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Kosova Prizren Belediyesi Ilkégretim, Orta Alt ve Orta Ust Ogretim Okullarinda
Tiirkce Egitim

Ferdi KOVAC! CEM TUNA?

Kosova’da Tiirk¢e egitim 1389’dan 1912 kadar devam etmis, 1912-1951 yillar1 aras1 egitim
kesintiye ugramis, 1951 yilindan giiniimiize yapilmaya devam etmistir. Kosova’da Tiirk
toplumunun yogun olarak yasadigi sehirlerin basinda Prizren gelmektedir. Prizren’de yapilan
egitim ve Ogretim, karsilagilan sorunlar ve ¢oziim Onerileri egitim politikalar1 agisindan 6nem
tasimaktadir. Bu ¢alismada Kosova Prizren ilkogretim ve ortadgretim okullarinda Tiirkge egitim
incelenmistir. Calisma, nitel arastirma yoOntemlerinden dokuman incelemesine dayalidir.
Calismada Kosova Prizren sehrinde ilkdgretim ve ortadgretim okullarinda yapilan Tiirkce egitimle
ilgili dokiimanlar, ¢alismalar incelenmistir. Dokiimanlarda egitim ile ilgili goriilen climleler bulgu
olarak saptanmuis, elde edilen bulgulara nitel veri analizlerinden igerik analizi uygulanmistir. Bu
amagla toplanan veriler once egitim olarak kavramsallastirilmis, daha sonra ortaya c¢ikan
kavramlara gore mantikli bir bigimde diizenlenmis ve buna gore veriyi agiklayan kodlar
saptanmigtir. Buna gore Ogrenci sayilari, 6gretmen sayilari, egitim ve Ogretimde karsilasilan
sorunlar, egitim ve dgretime yonelik stratejiler ve ¢oziim dnerileri konular1 kodlama yapilmaistir.
Calismada su sonuglara ulasilmistir: 2022 / 2023 Egitim — 6gretim yil1 i¢in Prizren Belediyesi’nde
ilkogretim okullarinda toplam 1099 Tiirk 6grenci d6grenim gormektedir. 2022 / 2023 Egitim —
ogretim yil1 i¢in Prizren Belediyesi’nde ortadgretim okullarinda toplam 350 Tiirk 6grenci 6grenim
gormektedir. 2022 / 2023 Egitim — Ogretim yili i¢in Prizren Belediyesi’'nde ilkdgretim ve
ortadgretim okullarinda toplam 106 Tiirk 6gretmen gorev yapmaktadir. Kosova Prizren sehrinde
ilkogretim ve ortadgretim okullarinda yapilan Tiirk¢e egitimde 6grenci basart durumu toplam
olarak ilkogretimde % 64, lisede % 77 dir.

Kosova Prizren sehrinde ilkogretim ve ortadgretim okullarinda yapilan Tiirk¢e egitimde sorunlari;
kitap sorunu, X. sinif liselere kayitlarda yasanan sorunlar, bir psikologun yaklagik 1500 6grenciye
yeterli olmamasi, “Nazim Kokolari — Budakova” Ilkogretim Okulunda VI. Siniftan IX. Sinifa
Tiirk¢e egitimin olmamasi, Tiirk 6grencilere “Arnavutg¢a” dil dersini veren 6gretmenlerin yeterli
kalifiyede olmamasi, Egitim Bakanligi’'nda Tiirk¢e Egitimle ilgili tam bir yetkilinin olmamasi
seklindedir. Prizren Belediyesi’nde Tiirk¢ce Egitim i¢in ¢alisma stratejisi kisa, orta ve uzun vade
seklinde planlanabilir.
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Turkish Language Education in Kosovo Prizren Municipality Primary, Secondary,
Lower and Secondary Schools

Abstract: Turkish education in Kosovo continued from 1389 to 1912, education was
interrupted between 1912-1951, and it has continued to be given since 1951. Prizren is one
of the cities where the Turkish community is densely populated in Kosovo. Education and
training in Prizren, the problems encountered and solution suggestions are important in terms
of education policies. In this study, Turkish education in Kosovo Prizren primary and
secondary schools was examined. The study is based on document analysis, one of the
qualitative research methods. In the study, documents and studies related to Turkish
education in primary and secondary schools in the city of Prizren, Kosovo were examined.
The sentences related to education in the documents were determined as findings, and content
analysis, one of the qualitative data analysis, was applied to the findings. For this purpose,
the collected data was first conceptualized as education, then arranged logically according to
the emerging concepts and codes explaining the data were determined accordingly.
Accordingly, the number of students, the number of teachers, the problems encountered in
education and training, strategies for education and training and solution suggestions were
coded.

The following results were obtained in the study: A total of 1099 Turkish students are
studying in primary schools in Prizren Municipality for the 2022 / 2023 academic year. For
the 2022 / 2023 academic year, a total of 350 Turkish students are studying in secondary
schools in the Municipality of Prizren. For the 2022 / 2023 academic year, a total of 106
Turkish teachers are working in primary and secondary schools in the Municipality of
Prizren. In the city of Prizren, Kosovo, the student success rate in Turkish education in
primary and secondary schools is 64% in primary education and 77% in high school.
Problems in Turkish education in primary and secondary schools in Prizren, Kosovo; book
problem, problems in enrollment in X. grade high schools, one psychologist is not enough
for about 1500 students, VI. Class IX. There is no Turkish education in the classroom, the
teachers who teach the "Albanian" language to Turkish students are not qualified enough,
and the Ministry of Education does not have a full authority on Turkish Education. Working
strategy for Turkish Education in Prizren Municipality can be planned as short, medium and
long term.

Keywords: Kosovo, Prizren, Turkish education, primary education, secondary education,
problems.

1.GIRIS
Osmanli Devleti’nin yonetimi Kosova’da 1389 Meydan Muharebesiyle baglar ve 1912 yilina
kadar Osmanli’nin bu topraklardan geri ¢ekilmesine kadar siirer. Osmanli Devleti’nin amaci
diger toprak ve bolgelerinde oldugu gibi Kosova’da da egitimi gergeklestirmek ve
gelistirmektir. 1912°de Eski Yugoslavya Krallig1 doneminde Sirbistan Kosova’y1 iggal etmistir.
1951 yilina kadar bu topraklarda en belirgin ozellik resmi Tiirk dilinde egitimin
yapilmamasidir. 1951 yilinda ise Yugoslavya’nin kurulmasiyla birlikte yine Tiirkge egitim
baglar. 1974 Anayasasi’nda Kosova’da Tiirk¢e resmi dil olmasina ragmen, bu siirecte Tiirkce
egitimde sorunlar ¢oziilememistir. 1999 yilinda Kosova BM yonetimi altina girer, bu stire¢ 17
Subat 2008 Kosova’nin bagimsizligini ilan etmesine kadar devam etmektedir. Bu zamanin en
belirgin 6zelligi Tiirkge egitimin devam etmesi, ¢ok uluslu bir toplum ve demokrasinin
olusturulmasi icin sivil toplum kuruluslarinin egitim sorunlarmin ¢oziilmesinde etkin rol
almasidir. 1999 NATO miidahalesinden sonra Kosova’da kurulan Birlesmis Milletler Gegici
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Misyonu UNMIK, ¢ok uluslu bir demokratik toplum gelistirmeyi amaglamistir. Kosova’da
Tiirkge egitim tarihi siirec i¢inde dérdiincii ddnemini yasamaktadir. UNMIK ydnetmeligi egitim
yasasinda Kosova’da Arnavutca, Sirpca, Bosnakca ve Tiirkge olmak lizere dort dilde egitim
yapilmaktadir. Bu yasalara gore Kosova’da her topluluk {iniversite diizeyine kadar anadilinde
egitim gorme hakkina sahiptir (Koro, 2008: 8; Suroy Recepoglu, 2005; Zengin ve Topsakal,
2008: 112).

1.1. 1951°de Eski Yugoslavya’da Baslayan Tiirk¢e Egitim

1913 sonras1 Sirplar, Pristine ve Prizren’deki birka¢ medrese disinda Kosova’da Tiirkge egitim
yasaklanmisti. 1943’te ise Tirkce egitim tamamen kaldirilmistir. 1947 yilinda Prizren’de,
Kosova’nin diger kentlerinde ve Brodosan kodyiinde, kimileri daha 6nce, kimileri daha sonraki
yillarda biitlin medreseler kapatilmistir. 1948 yilinda Kosova Bolgesinde din gorevlisi
yetistirecek orta medrese okulu Pristine’de agilmistir. Fakat bu medresede egitim Arnavutga
dilinde yapilmistir (TDK, 1999: 217).

Eski Yugoslavya’daki Tiirkleri genellikle Kosova Bolgesinde yasadiklari i¢in Bolge Halk
Kurulunun Karar Komisyonu, Kosova-Metohiya Ozerk Bélgesinde Tiirkge egitim goriilecek
okullarin agilmast ile ilgili bir 6nerge hazirlayip 20 Mart 1951 tarihinde diizenlenen tiglincii
donem Bolge Halk Kurulunun 2. Olagan Oturumuna bu komisyonun sozciisii Sefket Mustafa
tarafindan sunulmustur. 5 Eyliill 1951 tarihinde Kosova’da Tiirklerin yasadiklar1 kent ve
koylerdeki okullarda Tiirkce egitim verilecek siniflar, bazi yerlerde ise okullar ¢alismalarina
baslamistir. Boylece Kosova’da yasayan Tiirkler de kendi ana dillerinde 6grenim gdérme
hakkina kavusmustur (TDK, 1999: 221).

1951/52 6gretim yilinda Prizren Belediyesinde 9 birinci sinif, 5 ikinci sinif, 7 i¢lincii sinif, 5
dordiincii sinif; toplam 26 sinif Tiirk dili tizere ¢alismistir. Bu donemde 26 sinifta toplam 1123
ogrenci 6grenim gormiistiir (TDK, 1999: 222).

Tiirklerin Kosova’daki hukuki varligi ancak 1951°de tanindi. Aslinda 1945°te Eski Yugoslavya
Federasyonunun kurulmasindan sonra tiim azinliklar kendi dillerinde 6grenim gorme hakkini
elde etmisti. Ancak 1945’e kadar okullarda Sirpca okumak zorunda kalan Tiirkler, bu tarihten
sonra Arnavutca okumaya zorlandilar. Tiirkler, Tiirk¢e egitim hakkini alt1 y1l gecikme ile elde
etmistir. Ancak 5 Eyliil 1951°den itibaren Tiirkler, cogunluk olduklar1 yerlerde kendi okullarini
kurma hakkini elde etmistir. Kosova 1999 yili sonrasit BM altina girmesi ve 17 Subat 2008
tarithinde bagimsizligini ilan etmesi ile 4. Donemini yasamakta olan Kosova Tiirkce egitimi ve
Kosova Tiirkleri her egitim asamasinda kendi okullarina sahiptir. Prizren, Mamusa, Pristine,
Gilan, Dobirgan ve Vigitirn’da toplam 3000°e yakin Tiirk 6grencisinin devam ettigi 3 anaokulu,
11 ilkokul, 6 lise, Pristine Universitesi’ne bagl Filoloji Fakiiltesinde Tiirk Dili Edebiyati
Boliimii ve Prizren Egitim Fakiiltesinde Simif Ogretmenligi ve Matematik Enformatik
Boéliimleri bulunmaktadir (Taskiran, 2009: 24; Zengin ve Topsakal, 2008). ilerleyen donemde
Prizren “Ukshin Hoti” Universitesinde 3 ayr1 boliimde Tiirkce dilinde egitim verilmektedir.
“Simf Ogretmenligi”, “Anasinif Ogretmenligi” ve” TIK Teknoloji, Iletisim ve Komunikasyon”
boliimleri ¢aligmalarini stirdiirmektedir.

1.2. Kosova’da Tiirkce Egitimde Ogretmen Kadrosu
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Kosova’da Tiirkge egitim - 6gretim XV. Yiizyiln ikinci yarisinda Osmanli yonetim organlari
yani sira Tirkce egitim kurumlar1 kurulmasiyla baslamistir. Kosova’da Tiirk¢e egitimin
kurumu igin ilk yazili belge, 1515 yilinda yazilan Suzi Celebi Vakifnamesi’dir. Unlii bir Tiirk
sairi de olan Suzi Celebi, Vakifnamesi’nde Prizren’de bir cami, caminin bitisiginde bir mektep
yaptigin1 ve mektebe kitaplar vakfettigini belirtmektedir (Kalesi, 1962: 92; Akt. Topsakal ve
Koro, 2007: 20).

Osmanli Devleti’nde camiler bir ibadet yerinden bagka birer egitim merkezi idi. Kosova’da XV.
Yiizyilin ikinci yarisinda Kosova’da Tiirk¢e egitim de yapildigi olasiligr biiytiktir. XVI.
Yiizyilin ikinci yarisinda baglayarak Prizren’den baska Kosova’nin diger kentlerinde,
cogunlukla camilerin bitisiginde sibyan mektepleri ve medreselerin insa edilmesi, ¢ok sayida
cocugun Tiirkce egitim - 6gretim yaptigini kanitlamaktadir (Topsakal ve Koro, 2007: 21).

Osmanli Imparatorlugu’nda dolayistyla Kosova’da da, Tanzimat dénemine kadar (1455-1839)
Tiirkce egitim ve Ogretim sibyan mekteplerinde ve medreselerde gergeklesmektedir.
Osmanlilarin ilkogretim seviyesindeki okullara genel olarak “sibyan mektebi” veya mahalle
mektebi denilmektedir. Sibyan okullarina “mektep” veya “kiittab” da deniliyordu. Sibyan,
kiictik erkek ¢ocuk anlamina gelen “sabi” nin ¢oguludur. Kiittap veya mekteb, “yazi dgretilen
yer” anlamina gelir. Kiittab veya mektep 6gretmenlerine “muallim” denilmektedir. Muallimler
genellikle o mahalle veya camiin imami olurlar; imamlarin esleri de kiz 6grencilerine
ogretmenlik yapmaktadir (Ergiin, 2008: 1). Medreselerde sibyan mekteplerini bitirenlerin ya da
en az o kadar 6zel bir 6grenim goren erkek dgrencilerin gittigi goriilmektedir Ogrenci sayist,
vakif sartlarina, binanin biiyiikliigiine ve donemlere gore degismekle beraber, genellikle bir
medresede tiim 6grenci sayist 20-30’u gegmemistir (Akytiz, 2001: 67).

XIX. yiizyilin ikinci yarisinda, Sultan II. Abdiilhamit doneminde riisdiye denilen orta egitimin
gelisimine Kosova vilayetinde de énem verilmistir. Pristine’de riisdiye okulu 1869 yilinda
kurulmustu. Kosova’da riisdiyelerin sayis1 1878 yilinda 7’ye c¢ikmistir. II. Abdiilhamit
doneminde ise Kosova’da 14 riisdiye okulu insa edilmistir (Recepagic, 1984: 15; Akt. Topsakal
ve Sofoglu: 2007: 70; Demir, 2010).

Tiirk egitim tarihinde 6gretmen yetistirme sorunu XIX. Yiizyil ortalarina gelinceye kadar
okullasmamustir. Bu donemde medreseler hem adalet mekanizmasini hem din adamalarinin ve
“sibyan mektepleri muallimleri” nin ve medrese 0gretim elemanlarinin yetismesinde hemen
hemen tek kaynak olmuslardi. Okullara 6gretmen yetistirmek i¢in ilk Oonce 1848 yilinda
Istanbul’da Dariilmuallimin-i Riisdi acilmistir, daha sonra ise, 1868 yilinda ilkokul
ogretmenleri yetistirmek i¢in bir “Dariilmuallimin-i Sibyan” kurulmustur. 1869 Genel Egitim
Yonetmeliginde de (Marif-i Umumiyye Nizamnamesi) bir biiyiik Dariilmuallimin kurulmasi
ongoriiliiyordu. Buna gore bu okul ii¢ subeden olusacakti: Riisdiye, Idadiye ve Sultaniye. Bu
iic cesit okula O0gretmen yetistirecek biliylik Darlilmuallim’in ydneticisine Dariilmualimin-i
Sibyan’in yonetimi de verilmisti. Ayn1 yonetmelik Sibyan ve Riisdiye okullarina dgretmen
yetistirecek bir Kiz Ogretmen Okulu (Dariilmualimmat) kurulmasm da 6ngériiyordu.
Y onetmelik maddelerine gore 1870 yilinda agilan Dariilmuallimat, ti¢ y1l dgretim siireli hem
sibyan okullarina, hem de kiz riigdiyelerine 6gretmen yetistiren bir kurum olarak devam etti.
Okullara gereken Ogretmen kadrosu yetistirmek ve Kosova’da egitimde yeni metodlarin
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uygulanarak egitimin modernize ettirilmesi i¢in, Osmanl Hiikiimeti 1879 yilinda bir Ogretmen
Okulu (Egitim Fakiiltesi) agilmasina karar almistir (Sofuoglu, 2006: 18).

