukuk kurallarina uymak devlet giicii ile saglandigi i¢in bu kurallar toplumda
cok etkilidir (Gozubuylk, 1993)

Egitimin zorunlu olmasi nedeniyle egitim devlet tarafindan karsilanmaktadir. Egitim
hakkindan herkesin faydalanabilmesi i¢in egitim alaninda cesitli hukuksal diizenlemeler
yapilmistir. Hukuk ile egitimi birlestiren bu kurallar bir bilim dali olan Egitim Hukuku’nu
ortaya ¢ikarmistir (Okcu, 2007).

Egitim hukuku, egitim Orgiitlerinin yapisini, yonetim seklini ve okul yoneticileri,
ogretmenler, Ogrenciler, veliler, okul calisanlarindan olusan tiim Orgiit paydaslarinin
sorumluluklarini ve haklarini diizenleyen hukuk kurallarinin tiimiinii kapsayan hukuk dalidir
(Karaman Kepenekgi ve Tagkin, 2017).
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Ozellikle 6rgiin egitim kurumlari basta olmak iizere kurumlarin hukuki durumlarini, temel
yapisini, isleyisini, yonetim bi¢imini, organlarin hak ve sorumluluklarini, okulla dogrudan
iliskisi bulunan o6gretmen, 6grenci ve velilerin hukuki kurallarini diizenleyen kurallarin
timudar (Akylz, 1981; Akyiz, 2020).

Toplumu sekillendiren ve varligi ¢ok eski yillara dayanan egitim orgiitlerinin isleyisinden
birinci diizeyde sorumlu olan okul yoneticilerinin de yazili hukuk kurallar1 tarafindan belirlenen
haklar1 ve sorumluluklar1 bulunmaktadir. (Cereci, 2019).Y 0neticiler i¢cin sorumluluk belirlenen
davraniglart gosterme ve belirlenmis kurallara uyma zorunlulugudur. Bagka bir ifadeyle
yoneticilerin sorumluluklarini uymalar1 gereken kurallar belirlemektedir. Yonetici agisindan
sorumluluk bu kurallara uymanin yaninda ayni zamanda gorevini en iyi sekilde yerine getirmeyi
yuklenmesidir (Taymaz, 2000).

Okul yoneticilerinin yonetsel gorevlerini yerine getirirken uymalari gereken kurallar ve
yerine getirmeleri gereken sorumluluklar hukuk kurallart tarafindan belirlenmistir. Okul
yoneticilerinin gorevleri ve bu gorevleri yerine getirirken bilmesi gereken hukuki kurallarin
belirtildigi kaynak ise mevzuattir. Mevzuat, okul yoneticilerinin yonetim surecinde Ki
yetkilerini belirleyerek, yoneticilerin siiregte bu kurallar dogrultusunda uygun kararlar alma ve
uygulama konusunda yol gostererek sinirlart belirlemektedir. Hukuksal metinlerin belirledigi
bu sorumluluklarin hukuksal agidan bir sonucu olmasi, okul yoOneticilerinin yonetimsel
gorevlerini yerine getirirken mevzuatta belirtilen kurallara uyma konusunda oldukca dikkatli
olmalarmi saglamaktadir. Okul yoneticileri mevzuatta kendilerine tanimlanan sorumluluklarini
yerine getirirken gorev yaptiklari egitim kademesinden, fiziksel kosullardan, maddi ve manevi
durumlardan vb. kaynaklanan sorunlar yasamaktadirlar. Okul yoneticilerinin y&netimsel
stirecte kendilerine tanimlanan sorumluluklar hakkindaki diistinceleri, sorumluluklar1 yerine
getirirken varsa karsilastiklart sorunlar, karsilastiklar1 bu sorunlarin neler oldugu ve bu
sorunlart yagayan birincil kisilerden sorunlarin ¢oziimiine iligkin Onerilerin incelenmesi
gerektigi diisiiniilmektedir.

Okul yoneticilerinin mevzuatta belirtilen bircok sorumlulugu yerine getirmesine yardimci
olacak ve isleyise yol gosterecek, yine hukuk kurallarina dayali tanimlanmis haklar
bulunmaktadir. Okul yoneticilerinin yonetimsel siirecte zaman zaman sorumluluklarin ¢ok
fazla olmasi gibi nedenlerle bu haklarin1 kullanamadiklari goriilmektedir. Yoneticilerin
kendilerine tanimlanan haklarim1 bilme diizeyleri, haklarin1 tam olarak kullanip
kullanamadiklari, kullanilamama durumunda bunun nedenleri ve bu nedenlerin ¢dziimiine
iliskin goriislerin ve Onerilerin de incelenmesi gerektigi diisiiniilmektedir.

Arastirmanin Problem Ciimlesi

Okul 6ncesi egitim kurumlarinda gorev yapan okul yoneticilerinin mevzuatta belirtilen hak

ve sorumluluklarina iligskin goriisleri nelerdir?
Arastirmanin Amaci

Bu arasgtirmanin amaci, 2023-2024 egitim Ogretim yilinda Rize ilinde Milli Egitim
Bakanligi’na bagli okul dncesi egitim kurumlarinda goérev yapan okul idarecilerinin, mevzuata
gore sahip olduklari hak ve sorumluluklarina, hak ve sorumluluklara iligkin problem
durumlarina ve bu problem durumlarinin ¢6ziim 6nerilerine iligskin goriislerinin incelenmesidir.

Bu amag dogrultusunda ise arastirmada asagida yer alan sorulara cevap aranmistir:

1. Okul 6ncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanunu’na gore sahip olduklari
Mesleki Haklar, Mali Haklar, Korunma Haklar1 ve Sosyal Haklar ve bu haklarin;

a) Kullanimu sirasinda karsilastiginiz problem durumlari nelerdir?

b) Bu problem durumlarina ¢6ziim dnerileriniz nelerdir?
2. Okul 0Oncesi yoneticilerinin Milli Egitim Mevzuat’ na gore sahip olduklar1 Egitim Alma
Hakki, Kariyer Hakki, Hizmeticinde Yetistirilme Hakk1, Yurti¢i ve Disinda Yetistirilme Hakk1
ve Konut Edinme Haklar1 ve bu haklarin;

a) Kullanimi sirasinda karsilastiginiz problem durumlari nelerdir?
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b) Bu problem durumlarina ¢6ziim 6nerileriniz nelerdir?
3. Okul 6ncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanununu ve Milli Egitim Mevzuati
ile sahip olduklari egitim 6gretim etkinlikleri sorumluluklari, okul gelistirme sorumluluklari,
mali sorumluluklar, 6grenci ve personel isleri sorumluluklari, fiziksel ortam ve ¢evre iliskileri
sorumluluklar1 ve sorumluluklarin;

a) Yerine getirirken karsilastiginiz problem durumlari nelerdir?

b) Bu problem durumlarina ¢6ziim 6nerileriniz nelerdir?
4, 657 Sayil1 Devlet Memurlar1 Kanunu ve Milli Egitim Mevzuati’nda yer almayan ancak okul
oncesi yoneticilerinin hak ve sorumluluklari kapsaminda oldugunu diisiindiigiiniiz konular
nelerdir?
5. Okul oncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanunu ve Milli Egitim
Mevzuati’nda belirtilen hak ve sorumluluklarini daha etkili bir sekilde kullanma konusunda
nasil bir igbirligi modeli gelistirilebilir?

2. KURAMSAL VE KAVRAMSAL CERCEVE

Bu boéliimde aragtirmanin konusu ile ilgili olarak egitim yonetimi, egitim yonetiminde
okul yoneticisi, egitim hukukuna gore okul dncesi yoneticilerinin haklar1 ve sorumluluklar
hakkinda alan yazin bilgileri yer almaktadir.

2.1. Egitim Yonetimi

Insanlar hayatlarmi saglikli, verimli ve faydali bir sekilde gegirebilmeleri igin
yasamlarinin her donemlerinde bilgiye ve daha genis kapsamiyla egitime ihtiya¢ duyarlar.
Egitim faaliyetleri bir biitiin olarak degerlendirilir ve ayn1 zamanda egitim, uzun soluklu bir
stiregten sonra ve belli disiplinler igerisinde yiiriitiillerek elde edilebilir. Bundan dolayidir ki
egitim tiim siireclerinde yoOnetimsel islemlere ihtiyagc duyar ve yonetimsel calismalarla
disiplinli, saglikli bir sekilde gerceklesebilir.

Egitim “eduction” Latin kokenli bir sozciiktiir. Kokeninde “educare” ve “educere”
sozctiklerini barindirmaktadir. “Educare” s6zciigli 68renen kisinin becerilerini artirmak igin
bilgi kazandirmak, “Educere” sozciigii ise ileri tagimak anlamlarina gelmektedir (Billington,
1997°den aktaran Karaman Kepenek¢i ve Taskin, 2017).Tiirk Dil Kurumu’nun tanimina goére
ise egitim, cocuklarin toplum yasamindaki yerlerini alabilmeleri i¢in gereken bilgi, beceri ve
anlayislar1 elde etmelerine, kisiliklerini gelistirmelerine, okul i¢inde veya disinda dogrudan
veya dolayli olarak yardim etmektir. (Tiirk Dil Kurumu [TDK], 2005).

Egitim alanlarinda amaglarin gerceklestirilebilmesi ve ihtiyaglarin karsilanabilmesi i¢in
insanlarin, diger insanlarla birlikte yagamalar1 ve egitimsel, ekonomik, politik tiim amaglarin
gerceklestirilmesi icin birlikte ve koordineli bir seklide hareket gerekmektedir. Gerekli olan
ithtiyaglar isbirligine dayali oOrgiitsel bir yasami gerekli kiliyorsa gerekli diizenlemeler

yapilmalidir. Bir orgiitlin var var olabilmesi yonetimin de var olmasi gerekliligi demektir (Can,
2006).

Y Onetim insanlar1 belli bir amaca yoneltmek ve bu amaca ulagmak i¢in gergeklestirilen
is ve cabalardir. Yonetim ayni zamanda isbirligi halindeki diger kisilere is yaptirabilme
faaliyetleri olarak da tanimlanmaktadir. Ayrica organizasyonel bir ortamda gergeklestirilen
bilimsel ve zihinsel aktiviteler de yonetim olarak tanimlanabilir (Marsap, 2000). Baska bir
tanima gore ise yOnetim; oOrgiitteki hedeflerin gergeklestirilmesi i¢in planlama, planlama,
orgiitleme, koordinasyon, degerlendirme ve sorun ¢ozme gibi islevlere iligkin kavramlarin,
teorilerin, ilkelerin ve tekniklerin bilingli ve sistemli bir sekilde uygulanmasiyla ilgili
caligmalarin biitiiniidiir (Erdogan, 2000).
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Egitim yonetimi toplumun egitim ihtiyacini karsilayan egitim sistemlerinin ve sistem
icindeki Orgiitlerin yonetimin kapsamaktadir. Egitim programlarinin etkili bir bigimde
uygulanmasi, egitim Ogretim hizmetleri, personelin yonetimi, ayrilan biitcenin ve arag
gereglerin en verimli sekilde kullanilmasi i¢in gerekli ¢alismalarin yapilmasi ile yonetim
sureglerinin verimli bir sekilde gerceklestirilmesi de egitim yonetimi ile saglanir (Ilgar, 2005).

2.2. Egitim Yonetiminde Okul Yoneticisi

Egitim yoOnetimi egitim Orgiitlerini belirlenen hedeflere ulastirmak i¢in gerekli olan
kaynaklar1 saglayip, bu kaynaklar1 verimli bir sekilde kullanarak alinan kararlar1 ve egitim i¢in
belirlenen politikalar1 uygulamaktir (Kaya, 1993). Baska bir tanima gore ise egitim ydnetimi,
egitim sistemi i¢in saglanan mevcut kaynaklari verimli bir sekilde kullanarak, hedeflenen temel
amaclar1 gergeklestirmek i¢in uygulanan faaliyetler biitiiniidiir seklinde tanimlamaktadir
(Erdogan, 2000).

Egitim yOneticisi egitimin sistemini bir biitiin olarak analiz ve sentez ederek egitimin
biitiinii ile ilgilenen kisidir (Bursalioglu, 1991). Okul yonetimi egitim yonetiminin daha sinirl
bir alanda uygulanmasini ifade etmektedir. Okul yonetiminde ki bas aktdr olan miidiirler
calisanlar1 orgiitleyen, emir veren, ¢alismalar1 organize edip yonlendiren ve yapilan calismalari
denetleyen kisilerdir (Giirsel, 2003). Yonetici atamalar1 Milli Egitim Bakanlhigi Egitim
Kurumlarina Yonetici Gorevlendirme Yonetmeligi dogrultusunda yapilmaktadir. Yonetmelik
kapsaminda yonetici atamalar1 i¢in bazi sartlar belirlenmistir. Yiiksekogretim mezunu olmak,
milli egitimin bakanlig1 kadrosunda 6gretmen olarak gérev yapiyor olmak, gorevlendirilecegi
kurumlarda alan bakimindan 6gretmen olarak atanabilecek pozisyonda olmak, ilk defa
yoneticilik kapsaminda bakanlik tarafindan yapilan sinavlarda basarili olmak, smav
basvurularinin son giinii itibariyle son dort y1l iginde adli ve idari sorusturma sonucu gorevinden
alinmis olmamak gerekir. Ayrica miidiir olarak gorevlendirileceklerde miidiir, kurucu miidiir,
miidiir bagyardimciligi veya midiir yetkili 6gretmen olarak en az bir yil gérev yapmis olmak,
miidiir bagyardimcist ve miidiir yardimcisi olarak gorevlendirmelerde bunlara ek olarak adaylik
stireci dahil en az iki yil 6gretmenlik yapmak sartlar1 aranmaktadir (MEB EKYGY,2018)

2.3. Egitim Hukukuna Gére Okul Oncesi Yoneticilerinin Haklar

Egitim kurumlarimin ve bu kurumlardaki egitim siirecinin hukuksal dayanaklara gore
yonetilmesi ve egitim kurumlarinin belirledikleri vizyon ve misyon amaglar1 dogrultusunda
hedeflerine ulagabilmesi icin okul yoOneticilerine bir takim haklarin tanimis olmasi
gerekmektedir (Karaman Kepenekg¢i ve Taskin, 2017).

Okul yoneticileri de birer 6gretmen oldugu i¢in Devlet Memurlar1 Kanunu ve milli egitim
mevzuatinda Ogretmenlere tanmnan haklardan yararlanmaktadirlar. Devlet Memurlari
Kanunu’nun 17. Maddesinde belirtilen “Devlet memurlari, bu kanun ve kanuna dayanilarak
tlzuk ve yonetmeliklere gore tayin ve tespit olunup yirirlikte bulunan hikimlerin kendileri
hakkinda aynen uygulanmasini isteme hakkina sahiptirler.” tanimlamas1 okul y6neticilerinin de
ogretmenlerle ayni haklar1 oldugunu gostermektedir.

2.3.1. Egitim Hukuku Kapsamindaki Devlet Memurlar1 Kanunu’na
Gore Okul Oncesi Yoneticilerinin Haklar

Devlet Memurlar1 Kanunu’na gore 6gretmenlere ve dolayisiyla birer 6gretmen olan okul
yoOneticilerine taninan haklar mesleki haklar, mali haklar korunma haklar1 ve sosyal haklar
bagliklar altinda yer almaktadir.
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2.3.1.1. Mesleki Haklar

Mesleki haklar memurluk meslegi ile ilgili haklardir. Devlet Memurlar1 Kanunu
kapsaminda yer alan mesleki haklar giivenlik, hizmet, terfi etme, izin, miiracaat, sikayet ve dava
acma, sendika kurma, sendikaya iiye olma ve smif degistirme haklarini igermektedir ve tim
ogretmenlerle beraber okul yoneticilerini de kapsamaktadir. (Giinday, 2012).

Giivenlik hakki, Devlet memurlar1 kanununun “genel haklar” boliimiinde yer almaktadir
ve “Kanunlarda yazili haller disinda devlet memurunun memurluguna son verilmez, aylik ve
baska haklar elinden alinamaz.” seklinde agiklanmaktadir (DMK, madde: 18). Bu madde ile
ogretmenlik meslegine sahip olan okul yoneticilerinin meslekleri yasal bir zemin ile giivence
altina alinmaktadir.

Hizmet hakki, egitim ve Ogretim sinifinda gorevlendirilen Ogretmenlerin ve okul
yoneticilerinin “Hi¢chir memur kendi sinifinin disinda ve sinifimin icindeki derecesinin altinda
bir derecenin gorevinde ¢alistirilamaz.” (DMK, madde:45) ifadeleriyle tanimlanmistir.

Terfi etme hakki Devlet Memurlar1 Kanunu’nda “Kademe ilerlemesinin yapilabilmesi
icin bulundugu kademede bir yil ¢alismis olmasi ve bulundugu derecede ilerleyebilecegi bir
kademenin bulunmas sarti aranir. Bir siire gérev yapmak tizere, mecburi olarak atanan birinci
derecede oncelikli bolgelerde bulunanlara, fiilen ¢alisma ile gegirilen her iki yil i¢in bir kademe
ilerlemesi daha verilir. Son sekiz yil i¢inde disiplin cezast almayanlara ise aylik derecelerinin
yiikseltilmesinde dikkate alinmak tiizere bir kademe ilerlemesi uygulamir.” seklinde
tanimlanmistir (DMK, madde: 64-70)

Izin haklar1 genel haklar boliimiinde yer almaktadir. Izin haklar1 yillik izin ve mazeret izni
olarak ayrilmistir. Devlet Memurlar1 Kanunu’nda yillik izinlerinin kullanimi “Yaz tatili ile
dinlenme tatillerinde izinli sayilir ve hastalik ile diger mazeret izinleri disinda yullik izin
verilmez.” (DMK, madde: 102) seklinde tanimlanmistir. Mazeret izinleri kapsaminda analik
izni ; “Dogumdan dnce sekiz, dogumdan sonra sekiz hafta olmak iizere toplam on alti hafta
stireyle analik izni verilir. Cogul gebelik durumunda ise dogum oncesi sekiz haftalik analik izni
siresine iki hafta eklenir.” seklinde, babalik, evlilik veya 6liim nedeniyle taninan mazeret
izinleri; “Esinin dogum yapmasi hdlinde, kendi istegi tizerine on giin babalik izni; kendisinin
veya ¢ocugunun evlenmesi ya da esinin, ¢ocugunun, kendisinin veya esinin ana, baba ve
kardegsinin oliimii hallerinde istegi tizerine ise yedi giin izin verilir.” seklinde tanimlanmistir.
Sut izni ise; “Bebegini emzirmesi igin analik izninin siiresinin bitim tarihinden itibaren ilk alti
ayda giinde ti¢ saat, ikinci alti ayda giinde bir buguk saat siit izni verilir.” seklinde belirtilmistir.
Engelli veya siiregen hastaligi olan ¢ocugunun bakimi i¢in taninan mazeret izni ise “Yuzde
yetmis oraninda engelli olan ¢cocugunun hastalanmast halinde raporuna dayali olarak ana veya
babadan birine bir yil i¢inde toptan, boliimler hdlinde on giin mazeret izni verilir.” olarak
belirtilmistir (DMK, 1965: madde 104).

Miiracaat, sikdyet ve dava agma hakki korunma hakki kapsaminda yer almaktadir ve
“Kurumlaryla ilgili resmi veya sahsi iglerden dolayr miiracaat etme, amirleri veya kurumlar
tarafindan kendilerine uygulanan idari eylem ve islemlerden dolayi sikdayet ve dava agma
hakkina sahiptirler.” (DMK, madde: 21) hiikmiiyle belirtilmektedir. Sendikaya liye olma hakki
ise Devlet Memurlar1 Kanunu’nda “Anayasada ve 6zel kanununda belirtilen hikiimlere gére
sendikalar ve iist kuruluslar kurabilir ve bunlara iiye olabilirler.” (DMK, madde: 22)
hiikkmiiyle belirtilmistir.

Smif degistirme hakki ise ilgili kanunda “Eyit dereceler arasinda veya derece
yiikselmesi suretiyle sinif degistirme uygundur. Sinif degistireceklerin gegecekleri sinif ve gérev
icin ilgili kanunda veya kurulus kanunlarinda belirtilen niteliklere sahip olmalar: sartti
aranmaktadrr.” (DMK, madde:17) seklinde yer almistir.
2.3.1.2. Mali Haklar
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Bu kurallara gore tanimlanan hak ve giivecelerdir. Aylik (maas) ve ders lcreti, yolluk,
egitim Ogretim tazminati, emekli maas1 ve emekli ikramiyesi, dul ve yetim ayligi, yabanci
tazminati hakki olarak ele alinir.

Maas hakki; Devlet Memurlari Kanunu’nun 147. maddesinde “Bu kanuna tabi kurumlarda
gorevlendirilenlere hizmetlerinin karsiliginda, kadroya dayanilarak ay itibariyle odenen
para.” olarak tanimlanmistir.

Ders gorevi iicreti hakki; Devlet Memurlart Kanunu’nun 89.maadesinde “Her derecedeki
egitim ogretim kurumlar ile tiniversite, akademi, okul, kurs gibi o6rgiin veya yaygin egitim
yapan egitim kurumlari ile benzeri kuruluslarda ogretmen bulunmamasi halinde ogretmenlere
ticretli ek ders gorevi verilebilir.” hikkmii ile tanimlanmistir. Devlet Memurlar1 Kanunu
kapsaminda yer almayan ve sadece okul yoneticilerine taninan ek ders ayricaligt MEB Y Onetici
ve Ogretmenlerinin Ders ve Ek Ders Saatlerine Iliskin Karari’'nin 5. maddesi ile “Orgiin ve
vaygin egitim kurumlarimin miidiirii haftada alti saat ders okutmak ile yiikiimlii” oldugu
belirtilmektedir. Yine ilgili kararin 6. maddesinde “Orgiin, yaygin egitim kurumlarinda aylik
karsilig1 ders gorevini tamamlayan okul miidiirleri brang alanlarinda veya kendi istekleri ile
alanlart disinda ek ders gorevi alabilir ve iicretini talep edecek hakka sahiptir.” ifadesi yer
almaktadir.

Yolluk hakki; “Bir gérevin ifasi igin siirekli veya gegici olarak gérev yerinden ayrilanlarin
yol giderleri ve giindelikleri, yolluklar hakkindaki Harcirah ve Biit¢e Kanunu hiikiimlerine gore
odenir.” (DMK, madde: 177) olarak tamimlanmigtir. Yolluk hakkinin igerigi ise Harcirah
Kanununun 10. Maddesi’nde “Yurt icinde veya yurt disinda gérev yapmakta iken siirekli bir
goreve naklen atananlar yol masrafi, yevmiye, aile ve yer degistirme masrafi alabilirler.”
hukm ile belirtilmektedir.

Egitim O0gretim tazminat1 “Egitim ve 6gretim hizmetleri sinifinda fiilen o6gretmenlik yapan
ve okul mudurleri de icerisine dahil olmak Uzere; 1-2. derecelerden aylik alanlar igin
%100’line, 3-4. derecelerden aylik alanlar igin %95 ’ine, diger derecelerden aylik alanlar igin
%835 ine, basogretmen unvani kazanmig olanlarin %40°'ina ve uzman oOgretmen unvanini
kazanmis olanlarin ise %20 sine Bakanlar Kurulunca belirlenecek esas ve oranlar dahilinde
egitim ogretim tazminati odenir.” hiikkmi ile tanimlanmigtir (DMK madde:152).

Emekli maas1 ve emekli ikramiyesi ise Devlet Memurlar Kanunu’nunl9. Maddesinde
taninmistir ve Tiirkiye Cumhuriyeti Emekli Sandig1 Kanunu [TCESK] (1949) kapsaminda 6770
sayill gegici kanun igerigi kapsaminda “Bu kanun kapsaminda hizmeti bulunanlardan Sosyal
giivenlik kurumlarina tabi gecen hizmet siireleri iizerinden emeklilik, yaslilik ya da malulliik
ayligt baglananlara ise bu kanun hiikiimlerine tabi olarak bu kuruluslarda gegen
calismalarimin kidem tazminatina hak kazanma sartlarina uygun olarak sona ermis olmasi
sartiyla emekli ikramiyesi 6denir. Odenecek emekli ikramiyesi ise gorevlerde gegen her tam
fiili hizmet yuli ile sinirli olarak gorevden ayrildiklar tarihteki emeklilik kesenegine esas aylik
tutarin tizerinden ve ayligin baslangi¢ tarihindeki katsayilar dikkate alinarak 6denir.” seklinde
ele alimustir.