Bu karara dayanarak Kosova Vilayeti’nin Pristine kentinde daha 1880 yilinda Dariilmuallimin-
1 Sibyan acilmistir. Bu hususla ilgili bir irade-i saniyede, okulun gayesi “Kosova vilayetindeki
hocalara yeni usuliin 6gretilmesi ve yeni hocalar yetistirilmesi” seklinde ifade edilmistir. Buna
gore, Pristine Darlilmuallimin-i Sibyan’ina hem yeni 6gretmen yetistirmek, hem de mevcut
ogretmenlere kurs vermek gibi iki gorev verilmistir. Ayn1 vesikadan, Pristine’de uygulama
okulu olarak bir de numune iptidai okulu ag¢ildigini, hatta Fatih iptidai okulu 6gretmenlerinden
Hiiseyin Efendi’nin buraya 750 kurus maasla tayin edildigi goriilmektedir. Ayrica Pristine
Dariilmuallimin-i Sibyani “Mekatib-i aliye” den sayildigindan, okulun maas ve diger
masraflarinin karsilanmasi i¢in maarif biit¢esinden tahsisat ayrilmistir (Saf¢t ve Koro, 2008:
30).

Balkan savaglariyla Osmanli Devleti’nin Balkanlardan ¢ekilmesiyle Sirbistan Devleti’nin isgali
altina diisen ve Kosova’da yasamaya devam eden Tiirkler’in tiim ulusal hak ve 6zgiirliiklerine
son verilmistir. XX. Yiizyilin baglangicinda (1900-1912) Osmanli doneminde ¢ok sayida egitim
kurumlarindan yararlanabilme imkanina sahip bulunan Kosova Tiirkleri, Balkan Savasi
sonrasinda, ulusal kimliklerinin yadsinmasiyla birlikte biitiin bu sahip olduklar1 egitim-6gretim
kurumlarinda da birdenbire yoksun kalmislardir. Birinci Diinya Savasi’ndan sonra da kurulan
Eski Yugoslavya Devleti’'nden dolayisiyla ¢cogunlukla Kosova, Sancak ve Makedonya’dan
Miisliiman ahalinin Tiirkiye’ye go¢ etmesi, Tiirk¢e egitimin yapilmamasi, Sirpga ise ¢ok az
sayida Tiirk 6grencilerinin 6grenim gérmesi nedenleriyle, Kosova Tiirklerinin egitim-kiiltiir
sayesinde bir gerileme meydana gelmistir (Saf¢t ve Koro, 2008: 31).

Birinci Balkan Savasi’ndan, 1912-1951 yilina kadar Kosova’da Tiirk¢e egitim - &gretim
yapilamamasindan dolay1 &gretmenlerin yetistirilmesi durdurulmustur. Iki Diinya Savasi
arasinda Kosova’da anadilinde resmi okullarin ¢aligmamasi ile Arnavut ve Tiirk ¢cocuklari, 6zel
sibyan mektepleri ve medreselerinde 6grenim gérmek zorunda kalmiglardir. Kosova’da Tiirk
kimligi 1951 yilindan taninmakla birlikte 39 y1l aradan sonra yeniden Tiirkce egitim ve gretim
yapilmaya baslamuistir. 20 Mart 1951 tarihinde diizenlenen Ugiincii donem Bolge Halk
Kurulu’nun ikinci siralt oturumunda Tiirk¢e egitim ve 6gretimin baglamasiyla ilgili alinan karar
1 Nisan 1951 yilinda “Resmi Gazete”de yayinlanmis ve hemen yiiriirliige girmistir (Suroy,
2006: 116). 1951/1952 oOgretim yilinda Tiirkce 6grenim goérmek i¢in ilkogretim ve lise
okullarina kayitlar yapilmistir. 1951/1952 6gretim yilinda Kosova’nin Prizren, Pristine, Gilan,
Mitrovica, Ipek sehirlerinde ve Mamusa, Dobirgan (Kosova) ve Bilag (Sirbistan) koyiinde Tiirk
ilkokullart agilmistir (TDK, 1999: 235).

1951 yilinda Tiirkce 6gretim yapilmaya basladig sirada hemen hemen hicbir 6gretmen gereken
kafileye sahip olmadig1 i¢in yiiksekokul veya fakiilte mezunu degildi. Kosova’nin alt1 kent ve
iki kdyiinde Tiirkce yapilacak olan egitime 0gretmen saglamak amaciyla 1951 yilinin yaz
aylarinda Uskiip’iin “Nikola Karev” 6gretmen okulunda 6gretmen kurslar1 diizenlenmekte idi.
1952/1953 yilinda ise Kosova’dan 5 &grenci Uskiip’teki Ogretmen Okuluna kaydin
yaptirmistir. Bu okulu ancak 2 6grenci 1955/56 yilinda bitirmeyi basarmistir. Kosova’da
Tiirkce egitim ve Ogretimin ihtiyaglarini karsilamak amaciyla 1962/63 6gretim yilinda
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Prizren’in “Cevdet Doda” Yiiksek Pedagoji Okulu’nda Tiirk dili ve edebiyati boliimii,
“Dimitriye Tucovi¢” Ogretmen okulunda bir karma sinif (Sirp, Bosnak, Karadagli ve Tiirk
ogrencilerden) ve 1963/64 Ogretim yilinda ise sadece Tiirk Ogrencilerden olusan bir sinif
acilmistir (TDK, 1999: 236).

Kosova’daki Tiirk¢e egitim veren okullara 6gretmen kadrosu yetistirmek i¢cin 1951 yilinda
yaygin egitime basvurulmustur. Boylece Kosova’dan yaklasik 70 gretmen aday1 Uskiip Nikola
Karev Ogretmen Okuluna gonderilmistir. Ileriki yillarda okullarda &grenci sayisi artinca
kurslara katilan Ogretmen sayisi da artmistir. 1952/53 Ogretim yilindan sonra Kosova’da
Pristine ve Prizren kentinde diizenlenen yaz 6gretmen kurslarinda da 6gretmen yetistirilmeye
baslamistir (TDK, 1999: 237). 1962 - 1971 yillar1 déneminde ¢alisan Prizren Ogretmen
Okuluna 157 6grenci kaydim yapnustir. Ogretmen okuluna kayit yaptiran 157 dgrenciden 90
ogrenci mezun olmustur. 1960’1 yillarin sonlarinda ve 70’li yillarda Kosova Tiirk gencleri
Sirpea tiniversite ve YPO 6grenim gorerek Kosova’da Tiirkce egitim i¢in kadrolar yetigmistir
(TDK, 1999: 217).

1992 yilinda Tiirkiye Cumhuriyeti “Biiyiik Ogrenci Projesi”’ni uygulamaya koymus,
Kosova’da Tiirkce 0grenim goren liselerden mezun olan gencgler Tiirkiye iiniversitelerinde
ogrenim gormeye baslamislar. Bu 6grenciler XXI. Yiizyilin ilk yillarinda iiniversiteleri ve
yiiksekokullar bitirmekle Kosova’da Tiirkge egitimi i¢in gereken kadro yetismeye baslamistir.

2003/2004 6gretim yilinda Prizzren’de Egitim Fakiiltesi biinyesinde Tiirkge Sinif Ogretmenligi
boliimii agilmistir. Bu béliimde 2006/2007 6gretim yilinda ilk mezunlarini vermekle dgretmen
kadrosu yetismeye baslamistir. 2007/08 6gretim yilinda yapilan incelemelere gore Kosova ilk
ve ortadgretim okullarinda Tiirkiye Cumhuriyeti Universitelerinde mezun olan 32 6gretmenin
calistig1 goriilmektedir (Saf¢t ve Koro, 2008: 34).

Kosova'nin genelinde 74 sinif 6gretmeni ve 100 brans 6gretmeni toplam 174 olmak iizere
ogretmen mevcuttur. Kosova okullarinda yapilan arastirmalara gore, bu iilkede Tiirk dilinde 11
ilkogretim ve 6 ortaokulda 174 6gretmen caligsmaktadir. Kosova’da Tiirk dilinde ¢alisan 174
ogretmenden 61 ya da % 35,29 oraninda {iniversite, 88 ya da % 52,93 oraninda yiiksekokul ve
20 ya da % 11,78 oraninda 6gretmen okulu veya lise mezunlaridir. Bu 6gretmenlerimizden %
45 oraninda 31 — 40 yas arasi, % 20 oraninda 20 — 30 yas arasi, % 30 oraninda 41 — 50 yas
arasi ve % 5 oraninda 50 — 60 yas aras1 olmak {izere belirlenmistir (Safc1 ve Koro, 2008: 25).

Prizren’de 6gretmen ve Tiirk toplumunun egitim haklarini savunmak amaciyla Kosova Tiirk
Ogretmenler Dernegi 12.06.1994 tarihinde kurulmustur. Aradan iki yi1l gegtikten sonra Tiirk
Ogretmenler Dernegi, bu iki yil i¢inde Tiirkce egitimde cesitli sorunlarla karsilasarak onlara
¢6ziim bulmakta biiyiik miicadeleler vermistir ve vermeye devam etmektedir (igciler, 1996:
10).

1.3.Prizren’de Tiirk¢e Egitimin Tarihsel Siireci

1354 yilinda Osmanli askeri kuvveti Balkan yarimadasina ayak basmistir. 1371 yili Merig
savasindan sonra ve 1389 yilinda Kosova Muharebesinden sonra Osmanlilar Balkan
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yarimadasinin giiney ve gilineydogu bdlgelerinin biiylik kismimi yonetimi altina almigtir.
Osmanlilarin gelmesiyle bu topraklarda toplumsal degismeler, ekonomi, egitim ve kiiltiir
geligsmelerin bagladig1 goriilmektedir. Osmanlilar 1425 yilinda Prizren kentini de ydnetimine
katarak bu kentte kisa bir siirede biiyiik kalkinmalar ger¢eklesmistir. Osmanli Imparatorlugu
tarafindan yonetimi altinda bulunan bu bdlgelere 6zel din yerleri yani camiiler, ¢esitli binalar
ve enfrastriiktiir yerler insa edilmistir. Baz1 kaynaklara gore kente ilkyazi okuma merkezi Suzi
Celebi camisinde ger¢eklesmistir (Prizren’de Namazgah camiden sonra kurulan ikinci cami).
Bu camii kentin ilk 6gretmeni olan Suzi Celebi tarafindan 1512-1513 yillarinda yani XVII yy.
baslangicinda insa edilmistir. Suzi Celebi biiyiik edebi sahis olarak bu camide hem din hocasi
hem de egitim-6gretim hocalik gorevini yliriitmiistiir. Bu edebi sahis (Suzi Celebi) bu camide
yeterli sayida 0grencilere ilk olarak din dersleri sonra bu derslerle birlikte doga bilim dersler,
matematik, cografya, tarih ve yazi okumak derslerini 0gretmistir. Buna gore bu camide
ilerlemis bir seviyede ilim-6gretim gerceklesiyordu (Virmiga, 2007). XVIyy. sonunda Mehmet
Paga idaresi tarafindan Medrese Okulu calismaya baslatilmig. Ayni sahis Mehmet Pasa Camii
- okulu ve kentin merkez boliimiinde hamami da insa etmistir. 1830 yil1 istatistik kayitlara gore
Prizren’de 30 ilkokul (camilerde ve evlerde ¢alisan okullar) 1 ortaokul, 3 medresede toplam
1537 6grenci 6grenim goriiyor ve 136 dgretmen ¢alistyordu. Diger kentlere kiyaslandiginda
Prizren’de okul, 6grenci ve 6gretmen sayisi en fazla idi (Virmica, 2007; Demir, 2010).

XIX. yy. Kosova Vilayetinin merkezi olan Prizren’de bazi gazete ve dergiler Osmanlica ve
Tiirk¢e dilinde basilmaya baslamigtir. 1871 yilinda kentte ilk basilan gazete “Prizren” adini
tastyordu. Daha sonra II. Mesrutiyet’ten sonra “Enva Hirriyet” ve “Yildiz” dergileri
basilmaktadir. XX. yiizy1lin baglangicinda “Yeni Mektep” gazetesi ¢ikmaya baglamistir. Biitiin
bu gazete ve dergiler burada yasayan uluslarin toplum, ekonomi, egitim ve kiiltiir seviyesini
yansitmaktaydi. XIX. yy. sonunda ve XX yy. baslangicinda biiyiikk Osmanli imparatorlugunda
baz1 siyasi-askeri gereklikler hissedilince, bu durum Balkan yarimadasini da etkisi altina
almigtir. 1912 yilinda 1. Balkan savast ve 500 yillik idareden sonra Osmanlilar Balkan
yarimadasinin bir kismindan ¢ekilmek zorunda kalmistir. Bu durum okullarin ¢aligmasina da
kotii tesir etmis ve Prizrende de Tiirk¢e ve Arnavutca dilinde egitim veren okullar calismalarina
ara vermistir. Birka¢c yi1l sonra bu bodlgede Bosnak-Sirp dilinde egitim veren okullar
caligmalarina baglamistir. Birgok Miisliiman aile ¢ocugunun egitimi aksamasin diye Bosnak-
Sirp dilinde derslerini gérmesine izin vermek zorunda kalmistir (Virmiga, 2007; Kovac, 2011).

Birinci Balkan Savasi’nda (1912), Balkan Ittifaki karsisinda Osmanli Devleti’nin yenilgiye
ugramast sonucu Kosova, Sirbistan Kralligi smirlart iginde kalmistir. Bu siyasi sonug
beraberinde Tiirkler ve Miisliimanlar agisindan pek c¢ok sosyal, kiiltiirel, egitim sorunlari
getirmistir. Yiizyillardir Balkanlarda Tiirk¢e ve Tiirkler hakim konumdayken siyasi kayiplarla
Tiirk¢e de tamamen yadsinir konuma diigmiistiir (Dervis, 2008: 2).

II. Diinya savasindan sonra Kosova’da Arnavut dilinde okullar ¢aligmaya devam etmis, Tiirk
dilinde ise okullarin agilmasi i¢in karar getirilmemistir. Yonetim Tiirk dilinde egitimin
gerceklemesi bu ulusa ait yapilmis bir haksizlik diisiincesine sahipti. Devlet yoneticileri Tiirkce
egitime yapilan yanlisin 1951 yilinda farkina varmis ve o zaman ki eyalet meclisi 20 Mart 1951
tarihinde Tirk dilinde okullarin agilmasinin kanunu getirilmistir. Tiirk¢e olarak egitim veren
okullar Prizren, Pristine, Ipek, Mitrovica, Vugitirn, Gilan, Dobircan ve Mamusa’da
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caligmalarina baglamistir. Prizren’de 1951 yilinin Nisan ayinda bazi dersler Tiirk¢e dilinde
goriiliirken, resmi dersler ise 5 Eyliil 1951 yilinda baslamistir (Virmiga, 2007: 133).

Osmanli Devleti’nin Balkanlardan ¢ekilmesiyle Tiirk ¢ocuklari, kendi ana dillerinde 6gretim
gormekten yoksul kalmaktadir. 1912 - 1951 yillar1 doneminde Kosova’da Tiirk¢e okullarin
yoklugu yiiziinden, Tiirk c¢ocuklar1 Sirpca ya da 1941-1945 yillar1 doneminde Arnavutga
ogrenim gérmek zorunda birakilmistir (Igciler, 1996: 5). O giinden giiniimiize Prizren’de
Tiirkce egitim ¢esitli zorluklarla devam etmektedir. 2008 yilinda Kosova’'nin bagimsizligi
sonucu kabul edilen Anayasaya gore Tiirkge bugiin Kosova’da, Tiirklerin se¢im barajini
gecebildikleri Prizren ve Mamusa belediyeleri resmi statiiye sahiptir ( Akgiin, 2012: 23).

Bu ¢alismada Kosova Prizren sehrinde ilkogretim ve ortadgretim okullarinda yapilan Tiirkce
egitim incelenmistir. Bu amacla asagidaki arastirma sorularina cevap aranmistir:

1. Kosova Prizren sehrinde ilkdgretim ve ortadgretim okullarinda yapilan Tiirkge
egitimde dgrenci sayilar1 ne kadardir?

2. Kosova Prizren sehrinde ilkdgretim ve ortadgretim okullarinda yapilan Tiirkge
egitimde 6gretmen sayilari ne kadardir?

3. Kosova Prizren sehrinde ilkdgretim ve ortadgretim okullarinda yapilan Tiirkce
egitimde 6grenci basart durumu nasildir?

4. Kosova Prizren sehrinde ilkogretim ve ortadgretim okullarinda yapilan Tiirkce
egitimde sorunlar nelerdir?

5. Kosova Prizren sehrinde ilkdgretim ve ortadgretim okullarinda yapilan Tiirkge
egitimde sorunlara yonelik stratejiler ve ¢oziim Onerileri nelerdir?

2. YONTEM

(Calisma, nitel aragtirma yontemlerinden dokuman incelemesine dayalidir. Calismada Kosova
Prizren sehrinde ilkogretim ve ortadgretim okullarinda yapilan Tiirkge egitimle ilgili
dokiimanlar, ¢aligmalar incelenmistir. Dokiimanlarda egitim ile ilgili goriilen climleler bulgu
olarak saptanmis, elde edilen bulgulara nitel veri analizlerinden igerik analizi uygulanmistir. Bu
amagla toplanan veriler once egitim olarak kavramsallastirilmig, daha sonra ortaya ¢ikan
kavramlara gore mantikli bir bi¢imde diizenlenmis ve buna gore veriyi agiklayan kodlar
saptanmigtir (Y1ldirim ve Simsek, 2011). Buna gore 6grenci sayilari, 6gretmen sayilari, egitim
ve 0gretimde karsilagilan sorunlar, egitim ve 6gretime yoOnelik stratejiler ve ¢oziim Onerileri
konular1 kodlama yapilmistir. Kategorilerden olusturulan iist tema egitim olarak saptanmustir.
Bu agamada elde edilen bulgular yorumlanmustir.

3. BULGULAR

3.1. Kosova Prizren Belediyesinde Ilkdgretim Ve Ortadgretim Okullarinda Yapilan
Tiirkce Egitimde Ogrenci Sayilari

Kosova egitim sistemi iilkenin tamamini kapsamakta ve filke sinirlart igindeki tiim
belediyelerde uygulanmaktadir (Zengin ve Topsakal, 2008: 113). Bu belediyelerden biri
calisma konusu olana Prizren belediyesidir. 2022 / 2023 Egitim — gretim yil1 i¢in Prizren
Belediyesi’nde ilkogretim okullarinda Tiirk O6grenci sayr bilgileri asagidaki tabloda
gosterilmistir.
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Tablo 1: 2022 /2023 Egitim — 6gretim y1l1 i¢in Prizren Belediyesi’nde ilkdgretim okullarinda
Tiirk 6grenci sayi bilgileri

Klasa
Shkolla Sinif
Okul Ana Total
simif I 11 1L v \4 VI VII VIIL IX Toplam
1. “MOTRAT QIRIAZI” 40 37 41 35 21 44 47 41 54 35 395
ilkégretim Okulu
2. “EMIN DURAK” ilkégretim 34 30 28 30 17 27 18 30 21 23 258
Okulu
3. “MATI LOGORECI” 20 10 10 12 19 23 11 17 20 21 163
ilkégretim Okulu
4. “MUSTAFA BAKIU” 16 7 15 20 15 7 11 13 20 9 133
ilkégretim Okulu
5. “ABDYL FRASHERI” 15 9 16 16 8 13 77
ilkégretim Okulu
6. | “HYSEN REXHEPI” Orta Alt 6 16 18 8 48
Egitim Okulu
7. “NAZIM KOKOLLARI” 9 6 / 2 6 2 25
ilkégretim Okulu
Toplam say1 134 | 99 | 110 | 115 | 86 | 116 | 93 | 117 | 133 | 96 | 1099

Tablo 1’e goére; Motrat Qiriazi IIkdgretim Okulunda 395, Emin Durak ilkogretim Okulunda
258, Mati Logoreci Ilkdgretim Okulunda 163, Mustafa Bakiu Ilkdgretim Okulunda 133, Abdyl
Frasheri Ilkdgretim Okulunda 77, Hysen Rexhepi Orta Alt Egitim Okulunda 48, Nazim
Kokollari ilkégretim Okulunda 25 olmak iizere toplam 1099 dgrenci 6grenim gdrmektedir.

2022 /2023 Egitim — 6gretim yili i¢in Prizren Belediyesi’nde ortadgretim okullarinda Tiirk
Ogrenci sayi bilgileri asagidaki tabloda gdsterilmistir.

Tablo 2: 2022 / 2023 Egitim — 6gretim y1l1 i¢in Prizren Belediyesi’nde ortadgretim okullarinda
Tiirk 6grenci sayi bilgileri

Klasa
Sinif
Shkolla Numri Total
Okul X XI XII Toplam Say1
1. “GJON BUZUKU?” Fen Lisesi 48 41 45 134
2. “LUCIANO MOTRONI” Tip Meslek Lisesi 50 32 41 123
3. “YMER PRIZRENI” Ekonomi Meslek lisesi 10 11 16 37
4. “11 MARSI” Teknik Meslek Lisesi 15 24 17 56

10
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| Toplam Say1 | 123 | 108 | 119 | 350 |

Tablo 2’ye gore; Gjon Buzuku Fen Lisesinde 134, Luciano Motroni Tip Meslek Lisesinde 123,
Ymer Prizreni Ekonomi Meslek Lisesinde 37, 11 Marsi Teknik Meslek Lisesinde 56 olmak
tizere toplam 350 6grenci 6grenim gormektedir.

3.2. Kosova Prizren Belediyesinde Ilkogretim Ve Ortadgretim Okullarinda Yapilan
Tiirkce Egitimde Ogretmen Sayilar

2022 / 2023 Egitim — dgretim yili i¢in Prizren Belediyesi’nde ilkogretim ve ortadgretim
okullarinda Tiirk 6gretmen say1 bilgileri asagidaki tabloda gosterilmistir.

Tablo 3: 2022 / 2023 Egitim — Ogretim yili i¢in Prizren Belediyesi’nde ilkdgretim ve
ortadgretim okullarinda Tiirk 6gretmen say1 bilgileri agagidaki tabloda gdsterilmistir.

ILKOGRETIM VE LiSE OKULLARINDA GOREVLI OGRETMEN -
BILGILERI
Ogretmen Sayisi

1. [Ikogretim Sinif Ogretmeni 33
2. [Ikdgretim Brans Ogretmeni 37
3. [Ikogretim Ana Smif Ogretmeni 5
TOPLAM 73

4.  Liselerde Brans Ogretmenleri 31

TOPLAM 106

Tablo 3’e gore 2022 / 2023 Egitim — Ogretim yili i¢in Prizren Belediyesi’nde ilkogretim
okullarinda 33 smif, 37 brans ve 5 anasmifi olmak iizere toplam 75 Ogretmen goérev
yapmaktadir. Ogretmen kadrosu cinsiyet olarak 58 kadin, 17 erkek dgretmenden olusmaktadir.
Liselerde ise 16 erkek, 15 kadin olmak iizere toplam 31 ogretmen goérev yapmaktadir.

2022 / 2023 Egitim — dgretim yili i¢in Prizren Belediyesi’nde ilkogretim ve ortadgretim
okullarinda Tiirk 6gretmenlerin kalifiye bilgileri agagidaki tabloda gdsterilmistir.

Tablo 4: 2022 / 2023 Egitim — Ogretim Yili I¢in Prizren Belediyesi’nde Ilkdgretim Ve
Ortadgretim Okullarinda Tiirk Ogretmenlerin Kalifiye Bilgileri

TUM OGRETMENLER - KALIFIiYE BiLGILERI
1. Yiiksek Okul Mezunu 33
2. Universite Ogrencisi 1
3. Lisans Tamlama (2 + 2) 13
4. Universite Mezunu 61
5. Yiiksek Lisans Ogrencisi 1
6. Yiiksek Lisans Mezunu 3

11
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7. | Doktora Ogrencisi 5

TOPLAM 106

Tablo 4’e gore; 2022 / 2023 Egitim — dgretim yil1 i¢in Prizren Belediyesi’nde ilkogretim ve
ortadgretim okullarinda Tiirk 6gretmenlerin 33’1 yiiksek okul, 61’1 liniversite, 3’1 yliksek lisans
mezunudur. 13 dgretmen lisans tamamlamigtir. Ogretmenlerden 5°i doktora, 1°i yiiksek lisans
ve 1’1 liniversite 6grencisi olarak 6grenimlerine devam etmektedir.

3.3.Kosova Prizren Belediyesinde Ilkégretim Ve Ortaégretim Okullarinda Yapilan
Tiirkce Egitimde Ogrenci Basar1 Durumu

Kosova Prizren belediyesinde ilkdgretim ve ortadgretim okullarinda yapilan Tiirkge egitimde
ogrenci basari durumu egitim ve 6gretim yili sonunda yapilan genel sinavlar sonucu ortaya
cikmaktadir. Sinav sonuglari asagida tablolar halinde verilmistir.

Tablo 5: 04 — 14 Haziran 2022 Tarihli IX Siniflar Basar1 Testi Sonuglari

Belediye | Okul Okul Ismi Ogrenci | Olmasi | Yapilan | Basan
Kodu Kodu Sayis1 gereken Puan | Yiizdeligi
en
yiiksek
puan
24 2 Emin Durak 24 4800 2990 % 62
24 5 Motrat Qiriazi 31 6200 4001 % 64
24 7 Mati Logoreci 18 3600 2144 % 59
24 8 Mustafa Baki 7 1400 713 % 50.9
Hysen Rexhepi
24 53 Abdyl Frasheri 17 3400 2418 % 71
TOPLAM BASARI ORANI 97 19.400 12.418 % 64

Tablo 5’e gére Emin Durak ilkgretim Okulunda % 62, Motrat Qiriazi ilkdgretim Okulunda

% 64, Mati Logoreci ilkdgretim Okulunda % 59, Mustafa Bakiu {lkdgretim Okulunda % 50.9,
Hysen Rexhepi Orta Alt Egitim Okulunda ve Abdyl Frasheri Ilkdgretim Okulunda %71 basar1
yiizdeligi elde edilmistir. Toplam basar1 orani ise % 64’ diir.

Tablo 6: 14 — 21 Haziran 2019 Lise Mezuniyet Sinavi Sonuglari®

Belediye

Kodu

Okul
Kodu

Okul ismi

Ogrenci
Sayisi

Basarih

Basarisiz

Eksik

Basan
Yiizdeligi

¥ Kovid 19/ salgin siirecinde sinavlar yapilamadigindan 2019 verilerine ulasilabilmistir.
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24 1 Gjon 64 63 1 % 98
Buzuku

24 7 Lugiano 59 42 17 % 71
Matroni

24 6 11 Mars 14 6 8 % 42
Teknik

24 8 Ymer 12 4 8 % 30
Prizreni

TOPLAM BASARI ORANI 149 115 34 % 77

Tablo 6’ya gore Gjon Buzuku Fen Lisesinde %98, Luciano Motroni Tip Meslek Lisesinde %
71, 11 Marsi Teknik Meslek Lisesinde % 42, Ymer Prizreni Ekonomi Meslek Lisesinde %30
basar1 yiizdeligi elde edilmistir. Toplam basar1 oran1 % 77’ dir.

3.4. Kosova Prizren Sehrinde Ilkégretim Ve Ortaégretim Okullarinda Yapilan Tiirkce
Egitimde Sorunlari

Prizren Belediyesi Egitim Mudiirligii tarafindan 2021 yilinda hazirlanan raporda Tiirkce
egitimde var olan sorunlar ortaya konulmustur (Prizren Belediyesi Egitim Miidiirligii, 2021).
Bu raporu 2022 yilinda Topluluklarin Egitim Gordiigii Lise Diizeyindeki Okullarda Mevcut
Durum takip etmistir (Kovag, 2022). Buna gore sorunlari 2021 yilindan giliniimiize; kitap
sorunu, X. siif liselere kayitlarda yasanan sorunlar, bir psikologun yaklasik 1500 6grenciye
yeterli olmamasi, “Nazim Kokolari — Budakova” Ilkdgretim okulunda VI. Siniftan IX. Sinifa
Tiirkce egitimin olmamasi, Tiirk &grencilere “Arnavut¢a” dil dersini veren Ogretmenlerin
yeterli kalifiyede olmamasi, Egitim Bakanligi’nda Tiirkce Egitimle ilgili tam bir yetkilinin
olmamasi seklinde siniflandirmak miimkiindiir.

3.4.1.Kitap Sorunu

2021/2022 egitim-6gretim y1l1 icin Kosova Yeni Egitim Miifredatina gore hazirlanan kitaplarin
Tiirk¢e dilinde egitim goren 6grencilere ulasmamasi dnemli bir sorundur. Bakanliktan edinilen
bilgilere gore kitaplarin basim asamasinda olmasindan dolayi, gecikmenin yagsandigi
sOylenmistir. Egitim yilinin gecikmeli (27.09.2021) olarak baslamasina ragmen c¢ocuklarin
okullara kitapsiz gitmeleri egitim agisindan ¢ok verimli olmamagtir.

3.4.2.X. Simniflara Kayitlarda Yasanan Sorunlar

Prizren Belediyesinde her egitim yilmin sonunda ilkdgretim IX. Smiflardan yaklasik 120
ogrenci mezun olmaktadir. Prizren Belediyesi’nde 4 ayri lisede Tiirk¢e dilinde egitim
goriilmektedir. Kosova Egitim Bakanliginin X. siniflara kayitlarla ilgili yayinladigi duyuruda
ikinci kayit doneminde Topluluklar i¢in kriterlerde bir degisiklik ya da esneme yapilmadigi
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takdirde, belli sayida 6grenci kaydini yaptirmakta sorun yagamaktadir. Her iki kayit doneminde
kriterler ayn1 birakildig: takdirde, birinci kayit doneminde kaydini yaptiramayan 6grenci, ikinci
kayit doneminde de kaydin1 yaptiramamaktadir. Dolayistyla kayitlarla yapilan planlamada bir
smifta 24 dgrenci olmasi gerektigini géz Oniinde bulunduruldugunda, ikinci kayit doneminde
yer kalan, yani dolmayan siniflara bu 6grencileri yerlestirmek i¢in Topluluklar1 kapsayan bir
kararin alinmas1 gerekmektedir.

3.4.3.Psikolog Sorunu

Prizren Belediyesi’nde ilk defa 2020 yilinda Tiirk¢e Egitimde gorev alacak bir Psikolog kabul
edildi. Ilk ve orta dgretimde toplam olarak yaklasik 1500 dgrenci Tiirkce dilinde egitim
gormektedir. Bir psikologun o6grencilerin sorunlariyla yakindan ilgilenebilmek icin yeterli
olmadig1 aciktir. En kisa zamanda ilkdgretim ve ortadgretimden sorumlu olacak yeteri kadar
psikologun daha kabul edilmesi dogru olacaktir.

3.4.4.Nazim Kokolari — Budakova flkégretim Okulunda Tiirkce Egitim

Dardania bélgesindeki “Nazim Kokolari — Budakova” ilkégretim okulunda Tiirkge dilinde
egitim birinci siniftan besinci sinifa kadar karma siniflar halinde goriilmektedir. Besinci sinifini
tamamlayan bir 6grenci kendi anadilinde VI. Siniftan itibaren egitim olmadig1 i¢in bagka okula
transfer olmak zorunda kalmaktadir. Bolgenin merkeze yaklasik 3 km uzaklikta oldugunu
varsayilirsa bir ilkokul 6grencisi i¢in olduk¢a zor bir durum. Bu okulda VI. Siniftan IX. Sinifa
kadar Tiirk¢e dilinde egitimin olmasi o bolgede Tiirk topluluguna ait yasayan aile ve ¢ocuklar
icin biiyiik bir kolaylik saglayacaktir.