657 sayili devlet memurlar1 kanunu ile maas haklar1 basta olmak tizere tiim mali haklar1
zemini olusan okul miidiirleri, belirli kurumlarca kayith yabanci dil seviye belirleme
sinavlarmin sonucu ile Yabanci Dil Tazminati iliskisi Miktarlarinin Tespit Esaslari'nda (1997)
yer alan oranlara gore yabanci dil tazminati. Maagin aylik geliri ile carpimi sonucu kalacagi
miktarda aylik maasi ile pesin olarak bu tazminat ddenir. Bir dil i¢cin birden fazla sinava
katilanlara ise en yliksek sinav puanlar1 esas olarak tazminat ddemesi yapilir. Bu tazminatin
haklandirilmasi ve vadesinde ise aylara iliskin hiikiimler uygulanir (Yabanci Dil Tazminati
Miktarlarinin Tespitine Iliskin Esaslar (YDTMIE, 1997, madde: 2-3).
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Dul ve yetim aylig1 hakki baglanma sartlar1 1 Ekim 2008’den 6nce kamu gorevlisi olarak
atanan 6gretmenler ile bu tarihten sonra goreve baslayan 6gretmenler i¢in farklidir (Sosyal
Giivenlik Kurumu, 2016). Buna gore, 1 Ekim 2008 ‘den Once goreve baslayanlar 5434 Sayili
TC Emekli Sandig1 Kanunu uyarinca dul ve yetim aylig1 almaya hak kazanabilirler.

Yabancit dil tazminatt 657 sayili devlet memurlar1 kanunu kapsaminda belirli
kurumlarca belirlenen yabanci dil seviye belirleme smavlarinin sonucu ile Yabanci Dil
Tazminat1 Miktarlarinin Tespitine Iliskin Esaslari’nda (1997) yer alan oranlara gore almir. Bu
tazminat kiginin maaginin aylik katsayisi ile ¢arpimi sonucu bulunan miktardadir ve her ay maas
ile pesin olarak 6denir. Bir dil igin birden fazla sinava katilanlarda tazminat 6demesi ise en
yiiksek sinav puanlar1 esas alinarak yapilir. Bu tazminatin hak edilmesi ve 6denmesinde ise
ayliklara iliskin hiikiimler uygulanir (Yabanci Dil Tazminati Miktarlarnin Tespitine Iligkin
Esaslar (YDTMIE, 1997, madde: 2-3).
2.3.1.3.Korunma Haklari

Korunma haklari, Devlet Memurlar1 Kanunu’nda yer alan isnat ve iftiralara karsi
korunma hakki ile 6zliik dosyast hakkini iceren ve 6gretmenlerle beraber okul miidiirlerine de
tanian haklardir (Karaman Kepenekgi ve Taskin, 2017).

Isnat ve iftiralar kars1 korunma hakka, “Sikdyet ve hakaret icin, uydurma bir su¢ isnadi
ile yapildigi, sorusturmamn tabi oldugu kanuni islem sonucunda isnat sabit olmadiginda,
merkezi amirden kamu davasi a¢ilmasi istenir.” olarak yer almaktadir (DMK, madde 25).

Ozliik dosyasi hakki ilgili kanunun 6zliik dosyas1 boliimiinde, “TUrkiye Cumhuriyeti
kimlik numarasi esas alinarak kurumlarinca tutulacak personel bilgi sistemine kaydolan her
ogretmen ve okul miidiirii i¢in bir ozliik dosyasi tutulur. Bu dosya; mesleki bilgiler, mal
bildirimleri; inceleme, sorusturma ve denetim raporlari, disiplin cezalari ile odiil ve basart
belgesi verilmesine iliskin bilgi ve belgeleri icermektedir. Basari, yeterlilik ile kademe
ilerlemelerinde ve derece yiikselmelerinde, emeklilik veya hizmetle iliskilerinin kesilmesinde,
hizmet gerekleri yaminda ozliik dosyasi dikkate alinir.” seklinde ele alinmistir (DMK, madde:
109).
2.3.1.4.Sosyal Haklar

Sosyal haklar, Devlet Memurlar1 Kanunu’ndaki emeklilik, aile yardim1 6denegi, sosyal tesis
ihtiyaglarinin karsilanmasi, konut kredisi ve konut edinme, dogum ve 6liim yardimi haklarini
iceren haklardir.

Emeklilik ilgili kanunda “Emeklilik ve malullik hallerinde kendilerinin, 6limleri halinde
ise dul ve yetimlerinin sahip olduklar: haklar emeklilik kanunlari ile diizenlenir.” (DMK, 1965:
madde: 187) seklinde tanimlanmistir.

Aile yardim1 6denegi ise evli 6gretmenlere ve okul miidiirlerine aile yardimi 6deneginin
verileceginin belirtildigi ilgili kanunda aile yardimi 6denegi “Bu yardim, menfaat karsilig
calismayan veya herhangi bir sosyal giivenlik kurulusundan aylik almayan esi i¢in 1500,
cocuklarindan her biri i¢cin de 250 gosterge rakaminin (0-6 yas grubunda yer alan ¢ocuklar
icin bir kat artirimli) aylik katsayisi ile ¢arpiimast sonucu elde edilecek miktar iizerinden, her
ay ayliklariyla birlikte ddenen ve es icin ddenen aile yardimi odenegine evlendigi; ¢ocuk i¢cin
odenen yardima da ¢ocugunun dogdugu tarihi takip eden ay basindan itibaren hak kazanilan
odenektir.” hiikmii ile yer almaktadir (DMK, madde: 202-204).

Sosyal tesis ihtiyaclarinin karsilanmasi hakk: ilgili kanunda “Liizum ve ihtiya¢ goriilen
verlerde ¢ocuk bakimevi veya sosyal tesisler kurulabilir.” hikmii ile belirtilmistir (DMK,
madde: 191). Sosyal tesis haklarina iliskin ayrmtili hiikiimlere ise MEB Ogretmen Evleri,
Ogretmen Evi ve Aksam Sanat Okullari, Ogretmen Lokalleri ve Sosyal Tesisler Yonetmeligi
(2005), kapsaminda yer verilmistir.

Konut kredisi ve konut edinme hakki Devlet Memurlar1 Kanunu’nda “Emekli Sandigina tabi
hizmeti on yul ve fazla olanlara istekleri tizerine Toplu Konut Fonundan ozel sartlarla konut
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kredisi verilir. Zaruri yerlerle kiralik konut ihtiyaglari, Cumhurbaskaninca onanacak biitge
fonundan karsilanir.” Hikkmii ile yer almaktadir (DMK, madde 192-193).

Dogum yardimi hakki ilgili kanunun 207. Maddesinden kaldirilarak 633 sayili Kanun
Hiikmiinde Kararname [KHK]’de yer alan “Ilk ¢ocuk 300 TL, ikinci cocuk 400 TL, iiciincii ve
sonraki ¢ocuklar igin ise 600 TL dogum yardimi yapilir.” Seklinde yeniden diizenlenmistir. “Bu
yardim Tiirk vatandasi olan anne veya babaya yapilir. Dogum yardimi ddemelerinde niifus
kayitlart esas alinir ve bakanlik biitcesine bu amag i¢in konulan odenekten karsilanwr.”
hiikiimleri ile bu hakkin sartlar1 belirlenmistir.

Oliim yardimi ise ilgili kanunda “Memur olmayan esi ile cocugu élenlere en yiiksek
Devlet memuru ayligi tutarinda, kisinin oliimii halinde saghginda bildirdigi kimseye, eger
bildirmemisse esine ve ¢ocuklarina, yoksa anne ve babasina, bunlar da yoksa kardegslerine en
yiiksek Devlet memuru ayligimn iki kati tutarinda, 6liim yardimi édenegi verilir. Oliim yardimi
odenegi, hichir kesintiye tabi tutulmaksizin ve odeme emri aranmaksizin derhal odenir.”
seklinde yer almaktadir (DMK, madde 208)

2.3.2. Egitim Hukuku Kapsamindaki Milli Egitim Mevzuatina Gore
Okul Oncesi Yoneticilerinin Haklar

Milli Egitim Bakanligi Mevzuatt (MEBM) kapsaminda, Ogretmenlere ve Oziinde
ogretmen kadrosunda yer alan okul yoneticilerine taninan haklar egitim alma hakki, kariyer
hakki, hizmet i¢inde yetistirilme hakki, yurt i¢i ve yurt disinda yetistirilme hakki ve konut
hakkidir.

2.3.2.1. Egitim Alma Hakki

Milli Egitim Kanunu, 6gretmenlik mesleginde gérev yapan 6gretmen ve okul yoneticilerinin
egitim alma hakki hiikiimlerine “Meslege hazirlik genel kiiltiir, alan egitimi ve pedagojik
formasyon ile saglanir. Bu bireylerin yiiksekogrenim gormesi esastir. Bu 6grenim lisans ve
lisans tistii seviyelerde yatay ve dikey gegislere imkan verecek bigimde diizenlenir.” seklinde
yer vermektedir. (Milli Egitim Temel Kanunu, METK, 1973 madde: 43). Yine ilgili kanunda
yer alan “Ust 6grenim icin yaz ve aksam okullar: agilir, hizmet icinde yetistirilme icin kurslar
ve seminerler diizenlenir. Yaz ve aksam okullari ise egitimci yetistiven kurumlarca agilir.”
hiikiimleri okul yoneticilerinin hizmet i¢i egitimlerine agiklik getirilmektedir (METK, 1973
madde: 48). Yurt i¢i veya yurt disinda egitim alma hakkinin saglanmasina iligkin hiikiim ise
“Yurt ig¢inde ve disinda daha tist ogrenim yapmak, bilgi, gorgii ve ihtisaslarint arttirmak isteyen
ogretmen ve okul miidiirlerinin belli sartlarla, aylikli ayliksiz izinli sayimalar: saglamr.”
Seklinde belirtilmektedir. (METK, 1973 madde: 49).

2.3.2.2. Kariyer Hakki

Milli Egitim Kanunu, 6gretmenlik meslegine iliskin kariyer hakki ile kariyer
basamaklarin1 43. Maddede “Adaylik doneminden sonra ogretmen, uzman oOgretmen ve
basogretmen olmak iizere ii¢ kariyer basamagi yer alir.” seklinde belirlemistir. Bu kanun
paralelinde gelistirilen Ogretmenlik Kariyer Basamaklarinda Yiikselme Yonetmeligi
(OKBYY)’ne gore okul yoneticilerinin de tabi olduklar1 uzman dgretmenlik i¢in dgretmenlikte
10 y1l ve basdgretmen unvani i¢in ise uzman Ogretmenlikte 10 yil kidem sart1 ile kariyer
basamaklarinda yiikselme smavindan 100 tam puan lizerinden 70 puan alma sartlar
bulunmaktadir. (Ogretmenlik Kariyer Basamaklarinda Yiikselme Yénetmeligi (OKBY'Y, 2022
).
2.3.2.3 Hizmet icinde Yetistirilme Hakki

. Milli Egitim Temel Kanunu’nun (1973) 48. maddesinde yer alan 6gretmenlik meslegi
béliimiinde 6gretmenlerin hizmet ici yetistirilmesine iliskin hiikiimlerde, “Ust ogrenim
gormelerini saglamak tizere yaz ve aksam okullart a¢ilir veya hizmet iginde yetistirilmeleri
maksadi ile kurslar ve seminerler diizenlenir.” Ibaresi ile hizmet icinde yetistirilme hakkinin
saglandig1 goriilmektedir. Ilgili kanun maddesinde hizmet ici egitimlerin basar1 belgeleri ile
ilgili ise “Yaz ve aksam okullar: egitimci yetistiren kurumlarca agilir, yeterli krediyi
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dolduranlar belge veya diploma alirlar. Milli Egitim Bakanligi tarafindan ag¢ilan kurslara
seminerlere devam edenlerden basari saglayanlara belge verilir.” seklinde belirtilmektedir.
2.3.2.4. Yurt ici ve Yurt Disinda Yetistirilme Hakki

Yurt i¢i ve yurt disinda yetistirilme hakki Milli Egitim Kanunu’nun 49. Maddesinde “Yurt
i¢i veya disinda daha iist 6grenim yapmak veya bilgi, gorgii, ihtisaslarint arttirmak isteyenler
belli sartlar tasidiklar: takdivde aylikli, ayliksiz izinli sayimalart saglanir. Bu sartla ise milli
egitimin ihtiya¢larina gore hazirlanan yénetmelikle belirtilir.” (METK, 1973 madde: 49)
seklinde yer almaktadir.
2.3.2.5. Konut Hakki

Milli Egitim Temel Kanunu’nun 50.maddesinde (DMK-‘dan farkli olarak) sadece
ogretmenlere taninmis olan konut hakkindan bahsedilmektedir. Bu hak kapsaminda ilgili
maddede “MEB ’in gerekli gordiigii yer ve mahrumiyet bélgelerinde dgretmenlere saglanir. Bu
konutlar okul binalar ile planlanarak yapilir. Konut ihtiyaglart bir plana baglanir ve her yil
MERB biit¢cesine konut i¢in gerekli édenek konur.” hiiklimlerine yer verilmektedir.

2.3.3. Egitim Hukukuna Gore Okul Yoneticilerinin Sorumluluklari

Yonetimle ilgili yapilan alanyazin incelendiginde sorumluluk kavraminin Onemli
kavramlardan biri olarak one ¢iktig1 goriilmektedir. Wilson (1887), yonetici olmanin en biiyiik
riskinin sorumluluklart oldugunu belirterek yoneticilikte sorumlulugun o6nemine dikkat
¢ekmistir. Orgiitiin daha iyi islemesi ve belirlenen amaglara daha hizli ulasmasi igin gerekli olan
en Onemli kosullardan biri yoneticilerin sorumluluklarin1 bilmesi ve tam olarak yerine
getirmesine baglidir (Akt. Bertelli ve Lynn, 2003).

Okul yoneticilerinin egitim hukuku ve egitim yonetimi kapsaminda olan sorumluluklari,
temel olarak gorev yaptigi egitim kurumunu belirlenen amaglarina ulastirmak i¢in yapilacak
tim faaliyetleri planlamak ve faaliyetlerin sorumlulugunu tistlenmek olarak ifade edilmektedir
(Cereci, 2016 ).

Okul yoneticilerinin mevzuat kapsamindaki sorumluluklari, Milli Egitim Bakanliginin Okul
Oncesi Egitim ve Ilkdgretim Kurumlar1 Yénetmeligi [OOIKY] ve Ortadgretim Kurumlari
Yonetmeligi [OKY] ile yasal giivence altma almmustir. OOIY ‘de okul ydneticilerinin gorevleri
ve sorumluluklar1 acik¢a belirtilmistir. Ilgili yonetmeligin 39.maddesinde okul &ncesi ve
ilkdgretim kurumlarmin 1ilgili mevzuat dogrultusunda miidiir tarafindan yonetilecegi
belirtilmistir. ilgili kanuna gore miidiir; “okulun dgrenci, her tiirlii egitim ve égretim, yonetim,
personel, tahakkuk, tasinir mal, yazisma, egitici ve sosyal etkinlikler, yatililik, bursluluk,
tasimal egitim, giivenlik, beslenme, bakim, koruma, temizlik, diizen, nobet, halkla iliskiler ve
benzeri gorevler ile Bakanlik ve il veya ilgce milli egitim miidiirliiklerince verilen gérevler ile
gorev tamiminda belirtilen diger gorevlerin yerine getirilmesini saglamakla yiikiimliidiir.”

Miidiir bagyardimeisi , “Miidiiriin olmadigr zamanlarda miidiire vekalet eden ve miidiirden
sonra okulun yonetiminde birinci derecede sorumlu olan kisidir. Miidiir basyardimcisi, gérev
tammuinda belirtilen gérevler ile miidiir tarafindan verilen gérevieri yerine getirir (OOIKY ,
madde: 40).

Miidiir yardimcisi, “Miidiiriin veya miidiir bagyardimcisinin olmadigr zamanlarda miidiire
vekalet eder. Miidiir yardimcisi, gorev tamminda belirtilen gorevier ile miidiir tarafindan
verilen gorevleri yerine getirir.” (OOIKY, madde:41).

Okul yoneticilerinin mevzuatta ayrintili bir sekilde agiklanan, egitim 6gretim etkinlikleri ile
ogrenci ve personel isleri ile mali isler, fiziksel ortam ve okul ¢evre iliskileri ve okul gelistirme
alanlarindaki gérev tanimlamalar1 sorumluluklari bulunmaktadir.
2.3.3.1. Egitim Ogretim Etkinlikleri Sorumluluklar

Cereci (2016), bu kapsamdaki sorumluluklar “Egitim ogretim etkinlikleri kapsaminda okul
miidiirlerinin ilk sorumlulugu 6grenme ve ogretme siirecine liderlik etmektir. Ogrenme ve
ogretme stirecinin asamalarint ogretmen, ogrenciler ve diger yoneticilerle belirlemek ve
yonetmek miidiiriin sorumlulugundadir.” Seklinde tanimlamistir.
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Milli Egitim Bakanligi Okuldncesi ve Ilkdgretim Kurumlarin Yénetmeligi (OOIKY, 2014

madde: 39) ve Ortadgretim Kurumlarimin Yonetmeligi’'nde (OKY, 2017 madde: 78) okul
miidiirlerinin egitim 6gretim etkinlikleri sorumluluklari;

“Unitelendirilmis yillik planlarin hazirlanmasi amaciyla éSretmenler kurulu ve ziimre
toplantilarinin yapilmasini saglar. Ziimrelerden derslere yonelik iinitelendirilmis yillik plant
ders yilt baslamadan énce alir, inceler, gerektiginde degisiklik yaptirarak onaylar ve bir
ornegini iade eder.”

“Egitim ve ogretim ¢alismalarint etkili, verimli duruma getirmek ve gelistirmek, sorunlara
¢oziim tiretmek amaciyla kurul, komisyon ve ekipleri olusturur. Toplantilarda alinan
kararlart onaylar, uygulamaya koyar ve gerektiginde iist makama bildirir.”

“Rehberlik hizmetlerinin yiiriitiilmesini saglar. Ozel egitim gerektiren égrencilerin
yetistirilmesi ve kaynastirma egitimiyle ilgili gerekli tedbirleri alir.”

“Haftalik ders programlarinin diizenlenmesini saglar, onaylar ve uygulamaya koyar.”
“Egitim ve ogretim ile yonetimde verimliligin artirilmasi, kalitenin yiikseltilmesi ve siirekli
gelisimin saglanmasi i¢in arastirma yapilmasini, bu konularda iyilestirmeye yonelik projeler
hazirlanmasini ve uygulanmasini saglar.”

“Egitim ve ogretimle ilgili her tiirlii mevzuat degisikliklerini takip eder ve ilgililere
duyurulmasini saglar.”

“Elektronik ortamda yiiriitiilmesi gereken is ve iglemlerle ilgili gerekli takip ve denetimi

9

yapar.

“Okul ve ogrencilerin katilacagi yarigsmalar ve sinavlarla ilgili komisyonlart olusturur, bu
etkinliklere katilan dgrencilere damismanlik ve rehberlik yapmak iizere dgretmen
gorevlendirir.” maddeleriyle belirtilmistir.

2.3.3.2. Ogrenci ve Personel Isleri ile Mali Sorumluklar

“Okul miidiirleri, personelin goreve baslatilmasi ve ayrilmast ig ve iglemlerinden, bitin

disiplin, ozliik ve sicili ile ilgili ig ve islemlerini yiiriitmekten sorumludur. Ayni zamanda okulun
ve varsa pansiyonunun mali is ve islemlerinden sorumludur. Mali is ve islemlerin kapsamina,

tasinir ve tasinmaz tiim demirbagslar, personel odemeleri, 6grenci har¢liklari, odenekler vb.
girmektedir.” (Cereci, 2016)

Milli Egitim Bakanligi Okuldncesi ve {lkdgretim Kurumlarm Yénetmeligi (OOIKY, 2014:

madde 39) ve Ortadggretim Kurumlarinin Yonetmeligi’nde (OKY, 2017: madde 78) yer alan
okul miidiirlerinin 6grenci ve personel isleri ile mali isler sorumluluklari;

o “Ogretim yili baglamadan once personelin is boliimiinii yapar ve yazili olarak bildirir.
Ogretmenlerin gerektiginde goriiglerini de almak suretiyle okutacaklar: derslere iligkin
gorevlerin dagilimini yapar.”

o “Egitim ve ogretim c¢alismalarint etkili, verimli duruma getirmek ve gelistirmek,
sorunlara ¢oziim tiretmek amaciyla kurul, komisyon ve ekipleri olusturur. Toplantilarda
alinan kararlari onaylar, uygulamaya koyar ve gerektiginde tist makama bildirir.”

o “Ogretmenlerin performanslarim artirmak amaciyla her égretim yilinda en az bir defa
dersini izler ve rehberlikte bulunur.”

o  “Ogretmenlerin performanslarini artirmak amaciyla her 6gretim yilinda en az bir defa
dersini izler ve rehberlikte bulunur.

e  “Ogrenci ve ¢calisanlarin saghgimn korunmasi, okulun fiziki yapisindan ve cevreden
kaynaklanan olumsuz saglik sartlarimin iyilestirilmesi amaciyla koruyucu tedbirlerin
alinmasini.”

e “Stratejik plan ve biitce onerilerini gerekgeli olarak hazirlar, ilgili makama sunar,
yetkisinde bulunan biitce giderlerini gergeklestirir, takip eder, giderlerle ilgili belgeleri
zamanminda diizenletir, harcamalarla ilgili azami tasarrufun saglanmasina ozen
gosterir.”
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o  “Harcama yetkilisi olarak, miidiir basyardimcisini veya miidiir yardimcilarindan birini
10/12/2003 tarihli ve 5018 sayili Kamu Mali Yénetimi ve Kontrol Kanununa gore
gerceklestirme gorevlisi olarak gorevlendirir.” maddeleriyle belirtilmistir.