3.4.5.Tiirk Ogrencilerinin “Arnavutca Dil Dersi” Ogretimi

Kosova Egitim Yasalarina gore topluluk 6grencilerine Arnavutga dil dersi 3. Siniftan itibaren
baslamaktadir. Prizren Belediyesi’nde bu derse giren bazi 6gretmenlerin o alandan olmadigi ve
bu dersi vermek icin yeterli kalifiyede olmadiklar1 bilinmektedir. Bu derse girecek dgretmen
secimi o okulun miidiiriine ait oldugu i¢in bu konuda daha o6zveri ile diisiinmeleri
gerekmektedir. Cilinkii Tiirk toplumu da 6grencilerin ileri seviyede Arnavutca dilini bilmelerini
ve 0grenmelerini istemektedir.

3.4.6.Egitim Bakanhgi’nda Tiirkce Egitim Yetkilisinin Olmamasi

Kosova Egitim ve Bilim Bakanligi’nda Tiirk¢e Egitimden tam sorumlu bir yetkilinin olmamasi,
karsilasilan sorunlarin tam ¢6ziime kavusamamasi anlamina gelmektedir. Ciinkii Kosova’da
birka¢ belediyede Tiirk¢e dilinde egitim goriilmektedir. Karsilagilan sorunlar1 aktarildiginda
baz1 birim ve yetkililerden tam karsilik alinmamakta ve sorunlar ¢éziime kavugamamaktadir.
Ancak Bakanlikta boyle bir yetkilinin olmasi, karsilagilan sorunlari iletme ve yardim alma
konusunda onemli kolaylik saglayacaktir. Egitim Bakanliginda su an iki Tiirk gorevli
bulunmaktadir, ancak bunlarin gorevleri farklidir. Bakanlik biinyesinde ¢alistiklar1 birim ya da
boliimler baskadir, direk Topluluk Egitimi ile ilgili degildir. Bu nedenle ihtiya¢ devam
etmektedir.
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3.5. Kosova Prizren Sehrinde Ilkégretim Ve Ortaégretim Okullarinda Yapilan Tiirkce
Egitimde Sorunlara Yénelik Stratejiler Ve Coziim Onerileri

Prizren Belediyesi 2017-2021 yillart i¢in Egitim Gelisme Planit hazirlamistir (Prizren
Belediyesi, 2017). Gelisme planinda okullarin yonetilmesi ve idare edilmesi, katilim ve genis
kapsamlilik, 6gretmenlerin mesleki gelisimi, yeni programlarin uygulanmasi ve kalitenin
saglanmasi basliklar1 ele alinmistir (Prizren Belediyesi, 30-48, 2017).

Prizren Belediyesi’nde Tiirkge Egitim i¢in caligma stratejisi 2020 ve devam eden yillar i¢in
kisa, orta ve uzun vade seklinde bir rapor halinde planlanmasi 6nerilmistir (Kovag, 2020).

3.5.1. Kisa Vade Yapilmasi Gerekenler
3.5.1.1. “Nazim Kokolari” Tlkdgretim okuluna anasmifi calismast.

“Nazim Kokolari — Budakova” ilkdgretim okulunda 2022 yilinin Subat ayinda Tiirkge dilinde
anasinif 7 Ogrencisiyle birlikte calismalara baglamistir. Anasinifin ¢alismaya baslamasiyla
birlikte birinci sinifa kayit yaptiran 6grenci sayisinda olumlu bir etkilenme goriilmektedir. 2022
/2023 egitim-6gretim yil1 i¢in ayn1 okulda birinci sinifa 6 6grenci kaydini yapmuistir. Yine ayni
okulda anasinifa 7 &grenci kaydm yaptirnustir. Ik defa bu okulda iki yil ard arda kayit
doneminde ayni1 say1 yakalanmustir.

3.5.1.2.Tiirk 6grencilere Arnavutca dili dersini veren 6gretmenler saglanmalidir.

Kosova Egitim Miifredatina gére ¢ogunluk olmayan topluluklar i¢in Arnavutca dil dersi
ilkogretim 3. Siniftan itibaren baslamaktadir. Bu dersin daha etkin ve kalic1 olmasi i¢in ders
ogretmenlerinin Tiirkg¢e dilini yazida ve sdzelde iyi tanimast mecburiyeti getirilmelidir. Ayrica
derslerde kullanilan kitaplar daha uygun bir sekilde hazirlanmalidir. Yetkililer bu durum igin
0zen gostermis ve bazi okullarda degisiklikler yasanmustir. Tiirk 6grencilerine “Arnavutca Dili
ve Edebiyat1” dersine giren 0gretmenlerin belirlenmesinde 6zen gosterilmis ve dgretmenler,
veliler bu durumdan memnun kalmigtir. Bu durum Prizren Belediyesi’nde Tiirk¢e dilinde

PR

egitim goriilen her okul i¢in gecerli olmasa da, baz1 okullarda durumun degistigi goriilmektedir.
3.5.1.3.0kuma Kitabinin hazirlanmasi

Okuma kitabt Kosova Egitim Miifredati Cercevesine gore hazirlanmasi igin bir kurul
kurulmalidir. Bu kuruldan her okulu temsilen birer simif dgretmeni, siireci takip edecek bir
egitim yetkilisi ve Toplumu temsilen bir topluluk mensubu siyaset¢i yer almalidir. Kurul 6nce
bir alan arastirmasi yaparak rapor hazirlamalidir. Bu rapor dahilinde ¢aligmalar baglatilmalidir.

3.5.1.4 Kitap Hazirlama Kurulu

[Ikogretim diizeyinde Tiirk 6gretmen ve yazarlar tarafindan kitaplarin hazirlanabilmesi igin bir
kurul olusturulmalidir. Bu kurulda alt siniflardan iki iist siniflardan dort 6gretmen ve siireci
takip edecek bir egitim yetkilisi ve bir parti yonetim kurulu iiyesi yer almalidir. Bu kurul dnce
eksiklikleri tespit etmeli ve genis ¢apli bir rapor hazirlamalidir. Bu rapor dogrultusunda kurulun
egitimi icin Tiirkiye’ye gonderilmeli ve ¢esitli seminer ve ¢aligmalara katilmalar1 saglanmalidir.
Kurul 6nerisiyle branslar i¢in ¢aligma hazirlayacak 6gretmen ve yazarlar tespit edilmelidir.
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3.5.1.5.0Okullarda Tiirk Psikolog Danigmanin yer almasi

[Ikdgretim diizeyinde egitim siirecinde sorun yasayan dgrencilere destek olabilecek psikolog
damigmanin yer almasi. Ilk asamada 6 okula hizmet edebilecek iki psikologun calismaya
baslamasi ve licer okula hizmet edebilmeleri talep edilmelidir.

3.5.1.6.08rencilere tesvik amagcli hediye ve ddiiller

Kosova’da ekonomik krizden dolayr dogum oraninda 6nemli 6l¢iide diislis yasanmaktadir.
Ornegin; Prizren Belediyesi’nde 2016 /2017 egitim-dgretim y1l1 ile 2018 / 2019 egitim 6gretim
yili arasinda cesitli nedenlerden dolayr bine yakin 6grenci azalmistir. Ancak son 15 yilin
istatistigine bakarsak Prizren Belediyesi’nde birinci siniflara kayit yaptiran 6grenci konusunda
boyle bir durum goriilmemektedir. Say1 90 ila 130 arasinda degigsmektedir. Ancak Ogrenci
sayisini bu seviyelerde tutabilmek ve toplumun milli duygularini canli tutabilmek adina ¢esitli
tesvik edici hediye ve ddiiller verilebilir.

Ornek olarak;

- Anasinif 6grencilerine tablet, (Tablet biitiin Tiirk 6gretmenlerine verildi)

- Anasinif 6grencilerine kayit bursu,

- Birinci siniflara laptop,

- Birinci smiflara yillik burs, (Kosova genelinde Tiirk¢e dilinde egitim goéren birinci ve
ikinci smf 6grencilere Tiirkce Egitime Tesvik bursu verildi. Daha {ist siniflara da
verilmesi tesvik edici olacaktir),

- Ikinci siiflara egitim yil1 sonunda her okuldan en basarili birer 6grenciye aileleriyle
birlikte Tiirkiye gezisi,

- Para olarak o6diil,

- Her smif seviyesindeki 6grencilere yilsonunda belirlenecek en basarili 6grenciye para
odiili, bilgisayar, bisiklet, oda mobilyasi v.b.

3.5.1.7.Bir “Ozel Egitim Sinifinin” daha agilmasi

Terzi Mahallesi, Tabakhane ve Ortakol semtlerine yakin olabilecek ve engelli ¢gocuklar1 olan
ailelere ulagim kolaylig1 agisindan bu bdlgeler arasindaki mesafenin ortasinda bir “Ozel Egitim
Sinifinin” daha acilmasi. Ornek olarak “Emin Durak” Ilkdgretim okulunda karma sekilde
egitim verebilecek bir sinifin Tiirk¢e dilinde egitim vermesi gerekir. Ancak bu siniflara kayit
yaptiracak 6grencilerin uzman hekim ve psikologlar tarafindan engellilik seviyesinin tespit
edilmesi ve derecelendirilmesi gerekmektedir. Ornegin; Ogrenebilme seviyesi 25 ila 50
arasinda olan bir 6grenci ile 6grenebilme seviyesi 50 ile 75 arasinda olan dgrencinin ayn1 sinif
ortaminda egitilmesi, her iki 6grencinin de egitim siirecinin olumsuz yonde etkileyecektir.

3.5.2. Orta Vade Yapilmasi Gerekenler
3.5.2.1.“Nazim Kokolari — Budakova” Karma Simif olayinin ¢oziimii.

“Nazim Kokolari — Budakova” ilkdgretim okulunda Tiirk¢e anasmifin calismaya baslamasiyla
3 yil igerisinde 6grenci sayisinda gozle goriiliir bir artis gergeklesirse karma siniflardan normal
smiflara gecilmesi ve her sinif seviyesinin kendi sinif 6gretmeninin olmasi hedeflenmelidir.
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3.5.2.2.0kullarda Tiirk hademelerin gorevlendirilmesi.

1998 / 1999 egitim-6gretim yilinda Prizren Belediyesi’nde okullarda Tiirk milli mensubuna ait
10’un lizerinde, temizlik¢i, teknik sorumlu ve usta bulunurken. 2019 yilinda bu say1 sadece
birdir. Bu gorev yerlerinden emekli olan, vefat eden ¢alisanlar yerine bagka milli mensubuna
bireyler gorevlendirilmistir. Bilindigi iizere Prizren Belediyesi’nde alt1 ilkogretim okulu ve dort
ayr lisede Tiirkce dilinde egitim goriilmektedir. Buna gdre bu okullarda hem 6gretmen hem
ogrencilerin kendi anadilinde iletisim kurabilecekleri ve birbirlerine yardimci olabilecekleri
temizlik¢i, teknik sorumlu ya da usta Tiirk milli mensubundan olmalidir. Her okulda birer tane
olabilir.

3.5.2.3.0Okullarda Tiirk Psikolog Danigsmanin yer almast.

[Ikdgretim diizeyinde egitim siirecinde sorun yasayan 6grencilere destek olabilecek psikolog
danismanin yer almasi. Ilk asamada 6 okula hizmet edebilecek 6 psikologun calismaya
baslamasi ve her okulda birer Tiirk psikolog ya da pedagogun yer almasi 6nerilebilir.

3.5.2.4 Egitim Yasalarinda Tiirklerin Haklarinin korunmasi.

Tiirk O0gretmen aliminda 6gretmen kabul komisyonunda % 70 Tiirk egitim temsilci ve
sorumlularinin yer almasi gerekmektedir. Is ilanlarina katilacak adaylarm egitim seviyesinin en
az iki seviyesini kendi anadilinde tamamlamis olmasi sart: konulmalidir. Oniimiizdeki donem
yeniden diizenlenecek Ogretmen alim prosediirii idari talimatina Tiirk adaylarin haklarinm
koruyacak maddelerin eklenmesi 6nem tagimaktadir.

3.5.2.5.Seminerlerin Diizenlenmesi

Tiirk Ogretmenlerin eksigi oldugu alan ve konularla ilgili seminer istemi Kosova Tiirk
Ogretmenler Dernegi tarafindan ya da &gretmenlerin talebine gére her okul temsilcisi veya
koordinatér Ogretmen tarafindan belirlenebilir. Seminer istemi proje haline getirilmeli
(Seminer konusu, seminere katilacak 6gretmen gurubu ve sayisi, seminer i¢in egitmen, seminer
yeri) ve Egitim Bakanligmma sunulmalidir. Bakanlik tarafindan seminerin onaylatilmasi ve
seminer sonunda verilecek sertifikalarin onaylatilmasi, puanlanmasi gerekmektedir.

3.5.3. Uzun Vade Yapilmasi Gerekenler
3.5.3.1.“Nazim Kokolari — Budakova” ilkégretim okulu Ust Smiflarin Talebi.

“Nazim Kokolari — Budakova” Ilkdgretim okulunda anasmifin Tiirkge dilinde egitim vermesi,
alt siniflarin karma simiflardan normal siniflara donmesi ve her smif seviyesinin kendi
ogretmeninin olmas1 Tiirk¢e dilinde egitime olumlu yonde etki edecek ve dgrenci sayisini
artirdig1 durumda VI. Smiftan — IX. Sinifa kadar Tiirkce dilinde egitimin verilmesi istenecektir.
Bu durumda 6grenciler V. Sinif egitimini tamamladig1 okulda orta {ist seviyedeki egitimine
yine ayni1 okulda devam edebilecektir.

3.5.3.2.Lise Diizeyinde Okulun Yapilmasi
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Prizren Belediyesi’nde Tiirkce dilinde egitim goren 6grenciler i¢in Lise diizeyinde tiim lise ve
branslar1 kapsayan okulun kampiis diizeninde ¢alismalarina baslayabilir. Onceden Egitim
Bakanlig1’nin onay1 ve kabulii, okul binasinin yapimi tamamlanmis olmasi, Kosova Egitim
Kanun ve Yasalarina gore ¢aligma diizeninin hazirlanmasi gerekir. Kosova egitim yasalarina ve
caligma planina gore tiim Tiirk 6grencilerinin egitim alabilecegi merkezi bir orta {ist 0gretim
okulu ya da lise kampiisii yapilabilir. Burada Tiirk Ogrencilere lise ve branslarina gore
egitimlerine devam ederler. Bu durumun egitimdeki kaliteyi artiracag: diisiiniilmektedir.

SONUC VE ONERILER

2022 / 2023 Egitim — 6gretim yil1 i¢in Prizren Belediyesi’nde ilkogretim okullarinda toplam
1099, ortadgretim okullarinda toplam 350 Tiirk 6grenci 6grenim gormektedir. 2022 / 2023
Egitim — 6gretim y1l1 i¢in Prizren Belediyesi'nde ilkdgretim ve ortadgretim okullarinda toplam
106 Tiirk 6gretmen goérev yapmaktadir. Gegmisten glinlimiize 6gretmen niteliginde gozle
goriiliir bir artis s6z konusudur (Zengin ve Topsakal, 2008: 124). Kosova Prizren sehrinde
ilkogretim ve ortadgretim okullarinda yapilan Tiirkge egitimde 6grenci basari durumu toplam
olarak ilkogretimde % 64, lisede % 77 dir.

Kosova Prizren sehrinde ilkogretim ve ortadgretim okullarinda yapilan Tiirkce egitimde
sorunlari; kitap sorunu, X. sinif liselere kayitlarda yasanan sorunlar, bir psikologun yaklasik
1500 dgrenciye yeterli olmamasi, “Nazim Kokolari — Budakova” Ilkdgretim Okulunda VI.
Siniftan IX. Sinifa Tiirk¢e egitimin olmamasi, Tiirk 6grencilere “Arnavutga” dil dersini veren
ogretmenlerin yeterli kalifiyede olmamasi, Egitim Bakanligi’nda Tiirk¢e Egitimle ilgili tam bir
yetkilinin olmamasi seklindedir. Tiirkce egitimde karsilagilan sorunlar kimi akademik
caligmalarla ortaya konmustur (Ergiil, 2009; Yildirim, 2011). Tiirkce kitaplar sorunu gelismeler
olmakla birlikte kimi kitaplar i¢cin devam etmektedir (Koro, 2008b; Akgiin, 2012). Sorunlarin
¢cozlim yeri bagka genel sorunlarda oldugu gibi Egitim Bakanlig1 (Caca, 2013) ve Prizren
Belediyesidir. Ortak ¢alisma ile bu sorunlarin iistesinden gelinebilir.

Prizren Belediyesi’'nde Tiirk¢e Egitim i¢in caligma stratejisi kisa, orta ve uzun vade seklinde
planlanabilir. Bu hedeflere ulasilabilmesi icin siirekli rehberlik ve denetim faydali olacaktir
(Leskovci Sarioglu, 2011).
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The Relationship Between Conflict Action Styles and Organizational
Commitment Perceptions of Academic Staff in Vocational Schools

Arzuhan CAKIR * Mehmet ULUTAS?

Abstract: The purpose of this study is to determine whether the conflict management strategies used by
academic staff influence organizational commitment and whether they differ according to independent
variables. In this study, a relational screening model, one of the research methods, was used. The
accessible population of the research consists of 106 academic staff working in Vocational Schools of Aydin
Adnan Menderes University. In the research conducted in the 2018-2019 academic year, Conflict Action
Styles Inventory and Organizational Commitment Scale were used as data collection tools. Statistical
analyses were performed with IBM SPSS 25.0 program. Descriptive statistics were expressed as frequency
(f), percentage (%), mean (X), standard deviation (SD), minimum and maximum values. In the study, firstly,
whether the scales fit the normal distribution hypothesis was determined by skewness and kurtosis
coefficients and parametric test methods were preferred. The gender, age, marital status, education,
academic title, and term of office distribution of the academic staff included in the study were examined
and it was observed with the regression model created in line with the determined purpose conflict action
styles predict organizational commitment positively and statistically significant. Moreover, when other
variables are held constant, a one-unit increase in the level of conflict action styles of academic staff
provides an increase of 0.183 in the level of organizational commitment. Conflict action styles of academic
staff should be studied with different groups at the point of organizational commitment, opportunities
should be given for employees to improve themselves and rise in other institutions, and the importance
of creating organizational commitment should be known by taking opinions not only from academicians
but also from other professions, and studies related to conflict styles and organizational commitment
should be conducted at various times.

Keywords: Educational administration, Conflict action styles, Organizational commitment, Academic
staff, Vocational schools
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Educational Research Journal, 4(1), 21-42

Introduction

Today, the issue of conflict is intensively studied by psychology, sociology, anthropology, economics,
education, and management sciences. Since the issue of conflict is examined from different points of
view by researchers, it is difficult to declare a common statement on this issue. In the studies
conducted by researchers on conflict management, conflict is briefly defined as the sharing of scarce
resources or the allocation of activities between two or more individuals or groups in the organization
and the disagreement or dispute arising from the status, purpose, value or understanding points
between these individuals or groups (Stoner, 1978).

4 Aydin Adnan Menderes I}Tniversitesi, Egitim Fakiiltesi
5 Aydin Adnan Menderes Universitesi, Egitim Fakiiltesi, mehmet.ulutas@adu.edu.tr.
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Looking at the research data within the framework of conflict action styles, it is understood that
conflict resolution style is an important factor that directs the behaviours of educators (Yilmaz & Aslan,
2013). At this point, the general framework of conflict resolution can be expressed as the process of
behaviours and attitudes exhibited by the parties to finalize the existing conflict, and to provide
solutions and agreements for the problems (Balat & Dagal, 2011).

The way chosen and the attitudes exhibited in the resolution of conflicts affect the solution in various
ways. For this reason, conflict action styles are one of the determining factors in conflict resolution. In
this sense, in this study, the relationship between the perceptions of conflict action styles and
organizational commitment perceptions is discussed and how this situation is revealed.

In this respect, "Organizational commitment" is necessary both for the continuity of the organization
itself and for the harmony, satisfaction, and productivity of the employees. Employees who continue
their lives with high feelings of satisfaction are expected to have positive work attitudes and be more
useful. Commitment, in terms of emotion at the highest level; is an individual's loyalty to others or an
idea, to something greater than himself/herself, to a duty that he/she is obliged to perform in an
organization or workplace (Mahmutoglu, 2007).

In another approach, commitment can be expressed in the simplest way as an affective inclination
towards a certain entity and identification with the social unit. At the same time, there are also
expressions of organizational commitment based on moral obligation or responsibility in various
studies. In terms of responsibility, commitment is expressed as the totality of internalized normative
pressures that occur in a way that satisfies organizational goals and interests (Wiener, 1982).

In this case, acts of commitment are socially accepted behaviours that exceed formal or normative
expectations of commitment. Thus, a committed employee is an individual who finds it morally right
to stay with the organization, regardless of how much promotion or satisfaction the firm has offered
him/her over the years (Stirgevil, 2007). In this framework, organizational commitment is an
individual's behaviour towards these goals and values beyond the formal and normative expectations
that an organization expects from an individual. Organizational commitment does not mean being loyal
to a single employer, it is a process in which those who have joined the organization express their
opinions and make efforts for the good of the organization and the continuation of its success (Yiksel,
2000).

Especially the fact that the people who make up the organization have values such as gender
differences, age differences, cultural differences or educational differences is a situation encountered
in every organization. Incompatibility situations that may arise from these differences may arise in the
form of conflict. The term conflict, which also occurs in daily life and is constantly used, generally
exhibits negative feelings and thoughts such as disagreement, incompatibility, distress, stress, hostility,
and anxiety. The ability of the organization to achieve its goal, and the commitment of the people who
make up the organization is a situation that affects the performance of the organization according to
the working situation. It is known that the more the individual's commitment to the organization
increases, the more his/her performance in the organization increases.

Determining whether the conflict management strategies experienced in the organization can affect
the commitment of people to the organization is important for contributing to the field in terms of
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academic, practice and field research by shedding light on the situations that may arise in achieving
the goals of the organization.

At this point, when a conflict situation occurs, if the individual attaches importance to the relationship
with the other person, he/she exhibits relationship-oriented behaviours and in this direction, he/she
prefers accommodating approaches towards harmony (Weiten, Hammer, & Dunn, 2016). In this study,
the main problem of the research was determined as "the relationship between conflict action styles
and organizational commitment perceptions of academic staff?". In this framework, answers to some
questions were sought.

The aim of this study is to determine whether the conflict management strategies used by the
academic staff working in vocational schools of Aydin Adnan Menderes University in the 2018-2019
academic year influence organizational commitment and whether they differ according to
independent variables.

In line with this purpose, do the conflict management strategies used by the academic staff working in
vocational schools influence organizational commitment? Within the framework of this problem,
answers to questions such as whether conflict action styles and organizational commitment levels
differ according to the socio-demographic characteristics of the academic staff, whether there is a
relationship between conflict action styles and organizational commitment, whether the conflict
action style of the academic staff has an effect on organizational commitment, whether the
perceptions of the conflict action styles of the academic staff have an effect on affective commitment,
and whether the perceptions of the conflict action styles of the academic staff have an effect on
normative commitment were sought:

1. Do Conflict Action Styles and Organizational Commitment levels differ according to the socio-
demographic characteristics of academic staff?

2. Is there a relationship between Conflict Action Styles and Organizational Commitment?

3. Does the conflict action style of academic staff influence organizational commitment?

Method

In the model of the research, the research subject, which was determined to investigate the effect of
conflict management strategies preferred by the academic staff working in vocational schools on
organizational commitment, was examined using the relational screening model, one of the research
methods. A relational screening model is a screening approach that aims to determine the existence
of co-variation between two or more variables. In the relational screening model, it is tried to
determine whether the variables change together or not, and if there is a change, how it happens
(Karasar, 2014).

Population and Sample
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The accessible population of the study consists of academic staff working in Vocational Schools of
Aydin Adnan Menderes University. Statistical information showing the number of academic staff
working in the 2018-2019 and 2019-2020 academic years was taken from Aydin Adnan Menderes
University's website. There are a total of 106 academic staff working in 19 Vocational Schools of Aydin
Adnan Menderes University. The research was conducted without sampling (Yildirim & Simsek, 2013).

Data Collection Tools

In this study, questionnaire forms were used as a data collection method. Furthermore, an information
form was used. In addition to these, data were obtained with the scales.

Information Form

It includes demographic information such as gender, age, and term of office of the academic staff
working in vocational schools.

Conflict Action Styles Inventory

The Conflict Action Styles Inventory was developed by Johnson and Johnson in 1981 and has been
revised and finalized until 2008. The Conflict Action Styles Inventory, which was analysed for validity
and reliability by Karadag and Tosun (2014), was developed to determine individuals' actions during
the conflict. The scale is a five-point Likert scale ("1 = | Never Behave Like This", "2 = | Rarely Behave
Like This", "3 = | Sometimes Behave Like This", "4 = | Often Behave Like This", "5 = | Mostly Behave Like
This") and consists of 35 items and 5 sub-scales, which are avoiding (items 1, 6, 11, 16, 21, 26 and 31),
competing (items 2, 7, 12, 17, 22, 27 and 32), compromising (items 3, 8, 13, 18, 23, 28 and 33),
accommodating (items 4, 9, 14, 19, 24, 29 and 34) and collaborating (items 5, 10, 15, 20, 25, 30 and
35). In addition, there are no statements that require reverse scoring.

Organizational Commitment Scale

Organizational Commitment Scale was developed by Meyer and Allen (1984-1997) and adapted into
Turkish by Wasti (2000). The scale is a five-point Likert scale ("5 = Strongly Agree", "4 = Agree", "3 =
Partially Agree", "2 = Disagree", "1 = Strongly Disagree") and consists of 18 items and 3 sub-scales,
which are affective commitment (items 1, 4, 5, 12, 15 and 16), continuance commitment (items 2, 6,
7, 8, 14 and 18) and normative commitment (items 3, 9, 10, 11, 13 and 17). In addition, the answers to
the items numbered 3, 8, 11 and 14 were reverse scored.

When the reliability coefficients of the Conflict Action Styles Inventory and the Organizational
Commitment Scale were examined, they were found to be 0.814 and 0.617, respectively. These values
reveal that the scales are highly reliable" and it was concluded that there was no obstacle to use them
in the analysis (Ozdamar, 1999). Permission for the use of the scales was obtained via e-mail.

24



Kosovo Educational Research Journal

https://kerjournal.com ISSN: 2710-0871

Data Analysis

All statistical analyses were performed with IBM SPSS 25.0 program. Descriptive statistics were
expressed as frequency (f), percentage (%), mean (X), standard deviation (SD), minimum and maximum
values. In the study, firstly, whether the scales fit the normal distribution hypothesis was determined
by skewness and kurtosis coefficients and parametric test methods were preferred. Then, an internal
consistency analyses were conducted for the Conflict Action Styles Inventory and Organizational
Commitment Scale, and it was discussed whether there was a drawback in using these scales in the
study. Then, the personal information of the academic staff working in vocational schools was
evaluated. While "independent sample t-test" was used for two-group comparisons of variables that
meet the assumption of normal distribution, "one-way ANOVA" was used for comparisons of three or
more groups. Finally, the relationship between conflict action styles and organizational commitment
was examined with "The Pearson Correlation test" and the effect of conflict action styles on
organizational commitment of academic staff working in vocational schools was examined with linear
regression analysis, while the effect of conflict action styles perceptions on affective, continuance and
normative commitment was examined with multiple linear regression analysis. Statistical significance
was evaluated at p<0.05 level in all the results obtained.

Findings

The data of the study were obtained by applying the statements in the Conflict Action Styles Inventory
and Organizational Commitment Scale to the academic staff together with demographic questions and
the analysis of the data was carried out under this title. In the analyses conducted in this section;
"internal consistency analysis, the demographic profile of the academic staff included in the research,
descriptive analysis for variables, difference tests, the relationship between conflict action styles and
organizational commitment and regression analysis" are included.

Economic and Demographic Profile of Academic staff

In this part of the study, the distribution of gender, age, marital status, education, academic title and
term of office in the institution were analysed by frequency analysis. The gender distribution of the
academic staff is given in Table 1.

Table 1. Distribution of demographic characteristics of academic staffs

Gender Female Male
Status 46 (43.4) 60 (56.6)
A 18-25 Age 26-30 Age 31-40 Age 41-50 Age 51 Years and
e
& Range Range Range Range Over
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2(1.9) 6(5.7) 57 (53.8) 28 (62.4) 13 (12.2)
Marital Single Married
Status 21 (19.8) 85 (80.2)
Bachelor’s Master's PhD
Education Degree Degree
Status
8(7.5) 66 (62.3) 32(30.2)
Academic Lecturer Assistant Prof.  Assoc. Prof. Prof.
Title 89 (84.0) 12 (11.3) 4(3.8) 1(.9)
0-5 Y R 6-10 Year 11-15 Year 16-20 Year 21 Years and
-5 Year Range
Term of & Range Range Range Over
Office
37 (34.9) 27 (25.5) 19 (17.9) 10(9.4) 13 (12.2)

According to the results of the frequency analysis in Table 1, 56.6% of the academic staff are male,
43.4% are female, 53.8% are between 31-40 years old and 26.4% are between 41-50 years old. It was
also determined that 80.2% of the academic staff are married and 19.8% are single. While 7.5% of the
academic staff have a bachelor's degree, 62.3% of them have a master's degree, 30.2% have a PhD
degree and 84.0% of them are lecturers. Finally, it is seen that 34.9% of the academic staff have been
working between 0-5 years, 25.5% between 6-10 years and 39.5% for 11 years and more.

Difference Tests

In this part of the study, the differences between the gender, age, marital status, education,
academic title and term of office in the institution and the levels of the research variables were
discussed. Moreover, to obtain more meaningful and accurate results and groups with less than 30
respondents:

¢ The categorical variables 18-25 years and 26-30 years were combined with the categorical variable
31-40 years as 40 years and below, and the categorical variables 41-50 years and 51 years and above
were combined as 41 years and above,

¢ The categorical variable bachelor's degree was combined with the categorical variable master's
degree as bachelor's degree/master's degree,

* The categorical variables Assistant Prof., Assoc. Prof. and Prof. were combined as Assistant Prof. /
Assoc. Prof. / Prof.,
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¢ The categorical variable 6-10 years was combined with the categorical variable 0-5 years and
renamed as 10 years and less and the categorical variables 11-15 years, 16-20 years, and 21 years or
more were combined and renamed as 11 years and more.

Table 2: Differentiation of mean scores obtained from variables according to gender

Variables Gender n X Sd df t p

Conflict Action Female 46 116,63 13,56

| 104 ,991 ,324
Styles Male 60 114,05 13,08
Female 46 19,70 3,43

Avoiding 104 1,904 ,060
Male 60 18,22 4,33
Female 46 21,65 2,82

Competing 104 -1,299 ,197
Male 60 22,43 3,24
Female 46 24,48 3,91

Compromising 104 -,082 ,935
Male 60 24,53 3,04
Female 46 24,37 3,05

Accommodating 104 1,593 ,114
Male 60 23,27 3,86
Female 46 26,43 3,36

Collaborating 104 1,350 ,180
Male 60 25,60 2,99
Organizational Female 46 55,41 8,23

] 104 ,603 ,548
Commitment Male 60 54,52 7,06
Affective Female 46 17,83 3,06

, 104 -,451 ,653
Commitment Male 60 18,08 2,78
Continuance Female 46 18,85 3,36

. 104 1,171 ,244
Commitment Male 60 18,15 2,77
Normative Female 46 18,74 3,28

, 104 ,736 ,463
Commitment Male 60 18,28 3,07

The results of the independent sample t-test are shown in Table 2, as a result of the analysis; according
to the gender of the academic staff, there is statistically significance in conflict action styles (t=0.991,
p>0.05), avoiding (t=1.904, p>0.05), competing (t=-1.299, p>0.05), compromising (t=-0.082, p>0.05),
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accommodating (t=1.593, p>0.05) collaborating (t=1.350, p>0.05), and organizational (t=0.603,
p>0.05), affective (t=-0.451, p>0.05), continuance (t=1.171, p>0.05) and normative commitment
(t=0.736, p>0.05). Furthermore, being male or female does not make a difference between the group
mean scores of conflict action styles, avoiding, competing, compromising, accommodating,
collaborating and organizational, affective, continuance and normative commitment.