2.3.3.3. Fiziksel Ortam ve Okul Cevre iliskileri
Cereci (2016), okul yoneticilerinin fiziksel ortam gerekliliklerini saglama sorumlulugunu,
okul yoneticilerinin egitim 6gretim faaliyetlerinin yapildig1 okul ortamlarinin fiziksel olarak
uygun ortamlarda tutulmasi ve gelistirilmesi i¢in gerekli ¢caligmalarin yapilmasi sorumlulugu
olarak tanimlamistir. Toplumsal ve fiziksel cevrenin egitim dgretim ortamlarini ve faaliyetlerini
etkiledigi géz oOnilinde bulundurularak okul yoneticilerinin velileriyle ve gevre ile iletisim
kurarak isbirligi yapmasinin, ¢evre iliskileri sorumluluklar1 kapsaminda énemli bir yere sahip
oldugunu belirtmektedir.
Milli Egitim Bakanlhigi Okuldncesi ve Ilkdgretim Kurumlarmn Yonetmeligi (OOIKY,
2014 madde: 39) ve Ortadgretim Kurumlarinin Yonetmeligi’'nde (OKY, 2017 madde: 78) yer
alan okul mudurlerinin fiziksel ortam ve okul ¢evre iliskileri sorumluluklari;
o  “Okulun derslik, bilisim teknolojisi sinifi, laboratuvar, atélye, kiitiiphane, arag ve gereci
ile diger tesislerini saghk ve giivenlik sartlarina uygun bir sekilde egitim ve ogretime
hazir  bulundurur. Bunlardan imkanlar olgiisiinde diger okullarla ¢evrenin de
yvararlanmasini saglar. Diger okul ve ¢evre imkdanlarindan da yararlanilmasi igin gerekli
tedbirleri alir. Ogrencilerin siirekli egitimlerini yiiriitmek icin millf egitim miidiirliigii ve
ilgili kuruluslarla isbirligi yaparak il simirlari icindeki biitiin okul ve isletmelerden
yararlanilmasi, gerekli durumlarda bina kiralanmasiyla ilgili is ve islemleri yiirtitiir . ”
o “Okulun bina, tesis, atélye, laboratuvar, salon, bah¢e ve benzeri boliimleri ile arag
gerecinin diger kurum ve kuruluslarla birlikte kullaniimasi durumunda, mahalli miilki
idare amirinin onaymni da alarak ilgili kurumla bir protokol imzalar ve bir 6rnegini iist
makama gonderir .”
e “Ogrenci ve calisanlarmm saghgimn korunmasi, okulun fiziki yapisindan ve cevreden
kaynaklanan olumsuz saghk sartlarimin iyilestirilmesi amaciyla koruyucu tedbirlerin
alinmasini saglar.”
o “Okul binas1 ve eklentilerinin sabotaj, yangin, hirsizlik ve diger tehlikelere karsi
korunmast igin gerekli koruyucu giivenlik tedbirlerinin alinmasint saglar.”
o “Derslik, atolye ve laboratuvarlarin birer iiretim ortami durumuna getirilmesini;
cevredeki igletme, miize, turistik tesis ve benzeri kuruluslarla igbirligine gidilerek insan
giicti ihtiyaciyla alana/dallara alinacak dgrenci sayilarmmin belirlenmesini; atolye,
laboratuvar, uygulamali  ders, stajimin  buralarda yapilabilme imkdnlarinin
arastirtlmasini, mesleklerinde basarili olanlarin ders, seminer ve konferans gibi
etkinliklerle egitime katkida bulunmalarini saglar.” maddeleriyle belirtilmistir.
2.3.3.4. Okul Gelistirme Sorumluluklari

Okul yoneticileri her tilirlii imkan1 kullanarak okulun fiziki, egitim vb. her alanda
gelistirilmesinden sorumludur ve gelistirme sorumlulugu kapsaminda belirlenmis gorevleri
bulunmaktadir (Cereci, 2016)

Milli Egitim Bakanlhigi Okuldncesi ve Ilkdgretim Kurumlarin Yonetmeligi
(OOIKY,[2014 madde: 39) ve Ortadgretim Kurumlarmin Yonetmeligi’nde (OKY, 2017
madde: 78) yer alan okul miidiirlerinin okul gelistirme sorumluluklari;

o “Personelin yetistirilmesi ve gelistirilmesi i¢cin gerekli tedbirleri alir. Adaylik ve hizmeti¢i
egitim faaliyetleriyle ilgili is ve islemleri yiiriitiir.”

o “Egitim ve ogretimle ilgili her tiirlii mevzuat degisikliklerini takip eder ve ilgililere
duyurulmasim saglar.”
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o “Egitim ve ogretim ile yonetimde verimliligin artirilmasi, kalitenin yiikseltilmesi ve
stirekli gelisimin saglanmasi igin arastirma yapilmasini, bu konularda iyilestirmeye
yvonelik projeler hazirlanmasini ve uygulanmasini saglar.”

o  “Okul ve 6grencilerin katilacag: yarismalar ve sinavlarla ilgili komisyonlart olusturur,
bu etkinliklere katilan ogrencilere damismanlik ve rehberlik yapmak iizere 6gretmen
gorevlendirir.” maddeleriyle belirtilmistir.

3. YONTEM

Arastirmanin bu boliimiinde arastirma modeli, aragtirma grubu, veri toplama araglari,
veri toplama siireci ve verilerin analizine yer verilmistir.

3.1. Arastirmanin Modeli

Bu arastirma MEB’e bagli okul dncesi kurumlarinda goérev yapan yoneticilerin mevzuata
gore sahip olduklart hak ve sorumluluklara iliskin yasadiklar1 sorunlar1 ve bu sorunlara kars1
onerdikleri ¢oziimlere dayali goriisleri igeren nitel arastirma yontemine dayali bir ¢alismadir.
Nitel aragtirma, disiplinler arasi biitiinciil bakis agisim1 temel alan ve arastirilan problemi
yorumlayici bir sekilde ele alarak inceleyen bir arastirma yontemidir. Arastirma yapilan olay
ve olgular kendi kapsaminda ele alinir ve ¢alisma grubundaki insanlarin bu olay ve olgulara
yiikledikleri anlamlar agisindan degerlendirilir (Altunisik ve Digerleri, 2010, 302).

Arastirmada okul Oncesi yoneticilerinin mevzuata gore kendilerine verilen hak ve
sorumluklar1 kullanmada yasadiklar1 problemleri ve bu problemlere karsi sunulan ¢oziim
onerilerini kapsamli bir sekilde ortaya koymak amaciyla, ilgili kurumlarin yoneticileriyle yiiz
yiize goriismeler yapilmistir. Arastirma da nitel arastirma deseni olarak ise fenomenoloji deseni
kullanilmistir. Fenomenoloji deseni giinliik yasantimizda karsimiza ¢ikan olay, algi ya da
yasantilar gibi asina oldugumuz veya ne oldugunu tam olarak bilemedigimiz olgular
arastirmay1 amaglar (Yildirim ve Simsek, 2016).

3.2. Arastirmanin Calisma Grubu

Bu arastirmanin hedef evrenini 2023-2024 egitim 0gretim yilinda Rize ilinde resmi okul
oncesi kurumlarinda gérev yapan 14 yonetici olusturmaktadir. Bu ¢alismada 6l¢iit 6rnekleme
yontemi kullanilacaktir. Olgiit drneklem; arastirmaci tarafindan arastirmaya baslamadan énce
belirlenmis olan O6nem kriterlerini karsilayan durumlarin ve kisilerin Ornekleme dahil
edilmesidir (Patton, 2014: 343). Arastirmanin c¢alisma grubunu olusturan okuldncesi
yoneticilerinin kisisel bilgilerine gore dagilimi Tablo 1 ‘de gosterilmistir.
Tablo 1. Calisma Grubunda Yer Alan Okul Oncesi Yoneticilerinin Kisisel Bilgilere gore
Dagilimi

f %
Cinsiyet Kadin 10 71
Erkek 4 29
Toplam 14 100
Yas 21-30 yas 0 0
31 -40 yas 5 35
41 yas ve lizeri 9 65
Toplam 14 100
Gorevi Madur 8 57
Mudar Yard. 6 43
Toplam 14 100
Yoneticilikteki Kidem 1-4 yil 7 50
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5-8 yil 3 20

9 yil ve tlizeri 4 30

Toplam 14 100
Ogrenim Durumu On Lisans 0 0

Lisans 5 35

Yuksek Lisans 9 65

Toplam 14 100

Tablo 1’de goriildiigii gibi arastirmaya katilan okul dncesi yoneticilerinin % 71’1 kadin,
%29’u ise erkektir. Okul 6ncesi yoneticilerinin %35 ‘1 31-40 yas aralifinda, % 65’1 ise 41 yas
ve tizerindedir. Katilimcilar1 %52 sinin okul miidiirii, % 43’iiniin ise midiir yardimcis1 olarak
gorev yaptig1 goriilmektedir. Calisma grubunu olusturan 14 okuldncesi yoneticisinin yoneticilik
kidemleri incelendiginde %50 sinin 1-4 yil arasi, %20 sinin 5-8 yil aras1 ve %30 unun da 9 y1l
ve iizeri kideme sahip olduklar goriilmektedir. Calismaya katilan okul 6ncesi yoneticilerinin
ogrenim durumlar incelendiginde ise %35 inin lisans mezunu, %65 inin ise yuksek lisans
mezunu oldugu goriilmektedir. Katilimeilarin lisans alanlar1 incelendiginde % 93 iiniin okul
oncesi 6gretmenligi,% 7 sinin rehberlik mezunu oldugu goriilmektedir. .

3.3. Veri Toplama Aracglari

Dokiiman analizi, goriisme ve gozlem gibi nitel veri toplama tekniklerinin kullanildigi,
olay ve algilarin kendi dogal ortamlarinda biitiinciil ve ger¢ekei bir bicimde ortaya konmasina
yonelik nitel bir slirecin izlendigi aragtirma “Nitel Arastirma” olarak tanimlanir (Yildirim ve
Simsek, 2008,).

Nitel arastirmacilar olaylar1 kendi baglami igerisinde incelerler ve baglamlarin ve
olaylarin dillerini kullanirlar arastirmalarinda. Durumlara egemen olan iligkiler agin1 kendi
dogal mecralarinda yorumlamaya veya biitiin bunlarin anlamlarini ortaya ¢ikarmaya calisirlar.
Bu aragtirmacilar sorunlar1 igerisinde olusup gelistigi ve beslendigi degerler sisteminden
yalitarak analiz etmezler (Neuman, 2012).

Nitel arastirmalarda farkli veri toplama tiirleri bulunmaktadir. Bu veri toplama tlirlerinden
birisi de algilara iliskin verileri toplamaktir. Bu veri toplama tiiriine ait veriler, ¢aligmanin
arastirma grubuna dahil olan kisilerin siire¢ ve arastirma hakkinda ki diistindiikleriyle ilgilidir
(Y1ildirim ve Simsek, 2008: 40).

Nitel arastirma yoOntemine dayali olan bu arastirmanin verilerinin toplanmasi igin
arastirmacilar tarafindan yar1 yapilandirilmig bir goriisme formu gelistirilmistir. Goriisme
formu hazirlanirken arastirma konusu ile ilgili yapilan ¢aligmalar incelenerek genis alan yazin
taramast yapilmis, okul midiirlerinin hak ve sorumluluklarinin igerikleri ve kapsami
belirlenmis, konuyla ilgili hazirlanmis olan veri toplama araglar1 incelenmis ve uzman goriisii
almarak goriisme sorular1 hazirlanmistir. Gortismeler Rize ilindeki okul 6ncesi kurumlarinda
yonetici olarak gdrev yapan yoneticiler ile yapilmustir.

Arastirma i¢in hazirlanan yar1 yapilandirilmis goriisme formunun kullanimai i¢in izin talebi,
Recep Tayyip Erdogan Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’nun 17.04.2024 tarih
ve 2024/147 sayili karari ile etik acidan uygun bulunmustur.

3.4. Veri Toplama Sireci

Aragtirmanin veri toplama siirecinde goriismelerin yapilmasi i¢in Oncelikle okul oncesi
kurumlarinda gorev yapan yoneticilerle iletisime gecilerek yapilan ¢alismanin igerigi,
goriismeler ile elde edilecek olan verilerin kullanilacagi alanlar hakkinda bilgi verilerek
caligmaya katilmak i¢in goniillii olan yoneticilerden randevu alinmistir. Alinan randevular
dogrultusunda Rize ilinde gorev yapan 14 okul Oncesi yoneticisi ile goriismeler yapilmis ve
yapilan goriismeler yazi ile kayit altina alinmistir. Yapilan goriismelerle arastirmanin veri
toplama siireci tamamlanmustir.
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Arastirmanin  gegerlili§inin saglanmast amaciyla goriigme formunun hazirlanmasi
asamasinda uzman goriisii alinmig, goriismeler sirasinda arastirmaya dahil olan yonetici
grubuyla giivene dayali bir iletisim ortami olusturulmasina 6nem verilmis ve goniillii olarak
katilimlar1 saglanmistir. Katilimcilara arastirmadan elde edilen verilerin arastirma kapsami
disinda kullanilmayacag1 ve arastirmada katilimcilarin kimlik bilgilerine yer verilmeyecegi
Oonemle belirtilmistir.
Okul 6ncesi yoneticilerinin mevzuata gore sahip olduklari haklar ve sorumluluklara iliskin
gorilislerinin incelenmesi amaciyla hazirlanan gériisme formunda, okul 6ncesi yoneticilerinin
devlet memurlar1 kanunu ile milli egitim mevzuati kapsaminda sahip olduklari hak ve
sorumluluklara iligkin olarak karsilasilan problem durumlari ile bu problem durumlarina ¢6ziim
Onerilerine iliskin 5 tane acik uglu soru yer almaktadir. Goriisme formunda yer alan ve
katilimcilara yoneltilen sorular sunlardir:
1. Okul 6ncesi yoneticilerinin 657 Sayili Devlet Memurlart Kanunu’na gore sahip olduklari
Mesleki Haklar, Mali Haklar, Korunma Haklar1 ve Sosyal Haklar ve bu haklarin;
a) Kullanimi sirasinda karsilastiginiz problem durumlari nelerdir?
b) Bu problem durumlarina ¢6ziim 6nerileriniz nelerdir?
2. Okul oncesi yoneticilerinin Milli Egitim Mevzuati’ na gore sahip olduklar1 Egitim Alma
Hakki1, Kariyer Hakki, Hizmeticinde Yetistirilme Hakk1, Yurti¢i ve Disinda Yetistirilme Hakki
ve Konut Edinme Haklar1 ve bu haklarin;
a) Kullanimi sirasinda karsilastiginiz problem durumlari nelerdir?
b) Bu problem durumlarina ¢6ziim 6nerileriniz nelerdir?
3. Okul 6ncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanununu ve Milli Egitim Mevzuati
ile sahip olduklar1 egitim 6gretim etkinlikleri sorumluluklari, okul gelistirme sorumluluklari,
mali sorumluluklar, 6grenci ve personel isleri sorumluluklar, fiziksel ortam ve cevre iliskileri
sorumluluklar1 ve sorumluluklarin;

a) Yerine getirirken karsilastiginiz problem durumlari nelerdir?

b) Bu problem durumlarina ¢6ziim 6nerileriniz nelerdir?
4. 657 Sayil1 Devlet Memurlar1 Kanunu ve Milli Egitim Mevzuati’nda yer almayan ancak okul
oncesi yoneticilerinin hak ve sorumluluklari kapsaminda oldugunu diisiindiigiiniiz konular
nelerdir?
5. Okul oOncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanunu ve Milli Egitim
Mevzuati’nda belirtilen hak ve sorumluluklarini daha etkili bir sekilde kullanma konusunda
nasil bir isbirligi modeli gelistirilebilir? Onerileriniz nelerdir?
3.5. Verilerin Analizi

Arastirma stireci sonunda elde edilen verilerin betimsel ve igerik analizleri yapilmistir.
Betimsel analiz, derinlemesine analiz gerektirmeyen verilerin iglenmesinde kullanilirken, igerik
analizi elde edilen verilerin daha yakindan incelenmesini ve bu verileri agiklayan kavram ve
temalara ulagilmasini gerektirir (Yildirim ve Simsek, 2008). Betimsel analizle goriigme yapilan
bireyleri tanitic1 bulgular degerlendirilir, icerik analizi yoluyla veriler tanimlanmaya calisilir;
birbirine benzedigi ve birbiri ile iligkisi oldugu tespit edilen veriler belirli kavramlar ve temalar
cercevesinde bir araya getirilerek yorumlanir. Icerik analiziyle katilimcilarm gériislerinin
icerikleri sistematik olarak tanimlanmaktadir (Altunisik ve Digerleri, 2010). Igerik analizin
betimsel analizle 6zetlenerek yorumlanan verilerin, daha derin bir isleme tabi tutulmalarinin
ardindan verilerden betimsel bir yaklasim ile fark edilemeyecek kavramlar, kodlar ve temalar
kesfedilmesini saglamaktadir (Yildirim ve Simsek, 2013). Kodlama, kendi icerisinde anlamli
bir biitlin olusturabilen tiim bdliimlerin tanimlayict sdzclik gruplariyla isimlendirilmesidir
(Yildirim ve Simsek, 2016).

Goriismede elde edilen verilerinin igerik analizindeki kodlama asmasinda arastirmaya
baglarken belirlenen temalar dogrultusunda betimsel kod niteligindeki alt temalar
olusturulmustur Analiz yaparken kullanilan temalar arastirmanin basinda olusturulmus ve
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tiimdengelim ilkesi gozetilmistir. Alt temalar ise verilerin analizi yapilirken timevarim ilkesine
gore gelistirilmistir. Igerik analizinde katilime1 goriislerinin dagiliminin frekans (f) ve yiizde
(%) degerleri hesaplanmistir. Katilimeilarin goriislerini ortaya ¢ikarmak i¢in dogrudan alintilar
yapilmigtir. Her bir temanin frekansi (ne kadar tekrar ettigi) bulunarak veriler
sayisallastirilmistir ve tablolar haline getirilmistir. Hazirlanan bu tablolar ise aragtirmanin
bulgular boliimiinde sunulmustur.

4. BULGULAR

Arastirmanin bu boliimiinde okul 6ncesi yoneticilerinin mevzuatta belirtilen hak ve
sorumluluklarina iligkin karsilastiklari sorunlar ve ¢oziim Onerileri ile ilgili gelistirilen veri
toplama araclan ile elde edilen verilerin analiz edilmesi sonucu ortaya ¢ikan bulgulara yer
verilmistir. Okul &ncesi yoneticilerinin goriisleri yazilirken okul oncesi yoneticileri (OQY)
olarak kodlanmistir ve okul 6ncesi yoneticilerin sirast kodlamalara rakam olarak eklenmistir.
Bu boliimde arastirma ¢alismasinin veri toplama siirecinde okul dncesi yoneticileri ile yapilan
goriismelerdeki yoneticilerin ifadelerinden dogrudan alintilara da yer verilmistir.

4.1. Okul Oncesi Yoneticilerinin 657 Sayili Devlet Memurlar1 Kanununa Gére Sahip
Olduklar1 Mesleki Haklar, Mali Haklar, Korunma Haklari ve Sosyal Haklarin Kullanimi
Sirasinda Karsilastiklar1 Problemler ve Coziim Onerilerine liskin Bulgular

Arastirmanin birinci alt problemi olan okul dncesi yoneticilerinin 657 Sayili Devlet
Memurlari Kanunu’na gore sahip olduklar1 Mesleki Haklar, Mali Haklar, Korunma Haklar1 ve
Sosyal Haklarin kullanimi sirasinda karsilastiklar1 problemler ve ¢dziim Onerileri sorusu
katilimcilara yoneltilmis ve elde edilen bulgular Tablo 2.1 ve Tablo 2.2’de belirtilmistir.
Tablo 2.1. Okul Oncesi Yéneticilerinin 657 Sayili Devlet Memurlart Kanunu’na Gore Sahip
Olduklar1 Mesleki Haklar, Mali Haklar, Korunma Haklar1 ve Sosyal Haklarin Kullanimi1
Sirasinda Karsilagtiklar1 Problemler

Alt Tema Katimc1 Kodlan f %

£
&

Mali haklarin yetersizligi 00Y1,00Y2,00Y3,00 8 57

Y4,00Y7,00Y8,00Y12,
00Y14

Yiiksek lisans yapan 00Y2,00Y10,00Y12 3 22

yoneticilerin ek ders Ucretlerini

artirimli alamamasi
= Gorev ¢esitliliginin ve is 00Y2,00Y6 2 15
= yiikiiniin fazla olmasi
g C)gretmenevlerinden oncelikli 00Y12,00Y14 2 15
A olarak yararlanamama
g Yoneticiligin meslek olmamasi 00Y12,00Y14 2 15
38 nedeniyle yer degistirme
& zorluklar

Yurtigi ve yurt dis1 egitim 00Y2,00Y4 2 15

olanaklarinin yetersizligi

Kesintisiz egitim ve ders saatleri O0Q0Y2 1 8

uzunlugundan kaynaklanan

sorunlar

Izinlerin kullanilamamas1 00Y3 1 8
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| | Velilerin haksiz sikdyetleri 00Y2 1 8

Tablo 2.1 incelendiginde okul Oncesi yoneticilerinin devlet memurlar1 kanunu
kapsaminda sahip olduklari mesleki haklar, mali haklar, korunma haklar1 ve sosyal haklarin
kullanim1 sirasinda karsilastiklar: problem durumlarina iliskin goriislerin 9 alt temada bir araya
geldigi goriilmektedir. Goriisler incelendiginde mali haklarin yetersizligi %57 oranla (f=8) ilk
sirada yer almistir. Bu goriisleri sirayla %22 oranla yiiksek lisans yapan yoneticilerin ek ders
Ucretlerini artirimli alamamasi (=3), %15 oranla gorev ¢esitliliginin ve is yiikiiniin fazla olmasi
(f=2), ogretmenevlerinden Oncelikli olarak yararlanamama (f=2), yoneticiligin meslek
olmamasi nedeniyle yer degistirme zorluklar1 (f=2), yurti¢i ve yurt dis1 egitim olanaklarinin
yetersizligi (f=2), %8 oranla kesintisiz egitim ve ders saatleri uzunlugundan kaynaklanan
sorunlar (f=1), izinlerin kullanilamamasi (f=1) ve velilerin haksiz sikayetleri (f=1) temalar1
takip etmistir. Katilimcilarin konuya iliskin bazi goriisleri soyledir:

“Yoneticiler okul adina problem ¢ozme ve isleri yiiriitme adina ogretmenlerden daha
fazla zaman harciyorlar ancak mali a¢idan ogretmenlerden mali acidan pek farklar
yok.”(00YS)

“Okul oncesi egitim kurum yéneticileri ¢aliyma saatleri olarak diger kurum
yoneticilerine gore daha dezavantajlidir. Ayrica iistlendikleri gorevlerin cesitliligi (malli,
giivenlik, beslenme, egitim v. b.) bakimindan ¢ok riskleri vardir.”(O0Y6)

“Haklarimizin yeterli diizeyde olmadigini, genel anlamda iyilestirilmesi gerektigin
diistinmekteyim. Mesleki haklar konusunda 657 DMK a gére miidiir ve miidiir yardimciligi
gorevi ikincil gorev olarak gegcmekte asli gérev olarak yer almamakta. Mali haklarla ilgili;
Okul yoneticisi olarak tiim sorumlulugun bizlerde olup tiim giin okulda ¢alismamiza ragmen
ogretmenlere gore maas farkimiz yok. Ayrica okulumuzda yiiksek lisans yapan
ogretmenlerimiz, ek derslerini artirimli alirken idareci oldugum icin bu haktan
yararlanamamaktayim. Korunma hakki konusunda veliler BIMER, CIMER gibi iletisim
kanallarint kullanarak haksiz yere sikayet edebiliyorlar. Bu gibi durumlar bizlerin mesleki
haklarmmin ihlal etmekte. Sosyal Haklarla ilgili olarak;, d&gretmenevierinde yer bulmada
stkinti yasamaktayiz. Ogretmenevlerini kullanacak oégretmenlere %50 indirim  hakk
taminmis olsa da onceligin ogretmenlere verilmemesi ogretmenler disinda herkese acik
olmast hak kaybi yasamamiza neden olmaktadir.” (00Y12)

“Okul dncesi yoneticileri ve genel anlamda okul yoneticileri mesleki haklar anlaminda
zorunlu hallerde kurum degisikligi yapmak durumunda kaldiginda yoneticilikten istifa etmis
sayimaktadir. Atama ve yer degistirme konundaki bu durum yoneticilerin mesleki anlamda
karsilastigi bir problemdir. Mesleki haklar anlaminda yine hizmet i¢i egitime erigim
noktasinda, mesai saatleri dolayisiyla zorluklar yasanabilmektedir. Korunma haklariyla
ilgili olarak disiplin islemleri konusundaki mevzuattaki hiikiimlerin tam olarak
kavranamamast uygulanan mobing durumlarina karsi tam olarak hareket noktalarinin neler
olacagi konusunda bilgi eksikligi karsilasilan korunma haklart problemi arasinda
sayilabilir. Mali haklarla ilgili olarak mevzuattan kaynaklanan problem olarak yoneticilerin
her tirlii sorumluluk ve bu sorumluluklara ait is ve islemleri iistlenmelerine ragmen
Maaslarinda yoneticilik tazminatlarinin bulunmamasidir. Ek ders iicretleri yine ogretmenler
ile aymi seviyededir. Sosyal haklar olarak ise 6gretmenlerde oldugu gibi sosyal tesis ve
ogretmenevleri gibi sosyal imkanlardan éncelikli olarak yararlanamamaktadirlar.(O0Y14)

Tablo 2.2. Okul Oncesi Yéneticilerinin 657 Sayili Devlet Memurlar1 Kanunu’na Gére
Sahip Olduklar1 Mesleki Haklar, Mali Haklar, Korunma Haklar1 ve Sosyal Haklarin
Kullanimi Sirasinda Karsilastiklar: Problem Durumlaria Coziim Onerileri
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. Alt Tema Katihmc1 Kodlari f %
S
S
Is yiikii dikkate alinarak mali 00Y2,00Y3,00Y8,00 5 36
haklarin iyilestirilmesi Y12,00Y14
Yoneticilik Meslek Kanunu’nun  O0Y4,00Y7,00Y14 3 22
¢ikarilmasi
Nitelikli hizmet i¢i egitimlerin 00Y4,00Y9,00Y14 3 22
5 artirilmasi
e Ogrenci basina diisen personel ~ O0Y6 1 8
S sayisinin artiritlmasi i}
c Korunma haklariyla ilgili ciddi ~ OOY11 1 8
= diizenlemelerin yapilmasi
S Ogretmenevleri sayilarinin 00Y12 1 8
artirilmasi
Yiiksek lisans mezunu 00Y12 1 8
oneticilerin ek derslerini
artirrmli almalaryla ilgili
diizenleme yapilmasi

Tablo 2.2 incelendiginde okul dncesi yoneticilerinin devlet memurlar1 kanunu kapsaminda
sahip olduklar1 mesleki haklar, mali haklar, korunma haklar1 ve sosyal haklarin kullanimi
stirasinda karsilastiklar: problem durumlaria ¢éziim onerilerine iliskin goriislerin 7 alt temada
bir araya geldigi goriilmektedir. Goriisler incelendiginde is yiikii dikkate alinarak mali haklarin
tyilestirilmesi %36 oranla (f=5) ilk sirada yer almistir. Bu goriisleri sirayla %22 oranla
Yoneticilik Meslek Kanunu’nun ¢ikarilmast (f=3), nitelikli hizmet ici egitimlerin artirilmasi
(f=3) ,%8 oranla 6grenci basina diisen personel sayisinin artirilmasi (f=1), korunma haklariyla
ilgili ciddi diizenlemelerin yapilmasi (f=1), 6gretmenevleri sayilarinin artirilmasi (f=1), yiiksek
lisans mezunu Oneticilerin ek derslerini artirimli almalariyla ilgili diizenleme yapilmasi (f=1)
takip etmistir. Katilimcilarin konuya iliskin bazi goriisleri soyledir:

“Yoneticilik meslek kanunun ¢ikarilmasi ve tiim egitim yoneticilerinin mevzuat ve egitim
vizyonuna iliskin nitelikli egitimlerle biling kazandirilmasi.”(0OOY4)
“Okul oncesi egitim kurumlarinda ogrenci basina diigen yonetici, ogretmen ve nitelikli
personel sayist artirilmalidir.” (OOY6)
“Korunma hakki konusunda ¢ok ciddi diizenlemeler yapiimali. Elini kolunu sallaya sallaya
okula girip siddet uygulayabilen insanlar hala ortalikta dolasiyor.”(O0Y11)

“ Mesleki haklar olarak yoneticilik diger kamu kurumlarinda oldugu gibi bizde de asli
gorev olarak yer almali. Mali haklarla ilgili olarak biz yoneticilerin maaslarinda iyilesmeye
gidilmelidir. Yiiksek lisans yapan ogretmenlerin almis oldugu artirimli ek dersten biz
yoneticilerde yararlanabilmeliyiz. Sosyal haklara ¢oziim yolu olarak dgretmenevierinin
sayist arttirilarak, onceligin dgretmenlere verilmesi gerekmekte.”(O0Y12)

4.2. Okul Oncesi Yoneticilerinin Milli Egitim Mevzuat’’ na Gére Sahip Olduklar
Haklarin Kullanim Sirasinda Karsilastiklar1 Problemler ve Coziim Onerilerine fliskin
Bulgular

Arastirmanin ikini alt problemi olan okul Oncesi yoneticilerinin Milli Egitim
Mevzuati’na gore sahip olduklar1 Egitim Alma Hakki, Kariyer Hakki, Hizmetiginde
Yetistirilme Hakki, Yurti¢i ve Disinda Yetistirilme Hakki ve Konut Edinme Haklarinin
kullannm1 sirasinda karsilastiklart problemler ve ¢6ziim Onerileri sorusu katilimcilara
yoneltilmis ve elde edilen bulgular Tablo 3.1 ve Tablo 3.2’de belirtilmistir.
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Tablo 3.1. Okul Oncesi Yéneticilerinin Milli Egitim Mevzuati’na Gére Sahip Olduklart Egitim
Alma Hakki, Kariyer Hakki, Hizmetiginde Yetistirilme Hakki, Yurtici ve Disinda Yetistirilme
Hakk1 ve Konut Edinme Haklarinin Kullanimi1 Sirasinda Karsilastiklart Problemler

. Alt Tema Katilimc1 Kodlari f %
S
2

Hizmetici egitimlerin yetersizligi OO0Y2, 00Y4, 00Y8, 4 29

00Y14

Yurtdisi egitim olanaklarinin 00Y4, 00Y7, 4 29
o cok az ve sinava tabi olmasi OC::)Y13,0.QY14 ]
= Egitimlerin c¢aligma saatleriyle OQOY5, O0Y9, O0Y14 3 22
g cakigmasi i} i}
5 Lojman sayisinin yetersizligi 00Y12,00Y14 2 15
= Yoneticiligin kariyer olarak 00Y6 1 8
= goriinmemesi ]
= Kariyer basamaklarinda liyakat ~ OOY10 1 8
. temelli bir model

uygulanmamasi

Lisansiistii egitimlerin kariyere =~ OOY4 1 8

etkisi olmamasi

Tablo 3.1 incelendiginde okul 6ncesi yoneticilerinin Milli Egitim Mevzuati’na gore sahip
olduklar1 egitim alma hakki, kariyer hakki, hizmetiginde yetistirilme hakki, yurtici ve disinda
yetistirilme hakki ve konut edinme haklarinin kullanimi sirasinda karsilastiklari problemlere
iliskin gortglerin 7 alt temada bir araya geldigi goriilmektedir. Katilimcilarin gorisleri
incelendiginde hizmeti¢i egitimlerin yetersizligi %29 oranla (f=4) ve yurtdis1 egitim
olanaklariin ¢ok az ve sinava tabi olmas1 (f=4) ilk sirada yer aldig1 goriilmektedir. Bu goriisleri
sirasiyla %22 oranla egitimlerin ¢aligma saatleriyle ¢akigmasi (f=3), %15 oranla lojman
sayisinin yetersizligi (f=2), %8 oranla yoneticiligin kariyer olarak gériinmemesi (f=1), kariyer
basamaklarinda liyakat temelli bir model uygulanmamasi (f=1) ve lisansiistii egitimlerin
kariyere etkisi olmamasi (f=1) goriisleri takip etmektedir. Katilimcilarin konuyla ilgili bazi
goriisleri sunlardir:

“Okul oncesi yoneticilerinin; kariyer planlamalarimin gelistirilmesi kapsaminda yurt
ici ve yurt disi egitim olanaklarinin zenginlestirilmesi, lisansiistii egitimlerin kariyer
siireclerine degerinin artirilmasi, yoneticilerin tiniversitelerde gorev almalart saglanarak
egitimcilerin ve yoneticilerin yetistirilmesine katki saglamalart ile egitim vizyonuna isik
tutulabilmesi, ¢agin gereklerine uygun ve uluslararasi standartlara sahip egitim
kurumlarinda gozlem ve egitim olanaklarinin sunulmasi, okul éncesi ziimresi olarak igbirligi
ile giiclii bir egitim temeli olusturulmasi gerekliligi bulunmaktadir.”(O0Y4)

“Egitim alma vs haklarimizin gorev ve sorumluluklarimizla ¢akismasi nedeniyle
genelde ertelenme ya da gerceklesememesi gibi sonuglara neden oluyor.” (O0Y5)

“Kariyer gelisimi olarak yoneticilik tercih edilme orant azdir. Kurumlara nitelikli
yonetici bulunmas: noktasinda sikintilar yasanmaktadir.” (0OY6)

“Yurt disi egitim olanaklar: yok. Hizmetigi egitim de yoneticilere uygun egitimlerin
az olmasi.”(00Y7)

“Egitimlerin ozellikle sehir ya da iilke disinda konaklamali egitimlerin bir ¢ogu
sinava dayali akademik basari beklentisi olunan kurum yonetici ve ogretmenlerine yonelik
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planlanmakta ve uygulanmakta bu durum okul oncesi yéneticileri agisindan kendilerini
gelistirme giincelleme noktasinda eksikleri ortaya ¢ikarmaktadir.” (OOY13)

Osretmenlik Meslek Kanunundaki belirsizliklerin dizeltilip net bir metnin
yayinlanmast  kariyer problemine ¢oziim getirecektir. Bunun yaninda yine okul
yoneticilerinin mesai ve ¢alisma durumlart dikkate alinarak onlar i¢in daha uygun zaman
dilimlerinde veya uzaktan egitim sekliyle yiiksek lisans yapma firsati tanminabilir. Yurt disi
egitime ulagma ve egitim maliyetlerin azaltilmasi noktasinda yasal diizenlemeler yurt i¢i ve
yurt disi egitimlerine erisim problemini diizeltecektir.”(0O0Y14)

Tablo 3.2. Okul Oncesi Yéneticilerinin Milli Egitim Mevzuati’na Gore Sahip Olduklar1 Egitim
Alma Hakki, Kariyer Hakki, Hizmetiginde Yetistirilme Hakki, Yurti¢ci ve Disinda Yetistirilme
Hakk1 ve Konut Edinme Haklarinin Kullanimi Sirasinda Karsilagtiklart Problem Durumlarina
Cozuim Onerileri

Alt Tema Katilime1 Kodlar: f %
£
i
Yonetici egitimlerinin artirilmast 00Y2, 00Y5, 00YS, 6 43
00Y10, 00Y13, 00Y14
Yoneticiligi cazip hale getirmek  O0Y6, 00Y10 2 15
(<5}
e Yoneticilik Meslek Kanunu OOY4 1 8
S cikarilmasi i}
c Kariyer basamaklarinda 00Y12 1 8
g miilakatin kaldirilmasi i}
O Lojmanlarda oturum siresi 00Y12 1 8
belirlenmesi
Konut edinebilme igin fon 00Y14 1 8
olusturulmasi

Tablo 3.2 incelendiginde okul dncesi yoneticilerinin Milli Egitim Mevzuati’na gore
sahip olduklar1 egitim alma hakki, kariyer hakki, hizmeti¢inde yetistirilme hakki, yurtici ve
disinda yetistirilme hakki ve konut edinme haklarimin kullanimi sirasinda karsilastiklari
problem durumlarina ¢oziim onerilerine iliskin goriiglerin 6 alt temada bir araya geldigi
goriilmektedir. Bu goriisler incelendiginde yonetici egitimlerinin artirilmasi alt temasi %43
(f=6) ilk sirada yer aldig1 ve bu alt temay1 sirasiyla % 15 oranla yoneticiligi cazip hale getirmek
(f=2), %8 oranla Yoneticilik Meslek Kanunu ¢ikarilmasi (f=1), kariyer basamaklarinda
miilakatin kaldirilmasi (f=1), loymanlarda oturum siiresi belirlenmesi (f=1) ve konut edinebilme
icin fon olusturulmasi(f=1) alt temalar takip etmektedir. Katilimcilarin konuyla ilgili bazi
goriisleri sunlardir:

“Okul yéneticilerinin mesaileri ve ¢aliyma durumlart dikkate alinarak hizmet i¢i
egitim almalarini saglayacak yasal diizenleme yapilabilir. I¢erik olarak okul yoneticilerine
hitap eden egitim igerikleri hazirlanmast hem egitimin kalitesini artiracak hem de katilimi

arttiracaktir.  Bu  dogrultuda yasal diizenlemeler sorunun ¢oziimiine ciddi  katk
saglayacaktir. (O0Y14)

4.3. Okul Oncesi Yoneticilerinin 657 Sayili Devlet Memurlar1 Kanununu Ve Milli Egitim
Mevzuati Ile Sahip Olduklar1 Egitim Ogretim Etkinlikleri Sorumluluklari, Okul
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Gelistirme Sorumluluklari, Mali Sorumluluklar, Ogrenci Ve Personel Isleri
Sorumluluklar, Fiziksel Ortam Ve Cevre iliskileri Sorumluluklar1 Ve Sorumluluklarmm
Yerine Getirilmesinde Karsilasilan Problemler Ve Céziim Onerilerine iliskin Bulgular
Arastirmanin ti¢lincii alt problemi olan okul dncesi yoneticilerinin 657 sayili devlet
memurlar1 kanununu ve milli egitim mevzuati ile sahip olduklart egitim &gretim etkinlikleri
sorumluluklari, okul gelistirme sorumluluklari, mali sorumluluklar, 6§renci ve personel isleri
sorumluluklar, fiziksel ortam ve cevre iliskileri sorumluluklari ve sorumluluklarin yerine
getirilmesinde karsilasilan problemler ve ¢6ziim oOnerileri sorular katilimcilara yoneltilmis ve
elde edilen bulgular tablo 4.1.ve 4.2. ‘de belirtilmistir.
Tablo 4.1. Okul Oncesi Yoneticilerinin 657 Sayili Devlet Memurlar1 Kanununu Ve Milli
Egitim Mevzuati ile Sahip Olduklari Egitim Ogretim Etkinlikleri Sorumluluklari, Okul
Gelistirme Sorumluluklari, Mali Sorumluluklar, Ogrenci Ve Personel Isleri Sorumluluklari,
Fiziksel Ortam Ve Cevre Iliskileri Sorumluluklar1 Ve Sorumluluklarin Yerine Getirilmesinde
Karsilasilan Problemler

Alt Tema Katihhmer Kodlari f %
o)
=
i
Fiziksel alanlarin yetersizligi o0Y1, 00Y2, 00Y3, 7 50
00Ys, 00Y9,
00Y11,00Y14
Maddi yetersizlikler 00Y2, 4 29
00Y11,00Y12,00Y14
Personel yetersizligi 00Y2,00Y7,00Y9, 4 29
00Y12
Mali konularda mevzuatmm cok OOY6, O0Y14 2 15
olmasi
§ Sorumluluklarin yetkilerden 00Y8,00Y10 2 15
g fazla olmasi
= Giivenlik destegi olmamas! 00Y4 1 8
A Denetim mevzuatinin eksikligi 00Y6 1 8
E) Mali is yiikiiniin fazla olmasi 00Y13 1 8
e Okul oncesi egitimin zorunlu OOY4 1 8
A olmamasi

Tablo 4.1 incelendiginde okul oncesi yoneticilerinin okul 6ncesi yoneticilerinin 657 Sayili
Devlet Memurlar1 Kanununu ve Milli Egitim Mevzuati ile sahip olduklar1 egitim 6gretim
etkinlikleri sorumluluklari, okul gelistirme sorumluluklari, mali sorumluluklar, 6grenci ve
personel isleri sorumluluklari, fiziksel ortam ve c¢evre iligkileri sorumluluklart ve
sorumluluklarin yerine getirilmesinde karsilasilan problemler durumlarina iligkin goriislerin 9
alt temada bir araya geldigi goriilmektedir. Katilimci goriisleri incelendiginde fiziksel alanlarin
yetersizligi goriisiinlin %50 oranla (f=7) ilk sirada yer aldig1 goriilmektedir. Bu goriisii sirastyla
% 29 oranla maddi yetersizlikler (f=4) ve personel Yetersizligi (f=4), %15 oranla mali
konularda mevzuatin ¢ok olmasi (f=2) ve sorumluluklarin yetkilerden fazla olmasi (f=2), %8
oranla giivenlik destegi olmamas1 =1), denetim mevzuatinin eksikligi (f=1), mali is ytikiiniin
fazla olmasi (f=1) ve okul 6ncesi egitimin zorunlu olmamas1 (f=1) goriisleri takip etmektedir.
Konuyla ilgili katilimeilarin bazi goriisleri sunlardir:
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“Yapilan etkinliklerde c¢ocuklarin  gelisimleri onlara karsi sorumlulugumuzu
artirmaktadir. Okul oncesindeki etkinlik ve ¢alismalarin maddi sorumlulugu fazla olup
maddi karsilik yeterli olmadigi durumlarda planlananlar eksik kalabilmektir. Ogrenci
sayisina gore personelin ayarlanmasinda karsilastigimiz maddi sorunlar yasamaktayiz. Bu
durum Istedigimiz kalitede egitimin verilmesine engel olmakta. Okul oncesinde okul icinde
ve disinda kullanmim alanlarimiz yeterli olmamaktadir. Bu durum egitim planlarimizi tam
anlamiyla uygulamamiz sorunlara neden olmaktadir.”(00Y2)

“Okullardan istenen ¢ok fazla is yiikiiniin olmasi, hep bir seyleri yerine getirmeye
calisirken egitimden odiin verilmesi, fiziksel ortamlarin yetersiz olmasi, okullarin ¢ok yogun
cevrelerde bulunup i¢ ice olmasi”(00Y3)

“Swnif ve plan denetimleri ile ilgili oturmus bir mevzuat bulunmamaktadir. Mali mevzuat
uygulamada pratiklikler yoktur. Mali konularda mevzuat tam uygulanmaya ¢alisilsa isler
cok yavasg yiiriimektedir. Fiziksel ortam olarak genelde okul binalari ve bahgeleri projesi
vapilirken egitimcilerden goriis ve fikir alinmamaktadir ya da yeteri kadar
alinmamaktadir.” (00Y6)

“Yoneticilerin sorumluluklari ¢ok fazla ama yetkileri az bu nedenle problemleri ¢6zmede
zorluklar yaganiyor.”(O0YS8)

“Fiziki sartlarin yetersiz olusu, personel yetersizligi, aidatlarin ¢cogunun personel gideri

icin kullanilmasi”(00Y9)

“Ekonomik veya fiziksel problemlerden dolay: istenilen egitim ortamini yaratamama,
okulun sahip oldugu alan sikintisi, yas grubundan dolayi yasanan sikintilar.(OOY11)

“Okul oncesi egitim kurumlart genellikle kendi biit¢esi olan kurumlar oldugundan bu
kurumlarda calisan yoneticiler ekstra bir muhasebeci rolii iistlenmekte ve bu gelir gider
dengesini takip etmek durumunda kalmaktadir. Buna bagl olarak zaman zaman okulun
fiziksel ya da insan kaynagi ihtiya¢larinda iist makamlar okulun yapilacak isi kendi

kaynaklarwyla  yapabilecegini diistinmekte ve bu okullarin sorunlarini
oteleyebilmektedir.”(O0Y13)

Tablo 4.2. Okul Oncesi Yoneticilerinin 657 Sayili Devlet Memurlar1 Kanununu Ve Milli
Egitim Mevzuati ile Sahip Olduklari Egitim Ogretim Etkinlikleri Sorumluluklari, Okul
Gelistirme Sorumluluklari, Mali Sorumluluklar, Ogrenci Ve Personel Isleri Sorumluluklari,
Fiziksel Ortam Ve Cevre Iliskileri Sorumluluklari Ve Sorumluluklarin Yerine Getirilmesinde
Karsilasilan Problem Durumlarina Coziim Onerileri

Alt Tema Katilimci Kodlari f %
ccs
=
i
Maddi destek saglanmasi 00Y2, 00Y7, 00Y1l, 6 43
00Y12, 00Y12, 00Y14,
s Yoneticilerin yetkilerinin  O0Y4, 4 29
% artirilmast OQYS,OQYIO,QOYM
6 Fiziksel ortamlarm 0OO0Y2,00Y3,00Y9, 3 22
c tyilestirilmesi
fﬁ Yardimci1 personel atanmasi 00Y9, 00Y12,00Y13 3 22
8« Mali mevzuatin sadelestirilmesi  00Y6,00Y14 2 15
Okul bina projelerinin uygun OOY2 1 8
planlanmasi
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| | Opgrenci sayilarinin diisiiriilmesi  00Y3 1 8

Tablo 4.2 incelendiginde okul Oncesi yoneticilerinin 657 Sayili Devlet Memurlari
Kanununu ve Milli Egitim Mevzuati ile sahip olduklar1 egitim Ogretim -etkinlikleri
sorumluluklari, okul gelistirme sorumluluklari, mali sorumluluklar, 6§renci ve personel isleri
sorumluluklari, fiziksel ortam ve gevre iliskileri sorumluluklari ve sorumluluklarin yerine
getirilmesinde karsilasilan problem durumlarina ¢6ziim Onerilerine iliskin goriislerin 7 alt
temada bir araya geldigi goriilmektedir. Katilimc1 goriisleri incelendiginde maddi destek
saglanmas1 alt temasmin %43 oranla (f=6) en yliksek frekans degerine sahip oldugu
goriilmektedir. Bu temayi sirasiyla %29 oranla yoneticilerin yetkilerinin artirilmasi (=4) ,%22
oranla fiziksel ortamlarin iyilestirilmesi (f=3) ve yardimci personel atanmasi (f=3), %15 oranla
mali mevzuatin sadelestirilmesi (f=2), %8 oranla okul bina projelerinin uygun planlanmasi
(f=1) ve 6grenci sayilarinin diisiiriilmesi (f=1) alt temalan takip etmektedir. Katilimcilarin
konuyla ilgili baz1 goriisleri sunlardir:

Egitimi kaliteli, etkin ve iyi yapabilmek ve okulu gelistirebilmek icin yeterli maddi destek
verilmeli. Yeterli personel ihtiyacini karsilayabilmek ve bunu da kadrolastirilmis personelle
olmasi gerekmektedir. Personelin okul oncesi 6grencisine hitaben edebilmeli aktif olmali.
Okul oncesin kurumlarinda calisabilme yeterliligine sahip olmalidir. Belli kriterlerden
gecmelidir. Okul oncesi egitim binalari iyi bir proje ile yapimalt binanin i¢i ve disi
cocuklarin tiim egitim faaliyetlerini rahatlikla ve sorunsuz bir sekilde karsilamall.
Bulundugu bahge ¢evre cocugun gelisimine uygun alan genisliginde ve ortamda olmalidir.
Var olan okullar gelistirilip uygun hale getirilmelidir.(O0Y2)

“Okullarin ogrenci sayiarimn diisiiriilmesi, fiziksel ortamlarin ozellikle okuloncesi icin
gerekli olan acik hava alanlarimin olusturulmasi, okul gelistirme calismalarinda yapilan
islerin  sadece istatistikleri —arttirmak icin degil c¢ocuga faydali olmasi igin
gerceklestirilmesi.”(0O0Y3)

“Kurumlarin okul oncesi egitim icin uygun sartlari tasimasi, yeni yapilanlarin fiziki
sartlarina dikkat edilmesi. Okullara kadrolu personel ve usta égretici atanmast”(00Y9)

“ Egitim ogretim materyalleri noktasindaki okullara ozellikle ana okullarina verilen destek
arttirtlmalidir. Teknolojik alt yap: konusundaki eksiklikler giderilmelidir. Mali kaynaklarin
kullanmimu ile ilgili biirokrasi azaltilmali ve esneklik arttirilmalidir. Personel egitimi,
motivasyonu ve ¢alistirilma sartlart konusundaki yetkileri arttiriimalidir. Yerel yonetimlere
okul mudurliklerinin ulasimini engelleyen biirokratik engeller kaldirilmalidir. Okul bina ve
cevre diizenlemeleri konusundaki devlet édenekleri gelistirilmelidir. ”(00Y14)

4.4. 657 Sayih Devlet Memurlar1 Kanunu Ve Milli Egitim Mevzuati’nda Yer Almayan
Ancak Okul Oncesi Yéneticilerinin Hak Ve Sorumluluklari Kapsaminda Oldugu
Diisiiniilen Konulara iliskin Bulgular