Table 3: Differentiation of mean scores obtained from variables according to the age

Variables Age n X Sd df t p
40 Years and
q 65 113,15 14,06
Conflict Action Styles Under 104 -1,994  ,049*
41 Years and Over 41 118,37 11,41
40 Years and
4 65 18,55 4,41
Avoiding Under 104 984 327
41 Years and Over 41 19,34 3,29
40 Years and
Und 65 21,89 2,81
Competing nhdaer 104 -,850 ,397
41 Years and Over 41 22,41 3,48
40 Years and
Und 65 23,95 3,66
Compromising nhdaer 104 -2,136  ,035%*
41 Years and Over 41 25,39 2,84
40 Years and
q 65 23,37 4,01
Accommodating Under 104 -1,375 ,172
41 Years and Over 41 24,34 2,63
40 Years and
q 65 25,38 3,38
Collaborating Under 104 -2,418 ,017*
41 Years and Over 41 26,88 2,58
40 Years and 65 5186 758
Organizational ! ’
ganiz Under 104 075  ,940
Commitment
41 Years and Over 41 54,98 7,64
. . 40 Years and
Affective Commitment Und 65 17,82 2,69 104 -,698 ,487
nder
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41 Years and Over 41 18,22 3,21

40 Years and 65 1877 3.09
Continuance ’ ’
, Under 104 1352 179
Commitment
41 Years and Over 41 17,95 2,95
40 Years and
65 18,28 3,28
Normative Commitment Under 104 -,838 ,404

41 Years and Over 41 18,80 2,96

*p<0.05

The results of the independent sample t-test are shown in Table 3, as a result of the analysis; the levels
of conflict action styles (t=-1.994, p<0.05), compromising (t=-2.136, p<0.05) and collaborating (t=-
2.418, p<0.05) differ statistically and significantly according to the age of the academic staff and the
conflict action styles, compromising and collaborating levels of academic staff aged 41 and over are
higher than those of academic staff aged 40 and under. However, according to the age of the academic
staff, the levels of avoiding (t=-0.984, p>0.05), competing (=-0.850, p>0.05), accommodating (t=-1,375,
p>0.05) and organizational (t=-0.075, p>0.05), affective (t=-0.698, p>0.05), continuance (t=-1.352,
p>0.05) and normative commitment (t=-0.838, p>0.05) levels do not differ statistically and
significantly. Besides, the age of the academic staff being 40 years and below or 41 years and above
makes a difference between the group mean scores of conflict action styles, compromising and
collaborating, but not between the group mean scores of avoiding, competing, accommodating and
organizational, affective, continuance and normative commitment.

Table 4: Differentiation of the mean scores obtained from the variables according to the marital

status
. Marital _
Variables n X Sd df t p
Status
Conflict Action Single 21 118,67 13,30
| 104 1,352 ,179
Styles Married 85 114,31 13,22
Single 21 19,95 4,14
Avoiding 104 1,401 ,164
Married 85 18,59 3,96
Single 21 22,71 1,74
Competing 104 1,031 ,305
Married 85 21,94 3,32
Single 21 23,90 3,55
Compromising 104 -,902 ,369
Married 85 24,66 3,40
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Single 21 24,86 3,02
Accommodating 104 1,611 ,110
Married 85 23,47 3,64
Single 21 27,24 3,60
Collaborating 104 2,094 ,039%*
Married 85 25,65 2,99
Organizational Single 21 53,52 7,28
. 104 -,934 ,352
Commitment Married 85 55,25 7,64
Affective Single 21 17,86 3,37
. 104 -,201 ,841
Commitment Married 85 18,00 2,79
Continuance Single 21 18,81 3,27
. 104 ,597 ,552
Commitment Married 85 18,36 3,00
Normative Single 21 16,86 2,63
. 104 -2,714 ,008*
Commitment Married 85 18,88 3,16

*p<0.05

The results of the independent sample t-test are shown in Table 4, as a result of the analysis; according
to the marital status of the academic staff, the levels of collaborating (t=2.094, p<0.05) and normative
commitment (t=-2.714, p<0.05) differ statistically and significantly and the level of collaborating of
single academic staff is higher than married academic staff, while the level of normative commitment
of married academic staff is higher than single academic staff. However, according to the marital status
of the academic staff, conflict action styles (t=1.352, p>0.05), avoiding (t=1.401, p>0.05), competing
(t=1.031, p>0.05), compromising (t=-0.902, p>0.05), accommodating (t=1.611, p>0.05) and
organizational (t=-0.934, p>0.05), affective (t=-0.201, p>0.05) and continuance commitment (t=0.597,
p>0.05) levels do not differ statistically and significantly. In addition, the single or married status of the
academic staff makes a difference between the group mean scores of collaborating and normative
commitments, while conflict action styles, avoiding, competing, compromising, accommodating and
organizational, affective and continuance commitment do not make a difference between the group
mean scores.

Table 5: Differentiation of the mean scores obtained from the variables according to the education

Variables Education n X Sd df t p
Conflict Action Bachelor's/Master's

74 115,64 12,90 104 ,546 ,586
Styles Degree
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PhD 32 114,09 14,30
Bachelor's/Master's
74 19,05 3,97
Avoiding Degree 104 ,761 448
PhD 32 18,41 4,14
Bachelor's/Master's
74 22,15 3,28
Competing Degree 104 275 784
PhD 32 21,97 2,60
Bachelor's/Master's
74 24,18 3,65
Compromising Degree 104 -1,534 ,128
PhD 32 25,28 2,76
Bachelor's/Master's
74 24,15 2,95
Accommodating Degree 104 1,793 ,076
PhD 32 22,81 4,60
Bachelor's/Master's
74 26,11 2,95
Collaborating Degree 104 719 474
PhD 32 25,63 3,65
Bachelor's/Master's 24 55 77 _—
Organizational ¢ ’
ganiz Degree 104 1,808 ,073
Commitment
PhD 32 52,91 7,27
Bachelor's/Master's 24 1808 504
Affective ¢ ’
. Degree 104 ,589 557
Commitment
PhD 32 17,72 2,83
Bachelor's/Master's 24 1881 305
Continuance ! ’
, Degree 104 1,861 066
Commitment
PhD 32 17,63 2,92
Bachelor's/Master's 24 18 88 322
Normative ¢ ’
) Degree 104 2,000  ,048*
Commitment
PhD 32 17,56 2,83

*p<0.05

The results of the independent sample t-test are shown in Table 5, because of the analysis; the
normative commitment levels of the academic staff differ statistically and significantly according to
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their education (t=2.000, p<0.05). The normative commitment level of the academic staff with
bachelor's/master's degree is higher than that of the academic staff with PhD degree. However,
according to the education of the academic staff, conflict action styles (t=0.546, p>0.05), avoiding (;
t=0.761, p>0.05), competing (t=0.275, p>0.05), compromising (t=-1.534, p>0.05), accommodating
(t=1.793, p>0.05), collaborating (t=0.719, p>0.05) and organizational (t=1.808, p>0.05), affective
(t=0.589, p>0.05) and continuance commitment (t=1.861, p>0.05) levels do not differ statistically and
significantly. Furthermore, while having a bachelor's/master's degree or PhD makes a difference
between normative commitment group mean scores, conflict action styles, avoiding, competing,
compromising, accommodating, collaborating and organizational, affective and continuance
commitment group mean scores do not make a difference.

Table 6: Differentiation of mean scores obtained from variables according to academic title

Variables Academic Title n X Sd df t p

Lecturer 89 116,52 12,56

Conflict Action
104 2,444 ,016*

Assistant. Prof. / Assoc.
Styles / 17 108,12 15,09
Prof. / Prof.
Lecturer 89 19,27 3,88
Avoiding 104 2,472 ,015%*

Assistant. Prof. / Assoc.

17 16,71 4,15
Prof. / Prof.

Lecturer 89 22,31 3,11

Competing Assistant. Prof. / Assoc. 104 1,701 /092
17 20,94 2,73
Prof. / Prof.
Lecturer 89 24,48 3,61

Compromising 104 -,180 ,858

Assistant. Prof. / Assoc.

17 24,65 2,37
Prof. / Prof.

Lecturer 89 24,20 2,99

Accommodating 104 3,150 ,002%*

Assistant. Prof. / Assoc.

17 21,35 5,18
Prof. / Prof.

Lecturer 89 26,25 2,97

Collaborating 104 2,155 ,033%*

Assistant. Prof. / Assoc.

17 24,47 3,83
Prof. / Prof.

Lecturer 89 55,79 7,39 104 2,833 ,006*
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Organizational Assistant. Prof. / Assoc.
] 17 50,29 6,97
Commitment Prof. / Prof.
Lecturer 89 18,12 2,82
Affective 104 1,239 218
i Assistant. Prof. / Assoc. ’ ¢
Commitment / 17 17,18 3,24
Prof. / Prof.
Lecturer 89 18,79 3,05

Continuance
104 2,654 ,009*

i Assistant. Prof. / Assoc.
Commitment / 17 16,71 2,39
Prof. / Prof.
Lecturer 89 18,88 3,03
Normative 104 3,068 003*
i Assistant. Prof. / Assoc. ’ ’
Commitment / 17 16,41 3,04
Prof. / Prof.
*p<0.05

The results of the independent sample t-test are shown in Table 6, as a result of the analysis;
according to the academic title, conflict action styles (t=2.444, p<0.05), avoiding (t=2.472, p<0.05),
accommodating (t=3.150, p<0.05), collaborating (t=2.155, p<0.05) and organizational (t=2.833,
p<0.05), continuance (t=2.654, p<0.05) and normative commitment (t=3.068, p<0.05) levels differ
statistically and significantly and the conflict action styles, avoiding, accommodating, collaborating
and organizational, continuance and normative commitment levels of the academic staff who is
lecturer are higher than the academic staff who is Assistant Prof./ Assoc. Prof./ Prof. However, the
levels of competing (t=1.701, p>0.05), compromising (t=-0.180, p>0.05) and affective commitment
(t=1.239, p>0.05) do not differ statistically and significantly according to the academic title. In
addition, the title groups of the academic staff make a difference between the group mean scores of
conflict action styles, avoiding, accommodating, collaborating and organizational, continuance and
normative commitment, but not between the group mean scores of competing, compromising and
affective commitment.

Table 7: Differentiation of the mean scores obtained from the variables according to the term of
office

b

Variables Term of Office n Sd df t p

10 Yearsand Less 64 113,84 14,41

Conflict Action
104 -1,272 ,206

11 Years and
Styles 42 117,19 11,23
Over
Avoiding 10 Yearsand Less 64 18,81 4,11 104 -,145 ,885
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11 Years and

42 18,93 3,91
Over

10 Yearsand Less 64 21,81 2,83

Competing 11 Years and 104 -1,166 ,246
42 22,52 3,41
Over
10 Yearsand Less 64 24,05 3,70
Compromising 11 Years and 104 -1,731 ,086
42 25,21 2,87
Over
10 Years and Less 64 23,47 3,94
Accommodating 11 Years and 104 -,987 ,326
42 24,17 2,89
Over
10 Yearsand Less 64 25,70 3,53
Collaborating 11 Years and 104 -1,040 ,301
42 26,36 2,52
Over
10 Yearsand Less 64 54,70 8,19
Organizational 104 -339 735
i 11 Years and K ’
Commitment 42 55,21 6,58
Over
10 Yearsand Less 64 17,56 3,12
Affective 104 -1,815 072
i 11 Years and T ’
Commitment 42 18,60 2,43
Over
10 Yearsand Less 64 18,75 3,13
Continuance 104 1243 917
i 11 Years and ’ ¢
Commitment 42 18,00 2,90
Over
10 Yearsand Less 64 18,39 3,34
Normative

42 18,62 2,89
Over

The results of the independent sample t-test are shown in Table 7, as a result of the analysis; according
to the term of office of the academic staff in the institution, conflict action styles (t=-1.272, p>0.05),
avoiding (t=-0.145, p>0.05), competing (t=-1.166, p>0.05), compromising (t=-1.731, p>0.05),
accommodating (t=-0.987, p>0.05), collaborating (t=-1.040, p>0.05) and organizational (t=-0.339,
p>0.05), affective (t=-1.815, p>0.05), continuance (t=1.243, p>0.05) and normative commitment (t=-
0.363, p>0.05) levels do not differ statistically and significantly. Furthermore, whether the term of
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office of the academic staff in the institution is 10 years and less or 11 years and more does not make
a difference between the group mean scores of conflict action styles, avoiding, competing,
compromising, accommodating, collaborating and organizational, affective, continuance and
normative commitment.

Findings on the Relationships between Variables

In this part of the study, the relationship between conflict action styles and organizational
commitment was examined with “Pearson Correlation Analysis”, one of the parametric test methods,
and statistical significance was evaluated at p<0.05 level.

Table 8: Pearson correlation analysis results

Conflict Action Styles Organizational Commitment
rp 1
Conflict Action Styles
p
I ,321%* 1
Organizational Commitment
p ,001
** p<0.01

When the Pearson Correlation test results in Table 8 are examined, it is observed that there is a
positive moderate relationship between the level of conflict action styles and organizational
commitment (rp, =0.321, p=0.001).

Findings for Regression Analysis

In this part of the study, regression analyses were conducted within the scope of the models created
in line with the purpose of the study and the findings of the linear regression analysis investigating the
effect of conflict action styles on organizational commitment are presented in Table 9. "Before the
regression analyses, normality, linearity and homogeneity assumptions for the scale structures were
examined. Since there were no extreme outliers in the scale structures and the Durbin-Watson statistic
was 1.879, it was concluded that there was no autocorrelation among the errors" (Genceli, 1973).
Besides, the "multiple linear connection problem" VIF values were examined, and it was determined
that there was no multiple linear connection problem since VIF values were less than 10 (VIF<10)
(Albayrak, 2005).
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Table 9: The effect of conflict action styles on organizational commitment

Unstandardized ) .
o Standardized coefficients
coefficients

F R2
Std.
B B t p
error
Fixed 33,865 6,130 5,524 ,000
*
Conflict Action 11,937 ,103
,183 ,053 ,321 3,455 ,001

Styles (Xcas)

Dependent variable: Organizational Commitment (Yoc )

* p<0.001

According to the results of the linear regression analysis performed to determine to what extent
conflict action styles are effective on organizational commitment, it is understood that this model is
statistically significant and conflict action styles can explain 10.3% of the variance of organizational
commitment (R?=,103; F(1,104)=11,937, p=0.001). According to the results, conflict action styles
predict organizational commitment positively, statistically, and significantly ($=0.321, t=3,455,
p=0.001). In other words, the level of conflict action styles of the academic staff included in the study
positively affects their organizational commitment levels. Moreover, when other variables are held
constant, a one-unit increase in the level of conflict action styles of the academic staff provides an
increase of 0.183 in the level of organizational commitment. The equation of the model is Yoc = 33,865
+0,183 Xcas.

Discussion, Conclusion and Recommendations

Very important studies on organizational commitment have been conducted especially in the 1980s.
Greenhaus (1971), while discussing the concept at this point, expressed it as giving oneself to his/her
profession, job or him/herself, apart from the time spent in the working environment. In this study, it
is in line with the results related to commitment.

Ozmen, Ozer, and Saatcioglu (2005) examined organizational commitment and professional
commitment in academicians and observed that there are two types of commitment for academicians
and that the professional commitment of academicians was higher than their organizational
commitment due to their knowledge worker characteristics. In addition to these, it is seen that while
there is a difference between the conflict action styles, compromising and collaborating group mean
scores of the academic staff included in this study, there is no difference between the group mean
scores of avoiding, competing, accommodating and organizational, affective, continuance and
normative commitment.
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In this framework, Boylu et al. (2007), in their study on the organizational commitment levels of
academicians, stated that significant differences were observed between the personal characteristics
of academicians and their organizational commitment levels. In this study, there is no difference
between male and female academic staff in terms of conflict action styles, avoiding, competing,
compromising, accommodating, collaborating and organizational, affective, continuance and
normative commitment group mean scores.

In Sheldon's (1971) work, commitment was considered as a positive orientation and expressed as an
attitude or orientation towards the organization. Such an attitude integrates the identity of the person
with the organization and increases the commitment of people who have a sense of social participation
and professional competition. In this study, while there is a difference between the title groups,
conflict action styles, avoiding, accommodating, collaborating and organizational, continuance and
normative commitment group mean scores of the academic staff, they are the same in competing,
compromising and affective commitment.

In the study conducted by Sigri (2006), public and private sector employees were included in their
research and as a result, it was understood that the affective commitment of private sector employees
was higher. When we look at the results of the study conducted by Tetik (2012) on healthcare
employees, it is seen that the affective commitment of the employees to the organization was low,
and the level of continuance commitment and normative commitment was at a medium level, while
in this study, it is understood that there is no difference between the affective commitment group
mean scores of the academic staff.