Arastirmanin dordiincii alt problemi olan 657 Sayili1 Devlet Memurlar1 Kanunu ve Milli
Egitim Mevzuati’nda yer almayan ancak okul oncesi yoneticilerinin hak ve sorumluluklar
kapsaminda oldugu diisiiniilen konular nelerdir? sorusu katilimcilara yoneltilmis ve elde edilen
bulgular tablo 5°te belirtilmistir.
Tablo 5. 657 Sayili Devlet Memurlar1 Kanunu Ve Milli Egitim Mevzuati’ nda Yer Almayan
Ancak Okul Oncesi Yéneticilerinin Hak Ve Sorumluluklari Kapsaminda Oldugu Diisiiniilen
Konular

Alt Tema Katilimcr Kodlar: f %

Tema
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Yoneticilerin  yetkilerinin  ve 00Y4, 00Y500Y12, 4 29
haklarmin artirilmasi o0Y13

= 5

g g Y oneticiligin meslek olmasi 002, 00Y8, 00Y11 3 22

> N

8'§ Okul 6ncesi yoneticileri icin  00Y2,00Y9 2 15

g g maddi iyilestirme

X g1 Erken emeklilik ve yipranma 00Y3,00Y6 2 15

T4 payl ]

Y oneticilik kontenjaninin OO0Y2 1 8
artirilmasi

Tablo 5 incelendiginde 657 Sayili Devlet Memurlari Kanunu Ve Milli Egitim Mevzuati’nda
yer almayan ancak okul Oncesi yoneticilerinin hak ve sorumluluklar1 kapsaminda oldugu
diistintilen konulara iligskin goriiglerin 5 alt temada bir araya geldigi goriilmektedir.
Katilimcilarin  goriisleri incelendiginde yoneticilerin yetkilerinin ve haklarinin artirilmasi
temasinin %29 oranla en yiiksek frekans degerine (f=4) sahip oldugu goriilmektedir. En yiiksek
ikinci frekans degerine(f=3) %22 oranla sahip olan alt temanin ise yoneticiligin meslek olmasi,
en yiiksek ticiincii frekans degerine (f=2) %15 oranla sahip olan temanin ise okul dncesi
yoneticileri i¢in maddi iyilestirme ile erken emeklilik ve yipranma pay1 temalarin oldugu
goriilmektedir. Tabloda yoneticilik kontenjaninin artirilmasi temasinin ise %8 oranla en diisiik
frekans degerinde (f=1) yer aldig1 goriilmektedir. Alt temalar1 olusturan katilimei goriislerinden
bazilar1 sunlardir:

“Tam zamanli anaokullarindaki yéneticilere maddi diizenlemeler yapilmali, yonetici
kontenjani artirilmaly (6grenci sayilarina gore verilen miid. Yardim.).”(00Y2)

“Tiim egitim yoneticileri ortak bir mevzuat cergevesinde; meslek alaninin gerekliligi
olgiisiinde  sorumluluklar  ve  bunlarin  paralelinde  yetkiler ile gorevierini
gerceklestirebilmelidir. ”(00Y4)

“Okul  oncesi  kurum  yoneticilerine erken emeklilik ve yipranma pay
verilmelidir. ”(00Y6)

“Yéneticiligin bir tanimlanmasi olmali, ek bir gérev degil bir meslek olmali. ”(O0YS)

“Yonetici olarak sorumluluklarimizin fazla olmasina ragmen yetkimizin yeterli olmadigini
diistiniiyorum. Ayrica Okul aidatinda oldugu gibi Okul aile birligi biit¢elerinin kullanilmast
konusunda da yoneticiler bagimsiz hareket edebilmeli.”(0O0Y12)

“Isin dogas1 geregi mevzuatta yeri olmayan ancak karsilagildigindan iistesinden

gelmeye ¢alisilan pek ¢ok sorumluluk varken bunlari yerine getirmede yaptirim giiciinii de
icine alan haklarin sayisi maalesef ki ¢ok azdir.”(O0Y13)
“Ozel gereksinimi olan cocuklarin egitilmesi icin yapilan her tiirlii faaliyet ve ¢alismalar,
ailelerin okula ve egitime katilmalar: i¢in yapilan her tiirlii ¢alismalar, kurum kiiltiirii ve
ikliminin olusmasi icin yapilan her tiirlii etkinlik ve ¢alismalar, personellerin ¢calisma azmi
ve motivasyonunu arttirmak amaciyla yapilan her tirlii ¢alismalar, degerler egitimi ve
kurumsal etigin olusmasi i¢in yapilan her tiirlii ¢calismalar ve yapilan tiim sosyal sorumluluk
projeleri bu kapsama dahil edilebilir.”(00Y14)

4.5. Okul Oncesi Yoneticilerinin 657 Sayili Devlet Memurlar1 Kanunu Ve Milli Egitim
Mevzuat’’ nda Belirtilen Hak Ve Sorumluluklarimi Daha Etkili Bir Sekilde Kullanma
Konusunda Gelistirilebilecek isbirligi Modelleri ile ilgili Onerilere iliskin Bulgular
Arastirmanin besinci ve son alt problemi olan okul 6ncesi yoneticilerinin 657 Sayili Devlet
Memurlar1 Kanunu Ve Milli Egitim Mevzuati’nda belirtilen hak ve sorumluluklarini1 daha etkili
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bir sekilde kullanma konusunda gelistirilebilecek isbirligi modelleri ile ilgili nerileri iceren
sorular katilimcilara sorulmustur. Katilimer goriislerinden elde edilen bulgular ise Tablo 6.’da
belirtilmistir.

Tablo 6. Okul Oncesi Yéneticilerinin 657 Sayili Devlet Memurlar1 Kanunu Ve Milli Egitim
Mevzuati’ nda Belirtilen Hak Ve Sorumluluklarini Daha Etkili Bir Sekilde Kullanma
Konusunda Gelistirilebilecek Isbirligi Modelleri ile Ilgili Oneriler

Alt Tema Katihmc1 Kodlar: f %
«
£
S
Yoneticilik meslek kanununun 0OOY4, 00Y10,00Y12, 3 22
cikarilmasi
. Yoneticilerin bir araya gelerek OOY3, O0YS6, 2 15
k> sorunlar tlizerinde goriismeler
g yapilmasi
§ Yerel yonetimlerle isbirligi OOY8,00Y14 2 15
350 yapilmasi
= Okul ©6ncesi egitimin zorunlu OOY2 1 8
ﬁ. egitim kapsamina alinmasi
4 Egitim hukuku danisma OOY4 1 8
8 mercilerinin olusturulmasi
5 Paylasimc1 dgretiler O(?YS 1 8
= Y Onetici egitimleri yapilmasi 00Y12 1 8
A7 Okul 6ncesi egitim icin ayr1 bir O0Y12 1 8
g genel miidiirliik olusturulmasi i}
Basarili uygulamalarin  OOY14 1 8
paylasildigi platformlarin
artirilmasi

Tablo 6 incelendiginde okul dncesi yoneticilerinin 657 Sayili Devlet Memurlart Kanunu Ve
Milli Egitim Mevzuat1’ nda belirtilen hak ve sorumluluklarini daha etkili bir sekilde kullanma
konusunda gelistirilebilecek isbirligi modelleri ile ilgili 6nerilerin 9 alt temada bir araya geldigi
goriilmektedir. Katilimci 6nerileri incelendiginde genel olarak katilimeilarin farkli onerilerde
bulunduklar1 goériilmekle birlikte yoneticilik meslek kanununun ¢ikarilmasi Onerisinin en
yiiksek frekansla (f=3) %22 oranla birinci sirada yer aldig1 goriilmektedir. En yiiksek ikinci
frekans degerine (f=2) sahip Oneriler ise yoneticilerin bir araya gelerek sorunlar lzerinde
goriigmeler yapilmasi ve yerel yonetimlerle isbirligi yapilmasi Onerilerinin oldugu
goriilmektedir. En diisiik frekansa (f=1) sahip olan 6nerilerin ise okul 6ncesi egitimin zorunlu
egitim kapsamina alinmasi, egitim hukuku danmisma mercilerinin olusturulmasi, yonetici
egitimleri yapilmasi, okul oncesi egitim i¢in ayr1 bir genel miidiirliik olusturulmasi, basarili
uygulamalarin paylasildigi platformlarin artirilmasi onerilerinin oldugu goriilmektedir. Okul
oncesi yoOneticilerinin 657 Sayili Devlet Memurlar1 Kanunu Ve Milli Egitim Mevzuati’ nda
belirtilen hak ve sorumluluklarin1 daha etkili bir sekilde kullanma konusunda gelistirilebilecek
isbirligi modelleri ile ilgili 6nerilere iliskin bazi katilimc1 goriisleri sunlardir:

“Okul oncesi mecburi egitime alinarak olmasi gereken deger ve onem saglanacaktir.
Egitimin temelini olusturdugumuz hem egitim alaninda hem de toplum tarafindan kabul
edilerek yoneticilikte ki nemimiz artacak ve Islerimiz kolaylasacaktir. Bununla beraber hak
ve sorumluluklarimizi kullanabilmeniz saglanacaktir.”(00Y2)

“Belirli araliklarla bakanlikla yéneticilerin bir araya gelerek sorunlar tizerinde goriis
bildirmesi, bir durum oldugunda rahatlikla ulasabilecegi iletisimin saglanmast”(O0Y3)
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“ Yoneticilik meslek kanunu ile okul yoneticiliginin bir meslek olarak kabulii saglanmalidir.
Egitime dair tiim yasal diizenlemeler tiim egitim paydagslari tarafindan en sade ve anlasilir
sekilde egitim hukuku kapsamina alinmalidir. Egitim hukuku alaninda gerceklestirilecek
diizenlemelerde okul yoneticilerinin goriislerine de deger verilebilmelidir. Egitim hukuku
danisma mercileri olusturulabilmelidir.” (OOY4)

“Hak ve sorumluluklart daha etki bir sekilde kullanmamin yolu isbirligi bilincinden
gecmektedir Biz egitimci yéneticileri ast iist hiyerarsisine takilmadan ortak hedefe
odaklanarak paylasimci  ogretilerle  siirekli  gelisim  bilincinde olmalyiz  diye
diisiintiyorum...”(00Y5)

“Yoneticilere goreve baslamadan once egitimler verilerek donatilmis sekilde gorevierine
baslamalar: saglanmalidir. Genel olarak yoneticiler herhangi bir problemle karsi karsiya
kaldiktan sonra genel haklarint ve sorumluluklarint ¢oziim asamasinda égrenebilmektedir.
Gorev oncesinde egitilmis, kendi hak ve sorumluluklarini bilen yoéneticiler daha az
problemle karsi karsiya kalacaktir. Ayrica Okul Miidiirliigiiniin de bir meslek olarak kabul
edilmesi, Ogretmenlik Meslek Kanunu gibi yoneticilerin hak ve sorumluluklarini koruyacak
Yoneticilik Meslek kanununun da ¢ikarilmas: yararl olacaktir.”(O0Y12)

“ Oncelikli olarak okul éncesi kademesi ilkogretim kapsamindan ¢cikarilarak ayri bir genel
miidiirliik biinyesinde teskilatlanmali yonetmelik ve yonergeleri bu noktada ilk o6gretim
yonetmeliginin icinde degil bagimsiz ve alanin ihtiya¢ ve gereksinimlerine cevap verebilir
nitelikte olarak hazirlanmalidir.”(O0Y13)

“ Merkezi yonetimle isbirligi yapilarak uygulanacak olan politikalar konusunda ortak
calismalar yapilabilir. Yerel yonetimlerle isbirligi yapilarak okul alt yapisi ve egitim
faaliyetleri  konusunda daha saglhikli adimlar atilabilir. Sivil toplum kuruluslari,
tiniversiteler, veliler gibi paydaslarla proje ve ¢alisma gruplart olusturulabilir. Basarili
uygulamalarin ~ ve  mesleki  gelisim  firsatlarinin  paylasildigi  platformlar
attirilabilir.”(00Y14)

5. TARTISMA, SONUC VE ONERILER

Calismanin bu bdéliimiinde, ¢alismanin amaci dogrultusunda tiim katilimcilardan elde
edilen veriler dogrultusunda ulasilan sonuglara, elde edilen bulgulara iliskin alan yazin
incelemesi sonucunda olusan tartismalara ve tiim sonug ve tartigmalara iligkin Gnerilere yer
verilmektedir.

5.1. Tartisma ve Sonug¢
Tartisma ve sonuglar arastirmanin alt problemleri kapsaminda 5 bdliimde incelenmistir.

Okul Oncesi Yoneticilerinin 657 Sayih Devlet Memurlari Kanununa Gére Sahip
Olduklar1 Mesleki Haklar, Mali Haklar, Korunma Haklar1 ve Sosyal Haklarin Kullanim
Sirasinda Karsilastiklar1 Problemler ve Coziim Onerileri Bulgularina iliskin Tartisma
ve Sonuclar

Arastirma sonucunda okul 6ncesi yoneticileri 657 Sayili Devlet Memurlar1 Kanunu’na
gore sahip olduklart mesleki haklar, mali haklar, korunma haklar1 ve sosyal haklarin kullanim1
sirasinda karsilastiklar1  problemleri, mali haklarin yetersizligi, yiiksek lisans yapan
yoneticilerin ek ders {icretlerini artirimli alamamasi, gorev ¢esitliliginin ve is yiikiiniin fazla
olmasi, 6gretmenevlerinden oncelikli olarak yararlanamama, yoneticiligin meslek olmamasi
nedeniyle yer degistirme zorluklari, yurti¢i ve yurt disi egitim olanaklarinin yetersizligi,
kesintisiz egitim ve ders saatleri uzunlugundan kaynaklanan sorunlar, izinlerin
kullanilamamasi, velilerin haksiz sikayetleri goriisleri ile ifade etmistir. Arastirma konusuyla
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ilgili alanyazinda katilimcilar tarafindan ifade edilen sorunlara benzer nitelikte ¢aligmalar
yapildig1 goriilmektedir.

Karaman Kepenek¢i ve Tagkin (2017) okul yoneticiliginin ikinci bir gorev olarak
verilmesinden Otiirii  yOneticilerin ek ders ayricaliginda ders yiiklerinin oldugunu
belirtmektedir. Okul yoneticiliginin uzmanlik gerektiren bir alan oldugu varsayimiyla okul
yoneticilerinin yoneticiligin bir meslek olmasi ve gelirlerinde mali diizenlemeler yapilmasi
gerektigi gorlisiinde olduklar1 goriilmektedir.

Okul yoneticilerinin haklarini bilmeleri ve kendilerine taninan haklar1 kullanmalarinin
artmasi ve yasanan problem durumlarinin azalmasinda okul yoneticiliginin meslek olarak kabul
edilmesi bliyiik 6l¢tide 6nem arz etmektedir (Sadikoglu, 2019).

Arastirmaya katilan okul ncesi yoneticileri yasanilan problemlere ¢6ziim Onerisi olarak
mali haklarin iyilestirilmesi, Yoneticilik Meslek Kanunu’nun ¢ikmasi, nitelikli hizmetici
egitimlerin artirilmasi, 6grenci bagina diisen personel sayisinin iyilestirilmesi, korunma
haklariyla ilgili ciddi diizenlemelerin yapilmasi, 0gretmenevi sayilarinin artirilmasi gibi
onerilerde bulunmuslardir.

Aragtirma verilerinden elde edilen bulgular 1s181nda oldukca fazla sorumluluk isteyen okul
oncesi yoneticiliginde Yoneticilik Meslek Kanunu ¢ikarilmasi ile yasanan problem
durumlarinin azalacagi ve nitelikli hizmeti¢i egitimlerle yoneticilerin haklarinin ve
sorumluluklarin daha fazla bilincinde olacagi sdylenebilir. Hak ve sorumluluk bilincinde olan
ve mesleklerini yerine getirirken kolaylik taninmasi amaciyla kendilerine haklar tanimlanan
okul yoneticilerinin kendilerine taninan bu haklarin ihtiya¢ dahilinde duzenlenmesi ve
iyilestirilmesi sonucunda problem durumlarinin azalip egitim de verimliligin artacagi
soylenebilir.

Okul Oncesi Yoneticilerinin Milli Egitim Mevzuati’na Gére Sahip Olduklar1 Haklarin
Kullanim Sirasinda Karsilastiklar1 Problemler ve Coziim Onerileri Bulgularmna iliskin
Tartisma ve Sonuclar

Aragtirma sonucunda okul Oncesi yoneticileri Milli Egitim Mevzuati’na gore sahip
olduklar1 haklarin kullanimi1 sirasinda karsilastiklar1 problemleri hizmeti¢i egitimlerin
yetersizligi, yurtdisi egitim olanaklarimin ¢ok az ve sinava tabi olmasi, egitimlerin ¢alisma
saatleriyle ¢akismasi, lojman sayisinin yetersizligi, yoneticiligin kariyer olarak gériinmemesi,
kariyer basamaklarinda liyakat temelli bir model uygulanmamasi, lisansiistii egitimlerin
kariyere etkisi olmamasi gorisleri ile dile getirmektedir. Alanyazin incelemelerinde Giimiis
(2012), tarafindan gerceklestirilen arastirmanin bulgularina gére okul yoneticilerinin goreve
baglarken meslegi 6grenebilecekleri profesyonel bir egitime tabi tutulmadiklari, yoneticilerin
de diger tim Ogretmenlerin katildiklar1 kurs ve seminerlerle mesleki gelisimlerine katki
saglamaya calistiklar1 gériilmektedir.

Okul yoneticilerinin yurt disinda egitim hakkini kullanabilmek i¢in verilen kontenjanin
sinirli oldugu, zorlu sinavlara tabi tutuldugu, belirli meslek dallarinda uzmanlik yapmis
olunmasi gerektigi, ,belirli bir yas sinir1 olmasi gibi kriterler vardir. ( Karaman Kepenekgi ve
Taskin, 2017)

Katilimeilarin - yasanilan problemlere ¢0ziim Onerisi olarak yonetici egitimlerinin
artirilmasi, yoneticiligi cazip hale getirmek, yoneticilik meslek kanunu ¢ikarilmasi, kariyer
basamaklarinda miilakatin kaldirilmasi, lojmanlarda oturum siiresi belirlenmesi, konut
edinebilme i¢in fon olusturulmasi gibi dnerilerde bulunmuslardar.

Arastirma bulgularindan elde edilen sonuglara gore okul yoneticiliginde, yoneticiligin
meslek olarak kabul edilmesinin bir¢cok problem durumunu ¢dzecegi, yoneticiligi daha cazip
hale getirecegi ve verilen programli ve spesifik egitimlerle daha nitelikli yoneticiler yetisecegi
sonucuna ulasilmaktadir.
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Okul Oncesi Yoneticilerinin 657 Sayili Devlet Memurlar1 Kanununu Ve Milli Egitim
Mevzuati Ile Sahip Olduklar1 Egitim Ogretim Etkinlikleri Sorumluluklari, Okul
Gelistirme Sorumluluklari, Mali Sorumluluklar, Ogrenci Ve Personel isleri
Sorumluluklar, Fiziksel Ortam Ve Cevre iliskileri Sorumluluklar1 Ve Sorumluluklarmm
Yerine Getirilmesinde Karsilasilan Problemler Ve Coziim Onerileri Bulgularina iliskin
Tartisma ve Sonuglar

Aragtirma sonuclarina gore okul Oncesi yoneticilerinin 657 Sayili Devlet Memurlar
Kanununu Ve Milli Egitim Mevzuati ile sahip olduklar1 egitim ogretim etkinlikleri
sorumluluklari, okul gelistirme sorumluluklari, mali sorumluluklar, 6grenci ve personel isleri
sorumluluklari, fiziksel ortam ve cevre iliskileri sorumluluklart ve sorumluluklarin yerine
getirilmesinde fiziksel alanlarin yetersizligi, maddi yetersizlikler, personel yetersizligi, mali
konularda mevzuatin ¢ok olmasi, sorumluluklarin yetkilerden fazla olmasi, glivenlik destegi
olmamasi, denetim mevzuatinin eksikligi, mali is ylikiiniin fazla olmasi, okul dncesi egitimin
zorunlu olmamasi gibi problemlerle karsilastiklar1 goriilmektedir.

Kepenekg¢i (2004) arastirmasinda mevzuatta okul yoneticilerinin sorumluluklarinin daha ¢ok
oldugu, yetkilerinin ve haklarinin daha az oldugu, kendilerine yasal yetki verilmedigi i¢in alinan
kararlar1 ve yaptirimlar1 uygulamada problem yasadiklar1 bulgusuna ulagsmistir. Yakut (2006),
aragtirmasinda milli egitim bakanliginin okullara daha fazla ve diizenli kaynak aktarimi
yapmasi gerektigini, bdylece okul yoneticilerinin okula kaynak bulmaya ayiracagi zamani ve
enerjiyl egitim Ogretimin gelistirilmesine ayirabilecegini belirtmektedir. Topsakal (2018),
egitim mevzuat1 lizerine yaptigi ¢aligmasinda; mevzuatin normlar hiyerarsisine uymayan
maddelerinin  diizenlenmesi, mevzuat dilinin daha anlasilir olmasit i¢in edebiyat
akademisyenleriyle isbirligi yapilmasit ve mevzuati kullanan tim paydaslarin goriislerinin
alinarak mevzuatin olusturulmasi onerilerinde bulunmustur. Arastirmaya katilan
okul Oncesi yoneticileri bu problem durumlarina ¢éziim olarak maddi destek saglanmasi,
yoneticilerin yetkilerinin artirilmasi, fiziksel ortamlarin iyilestirilmesi, yardimci personel
atanmasi, mali mevzuatin sadelestirilmesi, okul bina projelerinin uygun planlanmasi, 6grenci
sayilarinin diistiriilmesi 6nerilerini sunmuslardir.

Elde edilen bulgular incelendiginde okul 6ncesi yoneticilerinin mali konularda mevzuatin
cok teferruatli olmasi1 ve mali is yiikiiniin ¢oklugu nedeniyle egitim 6gretimin gelistirilmesine
ayirdiklart zamanin kisitlandigi goriilmektedir. Ayrica okul yoneticilerine verilen yetkilerin
siirlt olmast nedeniyle sorumluluklar: yerine getirme konusunda zorlandiklar: goriilmektedir.
Okul binalarinin fiziksel olarak cocuklara yetersiz geldigi yasanan bir diger 6nemli problem
olarak karsimiza ¢ikmaktadir.

657 Sayil Devlet Memurlar: Kanunu Ve Milli Egitim Mevzuati’nda Yer Almayan Ancak
Okul Oncesi Yoneticilerinin Hak Ve Sorumluluklari Kapsaminda Oldugu Diisiiniilen
Konu Bulgularina iliskin Tartisma ve Sonuclar
Aragtirmanin dordiincii alt problemi olan 657 Sayili Devlet Memurlar1 Kanunu ve

Milli Egitim Mevzuati’nda yer almayan ancak okul 6ncesi yoneticilerinin hak ve sorumluluklari
kapsaminda oldugu diisiiniilen konulara iligkin katilimer goriisleri yoneticilerin yetkilerinin ve
haklarimin artirilmasi, yoneticiligin meslek olmasi, okul Oncesi yoneticileri i¢in maddi
iyilestirme, erken emeklilik ve yipranma pay1, yoneticilik kontenjaninin artirilmasi seklindedir.
Alanyazinda benzer sonuglara ulasilmistir. Arabaci, Sanli ve Altun (2015), arastirmalarinda,
okul yoneticiliginin bir meslek olarak kabul edilmemesinin yoneticilerin gorevlerini yerine
getirirken kaygi tasimalarmma ve kendilerini degersiz hissetmelerine neden oldugunu
belirtmektedir.

Ko¢ (2015), arastirmasinda okul yoneticilerinin gorevlerini yerine getirirken
sorumluluklarinin yetkilerine oranla ¢ok daha fazla oldugu ve sorumluluklar: yerine getirmek
icin verilen yetkilerin yetersiz oldugu bulgularina yer vermistir.
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Arastirma kapsaminda elde edilen bulgular incelendiginde okul yoneticilerinin haklari
kapsaminda mali haklarina diizenlemeler getirilmesi, sorumluluk ve yetki dengesinin kurulmasi
ve en Onemlisi yoneticiligin meslek olarak kabul edilmesinin yonetimdeki bir¢ok aksakligi ve
problemi giderebilecegi goriilmektedir.

Okul Oncesi Yéneticilerinin 657 Sayih Devlet Memurlar1 Kanunu Ve Milli Egitim
Mevzuat’’ nda Belirtilen Hak Ve Sorumluluklarim1 Daha Etkili Bir Sekilde Kullanma
Konusunda Gelistirilebilecek Isbirligi Modelleri le Tlgili Onerileri Bulgularna fliskin
Tartisma ve Sonuglar

Arastirma sonuglarina gore okul dncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanunu
ve Milli Egitim Mevzuati’nda belirtilen hak ve sorumluluklarini daha etkili bir sekilde kullanma
konusunda gelistirilebilecek isbirligi modelleri ile ilgili yoneticilik meslek kanununun
cikarilmasi, yoOneticilerin bir araya gelerek sorunlar iizerinde goriismeler yapilmasi, yerel
yonetimlerle igbirligi yapilmasi, okul Oncesi egitimin zorunlu egitim kapsamina alinmasi,
egitim hukuku danisma mercilerinin olusturulmasi, paylasimci 6gretiler, yonetici egitimleri
yapilmasi, okul dncesi egitim i¢in ayr1 bir genel miidiirliik olusturulmasi, basarili uygulamalarin
paylasildig1 platformlarin artirilmasi gibi Onerilerde bulunduklar1 goriilmektedir. Sildir ve
Akin’in (2017) arastirma bulgularinda yer alan okul dncesi egitimin daha kaliteli ve verimli
olmasi i¢in gelismeyi destekleyici politikalar gelistirilmesini, okul oncesi egitimin zorunlu
egitim kapsamina alinmasi, devletin egitime daha fazla maddi kaynak ayirmasi seklindeki
onerileri arastirma sonucunda ulasilan bulgular1 destekler niteliktedir. Ozcan, S., & Bakioglu,
A. (2010), aragtirmasinda okul yoneticilerinin hizmetigi egitimler almasimin mesleki
performansini belli bir oranda artirmakla birlikte, performans artiran unsurlar arastirildiginda
bu oranin kii¢iik kaldigi1 bulgularina yer vermistir. Elde edilen sonuglar degerlendirildiginde
okul Oncesi egitimin zorunlu egitim kapsamina alinmasinin okul 6ncesi yoneticilerinin
yasadiklar1 sorunlar1 daha fazla 6n plana ¢ikmasii ve bu problem durumlarinin ¢ézlimiine
devlet tarafindan daha fazla 6nem verilmesini saglayacagi goriisiine ulasilabilir. Ayrica
arastirma kapsaminda katilimci okul yoneticilerinin genel olarak sorunlarin dinlendigi ve
¢oziim Onerilerine dayali igbirligi modellerinin gelistirilmesi gerektigi goriisiinde hemfikir
olduklar1 sOylenebilir.

5.2. Oneriler

Bu bolumde arastirmadan elde edilen sonuglar dogrultusunda gelistirilen Onerilere yer
verilmistir.

Okul yoneticilerinin yasal hak ve sorumluluklari kapsaminda yasadiklar1 birgok problemi
cozebilecek ve yoneticilerin sorumluluk alanlarini netlestirecek olan yoneticilik meslek kanunu
cikarilmalidir.

Okul 6ncesi kurumlarinda yoneticilerin lizerinde bulunan mali is yiikiiniin azaltilmasi i¢in
mali islerle ilgilenecek, alanlarinda yetistirilmis memurlarin istihdam edilmesi saglanmali ve
mali islere yonelik mevzuat maddelerinin sadelestirilmesi gerekmektedir.

Okul yoneticilerinin ¢aligma saatleri ve sorumluluk genisligi g6z Oniine alinarak mali
konularda iyilestirme yapilmalidir.

Egitim 6gretime yeterince enerji ve zaman ayirilabilmesi i¢im okul yoneticilerine yiiklenen
sorumluluklar azaltilmali ve bu sorumluluklari uygularken yasanilan problemleri en aza
indirmek i¢in yetkilerin artirilmasi gerekmektedir.

Okul yoneticilerine mevzuat kapsaminda tanimlanan hak ve sorumluluklarin revize edilmesi,
bu revize calismasi 6ncesinde gorevde olan okul yoneticilerinden de fikir alinmasi1 ve yapilan
akademik caligmalarin sonuclarinin incelenmesi gerekmektedir.

Okul yoneticilerine mesleki anlamda kendilerini gelistirebilecegi, nitelikli egitim alabilecegi
firsatlar sunulmalidir ve egitimlere daha aktif katilabilmeleri i¢in ¢alisma saatleri esnetilmelidir.
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Okuloncesi kurumlarinin = sorunlarinin  ¢dziilebilmesi ve yonetim alaninda yasanan
problemlerin ¢dziilebilmesi i¢in okul oncesi genel miudiirliigiiniin ayr1 bir birim olarak
kurulmasi1 gerekmektedir.

Okul 6ncesi yoneticilerinin is yogunluklar1 nedeniyle yillik izin kullanamamalar1 ve egitim
déneminde ki uzun ¢alisma saatleri goz oniine alinarak ¢alisma saatleri esnetilmelidir.

Okul yoneticilerine yonelik MEB biinyesinde “hukuk danisma birimleri” olusturulmali ve
okul yoneticilerinin mevzuat kapsamindaki haklarinin kullaniminda ve sorumluluklarinin
yerine getirilmesinde yasadiklar1 problem durumlarinda ¢oziime yonelik yardim saglanmalidir.
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OKUL ONCESIi YONETICILERININ MEVZUATTA BELIRTILEN HAK
VE SORUMLULUKLARINA ILISKIN KARSILASTIKLARI
SORUNLAR VE COZUM ONERILERI UZERINE GORUSME FORMU

Degerli katilimci,

Bu calisma Recep Tayyip Erdogan Universitesi,Egitim Bilimleri Anabilim Dali ,Egitim
Yonetimi Yiiksek Lisans Programi’nda yiiriittiigim proje ¢calismam i¢in
yapilmaktadir.Aasagida sunulan goriisme sorular1 <> Okul Oncesi Yoneticilerinin Mevzuatta
Belirtilen Hak Ve Sorumluluklarina Iliskin Karsilastiklar1 Sorunlar Ve Coziim Onerileri’’ ni
belirlemek amaciyla olusturulmustur. Verilerin giivenirligi agisindan agisindan goriislerinizin
en az 3-4 ciimle olmas1 6nemlidir.Arastirmaya yaptiginiz katkidan dolay1 simdiden tesekkiir
ederim.

Fatma
GURLUK

1. Okul 6ncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanunu’na gore sahip olduklari
Mesleki Haklar,Mali Haklar, Korunma Haklar1 ve Sosyal Haklarin;

a) Kullanimi sirasinda karsilastiginiz problem durumlari nelerdir?

2. Okul oncesi yoneticilerinin Milli Egitim Mevzuati’ na goére sahip olduklar1 Egitim Alma
Hakki, Kariyer Hakki, Hizmeticinde Yetistirilme Hakki, Yurti¢i ve Disinda Yetistirilme
Hakki ve Konut Edinme Haklarinin;

a) Kullanimu sirasinda karsilastiginiz problem durumlari nelerdir?
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3. Okul 6ncesi yoneticilerinin 657 Sayili Devlet Memurlari Kanununu ve Milli Egitim
Mevzuati ile sahip olduklar1 egitim 6gretim etkinlikleri sorumluluklari, okul gelistirme
sorumluluklari, mali sorumluluklar, 6grenci ve personel igleri sorumluluklari, fiziksel ortam
ve ¢evre iliskileri sorumluluklarini ;

a) Yerine getirirken karsilagtiginiz problem durumlari nelerdir?

4. 657 Sayili Devlet Memurlari Kanunu ve Milli Egitim Mevzuati’nda yer almayan ancak
okul 6ncesi yoneticilerinin hak ve sorumluluklar1 kapsaminda oldugunu diisiindiigiiniiz
konular nelerdir?

5. Okul 6ncesi yoneticilerinin 657 Sayili Devlet Memurlar1 Kanunu ve Milli Egitim
Mevzuati’nda belirtilen hak ve sorumluluklarini1 daha etkili bir sekilde kullanma konusunda
nasil bir isbirligi modeli gelistirilebilir?Onerileriniz nelerdir?
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Principals' Practices in Technology Integration for a Quality
School

Lulzim Drini®”

Abstract: This study investigates the successful practices of principals in primary and lower secondary
schools regarding the integration of technology for a quality school of the 21st century, in the school
institutions of the municipality of Prizren. This research study examines and describes the correlation
between the current state of technology integration in schools, and addresses principal methods and
strategies in successfully integrating technology for instructional purposes. Also, the research focuses on
principals providing recommendations to supervisors and higher education institutions to strongly support
good school practices in the implementation of technology in teaching and learning. The research method
for this study includes a quantitative and qualitative approach. The research was conducted in the
municipality of Prizren in the Republic of Kosovo and the respondents for this study were principals,
teachers, and students of primary and secondary schools. For data collection, questionnaires were designed
with closed questions, where the answers to the questions are evaluated with the Likert scale. In addition to
questionnaires, observation with a checklist was used in data collection. In the end, interviews were
conducted with principals, teachers, and school students. The results of this research show that this study
proves our understanding of the importance of technology for a quality school and its impact on principals,
teachers, and students. The conclusions and implications of this study have served to understand the role of
the principal in facilitating and supporting strategies in the integration of technology for a quality school of

the 21st century.

Keywords: Principal, teaching and learning, quality school, technology.

To cite this article:Drini, L. (2024) Principals' Practices in Technology Integration for a Quality
School. Kosovo Educational Research Journal, 5(2), 53-87.

5 Preschool Institute, Prizren, Kosovo

*Corresponding author: lulzimdrini@gmail.com

53


https://kerjournal.com/

Kosovo Educational Research Journal

https://kerjournal.com ISSN: 2710-0871

Introduction

Today, school systems expect principals to serve not only as managers but also as leaders in instructional
practices. This leadership is crucial for learning processes and essential for equipping modern students
with the knowledge and skills needed to thrive in today's society and become productive citizens of the
21st century. Traditionally, principals were primarily managers, but the distinction between leader and
manager is significant; a leader in a school crafts a vision for change and can effectively plan and
implement that change.

Modern principals must embody both roles, understanding the importance of fostering a supportive
school culture and guiding the change process. As leaders in the 21st century, principals must also play
a key role in integrating technology, which is vital for helping teachers create optimal learning

environments for students.

To prepare students to be competitive in an ever-evolving job market, it is crucial that school principals
in the municipality of Prizren fully implement practices and processes that support the development and
use of 21st-century technology skills in educational institutions. This 21st-century approach to teaching
and learning applies constructive skills related to technology integration, problem-solving, and

innovation.

This research primarily focuses on the pivotal role of principals in integrating technology to ensure
quality education. Key responsibilities include: creating a vision and setting goals for technology
integration in the school; supporting the use of technology within the school; participating in
professional development activities centered on technology and its integration into student learning;
providing professional development opportunities for teachers; and allocating resources to support the

use of technology.

This research study aims to examine and describe the correlation between the current state of technology
use and its integration in schools, as well as the leading methods and strategies for technology
integration. It will explore leadership models that promote a shift in teaching pedagogy, using
technology not just to support the existing curriculum but as a catalyst for change. The study will
investigate how principals support the learning and teaching process and the successful strategies they
employ for technology integration. Additionally, it will assess the changes that occur in schools as a

result of this leadership and integration of technology.

This research will examine the practices and behaviors of principals in several elementary and junior
high schools regarding the implementation and development of technology resources in school facilities.
It aims to gain insight into how principals can effectively support the adoption and development of 21st-
century technology. Additionally, the study will assess the challenges principals face in implementing

technology use and practices. Recommendations will be made to head office supervisors and higher
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education institutions on how best to support principals in integrating technology into schools. The
findings from this research are crucial for school principals in enhancing their technology leadership to
support local and state initiatives for technology integration, ultimately improving student achievement

outcomes.

Technological integration in the schools of Prizren is supported by the Ministry of Education and the
Municipal Directorate of Education where programs led by the government and NGOs aimed at
integrating technology in education have been compiled, or if specific schools have adopted specific
educational technologies. The existing infrastructure in Prizren schools has the availability of
computers, internet access, some schools have interactive whiteboards or other digital tools.

However, there are differences between schools in rural and urban areas of Prizren, where the lack of
technology cabinets is highlighted in rural areas. Also, there are gaps in the teacher's professional
development. Educators are adequately trained to use and integrate technology effectively in their
teaching, but there are some older teachers who have difficulty using technology. On the other hand, the
Kosovo curriculum framework supports the effective use of technology, and there are no barriers to the

inclusion of technology in lesson plans or educational activities.

The importance of this study clearly identifies these challenges, findings can inform targeted
interventions and resource allocation to address the most pressing issues. Research may reveal
successful strategies and best practices used in other regions or contexts that could be adapted to Prizren.
Providing evidence-based recommendations for effective practices can help educators and policymakers

implement proven approaches while increasing technology integration.

21st century skills refer to a set of competencies that are considered essential for success in today's
increasingly complex and interconnected world. These skills go beyond traditional academic knowledge
and include a range of skills necessary for students to thrive in modern workplaces and societies. The
skills typically involved are critical thinking, creativity, collaboration, communication, digital literacy,
problem solving and adaptability. These skills are intended to prepare students for future challenges and

opportunities, fostering their ability to navigate and contribute effectively in a rapidly changing world.

Quality schools are educational institutions that effectively provide a high standard of education and
create a positive learning environment conducive to student success. They are characterized by their
ability to meet and exceed educational standards and promote holistic development. Indicators of quality
schools often include well-trained and motivated teachers, adequate resources and infrastructure, a
rigorous and relevant curriculum, student-centered approaches to learning, strong leadership, and a
positive school climate. The goal is to ensure that all students receive a meaningful and effective

education that prepares them for academic, personal, and professional success.

Problem Identification
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Our schools are not preparing students for this dynamic world. When we ask about preparing students
for the 21st century, this means ensuring that students gain communication skills, problem-solving skills
from everyday life, and reading comprehension to prepare themselves for a global market. The research
will follow the connection of this leadership with the experiences of implementing methods and
strategies of technology integration, as they relate to school reform efforts for its integration as a tool
and a learning strategy. This paper explores principals' perceptions and their abilities to lead schools
toward capacity-building reform in technology integration. Therefore, the practices of school principals
should always be in support of the integration of technology in the learning processes, which is always
being advanced. Principals are not ready to implement structural or programmatic changes in the context

or work environments of teachers that are developed in an instructional manner.
Purpose of the Study

The purpose of this study is to investigate the practices of primary and lower secondary school principals
in the municipality of Prizren, Republic of Kosovo, regarding the implementation and use of 21st-
century technology to ensure quality education. Additionally, this research aims to examine and describe
the correlation between the current state of technology integration in schools and the principals' methods
and strategies for successfully integrating technology for instructional purposes. The problem that is
researched is the perceptions of leaders capable of leading the school with the integration of technology
with reforms towards a quality school. The research will follow the relationship of this leadership to
staff development around technology use, leaders' current role in the system, and experiences
implementing its integration methods and strategies as they relate to school reform efforts to integrate
technology. as a tool and a teaching strategy of the 21st century. The final goal of this research is for
principals to provide recommendations to supervisors, and institutions of higher education to strongly
support good practices of schools, in the implementation of technology for quality education in the 21st

century.

Research Questions

1. What are principals' practices for the successful integration of technology in schools?

2. What are the specific challenges faced by principals during their practices around the integration
of technology in schools?

3. What are the attitudes of school principals in the municipality of Prizren to promote the

integration of technology in teaching and learning for a quality education?
Research Hypotheses

Hypothesis 1: School principals in the municipality of Prizren have good practices, where their actions
support the perceptions of teachers and students about the successful implementation of technology in

schools.
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Hypothesis 2: The principals of schools, in order to promote the integration of technology in the

municipality of Prizren, have positive attitudes and that it affects the improvement of quality in schools.

Literature Review

The late 20th century saw the rise of constructivist influences in education and rapid advancements in
technology, which had tentative implications for teaching and learning. Although we are well into the
21st century, terms like 21st-century learning, 21st-century skills, 21st-century literature, and 21st-
century culture continue to coexist and are often used interchangeably in discussions about learning in
the digital age (Brown, 2013). Recently, there has been talk about 21st-century schools, whose goal is
to learn different strategies, that contribute to the advancement of students' learning, in a dynamic world
(Mattheis et al., 2012). To act and learn effectively, children need to develop a variety of skills. Students
enjoy understanding how things work and participating in hands-on activities. It appears that there is an
increasing general acceptance of technological competence (Schwiebert, 2010). The knowledge, skills
and abilities that must be developed by students to succeed in the 21st century require that the curriculum
of Kosovo be enriched. Principals and teachers are at the center of the implementation of new curricula,
especially through professional training of school-based staff (G1Z, 2013). According to Clark &Lyons
(2004), the learning process involves two distinct types of memory: working memory and long-term
memory. Working memory serves as the hub for active mental processing, including learning, where
new information is initially stored. Visual and auditory inputs are assimilated to construct a coherent
concept. This concept is then integrated with existing knowledge stored in long-term memory (Clark &
Lyons, 2004). The authors also criticize outdated educational approaches where students, living in the
21st century, are still learning in 20th-century environments (Jacobsen, 2010). Dewey said that,
"Education is not only preparation for life, but education is life itself (Thomas, 2005). Researchers say
"there is a need for a transformation in pedagogy, in other words, there is a need to design engaged,
authentic, complex, and discipline-based learning that results in deep learning experiences with action-
oriented goals. and to meet the needs of today's students” (Lee et al., 2013). The article of Hattie &
Yates (2021) discusses the importance of professional development in helping teachers effectively
integrate technology into their teaching. It provides recommendations for designing and implementing

successful training programs (Hattie & Yates, 2021).

Integrating technology according to Woodbridge (2004), means technology is a learning tool, using it
in an integrative model that presents a learning strategy and is a tool for delivering content to students
(Woodbridge, 2004). Skills necessary for 21st-century learning emphasize competencies such as critical
thinking, problem-solving, communication effectiveness, collaboration, creativity, and innovation
(‘Yemothy, 2015). Today's students are preparing for a technology-rich future that requires 21st-century
learning skills (Newbill & Baum, 2013). Fullan (2006) states that the possibility of change in weak
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schools or schools facing challenging conditions depends on the leadership styles applied by school
leaders to strengthen partnerships with the school community (Fullan, 2006). Leaders must engage in
building the capacity of teachers and their leadership skills, they must consider parents and the school
community as part of the solution, not the problem. Hence, it is suggested that educational institutions
implement a unified electronic system across all schools to facilitate integration with third-party
partners. According to the study's results, respondents affirmed that this system was effective and
enhanced the management of school documentation processes (Orhani et al., 2023). The paper of
Darling-Hammond et al. (2021) the relationship between technology integration and educational quality,
offering evidence on how technology can enhance student outcomes and overall school performance
(Darling-Hammond et al., 2021).

Polizzi (2011) highlights five stages that can be distinguished within the innovation decision-making
process at the individual level: (1) knowledge of the innovation; (2) attitude towards innovation; (3) the
decision to approve or reject innovations; (4) implementation of the innovation and (5) confirmation of
use (Polizzi, 2011). Shortly before the end of his administration, President Clinton approved the second
national technology plan, this time to evaluate the effectiveness of its use initiatives (Trotter, 2007).
Principals' principles are to develop a vision and use it to develop a supportive learning community. The
school as an environment is primarily a combination of the school's vision, staff, and resources
(Machado & Chung, 2015). According to May's (2003) research, principals aged between 31 and 40,
with 6 to 10 years of experience, reported that technology enhanced their effectiveness as leaders. The
study measured this by assessing whether specific technologies, such as email, Word processing, and
Internet access, contributed to their capabilities as principals. Conversely, directors over the age of 51
and with more than 11 years of experience perceived technology as having less influence on their
effectiveness (May, 2003). Fusarelli (2008) found that principals need training in the principles of
applied research, strategic planning, and evaluation to use student and school data (Fusarelli, 2008). In
a report published by the Partnership for 21st Century Skills entitled “21st Century Knowledge and
Skills” in Teacher Preparation, Greenhill (2010) proposes that teachers can enhance learning for all
students by integrating technology to support academic content, implementing standards-based
instruction, employing diverse teaching approaches, providing social mentoring, and adapting student

assessment strategies (Greenhill, 2010).

Studies on principals' implementation of technology indicate that the effectiveness of school quality
improvement initiatives is frequently shaped by the actions of the principal. Rogers (2007) found that
the positive perceptions of principals during the implementation of the project "Lead the Way
Curriculum” technology has positively influenced the enthusiasm and motivation of students to learn
(Rogers, 2007). Student motivation is a constant problem in our schools and although the principal may
not have clear solutions, there may be some strategies to help teachers. Motivation is generally defined

as an internal condition that initiates behaviour, arouses interests, and creates the desire to achieve a
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goal. Teachers are always looking to see what motivates their students. Motivation is the key to
successful student achievement as well as fostering lifelong learning. Reluctance to learn must be
transformed into a desire to learn. Integrating technology can be a useful motivator for any student.
Technology has positive effects on student motivation. Since students are responding positively to and
being motivated by technology, principals must make a conscious effort to create conditions, with the
opportunities available to them.

In Waterman's (2009) study on principals' utilization of technology, it was found that school leaders
considered it crucial to incorporate technology into both short-term and long-term goals outlined in the
school's development plan to enhance the quality of education (Waterman, 2009). School principals
must not only be informed about technology but must also make decisions about the use of technology
in their schools. Many schools have principals who are knowledgeable in the use of technology, but they
are failing to effectively integrate technology. When school principals make it clear that technology is
important, their subordinates are much more likely to pay attention to how technology can improve

teaching and learning.

Pasquerilla (2008) investigated the impact of technology use by principals and that technology is a tool
for performing their daily tasks and accessing student data (Pasquerilla, 2008). The use of technology is
increasing day by day, we all depend on technology and are using technology to perform specific tasks
while working. Today we have various technologies in development, which affect our lives in different
ways. Technology is being implemented in almost every aspect of our lives even during school

leadership and management.

The review of Ertmer & Ottenbreit-Leftwich (2022), discusses various strategies for integrating
technology in K-12 education, including leadership practices, professional development, and curriculum
integration. It provides insights into successful approaches and common challenges (Ertmer &
Ottenbreit-Leftwich, 2022).

Leithwood &Riehl (2003) outlined five conclusions regarding school leadership practices. The primary
conclusion emphasized that school leadership exerts the greatest influence on student learning outcomes,
following the impacts of teaching quality and curriculum effectiveness. The second conclusion was that
different leadership styles enabled principals to identify transformational, learning, moral, and
participative models of leadership. Thirdly, effective leadership practices in schools involve setting clear
directions and providing professional development opportunities for teachers. Fourthly, school leaders
must establish a framework of practices that meet various accountability measures. And finally, they
identified the importance of school leaders taking proactive measures to support the education of diverse
groups of students (Leithwood & Riehl, 2003). Given the essential role of the curriculum in achieving
quality learning and given the essential role that determines to a large extent whether education is

inclusive, it therefore has an important role in ensuring that provision is equal. Schools must provide
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exemplary leadership to students. Good leadership can positively influence school culture, which fosters
a sense of professional community, rooted in the shared norms, values, beliefs, and assumptions of
school staff, which contribute to a significant positive impact on the quality of teaching and learning.
The professional development of teachers includes a very wide range of topics, where they will expand
their knowledge in the field of teaching subjects, training for specialized teaching techniques, learning
new technological skills, conducting research, and obtaining certificates. The school principal must
account for the school'’s financial resources and make it clear how the resources will be used for student
success. To do this, the director can show the allocation of resources in the school and how many funds
are allocated by the municipal directorate. Principals must analyze the levels of students during learning,
which are represented in each heterogeneous group, where they must create environments for each type
of talent displayed by their students.