Boylu et al. (2007) stated that while the expressions with the highest level of agreement regarding the
degree of agreement of the academicians with the statements about affective, continuance and
normative commitment towards both the unit they work for and the whole university were the
statements about affective commitment, it was followed by statements about normative and
continuance commitment, respectively. In the present study, it was concluded that there is no
difference between the conflict action styles, avoiding, competing, compromising, accommodating,
collaborating and organizational, affective, continuance and normative commitment group mean
scores of the academic staff included in the study.

As a result of another research, it was observed that personality traits such as extraversion,
agreeableness, conscientiousness, and openness to experience positively affect affective commitment
and extraversion, conscientiousness and openness to experience personality traits positively affect
normative commitment (Bozkaya, 2013). In the study conducted by Gindogan (2009), it was
determined that the participants had high levels of emotional and continuance commitment and low
levels of normative commitment, and significant relationships were found between the emotional
commitment sub-dimension and place of work, marital status, age, education level, and length of
service. It was found that there was a significant relationship between the normative commitment
dimension and only gender, and the duration of service in the title did not have a statistically significant
relationship with any commitment dimension. In the present study, it was observed that whether the
academic staff is single or married makes a difference between the group mean scores of collaborating
and normative commitments, while conflict action styles, avoiding, competing, compromising,
accommodating and organizational, affective and continuance commitment does not make a
difference between group mean scores. Besides, while having a bachelor's / master's or PhD makes a
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difference between group mean scores of normative commitments, conflict action styles, avoiding,
competing, compromising, accommodating, collaborating, and organizational commitment, it was
understood that there is no difference between the group mean scores of affective commitment and
continuance commitment. Moreover, when the term of office is 10 years and less or 11 years and
more, there is no difference between the group mean scores of conflict action styles, avoiding,
competing, compromising, accommodating, collaborating and organizational, affective, continuance
and normative commitment.

In the research conducted by Bozkurt and Yurt (2013), it was found that academic staff showed
commitment to their institutions and this commitment was mainly affective. In another research
conducted by Kurtbas (2011), most of the academicians participating in the research had high levels of
affective, continuance and normative commitment respectively, and there was a significant
relationship between the organizational commitment levels and the variables of age, title and term of
office. In another research conducted by Ozkiris (2012), organizational commitment levels did not
differ in terms of university, unit, title, gender, marital status, and term of office in the institution, but
differed in terms of age groups. Welsch and La Van (1981) determined that organizational commitment
is an important measure in evaluating the level of unity between the employee and the organization,
while the distribution of gender, age, marital status, education, academic title and term of office in the
institution of the academic staff included in this study was examined.

When other results are considered and the differentiation between the gender, age, marital status,
education, academic title, and term of office in the institution and the levels of the research variables
of the academic staff constituting the research group are examined:

¢ There is no difference between the group mean scores of conflict action styles, avoiding, competing,
compromising, accommodating, collaborating and organizational, affective, continuance and
normative commitment,

¢ When the age of the academic staff is 40 years and below or 41 years and above, there is a difference
between conflict action styles, compromising and collaborating group mean scores, but there is no
difference between avoiding, competing, accommodating and organizational, affective, continuance
and normative commitment group mean scores,

¢ The single or married status of the academic staff included in the study creates a difference between
the group mean scores of collaborating and normative commitments, while conflict action styles,
avoiding, competing, compromising, accommodating and organizational, affective and continuance
commitment does not create a difference between the group mean scores,

¢ The bachelor's / master's or PhD degree of the academic staff included in the study makes a
difference between normative commitment group mean scores, however, it does not make a
difference between conflict action styles, avoiding, competing, compromising, accommodating,
collaborating and organizational, affective and continuance commitment group mean scores,

¢ The title groups of the academic staff included in the study creates a difference between the group
mean scores of conflict action styles, avoiding, accommodating, collaborating and organizational,
continuance and normative commitment, but not between the group mean scores of competing,
compromising and affective commitment,
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¢ |t was determined that whether the term of office of the academic staff included in the study is 10
years and less or 11 years and more does not make a difference between the group mean scores of
conflict action styles, avoiding, competing, compromising, accommodating, collaborating and
organizational, affective, continuance and normative commitment.

When the results of the regression model created in line with the purpose of the study were examined,
it was found that conflict action styles predict organizational commitment positively, statistically, and
significantly, and when other variables are held constant, a one-unit increase in the level of conflict
action styles of academic staff led to an increase of 0.183 in the level of organizational commitment.

It was determined that perceptions of conflict action styles can explain 12.1% of the variance of
affective commitment and make a significant contribution to the avoiding model among conflict action
styles, but not to the competing, compromising, accommodating, and collaborating models. It was
observed that the perceptions of conflict action styles can explain 13.0% of the variance of normative
commitment and contribute significantly to the accommodating model among conflict action styles,
but not to the avoiding, competing, compromising, and collaborating models.

It was found that the perceptions of conflict action styles can explain 25.3% of the variance of
continuance commitment and make a significant contribution to the avoiding and collaborating
models among conflict action styles, but not to the competing, compromising, and accommodating
models.

Recommendations

In future studies, it is thought that in the evaluation of conflict action styles of academic staff, working
with more different groups in terms of organizational commitment will yield results to provide more
detailed information. In this framework, it is understood that providing opportunities for employees
to develop themselves and to be promoted in other institutions will lead to positive results.

In this framework, the importance of creating organizational commitment can be emphasized by taking
opinions not only from academicians but also from other professions.

Itis understood that it is important to know the role of organizational commitment in the development
of organizations. Especially considering the contribution of universities, which are educational and
scientific organizations, to humanity and society, at this point, the level of commitment can be
increased by considering the wishes and expectations of the employees in the institutions of
universities.

In this direction, it is thought that conducting current situation analyses on conflict styles and
organizational commitment at various times will make important contributions to the field.
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Relation Between Math Anxiety and Playing Computer Games: Students Perceptions

Senad ORHANI®

Abstract: Mathematics is seen as the most frustrating subject and has the highest failure rate, and is the
subject that students tend to fear the most, and this anxiety turns into a math phobia. Due to the complexity
of mathematics, some students are anxious about learning it. Therefore, the objective of this paper was to
analyze the relationship of playing computer games to the level of mathematical anxiety in students. The
methodology chosen for this study is a correlational research design. The selected sample was represented
by 76 students from the music high school "Lorenc Antoni" and the lower school "Heronjté¢ e Lumés"
Prizren from Kosovo. A questionnaire with two sections was used for data collection, where the first section
measures the level of students' anxiety about mathematics and the second section measures students' liking
for computer games. The results from this research show that there is a correlation between students' anxiety
about mathematics and playing computer games, and vice versa. Consequently, it is argued from students'
perceptions that their mathematics anxiety is likely to affect the learning environment by playing computer
games.

Keywords: Anxiety, Computer Games, Learning, Math, Playing, Students
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1. Introduction

It is now necessary to pursue alternative teaching methods that allow students to learn
mathematics in a calm and unhurried setting without having to worry about failing or losing
their self-respect. Every math student needs to learn that failure is a necessary step on the road
to success and shouldn't be something to be afraid of or ashamed of. A crucial first step in
creating a positive learning environment is to make mathematics for students a visually
appealing, captivating, and immersive subject. It is necessary to change mathematics from a
subject that is only learned by memorizing facts to one that involves imagination and creativity.
For students to gain confidence and fall in love with the subject, teachers must emphasize the
value of original and qualitative thinking throughout the learning process.

Children who experience math anxiety may experience physical and psychological symptoms
like heart palpitations and mental health issues. Additionally, because of the poor outcomes,
students may perform poorly on assessments and tests at school. It's crucial to transform your
fear of math into confidence because math is a foundational subject for many other disciplines,
including science and international affairs. Additionally, a student's self-esteem and lifelong
math abilities depend on this transformation. The purpose of this study is to take advantage of
computer games' potential to reduce anxiety and boost confidence. Computer games
demonstrate to a student that their skills can be developed through commitment and effort,
which fosters a growth mindset. Students see opportunities for growth rather than challenges as
factors that increase the likelihood of failure. Students may be reluctant to participate in class
when they fear the social repercussions of answering a math question incorrectly. Because they
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don't feel connected to the subject, they may find it difficult to fully concentrate in class as a
result.

Therefore, "a crippling negative emotional response to math" is the definition of math anxiety
(Hill, Mammarella, Devine, & Caviola, 2016). Math anxiety is a multifaceted concept that
encompasses anxiety about math tests, anxiety about learning math, and anxiety about using
math in real-world situations (Cipora, Santos, Kucian, & Dowker, 2022). Indeed, numerous
studies have shown that game-based learning is effective in the teaching of mathematics (Byun,
2018). As a result, Deficit Theory suggests that games may help people feel less anxious about
math by improving their math abilities. Playing educational games can support students' critical
thinking, problem-solving, and understanding of abstract math concepts (Plass, Mayer, &
Homer, 2020). Since one's belief or expectation of successfully completing specific tasks or
achieving specific objectives is known as self-efficacy (Bandura, 1988), It is believed that using
computer and information technologies to practice and provide immediate feedback can help
students learn mathematics more effectively.

On the other hand, educators have understood the value of utilizing the educational potential of
video games for a long time. Teachers can lower students' math anxiety and promote math as a
fun and challenging exercise by incorporating online puzzles and competitive computer games
into assignments and activities. Students may feel much more confident and comfortable
engaging privately in computer games, where the social consequences of making a mistake are
much less acute.

1.1 Identification of the problem

In recent years, anxiety about the prospect of learning mathematics has been recognized as an
important factor shaping mathematics learning, mathematics performance, and basic numerical
skills of adults in the classroom (Maloney, Risko, Ansari, & Fugelsang, 2010). Achievement in
mathematics is inversely correlated with mathematics anxiety.

Anxiety in math has been linked to negative attitudes toward the subject as well as poor results
in math performance and self-confidence in one's ability to learn the subject (Bekdemir, 2010).
Poor math performance may result from math anxiety because it strains working memory and
prevents it from being used to its full potential when performing math-related tasks. Math
anxiety can also lead to poor performance because those who struggle with it often avoid math-
related tasks or complete them in a hurried, inaccurate manner in an effort to escape the stressful
situation (Ashcraft & Krause, 2007).

1.2 Purpose of Study

Mathematical ability is frequently used as a filter when choosing career paths because it is a
crucial subject in education and career preparation. A cognitively demanding subject,
mathematics requires the manipulation of symbols in a setting that is frequently very abstract.
In contrast to language, which kids pick up naturally from their surroundings early in life,
mathematics should be taught in schools. Given that different points in the mathematics
curriculum may be specified depending on the grade level at which computer games may be
introduced, this should provide cognitive psychology with some advantages in the study of
mathematics.

As aresult, the goal of this study is also derived using the students' anxiety toward mathematics
and the inclusion of computer games in the learning of this subject. The goal of this essay is to
present students' perspectives on the connection between playing computer games and their
levels of anxiety about mathematics-related topics. The factors we need to examine are
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cooperative play, adaptability, social interactions, introducing real-time measurements of math
anxiety into the game, and features that promote intrinsic motivation. We searched for
randomized studies describing computer game-based interventions to reduce math anxiety.

1.3.Research Questions

The main questions of this research are as follows:

1. Does the level of anxiety about mathematics among students vary according to gender,
age, class or level of knowledge about this subject?

2. What are the students' perceptions of the level of anxiety about the subject of mathematics
and playing computer games?

3. Is there any relation of game-based mathematics learning approach to students'
mathematics anxiety?

4. Do we have any statistically significant regression according to students' perception that
the more we play computer games, the more the phobia for the subject of mathematics
will go away?

2. Literature review

When new concepts are introduced as a logical learning progression, games also meet the
specific teaching and learning needs of students. Learning progressions, or the order in which
these skills are typically developed, are frequently described as the route students take to learn
a body of knowledge or set of skills. In education, learning progressions are frequently used. In
conventional classroom settings, a student may be left with a gap in his knowledge base that
makes it difficult for him to later attempt to build more complex concepts. In contrast, computer
games compel players to understand a concept in order to advance (for instance, double-line
jumping while in mid-air to cross a lava pit). Players can practice the same scenario over and
over until they understand it. The use of video games in the classroom can follow the same
principles. In essence, a learner cannot solve algebra problems until they have acquired the
necessary background knowledge. Students might have to spend a lot of time learning each skill
before moving on to the next with this mastery-based learning, though. These scenarios imply
that a student has some curricular control and choice. The learner's sense of agency and
autonomy is crucial. The failure to give the learner an appropriate level of action is the most
frequent error in online learning activities. Action is the learner's capacity to engage with the
subject matter, as well as their sense of social and emotional support. According to Dalton
(2000), 56% of online course participants reported feeling a lack of interaction and choosing
not to be active learners. However, well-designed games inspire students to customize and
create the teaching and learning methods that work best for them, which promotes a greater
level of involvement in the learning process (Klopfer, Osterweil, & Salen, 2009).

Additionally, lowering math anxiety can help students feel more confident in their ability to
learn the subject, which will boost their learning efficacy. Therefore, coming up with new
teaching methods or tools to ease students' math anxiety and increase their confidence is a
crucial and difficult task (Peters, 2013).

To illustrate how students, when engaged in creative activities they consider fun, are unaware
that they are also developing mathematical concepts, Papert related an incident from his
observations of children playing LOGO. He described how a fifth-grader who claimed to "hate
math" actually demonstrated aptitude for computer programming. It took the student a full year
to realize that she was carrying out mathematical operations and creating mathematical concepts
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while she was programming. This incident showed Papert how using the LOGO environment
changed a student's misconceptions about mathematics, sense of self-motivation, and ability to
perform mathematical actions (Abrams, 2006).

Based on encouraging data gathered in closely related research fields, play-based learning has
been proposed as a potential treatment for math anxiety over the past ten years. The term "game-
based learning" describes the practice of using video games to encourage learning. These games
are frequently referred to as educational or serious games. By incorporating elements like clear,
relevant personal goals, serious games can present educational material in a more interesting
way than traditional classroom instruction. According to Juul (2010), a game is “a formal rule-
based system with a variable and measurable outcome, where different outcomes are assigned
different values, the player makes efforts to influence the outcome, the player feels connected
to the result, and the consequences of the activity are optional and negotiable" (Juul, 2012).

In a recent study, Pareto et al. (2011) developed a learnable agent math game to hone
fundamental math abilities. A study involving 153 participants, mostly third- and fifth-graders,
evaluated the game. The outcomes demonstrate how the game enhanced students' mathematical
proficiency and sense of self-efficacy. The creation of a fractions-related educational
mathematical game for elementary school students is described by Ahmad and Latih (2010).
Similar to this, Lee (2009) discusses the development and assessment of a fractions educational
game and notes that it enhanced students' comprehension and performance. More specifically,
video games foster active learning and the growth of a variety of skills while retaining their
appealing and enjoyable aspects (Pareto, Arvemo, Dahl, Haake, & Gulz,2011; Ahmad & Latih,
2010).

It can be hypothesized that students are naturally drawn to computer games because they are
entertaining based on how computer games increase the speed and focus of learning
mathematics (Demirbileka & Tamer, 2010). According to a study, digital game-based learning
(DGBL) that gives students feedback helps them learn while also lowering their math anxiety.
These games reduce the anxiety associated with learning and create a fun learning environment
that boosts both motivation and learning (Huang, Huang, & Wu, 2013).

Cankaya and Karamete (2009) studied the effect of educational computer games on students'
attitudes toward mathematics and reported a positive attitude as a learning achievement.
Demirbileka and Tamer (2010) conducted a qualitative study and interviewed thirteen
mathematics teachers in Turkey in order to develop a theoretical framework for the use of
educational computer games in teaching mathematics. They came to the conclusion that
computer games significantly improve students' academic success. Grimley et al. (2011)
investigated the impact of computer games on learning performance in comparison to the
presentation method and came to the conclusion that students who receive training in the use
of computer games have higher emotional intelligence and readiness, are more engaged,
participate more, and develop a sense of competition (Cankaya & Karamete, 2009; Demirbileka
& Tamer, 2010; Grimley, Green, Nilsen, Thompson, & Tomes, 2011).

Math anxiety or phobia causes students to score 34 points lower on math tests than students
who do not have it, according to research from the Program for International Student
Assessment (PISA). A full school year is lost as a result of this anxiety. These findings
demonstrate a direct relationship between math anxiety and phobia and low academic
achievement, indicating that overcoming math anxiety can significantly enhance student
performance (Nath, 2021).
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There are numerous ways to implement game design principles in the classroom. Computer
games are digital simulations of real-world events that are played for the purpose of problem-
solving (Connolly, Boyle, Macarthur, Hainey, & Boyle, 2012). For instance, students were able
to independently explore their learning environments while playing the science research game
River City. To address the issue, they developed their theories and ran their experiments
(Klopfer, Osterweil, & Salen, 2009).