Principals also reported the convenience of having a Student Information System that allows them to
contact parents about academic concerns they have about students. A major advantage of such a system
is the principal's ability to respond to parents' concerns more quickly, rather than putting callers on hold
while they track down information. In addition, principals reported that they were able to have more
access to their colleagues outside their school to understand current issues and problems, where
technology had helped school personnel to collaborate more efficiently (Haughey, 2006). Principals play
a crucial role in aligning technology with instructional practices. They are responsible not only for
facilitating ongoing collaboration with teachers regarding technology integration but also for ensuring
it is a focus during professional development sessions. Recent studies have indicated that when
principals provide this type of leadership and prioritize staff development in technology integration,

positive outcomes are observed.

Staples, Pagach & Himes (2005), in their case study of three urban elementary schools, discovered that
integrating technology more closely with the curriculum reduces barriers to its adoption (Staples et al.,
2005). Directors cannot create a cohesive plan. In addition, many teachers mistakenly believe that any
technology is good technology. This means that, sometimes, the introduction of technology can be a
barrier in itself. In other words, the free use of technology can be a hindrance and can be a barrier to

student achievement.

The research of the authors Zhao & Frank. (2023) shows that this article explores how transformative
leadership practices can support effective technology integration in schools. It emphasizes the role of
principals in facilitating change and creating a technology-rich learning environment (Zhao & Frank,
2023).

Students cannot derive benefits from technology unless their teachers possess adequate knowledge and
proficiency in its use (Johnston, 2012). While educators acknowledge the potential instructional

advantages of digital resources and technology, many seek guidance on effectively and meaningfully
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incorporating suitable technology into teaching and learning. Through leadership initiatives, educators
can serve as catalysts for change by supporting, encouraging, assisting, and facilitating the integration
of technologies into daily educational practices. Principals, drawing on their experiences with new
technologies, can play a crucial role in helping teachers recognize the significance of integrating

information technologies into the curriculum and designing relevant learning opportunities for students.

Both principals and teachers lack a clear and strong understanding of how technology integration relates
to leadership roles. They are unaware of how technology can facilitate meaningful learning and foster
critical thinking effectively (Malik, 2015). Teachers are currently utilizing technology based on their
individual skills and capabilities, often without formal training. The approach to integrating technology
lacks organization and a specific strategy. There is a need for a structured plan involving the principal
to enhance the incorporation of technology into pedagogical practices, engaging all stakeholders in the

process.

The systematic review of McLeod & Shepherd (2023) focuses on the principal’s role in leading
technology integration efforts, highlighting effective practices and leadership strategies that contribute
to successful technology implementation (McLeod & Shepherd, 2023). Best practices in technology
integration emphasize that an optimal learning environment involves actively engaged student learning
and authentic performance assessments using various methods of expression (Kozloski, 2006).
Principals can achieve success in effectively implementing information technology in schools by
actively advocating for it, offering relevant professional development, and supporting their staff through
the change process. Leadership is crucial in driving successful school reform. While principals
historically focused on managing information and resources, today they are expected to oversee daily
school operations while prioritizing student learning, improving school standards, making data-driven

decisions, and leading efforts to restructure educational practices.

One of the successful practices that should be implemented in the school is the integration of technology
TSSA Collaborative (2010) shows what the principal should do (TSSA, 2010). The school should
organize a series of professional development sessions that cover both familiar and new technologies.
They should select technology tools that can be easily integrated into teaching and learning across all
grade levels. Whenever possible, teachers should demonstrate these technologies to their colleagues.
The focus should be on practical experiences within specific fields, subjects, or interdisciplinary teams,
showcasing how technology applies to specific lessons or activities. Providing examples of student work
using technology in various classroom tasks can also be helpful. Recording meetings allows teachers to
review them later, and shifting from a demonstration-based approach to an iterative one can enhance
learning. Additionally, inviting different teachers to showcase technology usage helps all educators
become leaders in its adoption. These strategies aim to reduce resistance to technology and promote
ongoing skill development among teachers. It's also important to recognize and highlight teachers who

successfully integrate technology in the school.
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Research across various educational studies consistently indicates that principals in schools where
technology is integrated have a more favorable attitude toward its impact on education compared to
principals in schools where technology is not utilized (Baylor & Ritchie, 2002). Additionally, they
observed that principals who actively endorse their teachers and foster a collaborative school culture
facilitate effective technological innovation. It is also acknowledged that principals who possess
leadership skills to initiate and address the educational challenges posed by technological advancements
in teaching and learning can impact the use of technology positively, leading to improved learning
outcomes in schools. Promoting technology integration in classrooms, devising a strategic plan,
articulating a clear vision, and recognizing teachers who strive to incorporate technology and share
leadership responsibilities are recognized as significant factors that influence teachers' practices.

As previously mentioned, technology can engage students in the 21st-century curriculum.
Unfortunately, if principals do not appreciate its usefulness and model, it in their daily practices, the
possibility of its integration may be limited it falls the youth of Kosovo are incorporating technology
into their daily lives on a large scale. If we are not able to capture that learning tool, then we are not
meeting the needs of the quality schools of the 21st century. The literature review indicated that more
research is needed on this topic. This research, focusing on principals' best practices toward school
technology integration, will provide valuable data to determine how close we are to meeting the promise

of technology integration.

Methodology
Research Design

The research method for this study includes a quantitative and qualitative approach that incorporates a
mixed approach. This research flow was used because it best supports the study of the population and
allows for effective data collection. The mixed methods approach enabled analysis of the extent to which
principals implemented practices that support their role as leaders in technology integration and how
they have adapted to the implementation and integration of new technology in their schools. The
guantitative approach was used to compare the previous experiences and attitudes of teachers and
students during technology integration. This approach is used to provide principals with the tools
necessary to anticipate the appropriate level of technology background while supporting a higher level
of technology integration for a quality education. The qualitative approach emphasizes content analysis
of school principals' practices integrating technology for a quality 21st-century school, which allows
patterns or themes to emerge from the data collected without specifying prerequisites. The purpose of
the qualitative research for this study was to create results that are understandable and reliable, enabling

them to help improve existing practices.

Sample
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The research was conducted in the municipality of Prizren and the participants for this study are the
principals, teachers, and students of primary and lower secondary schools in the municipality of Prizren
in the Republic of Kosovo, representing the population. The population of principals in the municipality
of Prizren is 51, the population of teachers working in lower secondary schools is 1867 and the
population of students from grades VI-IX is 10244. While only 5 public schools will be selected as a
sample, which of them are 3 urban and 2 rural schools in the municipality of Prizren. The selection of
the sample will be purposive, where the reason for the selection of the purposive sample is the aspect of
the practical experiences of some principals and the technological tools that the schools have. The
research sample is represented by 5 directors, 78 teachers, and 117 students of primary and lower
secondary schools in the municipality of Prizren in the Republic of Kosovo.

Data Collection

In this part of the paper, we will reflect on the procedure followed for the compilation of notes in schools
using questionnaires, observation lists, and interviews. Descriptive field notes represent research efforts
to objectively reflect the details of what happens in the school, and in our case how technology is
integrated in the school. The design of the requirements for questionnaires, checklists, and interviews
was mainly based on the research questions and hypotheses, thus fully complying with the final goal of
the topic, that of clearly and realistically reflecting the practices of principals in the integration of
technology for a quality school of the 21st century. The time period that the data was collected is the
2021/2022 school year. The questionnaires were personally administered by me and the interviews were
conducted face to face. For the collection of data, structured questionnaires were designed that were
compiled with closed questions, where the answers to the questions will be measured with the Likert
scale. In addition to questionnaires, observation with a checklist was used in data collection, which
served to investigate the state of schools where technology is integrated. In the end, interviews were
conducted with school principals who will narrate their practices regarding the integration of technology
for a quality school of the 21st century, as well as interviews with teachers and students who will show
the role of technology integration in teaching and learning. where the director's support in facilitating
and supporting this process will be taken into account. Before the collection of data from the measuring
instruments of the research, the permission and consent of the director of the Municipal Directorate of
Education in Prizren was requested, and after receiving his authorization, the research was carried out
in the respective schools. In addition to the permission of the director of the DKA, permission was also
requested from the principals of the schools to carry out the research with the teachers and students of
that school. With the authorization of the school principals, the research instruments were distributed to

teachers and students.
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Analyzing of Data

Quantitative data in this study have been used to generalize findings about the overall use of technology,
while qualitative data have generalized insights gleaned from specific cases of surveyed principals'
practices. The first phase involved collecting quantitative data through structured questionnaires
distributed to all principals across five school districts. Following this, the second phase employed a
mixed methods approach, incorporating qualitative data collected via interviews, observation notes, and
documents provided by participants in five selected schools. These qualitative inputs were used to
complement and enrich the quantitative findings from the first phase. Data were categorized
descriptively and analyzed for emerging themes, with subsequent iterations refining the analysis through
alignment of participants' responses with identified categories and themes. This iterative process
facilitated a comprehensive exploration and synthesis of data, ultimately serving to address research
guestions and validate hypotheses. Analysis was conducted using Microsoft Excel, and the study's
findings will conclude with recommendations aimed at enhancing technology integration in educational
institutions to improve overall school quality. Descriptive statistics were used for the quantitative data

and the answers were drawn according to the Likert scale.

Qualitative data collected from questionnaires and interviews of principals, teachers and students, and
from the observation list, were to examine how leadership through technology contributes to the
development of a quality 21st century school. This approach involves an interpretative and holistic
perspective on the subject matter, thus broadening the relevance and applicability of this research to
other principals. Qualitative descriptive data aim to add depth, detail, and nuanced understanding to the
findings of qualitative research. These data will contribute to answering research questions and
validating hypotheses. Through content analysis and data coding, the study identified school principals'
experiences, attitudes, and the role of school leadership in integrating technology. The process of
gualitative data analysis was done through content analysis, coding and categorization. Where the
reliability of the qualitative findings was through questions posed to teachers and students. From these
results we were able to draw conclusions about the similarity of the answers from the directors.
Qualitative findings were categorized based on positive, neutral, and negative attitudes towards

technology integration.

Findings/Results
Statistical Analysis of Principals' Results from Questionnaires

The representation of the responsible principals in the research was carefully selected in the most equal
gender selection, where 3 principals and 2 principals were selected from a total of 5 schools. From the
data collected from the questionnaires and interviews, two principals and two principals have positive

attitudes towards the integration of technology in the school, while only one principal has neutral
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attitudes, and none of the respondents have negative attitudes about the integration of technology in the
school. The results of this research show that the principals' perceptions of the integration of technology
in the school, even according to gender, see technology as important in teaching and learning. Analysis
of the demographic data collected from the results identified a mean age of 49 years. Where up to 40
years we have not had any principals, from 40-50 years old we have had two principals, the second of
whom has resulted in positive attitudes towards the integration of technology in the school, from 51-60
years old we have also had three principals, of which two had positive attitudes about the integration of
technology, while one had a neutral attitude about its integration in the school. Directors see the
importance of using technology for data sharing and management as a resource for administrative work.
This shows that the principals have a positive approach to the integration of technology in the school
and are using the technology themselves. In this way, directors, despite their age, are becoming leaders
in the use of technology, whether they realize it or not. Also, the principals stated that the role of
educational technology will be more effective if sufficient technological equipment is provided in
schools. To analyze the impact of work experience on the successful integration of technology in the
school, from the analysis of questionnaires and interviews we obtained these results. The work
experience of the directors varied from 2 years to 15 years. Most of the principals with less work
experience had more positive responses about the integration of technology in the school, but one of the
principals with eight years of work had a neutral attitude toward the integration of technology in the
school. This can influence the leadership that principals when implementing technology in their schools
result in positive implications and major preparation programs that consider addressing leadership with
technology to be better prepared to implement effective technology in their schools. This can increase

the motivation of those newly elected principals and lead to better implementation of technology in the

school.
Table 1. Principals' Results from the Questionnaires - Section Two
No. Question yes no

1 Do you use technology for tasks related to school 5 0
management (budget, planning, meetings, etc. )?

2 Do you communicate via the Internet with teachers 4 1
(email, announcements on the website, etc. )?

3 Do you communicate via the Internet with your 3 2
parents?

4 Do you use technological networks (including social 5 0

networks) to support leadership and/or professional

development?
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5 Do you use social media to disseminate information 3
about your school?

6  Does your school have a medium-term plan for 5
innovation?

7  Does your school have an action plan for teachers in 5
professional development for technology?

8 Does your school have funding to support teachers in 1
professional development for technology?

9 Does your school review its technology plan at least once 5
a year?

10 Does your school have a comprehensive plan for |
installing and updating software?

11 Do you know the potential of new technologies and their 3
meaningful implementation?

12 Do you think staff are responding favorably to 5
improving teaching and learning by integrating
technology?

13 Does the age of teachers affect the use of advanced 4
technology?

14 Do you think technology saves time and increases 5
productivity?

15 Do you think you are a more successful director if you 4

use technology?

The results from the research and the responses of the principals from the second section have been
important to know that the use of technology affects the tasks related to school management. The
question "Do you use technology for tasks related to school management (budget, planning, meetings,
etc.)?" to which the respondents answered that everyone uses technology. This is a good indicator to let
us understand that the use of technology saves time and increases productivity. However, only three out
of five directors recognize the potential of new technologies and their meaningful implementation. We
can see from the results that only some principals claim that they use the Internet and social networks
to communicate with teachers, students, and parents. Communication is usually the key to any problem
we encounter in schools and so these results are always something that is being sought to do a better

job. But, as can be seen from the results, the directors use email more for the distribution of information.
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Likewise, one participant shared a challenge about not using the Internet to facilitate communication. In
general, participants describe that schools are at an early stage of using technologies for communication
between teachers, students, and parents.

Professional development opportunities were frequently characterized as occasions for collaboration,
learning about new technologies, and customizing teacher knowledge. According to the findings in the
Table, a significant majority of principals reported having a structured action plan in place for teachers'
professional development in technology. One shortcoming we notice is that only one principal allocates
funds, while four others do not allocate funds to support teachers in professional development for
technology. However, one advantage that this research shows is that all principals claim that the school
has a medium-term plan for innovation and reviews the technology plan at least once every year. Also,
all principals feel that staff are responding favorably to improving teaching and learning by integrating
technology. The assessment standards emphasize the need for leaders to engage in an ongoing
assessment of technology use in the school. From the responses of the principals to the question of how
much they observe teachers during the learning process in the integration of technology, we see that
principals sometimes do a continuous assessment, which is necessary to assess the lack of knowledge
for the successful use of technology by teachers. And finally, we can say that the results are proving that

about 80% of the principals affirm that technology should be integrated for successful school leadership.

A descriptive analysis was conducted for each section, where the results for this section were used to
identify the overall level of technology integration in schools. The descriptive results of the second

section are presented in the following table:

Table 2. Statistical Analysis of Principals' Results From Questionnaires - Section 2

Description yes no

Average 3.87 1.13
Mode 5 0
Median 4 1
Standard Deviation 1.41 1.41
Kurtosis 0.38 0.38
Skewness -1.15 1.15
Correlation 1 -1

From the table above, we notice a favouring of principals' practices in the integration of technology in
the school with an average of 3.87, while with an average of 1.13, it is against principals who think that
technology does not affect the teaching and learning process. Also, we notice that the mode is 5 which

is the value set that appeared most often for its use. The median for the use of technology by directors
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is 4 to 1, which shows that this indicator is important and should serve as a reason for the orientation of

its integration.

The results from the statistics of Kurtosis values are 0.38, which is between -3 and 3, where they show
that there are no extreme values and that the distribution is normal. Whereas, the statistical results from
Skewness are -1.15, i.e. they are negative, for the statements of the directors in the use of technology,
while 1.15 states that the use of technology does not affect the quality of the school. This shows that we
have a distribution that skews to the left, so we say that principals have successful practices in using
technology for a quality school. The correlation, which ranges from -1 to 1, signifies that the relationship
between technology integration and teaching and learning can be described by a linear equation. This
suggests that many schools are actively utilizing technology.

Descriptive analysis for the principal's role in the technology integration section, where the results for
this section were used to look at the impact of the principal's leadership role on its integration in the

school. The descriptive results of the third section are presented in the following table:

Table 3. Descriptive Analysis of Principals' Results from Questionnaires - Section 3

Description Always  Frequently Ever Rarely Never
Average 2.15 1.70 0.95 0.15 0.05
Standard error 0.34 0.20 0.18 0.07 0.17
Mode 1 2 0 0 0
Median 2 2 1 0 0
Standard 1.49 0.88 0.81 0.32 0.73
Deviation

Kurtosis -1.01 -0.25 -1.41 6.51 13.89
Skewness 0.37 -0.36 0.20 2.79 3.66
Correlation 1 -0.65 -0.75 -0.22 -0.34
Percent 43.00 34.00 19.00 3.00 1.00

Referring to the results from the above, it can be seen that the average is 2.15 always, 1.70 often, 0.95
sometimes, 0.15 rarely, and 0.05 never, which indicates satisfactory results and that the improvement of
areas is intended, including the role of the director of technology integration, the report general director-
teacher, technology support, and student motivation. The standard deviation results are 1.49 for always
and 0.88 for often, where this indicates that the density of principals' practices in technology integration
shifts towards the answers, always and often use technology. A standard deviation of 0.88 in principals’
responses indicates that there is enough variation to earn higher scores for a quality school. The results

from the statistics of Kurtosis values are between -3 and 3 for positive attitudes, where they show that
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there are no extreme values and that the distribution is normal, while over 6.51 are for negative attitudes
that show the extreme value and that the distribution is not normal. Whereas, the correlation results are
between the interval -1 and 1, which indicates that a linear equation describes the relationship between
the director's role and technology integration. Also, to verify the strength of the relationship between
the variables of the principal's role and the integration of technology in the school, the values obtained
from the descriptive results of Table 4 were used, resulting in 43% of principals always and 34% of
principals often having positive attitudes about by making technology a part of education.

Teachers' Results from the Questionnaires
Teachers' results from the questionnaires - Section 2: Integrating technology into teaching are presented
in the table below:

Table 4. Teachers’ Results from Questionnaires - Section 2

Section 2 yes no

Teachers integrate technology into teaching 79.1% 20.9%

Present the results obtained from the table, from which they result a percentage of about 79.1% those
teachers use technology in the learning process, while a small percentage of 20.9% do not use it. This
shows that they are replacing the traditional method when explaining the lesson and giving information.
Also, successful integration of technology is occurring across the curriculum to meet the curriculum
competencies for technology, and the results are showing the deepening and enhancement of the learning
process through technology. Teacher results from the questionnaires - Section 3: Principal's

collaboration with teachers in technology integration are presented in the table below:

Table 5. Teachers’ Results from Questionnaires - Section 3

Section 3 Always Frequently Ever Rarely Never

The principal 18.55% 31.28% 23.85% 18.29% 8.03%
collaborates with

teachers in the

integration of

technology

To verify if there is a relationship between the principal's cooperation with teachers in technology
integration, we can refer to the results from Table. The results show that 18.55% of principals always
cooperate with teachers in technology integration, 31.28% of principals cooperate often, 23.85% of
principals sometimes collaborate, 18.29% of principals rarely collaborate, and a small percentage of

teachers 8.03% state that principals never collaborate with teachers on technology integration. The

69


https://kerjournal.com/

Kosovo Educational Research Journal

https://kerjournal.com ISSN: 2710-0871

findings indicate a weak correlation with collaboration, which is essential for effectively integrating
technology in the classroom. A thorough examination of current research highlights a notable gap in this
particular area. Teachers' results from the questionnaires - Section 4: Use of technology in learning are
presented in the table below:

Table 6. Teachers’ Results from Questionnaires - Section 4

Section 4 yes no

The use of technology in learning 75.04% 24.96%

Based on the results of the questionnaires from section 4, we see the impact of technology on learning
resulting in 75.04%, where teachers affirming the impact of technology on the motivation and interest
of students in lessons, while 24.96% think that technology hurts learning. This proves that the research
highlighted that the use of technology in the learning process contributes to the development of student's

knowledge.

Students’ Results from Questionnaires

Student results from the questionnaires - Section 2: Use of technology in learning are presented in the

table below:
Table 7. Students’ Results from Questionnaires - Section 2
Section 2 yes no
Students use technology to learn 64.22% 35.78%

To present the differences between the students' use of technology for learning and the infrastructure of
technology equipment, the results of the gquestionnaires from section 2 were used to rank the data
according to the levels that 64.22% of the students claimed to use technology for learning and the school
has conditions for the development of learning with technology, while 35.78% denied this. In one of the
students' answers, it should be noted that the use of technology affects the increase in results, 107
students affirmed, while only 10 of them denied this. This tells us that current and future principals must

prepare to become leaders for 21st-century schools.

Student results from the questionnaires - Section 3: Technology Integration are presented in the table

below:

Table 8. Students’ Results from Questionnaires - Section 3

Section 3 Always  Frequently Ever Rarely Never
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Students integrate 16.18% 24.11% 22.56% 25.24% 11.91%
technology at school
and home for

learning purposes

To calculate the size of the effect that students integrate technology for learning purposes, we based on
the results of the table which shows that 16.18% of students always integrate technology at school and
home for learning purposes, 24.11% integrate it often, 22.56 % ever integrate, 25.24% rarely integrate
and 11.91% do not integrate technology. This gives us to understand that it is a satisfactory result,
because every time it is not even necessary that the teaching content be developed with technology.
Also, an important fact that was noticed in the students' responses was that 82 students declared that
they use technology for communication. This model facilitates student-teacher connectivity through
sharing professional content, resources, and systems aimed at enhancing learning and personalizing
educational experiences. Online communication holds promise for boosting educational efficiency by
accelerating learning rates and utilizing learning opportunities beyond traditional school hours.
Moreover, students' proficiency in essential technology skills has shown a positive correlation with

teachers' capacity to integrate technology and their methods for fostering critical thinking.
Statistical Analysis of the Results from the Observation List

Table 9. Results from the Watch List

No. Request Motrat Mustafa Abdyl Heronjté¢ Mushnikova
Qiriazi Bakiu Frashéri e Lumés

1 Computer cabinet NO YES YES YES YES

2 Computers in the NO 15 25 1 25
cabinet

3 Computers in the NO NO YES NO NO
classroom

4 Laptop for teachers 32 5 YES 6 NO

5 Cabinet projectors NO 1 YES 1 1

6 Projectors in the 16 25 YES NO NO
classroom

7 Internet in the NO YES YES YES YES
cabinet

8 Internet in the NO PARTIALLY NO NO NO
classroom
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9 Wireless at school YES YES YES YES YES
10 Printer for teachers YES YES YES YES YES
11 Digital camera YES NO YES NO NO
12 Smart boards in the NO NO NO NO NO
cabinet
13 Smart boards in the NO NO NO NO NO
classroom
14 Tablet for teachers YES NO 20 NO NO
15  Tablet for students YES NO NO NO NO
16  The ratio of 2:1 2:2 2:1 2:1 1:1
teachers compared
to computers
17 How many of the 50% 50% 60% 70% 70%
teachers use the
computer?
18  The ratio of 23:1 15:1 21:1 13:1 4:1
students compared
to computers
19 Does your school YES YES YES NO YES
have a technology
coordinator?
20  Does your school NO NO YES NO NO
have a
website/social media
page?
21  nx information YES NO YES YES YES
management
system?
22 Does your school NO NO NO NO NO
have an e-library?
23 Does your school NO NO NO NO NO

offer e-learning?
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In numerous schools, the principal sets up technology infrastructure for students; nevertheless, despite
technological advancements, implementation remains a significant hurdle. Schools and principals
nationwide grapple with adapting to the evolving role of teachers, finding a balance between flexible,
personalized educational models and current demands. Moreover, they face a cultural challenge in
shifting entrenched teaching practices. Despite the massive investments that many school systems are
making, the evidence in this research from the watch list is that they are not giving enough importance
to equipping schools with technology. In the researched schools, there is a lag in supplying students with
technology, where from the results of table 10 we are noticing that our schools have a lack of computers
in the cabinets, as well as in the classrooms, lack of access to the Internet, smart boards, tablets for
teachers only two schools out of a total of 5 have and tablets for students only one school has with a

small number of them.

More and more, contemporary schools are moving to provide students with a personal computer, laptop,
or tablet. Meanwhile, the results of Table 10 show an unsatisfactory ratio of students compared to
computers, where the ratio starts from 4 to 1 and goes up to 23 with 1 computer for every student.
However, the ratio of teachers compared to computers is something better, where this ratio is almost 2
to 1 computer for every teacher. From the observation list it is shown that in two schools half of the
teachers use technology, one school about 60%, while in the other two schools, they use a larger
percentage about 70%. Something important that is being observed from the watch list is that the schools
have digital cameras and printers for teachers. Four schools have a website / social networking site and
an ICT coordinator, while one does not, however, the schools have a student information management
system. The potential of technology in schools’ hinges largely on infrastructure, yet many schools still

lack electronic libraries and do not provide internet-based distance learning.

In general, the expectation is that equipping students with technological devices will aid in achieving
various goals, such as empowering students to engage in more intricate and creative tasks through the

use of applications, digital tools, and the Internet.
Principals’ Results from Interviews

The second data collection method that was used in this research to explore principals' practices in
successfully integrating technology for a quality school is an in-depth interview process. The results
from this type of summative data serve the purpose of providing insights and examples of successful
strategies and tools used to implement technology integration at the leadership level. We present some

of the findings of this research for each school separately.
#1. The principal of the ""Motrat Qiriazi** School - Prizren

According to the findings from the interview during his 8-year career as a school director, he has a
neutral attitude about the aspects of technology integration in the school. However, he has completed

ECDL training and uses a computer and laptop regularly. The director says that the teachers are trained
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in the use of technology and that the support of the teachers for professional development and training
in the field of technology has been according to the needs of the teachers' requests. However, he thinks
that technology is useful in learning and has a positive effect on student achievement. As for the role of
facilitating, supporting, and leading innovation to improve teaching and learning by integrating
technology, he says he has maximum support. Although the principal's expertise in technology was
limited, he saw the value of technology and felt that the use of technology by teachers should be
promoted. He mentioned several cases of teachers he has observed who integrate technology through
various strategies in their classroom activities and are surprised at how engaged the students are in the

lessons.
#2. The Principal of the School ""Mustafa Bakiu™ - Prizren

After analyzing the interview of the school principal, with a 2-year work experience, it was found that
the principal has successful practices in the integration of technology in the school. This can also be
proven by the demography of the school, which was a priority for the integration of technology.
Additionally, during the principal's interview, she stated that she considered herself a technology leader
in her school. She stated that she has completed ECDL training and that she uses her computer, laptop,
smartphone, and projector. It shows that most teachers have completed ECDL training and can use it in
the teaching process. She says that technology in our school is used to communicate with other
institutions, whereas email communication is used to collaborate with the community. When asked what
obstacles you have in the integration of technology in your school, she reasoned that the obstacle is the
age of the teachers, but she never mentioned their expectations. Instead, she only talked about how she
led her school by modeling the use of technology in meetings. But, she mentioned, that to facilitate the
integration of technology, she uses motivation and consultation, as a positive influence in the
advancement of teaching and learning. Another issue that highlights the different perceptions of the
principal is that she has a vision for technology in general and that her priority is that in addition to the
classrooms that are supplied with projectors, she now intends to equip each classroom with a laptop.
Finally, from her perspective, it is emphasized that the issue was in a vision of how technology can be
used to help students succeed and good practice in the integration of technology, where she refers to the

engagement of students in the learning process.
#3. The Principal of the School "Abdyl Frashéri' - Prizren

Findings from the interview with the one-term principal in the role of school manager indicated that she
has a positive attitude toward technology integration and would like to see technology used more widely
in her school. She has completed 7 ECDL training modules and for her profession, as a leader, she uses
a computer, laptop, and tablet. She claims that technology in her school is used in administrative work,
communication, teaching, presentations, publications, etc. The director stated that all the teachers are

trained and that they use it during the lessons in the presentation of the teaching units. In other words,
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the school principal uses methods and strategies to facilitate the integration of technology in the school
by monitoring and collaborating with the Student Council, the Teacher Council, and the community in
general. As the director of the school has commented, they have no obstacles in the integration of
technology, because the school has been implementing the curriculum for 5 years and the technological
competencies are fully fulfilled. The director also describes her role in improving teaching and learning
by looking at the needs and demands of the 21st century, supporting morals, and in the development and
professional training based on the school. She thinks that technology does not have a negative impact,
and she explains the positive impact on the overall success of students, especially the success in the
achievement test. In the end, she showed the goals for the future regarding the integration of technology
in the school, which envisages that the school should be equipped with the most advanced technology

such as smart boards, always adapting to the times and demands of the 21st century.

#4. The Principal of the School ""Heronjté e Lumés" - Vermica / Prizren

From the interview, it was observed that the school principal with initial experience in school leadership
has a positive attitude towards the integration of new technology for a quality school. This is justified
in the expectation that he feels that he has a big role in using technology in the school as effectively as
possible. The director describes the ECDL training and the KTA program in the mathematics-
informatics direction, which has benefited from the knowledge in the technology direction, and therefore
now has excellent skills in its practical application in administrative management work. Also, he has
understood the role of technology that has a positive impact and he is always supportive of teachers'
professional development initiatives in the field of technology and offers assistance by submitting
training requests to DKA in this field. As the school principal has commented, | would like us to have
every kind of opportunity in our school, but, unfortunately, the infrastructure for the integration of
technology is missing. However, teachers encourage students to use technology in their projects but note
that the advanced age of teachers is affecting their training in the use of technology. The director reflects
on his experience by emphasizing continuous collaboration with teachers and students in cultivating and
improving the learning process by integrating technology, where he thinks there are high values in
learning through technology because students are advanced in the use of technology and are prepared
for the global market of work. Given the importance of curriculum implementation in the realization of
ICT competencies, the principal measures the progress of digital competencies in collaboration with
technology teachers and describes the school's current innovation/project that is being assisted by

technology, where the school's internal assessment is being carried out for the five areas of quality.

#5. The Principal of the School "*"Mushnikova' - Mushnikové / Prizren
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The school is located in a rural district with a consolidated school district with a small number of teachers
and students and a poor infrastructure. Therefore, the interview with the director of this school with
great experience in management and leadership of this school for about 15 years, emphasizes the
perceptions he has about the integration of technology in the school. Like all the other directors chosen
for this research, this one has completed ECDL training and uses a computer, laptop, and projector. The
director indicates that not all teachers are trained in the use of technology and that we are being forced
to send them to training by providing technological equipment. The director says that technology has
value in raising the quality of teaching and learning, he also emphasizes that it has a positive impact
because we can access information more easily. One of the obstacles that the director emphasizes in the
integration of technology in the school is the lack of budget. Whereas, the principal's priorities were to
create the best possible educational environment that prepares students to become computer-literate
learners and productive citizens through a diverse platform, effective teaching, and continuous training

in the field of technology.
Teachers' Results from the Interviews

The general belief of teachers regarding the value of integrating technology in teaching is also positive.
Moreover, the findings from the interviews give a large number of teachers who stated that technology
in the learning process can convert teacher-centered teaching approaches to student-centered teaching
approaches. During their responses, the teachers expressed that technology affects the concretization of
abstract notions, completion of the lesson, and higher student achievement. Also, teachers reflect on
their experiences of integrating technology into learning using the spelling dictionary, during activities
to present PowerPoint projects, quizzes, lesson planning, and the use of computer programs. They
utilized supplemental technology that was part of the curriculum competencies by taking advantage of
technology. Teachers guide their students in ways in which they use technology in homework, and
research projects that play a motivating role and influence student achievement. The teachers pointed
out the significant role of the director in the integration of technology in the teaching process, to equip
the classes with smart boards, but they emphasize that only the support of the director is not enough, but
the support from the higher levels is also needed. The teachers indicate that the steps taken by the
principal are that the principal supplies the school with technological equipment, sends teachers to
professional development and training for technology, and that the decision-making bodies play an
important role in the learning processes by improving and facilitating these processes. They listed
evidence of the director's dedication to supporting the improvement of the school's conditions for the
integration of technology, noting that he has made ICT cabinets, and supplied the school with laptops,
projectors, printers and photocopiers. A high degree of interviewees evaluated the principal individually
and stated that creating conditions for the integration of technology in the teaching process was a
principal priority of principals. From the teachers' interview, they generally think that a quality school

cannot be imagined without the integration of technology and think that it will affect the improvement
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of PISA results. According to the teachers, we understand that a good and quality school of the 21st
century cannot be imagined without the integration of technology and that it is a pedagogical tool of
contemporary teaching.

Students’ Results from the Interviews

Interviews with students were conducted to gain first-hand knowledge of how the principal and teachers
are supporting the learning process through the use of technology within the school. A trend analysis
will follow to identify the similarities, as well as the differences between the answers of the principal,
respectively of the teachers. All responses from principal and teacher surveys are documented, so we
are presenting students' opinions about principals' practices in school technology integration.

The interviews conducted with students resulted in almost what the principals expressed during the
interview, but there were also surprises. The students think that in addition to the support of the director
with the supply of computers and laptops, they demand that the school be equipped with more advanced
cabinets, also the director is creating better conditions, which motivates the students for the lessons.
Also, teachers guide students to solve tasks using technology and develop projects in different subjects.
They are using the projector and laptop to present the learning content and with their use, the lesson is
becoming more interesting and all the students are paying attention to the presented topic. Likewise, the
students also counted the advantages of technology in learning, where they showed the perception that
through technology, they learn more about technology, understand concepts more easily, for research,
to create ideas about the processing of topics in Hamer, etc. They are also using social networks to
communicate with friends for learning purposes, this shows that students are capable of using new
technology and hope that better conditions will be created in today's schools that try to integrate

technology. the latest in teaching curricula.
Answers to Research Questions

The overarching focus and the first question of this research "What are the principals' practices for the
successful integration of technology in schools?" aims to identify the leadership role of the school
principal in the successful integration of technology. To answer this question were examined the results
from the questionnaires, interviews, and the observation list showing the general levels of the high-
performance principles selected for the leadership dimensions in the context of its integration of the
principal's role in fostering effective student relationships toward technology use, developing and
supporting teachers for professional development and training in the field of technology, and visionary
leadership of the introduction of new technology into the learning process. We can say that the results
prove that about 80% of principals affirm that for leadership to be effective, technology must be

integrated into the school and that they believe they can teach successful practices to others.
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To gauge the impact principals encounter in technology integration, the second research guestion was
posed: "What specific challenges do principals encounter in their practices regarding the integration of
technology in schools?" This inquiry aims to understand significant shifts in school leadership practices
and ongoing challenges in enhancing educational quality, where principals are increasingly seen as
pivotal figures in advancing teaching and learning through technology integration. Participants in both
questionnaires and interviews were prompted to reflect on the principal's role in planning, implementing,
and supporting improvements associated with technological integration in schools. One of the
challenges highlighted by principals in the study results is that schools are in the early stages of using
technology for communication among teachers, students, and parents. In summary, based on my visits
to all schools and observations of principals using a research checklist, I observed positive collaborative
efforts towards technology integration. Principals highlighted specific challenges such as budget
limitations for technology infrastructure. Additionally, another challenge identified was varying levels
of technology adoption among teachers based on their age and familiarity with technology in the

teaching process.

The third research question "What are the attitudes of school principals in the municipality of Prizren to
promote the integration of technology in teaching and learning for a quality education?" The study aims
to examine principals' attitudes towards promoting technology integration in teaching and learning for
high-quality education. Principals were asked to reflect on their daily practices and leadership
responsibilities to assess their effectiveness in enhancing teaching and learning through technology
integration. Results from questionnaires and interviews reveal that all four principals exhibit positive
attitudes, with only one expressing a neutral stance towards technology integration in schools. The
findings indicate that teachers are highly motivated to advance their technology skills and receive
substantial support from principals. Through descriptive statistical analysis—including measures such
as means, median, standard deviation, skewness, kurtosis, and Pearson's correlation—the study explores
the relationship between principals' roles and their efforts to promote technology integration in schools.
Ultimately, each principal views themselves as a leader in using technology to enhance teaching and

improve learning for a quality education in the 21st century.
Verification of the Hypothesis

To prove hypothesis 1: "School principals in the municipality of Prizren have good practices, where
their actions support the perceptions of teachers and students about the successful implementation of
technology in schools™ we are basing ourselves on the results of the principals' questionnaires from table
of t-test (one-tailed) which results is 0.001054 and from t-test (two-tailed) which results is 0.002108.
We can see that the results are smaller than the 95% confidence level coefficient, i.e. smaller than 0.05,
we conclude that hypothesis 1 has been proven and we can say that school principals in the municipality
of Prizren have good practices, where their actions support the teachers' and students' perceptions of the

successful implementation of technology at school.
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Whereas, to prove hypothesis 2: "The principals of schools to promote the integration of technology in
the municipality of Prizren have positive attitudes and that it affects the improvement of quality in
schools" we are basing ourselves on the results of the principals' questionnaires from the t-test (with
one-tailed) which turns out to be 0.001054, from the t-test (two-tailed) which turns out to be 0.002108
and from t-Stat with 3.76. From this, we conclude that hypothesis 2 has been proven and we can see that
school directors to promote the integration of technology in the municipality of Prizren have positive
attitudes, where the results of the t-test are smaller than the t-Stat, which shows that it affects in raising
the quality in the school.

Discussion

As society increasingly embraces technology, school leaders are challenged with supporting the
integration of technology into meaningful learning activities and assessing its use within their
educational institutions. Discussions can begin by identifying good practices of principals who manage
to successfully integrate technology in their schools for instructional purposes and become a model for
other colleagues towards their vision of quality education. Also, the identification of challenges and
attitudes of school principals in the municipality of Prizren to promote the integration of technology in

teaching and learning for a quality education.

We can say that one of the essential practices is for principals to take an active approach to innovation,
which can create an environment with great benefits for students and staff. These findings are consistent
with the literature review and are just a few of the ways technology is impacting our schools. When
analyzing the responses of principals who commented that technology had a positive impact on their
schools, they also reported that technology had a positive impact on the role of the teacher, as a way of

implementing the curriculum that was enhanced due to the presence of technology.

The results of this study provide a detailed understanding of the practices of school principals in the
municipality of Prizren regarding technology integration in primary and lower secondary schools. The
findings suggest that successful technology integration is closely linked to the leadership role of school
principals, confirming the importance of principals in facilitating this process. This aligns with existing
literature, which emphasizes the role of school leaders in driving educational change through technology
(Leithwood & Riehl, 2003; Ertmer & Ottenbreit-Leftwich, 2022).

Research findings indicate that when principals assume the role of technology leaders, teachers and
students tend to integrate and utilize technology more successfully. However, many school principals
lack experience as new technology users and have limited training in the knowledge and skills necessary
to effectively lead in technology integration. To assist teachers in integrating technology, principals
must stay current with the latest technological advancements. Without this knowledge, principals may
struggle to support teachers in effectively using technology in the classroom. Furthermore, principals

require diverse experiences to develop an understanding of how technology can enhance instructional
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practices and a range of strategies to aid teachers in integrating technology into their teaching processes.
When we discussed with principals the negative impact technology has had on teachers, most of the
comments focused on reluctant teachers who needed professional development to be proficient in the
use of technology devices. However, most of the results from this study implied that teachers' success
in integrating new strategies depended on how well they linked previous learning strategies with newly

acquired ones.

The study found that principals who actively engage in technology use themselves and support their
teachers in doing so tend to have more successful technology integration in their schools. This supports
the findings of Baylor and Ritchie (2002), who argued that principals' positive attitudes towards
technology are crucial in facilitating its adoption in schools. The principals in this study, particularly
those with fewer years of experience, demonstrated a proactive approach in modeling technology use,
which is consistent with the literature suggesting that younger and less experienced principals are more

open to adopting new technologies (May, 2003).

Moreover, the positive attitudes of principals towards technology integration, as observed in this study,
align with the conclusions of Polizzi (2011), who identified that principals' support is critical for the
successful implementation of ICT in schools. The findings also echo the study by Zhao & Frank (2023),
which highlighted the transformative impact of leadership on technology integration in educational

settings.

Research findings indicate that principals generally hold a positive view of technology and actively use
it themselves. Similarly, teachers are supportive of integrating technology into classroom activities.
Consequently, principals are increasingly assuming roles as technology leaders, whether consciously or
not. It is crucial for principals to take a proactive leadership stance in planning for the adoption and
integration of technology within their schools. Moreover, principals' perceptions of the primary role of
technology varied depending on their age and years of experience. Schools should prioritize allocating
resources and offering opportunities for principals to undergo technology training. This investment can
enhance their technological leadership skills and improve the overall implementation of technology

across schools.

The study identified several challenges that principals face in integrating technology, including budget
constraints, varying levels of technology adoption among teachers, and insufficient infrastructure in
rural schools. These findings are consistent with the challenges outlined by McLeod and Shepherd
(2023), who discussed the barriers to technology integration in schools, particularly in terms of

infrastructure and funding.

The disparity between urban and rural schools in terms of access to technology resources is a significant

issue highlighted by this study. This finding resonates with the work of Fullan (2006), who emphasized
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the importance of leadership in overcoming obstacles related to resource allocation in schools facing

challenging conditions.

To begin to fully appreciate the educational opportunities offered by technology, principals must
highlight and encourage these innovative strategies for motivating and engaging students during the
learning process. One way to transform learning by creating a 21st-century school is through the use of
technology. This may include new technologies used within the classroom to help engage students in

achieving curriculum competency outcomes.

Therefore, the question can be addressed to principals, how principals facilitate that process of
integrating technology into more classrooms with the hope of raising student achievement? However,
examining principals' perceptions of the impact of technology today has important educational
implications for all principals and those programs that prepare them. It is important for educational
management and leadership programs, when preparing them for a position, to understand the need for
professional development of technological knowledge. If a principal does not know how to use it, as
mentioned earlier in the literature review, the type of technology training has a statistically significant
impact on integrating technology into the curriculum. This research has shown that the principals'
perceptions of the impact of technology are positive and the other thing is that it is determined that these
practices will be transferred to other schools. The principal's role in the facilitation strategy is not to
solve problems personally, but to see how problems are solved. This strategy, by providing shared
decision-making, may be appropriate for the implementation of technology in today's schools.
Therefore, analyzing the answers of the teachers, most of them are satisfied with the cooperation of the

director and his readiness for the integration of technology in the teaching process.

The study's results indicate that technology integration positively impacts teaching and learning,
enhancing student engagement and improving educational outcomes. This is supported by the work of
Darling-Hammond and Adamson (2021), who provided evidence on how technology can enhance
student outcomes and overall school performance. Teachers in this study reported that technology
facilitates a shift from teacher-centered to student-centered learning, which is consistent with the

findings of Yemothy (2015) on the importance of 21st-century learning skills.

However, the study also found that older teachers are less likely to integrate technology into their
teaching practices, a challenge also noted by Johnston (2012). This suggests a need for targeted
professional development programs to support teachers in overcoming these barriers, as recommended
by Hattie and Yates (2021).

Certainly, principals acknowledge their role in technology-integrated leadership; however, their current
practice often centers on modeling technology use and facilitating staff development among teachers.
Principals at all levels must comprehensively grasp the educational system components essential for

leading technology integration as a pedagogical strategy and fostering its transparent integration into
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teaching and learning processes. They need to embed technology into their daily personal and
professional routines, effectively balancing leadership responsibilities with the implementation of a
vision for technology integration. This includes maintaining consistent oversight and support for its
educational use and employing reflective leadership practices to assess technology's impact and
integration across various educational contexts. Principals must also champion and operationalize the
idea that technology integration isn't merely a future-oriented initiative but a fundamental shift in
pedagogical methods, crucial for supporting 21st-century teaching tools and practices. In summary, the
study's findings contribute to a deeper understanding of how principals' evolving roles can enhance
teaching and learning through effective technology integration.

The most important points of the study include the identification of challenges in the integration of
technology, the influence of the practices of school leaders and the improvement of the quality of
education. These findings relate closely to the research questions posed in the introduction, providing
detailed and evidence-based answers. For example, the study shows that investment in teacher training
and infrastructure improvement by school leaders contributes to a more successful integration of
technology. The summary of results shows that these practices have a positive impact on the student
experience and the quality of education, answering the research questions in a comprehensive and

coherent way.

Interpretation and in-depth analysis of results connects the study findings to the broader context of
technology integration in education. The results of the study help to understand the current practices and
challenges in the integration of technology in schools, comparing them with the existing literature and
models of technology integration. These have implications for various technology integration practices

and how they help improve the quality of education.

New contributions of the study include identifying specific challenges not previously addressed, as well
as providing recommendations for improved practices that can be implemented in the local context. The
study reveals successful practices in other schools that are useful for our context, helps to adapt these
practices to improve the integration of technology in schools. In this way, the study contributes to

existing knowledge and provides valuable guidance for educators and policy makers.

The findings of this study have several implications for the future practice of school leadership.
Principals must receive ongoing professional development to stay abreast of technological
advancements, as their leadership is crucial in driving technology integration. As suggested by Greenhill
(2010), integrating technology into educational practices requires a comprehensive approach that

includes both infrastructure development and teacher training.

The study also highlights the need for equitable resource allocation to ensure that all schools, regardless

of their location, have access to the necessary technology. This calls for increased investment in
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educational technology, particularly in rural areas, to bridge the digital divide, as discussed by Waterman
(2009).

Conclusion

Research has shown that the principal plays an important role in the integration of technology in schools.
The data suggest that school climate acts as a mediator between the principal and teachers, who must
adopt technology while maintaining high academic standards. Although principals recognize the
importance of their role in technology leadership, most lack clarity on how to cultivate change so that
technology becomes a meaningful part of teaching and learning.

The research was conducted on the practices of principals and helps to understand the influence of their
ontological, epistemological and methodological beliefs. From an ontological perspective, principals'
subjective attitudes can influence the use of technology, while an interpretive approach to the study
provides a rich description of this phenomenon. The strength of the research lies in the examination of
real-life situations and direct observations of practices in schools. At the epistemological level, gathering
data from different perspectives helps build knowledge and deepens understanding of technology
integration. Methodologically, the holistic approach of the study offers different perspectives and
concrete experiences from continuous engagement with the studied environment and the reactions of
teachers and students. From this research, we understand that most principals in schools see their role
as being involved in the leadership and practice of integrating technology to achieve a quality 21st

century school.
Recommendations

Higher educational institutions should verify the current state of schools in the integration of technology
in the teaching process and equip schools with educational technology in a meritorious manner.
Institutions train and advance directors in the integration of technology in teaching by assisting and
guiding teachers and students to benefit from contemporary technology. Principals to engage in the
actual functionalization of technology in their schools by collaborating with DKA and work more on
different projects to benefit from local and international donations. Directors to define concrete action
goals for the integration of technology through the school's vision and mission. Directors consider
financing alternatives and long-term planning, maintenance and replacement of technology with costs
to facilitate sustainability. Principals cultivate a comprehensive practice in the promotion and integration

of new technology for a quality school of the 21st century.

Limitations

Thorough data collection and rigorous analysis have bolstered the credibility of this research's findings

and its potential applicability. However, it's important to acknowledge certain limitations or drawbacks

83


https://kerjournal.com/

Kosovo Educational Research Journal

https://kerjournal.com ISSN: 2710-0871

when interpreting the research findings or contemplating their generalizability and future research
implications. The study intentionally constrained the sample size and duration of data collection to align
with available resources. The research is focused on the Prizren region, in three urban and two rural
public schools, therefore there may be a bias in the financing of school infrastructure with technological
equipment. Also, another limitation of this research could be the limited number of respondents, both
principals and teachers.
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