In general, well-designed games are difficult but doable, just like well-designed educational
experiences. To increase player engagement, challenges in games should be scaled to the
player's skill level. The key is to set the task's difficulty level so that the student has to exert
some effort but still manages to finish it with only moderate assistance. This is comparable to
Vygotsky's zone of proximal development, which is defined as "the gap between the level of
potential development as determined by problem-solving under adult guidance, or in
collaboration with the most capable colleagues," and the actual level of development as
determined by independent problem solving (Vygotsky, 2006).

A crucial skill for the twenty-first century is conceptual thinking. By enabling players to see
the effects of their actions, multiplayer role-playing games can also support problem-based
learning. They could play much more quickly than they could in real-time, putting them in
situations rather than just reading about them. Gee (2007) asserts that high-quality immersive
games require players to think methodically and take relationships into account rather than
singular events or facts. Games' abundance of options and possible decision-making
opportunities compel players to apply and adapt their knowledge to various contexts. Because
they are playing in an abstract way, they must think abstractly. This fosters the growth of their
capacity for innovation, problem-solving, and decision-making (Johnson, Smith, Willis,
Levine, & Haywood, 2011).

More recently, a collaborative project called Electronic Games for Mathematics and Science
Education (EGEMS) looked into the development and application of computer games to
improve mathematics learning, specifically for students between the ages of 9 and 14. A priority
was given to developing educational computer game prototypes and carrying out targeted
quantitative and qualitative studies to assess the efficacy of various design and usage options.
According to the project's findings, children who actively "think about and evaluate the
mathematics embedded in the computer game with three factors that are particularly important
in focusing students' attention in mathematics: teachers' attitudes, support activities, and
cooperative play" can learn and enjoy mathematics more while playing computer games (Mor,
Winters, Cerulli, & Bjork, 2006).

3. Method of the Study
3.1.Design of Study

The present study aims to understand the relationship between computer games based on the
principles of learning mathematics and anxiety levels for this subject. Therefore, the
methodology used for this study is the correlation method. A correlational research design
investigates relationships between variables without the researcher controlling or manipulating
any of them. A correlation reflects the strength and/or direction of the relationship between two
(or more) variables. The direction of a correlation can be positive or negative (Bhandari, 2021).
The choice of this design will give some information about whether there is any relationship
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between math anxiety and computer games. The choice of this design will give some
information about whether there is any relationship between math anxiety and computer games.

3.2 Participation

The sample of the study consists of 76 students from the music high school "Lorenc Antoni"
and the lower school "Heronjt€ e Lumés" in Prizren from Kosovo. The selected sample is
purposive since the participants are students that I work as a teacher in those schools and this
study was conducted to understand their mathematics anxiety. Of them, 32 were female and 44
were males, also 25 students were 12 years old, 9 students were 13 years old, 7 students were
14 years old, 12 students were 15 years old, 14 students were 16 years old, 7 students were 17
years old, and 2 students were 18 years old. So, the study sample includes groups and schools
by choosing a sample based on gender, age, and different classes to carry out this study.

3.3.Data Collection and Analysis

In order to identify whether computer games have any relationship of anxiety levels in
mathematics, a statistical analysis was performed to compare students' perceptions from the
questionnaire. Therefore, the data collection instrument for this research was a questionnaire
with closed questions, with two sections. The questionnaire questions were compiled by the
researcher himself and the answers are on a 5-point Likert scale, from never to always. This
questionnaire helped us to measure the variables of interest, where the survey was conducted
online. The survey was a quick and flexible way to collect standardized data from many
students, but it is important to ensure the questions are formulated in an unbiased way and
capture relevant knowledge. The first section included 15 questions about the levels of anxiety
for the subject of mathematics, which includes the questions that the students are afraid of
making mistakes while solving the task on the table and that their friends will make fun of them,
to the questions that they are afraid that the teacher will call by name to solve the task. And, the
second section was about 15 questions related to playing computer games, which includes
questions about how students enjoy playing mathematical computer games and questions about
whether students think they will play them in the future mathematical computer games. After
collecting the data, these questions were statistically analyzed for relationships between
variables using regression analysis. Whereas, with a regression analysis, we have tried to predict
how much a change in one variable will be associated with a change in the other variable. The
result is a regression equation that describes the line on a graph of the variables. The reliability
of the questionnaire was performed using the internal consistency with Cronbach's alpha
coefficient index, as a function of the number of questionnaire questions and the average
correlation between the questions. From our results, Cronbach's alpha coefficient was .901,
indicating that the questions have relatively high internal consistency. Also, to evaluate the
validity of the questionnaire we used the KMO test, where the results from the Kaiser-Meyer-
Olkin Measure of Sampling Adequacy test was .718 and we have the significant with .000,
which shows that the questions have good validity among anxiety questions for mathematics
and playing mathematical computer games.
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4. Findings

The survey achieved a high response rate, with the average level of students' math anxiety at
2.59 and a standard deviation of .734. This shows that students on average had mathematics
anxiety. Taking gender as a basis, we see that there is no statistically significant difference in
students' anxiety about mathematics since the results show that the average for both male and
female gender reaches the average value of 2.59. So, both women and men have the same
anxiety about math. The results of the survey showed that math anxiety seems to bother both
genders, thus justifying the need to find different ways to overcome this anxiety. Math anxiety
varied by age, with 12-year-old students having an average anxiety of 2.72, 13-year-old students
having an average anxiety of 2.78, 14-year-old students having an average anxiety of 3.14, 15-
year-old students having an average anxiety of with 2.42, 16-year-old students had an average
anxiety of 2.14, 17-year-old students had an average anxiety of 2.57, and 18-year-old students
had an average anxiety of 2.50. The results of the study show that students up to the age of 14
had the highest level of mathematics anxiety, while anxiety significantly decreases after the age
of 15. Also, analyzing math anxiety according to classes, we have resulted that sixth-grade
students had an average of 2.92 anxiety, seventh-grade students had an average of 2.64 anxiety,
eighth-grade students had an average of 2.67 anxiety, ninth-grade students had an average of
3.0 anxiety, tenth graders averaged 1.9 anxiety, eleventh graders averaged 2.47 anxiety, and
twelfth graders averaged 1.0 anxiety. From these results, we are noticing that lower secondary
school students have more anxiety compared to upper secondary school students. On the other
hand, comparing the students according to their level of knowledge of mathematics, we notice
that students who have an insufficient grade in mathematics have an average of 4.0 anxiety for
mathematics, students who have a sufficient grade in mathematics have an average of 2.78
anxiety for mathematics, students who have a good grade in math have an average of 2.93 math
anxiety, students who have a very good grade in math have an average of 2.52 math anxiety,
and students who have an excellent grade in math have an average of 2.1 math anxiety. From
these results, we are noticing that the students who are weaker in mathematics have the highest
level of anxiety about mathematics and vice versa.

4,50
4,00
3,50
3,00
2,50
2,00
1,50
1,00
0,50
0,00
Very Poor Poor  Acceptable Good  Very Good Total

e \ean Std. Deviation

Diagram 1. Results of the level of anxiety about the level of knowledge of mathematics
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To understand that students have mathematics anxiety, we addressed them with some questions.
Our results from 76 participants show that about half of them have asked for permission from
the teacher in math classes and have anxiety when faced with a math problem. A quarter of the
number of students declares that they have doubts about the result and think that they got the
task wrong, while more than half of the students declare that they have pressure in doing
homework, have a negative previous experience with mathematics, and have learned a lot about
math tests, but have low success. Also, about half of the students declared that they had limited
time in math tests, had difficulty remembering previous math concepts, and a very important
result was that they were afraid of making mistakes while solving the task on the table, and
friends make fun of him. However, students do not claim to have torn notebooks and books
intentionally during mathematical activities in the classroom. But many students declare that
they had teachers who made math boring and they are afraid that the teacher will call them by
name to solve the task. However, about a quarter of the number of students thinks that they
have fatigue and stress when they solve any mathematical problem and that you do not need
these mathematical tasks that are taught, while the rest think the opposite. So, from our study
results, we are seeing that more than half of the students believe that they are not good at
mathematics. Therefore, we are giving the summarized results for students' anxiety about
mathematics in the table below:

Table 1. Summary results for students' mathematics anxiety

N Minimum  Maximum Mean Std. Deviation
Anxiety in math 76 1 4 2.59 J7134
Valid N (listwise) 76

Analyzing the results of table 1, we observe a mean of 2.59 and a standard deviation of .734,
which shows that more than half of the students had mathematics anxiety. From this, we can
say that many factors can contribute to math anxiety. These factors according to our results
include teachers, methodology, classmates, and society. Negative experiences of learning math
in the classroom can lead to increased math anxiety.

On the other hand, in order to reduce anxiety towards mathematics, we tried to see the impact
of playing computer games on the level of students' anxiety about topics from the subject of
mathematics. The results of the study show that participating male students play more
mathematical computer games compared to female students. From this, it is understandable that
boys play computer games more than girls. Comparing by age, 12-year-old students like math
games the most, followed by 13-, 15-, and 16-year-old students. This shows that students up to
the age of 16 like to have fun with computer games. However, the results probably show that
high school students have positive perceptions of mathematical computer games, at the same
time as low school students. On the other hand, looking at the results of our study, we are
noticing that students' mathematical knowledge is resulting in a relationship with computer
games, since our results are showing that students who have good knowledge of mathematics
are eager to play computer games. So, our results show that about 72.4% of students have played
mathematical computer games, about 68.5% of students enjoy playing mathematical computer
games, about 60.5% of students stated that they learned by playing mathematical games, about
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68.5% of students stated that they have motivation for passing the levels of the mathematical
computer game, about 65.7% of the students declared that they gained knowledge during
computer games in solving mathematical problems, about 71.1% of the students declared that
they strengthened their calculation skills by playing computer games, about 64.5% of students
stated that they developed critical thinking by playing mathematical computer games, about
61.9% of students stated that they learned to solve real-world problems through computer game
activities, about 64.5% of students stated that they applied game practice in solving
mathematical problems, about 67.1% of students d declared that they stayed engaged in
mathematics after playing computer games, about 57.9% of students declared that they gained
self-confidence after playing computer games against friends while solving mathematical tasks,
about 68.5% of students declared that they have a higher focus on mathematics lessons after
playing computer games, about 57.8% of students declared that they noticed significant changes
in mathematics lessons after integrating computer games into the learning process, about 60.5%
of students declared that they changed their attitude towards mathematics after playing
computer games, and about 67.1% of students declared that they think they will play
mathematical computer games in the future. Therefore, the summarized results for playing
mathematical computer games are given in the table below:

Table 2. Summary results for playing mathematical computer games

N Minimum  Maximum Mean Std. Deviation
Computer games 76 | 5 3.00 993
Valid N (listwise) 76

According to the results of table 2 we are noticing that we have a mean of 3.00 and a standard
deviation of .963 which shows that the students have a pretty high satisfaction with playing
mathematical computer games. In other words, playing computer games promises to diversify
mathematics, increase students' interest and motivation, and provide positive and effective
learning experiences.

The results from the study show that the significance is significant at the .05 error level. At 95
percent confidence, the result showed a positive correlation between math anxiety and playing
math computer games (r= .220, p< .05). This result shows that we have a weak positive
correlation, but nevertheless we can say that the perceptions of students show that those who
had high anxiety in mathematics can be reduced a little bit by playing mathematical computer
games.

To understand the mathematical relationship between the independent variable of students'
anxiety about mathematics and the dependent variable of playing computer games we analyzed
through the linear regression coefficient. The results of the linear regression are described as
follows:

Table 3. Summary of the linear regression model for anxiety and computer games

Std. Error of the
Pattern R R Square Adjusted R Square Estimate
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1 220 a 048 035 ,120
a. Predictors: (Constant), Computer games

As can be seen from the results of table 3, we notice that we have a regression with a value of
220, which indicates a weak degree of correlation. From the R? value, it is shown that the
relationship of anxiety for mathematics through playing computer games has only 4.8 % impact
on students.

Other results were analyzed with ANOVA, which reports how well the regression equation fits
the data. The results are shown below:

Table 4. ANOVA regression results for anxiety and computer games

Pattern Sum of Squares df Mean Square F Sig.
1 Regression 1,946 1 1,946 3,749 047 b

Residual 38,409 74 519

Total 40,355 75

a. Dependent Variable: Anxiety in math
b. Predictors: (Constant), Computer games

The results of table 4 show that the regression model predicts the dependent variable of students'
math anxiety very well. This shows the statistical significance of the regression model that was
run and the value p is .047 which is less than .05, and shows that, overall, the regression model
statistically significantly predicts the outcome variable.

The table of coefficients provides us with the necessary information to predict computer games,
as well as to determine whether computer games contribute statistically to the reduction of
students' anxiety about the subject of mathematics. Furthermore, we are presenting the results
of the coefficients as follows:

Table 5. Results of the coefficients for anxiety and computer games

Standardized

Unstandardized Coefficients Coefficients
Pattern B Std. Error Beta t Sig.
1 (Constant) 2,106 ,264 7,961 ,000
Computer games ,162 084 ,220 1,936 047

a. Dependent Variable: Anxiety in math

The results of table 5 show that the average score of anxiety is 2.106 when the number of
playing computer games is equal to zero. The unstandardized coefficient B of .162 tells us the
average change in the response variable is associated with a one-unit increase in the predictor
variable. In this study, each additional computer game played was associated with a .162 ratio
of student math anxiety. In this case, since the value p is less than .05, we can conclude that the
predictor variable of computer games is statistically significant.
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Finally, we can form a regression equation using values for constants and computer games. In
this case, the equation would be:

Relationship between anxiety and computer games score = 2.106 + 0.162 - (game)

We can use this equation to find the estimated math anxiety score for a student, based on the
number of games played. For example, a student who plays for 3 computer games is expected
to affect math anxiety by 2.592 percent.

Relationship between anxiety and computer games score = 2.106 + 0.162 - 3

= 2.592

5. Conclusion and Discussion

The gamified aspect of computer games encourages students to learn mathematics and boosts
their engagement and confidence, which creates favorable perceptions of the subject. Therefore,
the purpose of this essay was to examine how computer game playing affects students' levels
of mathematical anxiety.

Our results show that there were significantly fewer upper secondary school students than lower
secondary school students reporting mathematics as their favorite subjects. However, our
findings show that lower high school students had more math anxiety compared to high school
students. In terms of age, the presentation of anxiety about mathematics was up to the age of
14. Our findings reflect that negative attitudes towards the subject of mathematics can cause
disruptions in students' learning and further discourage them from performing well in the
subject. Our study provides new empirical evidence that a treatment consisting of mathematical
computer games has a relationship with students' levels of mathematics anxiety.

Anxiety about mathematics in this study was related to several factors: such as teachers'
influence, teaching method, perception of mathematics difficulty, pressure of time constraints
on tests, fear of being ridiculed by peers, and belief that mathematics performance is a measure
of intelligence. On the other hand, showing that, regardless of the teaching method, students'
performance, beliefs, attitudes and anxiety influence each other, so that according to our
correlational results, those with less anxiety can achieve better results and vice versa.

Our results show that there was a weak positive correlation between students' level of
mathematics anxiety and playing computer games. Also, a regression was presented which was
statistically significant and that the level of anxiety about mathematics through playing
computer games has an impact of only 4.8% on students.

To answer the first question of the research, whether the level of anxiety about mathematics
among students varies according to gender, age, class or level of knowledge about this subject,
we are basing ourselves on the results of the study. Taking gender as a basis, we see that there
is no statistically significant difference for students' anxiety about mathematics. The results of
the study show that students up to the age of 14 had the highest level of anxiety about
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mathematics, while anxiety significantly decreases after the age of 15. From the results, we are
noticing that lower secondary school students have more anxiety compared to upper secondary
school students. On the other hand, looking at the results of our study, we are noticing that
students' mathematical knowledge is resulting in a relationship with computer games.

However, to answer the second question of the research, what are the students' perceptions of
the level of anxiety about the subject of mathematics and playing computer games, we are
basing it on the results of the regression coefficient with the equation presented in the results.
Also, based on student responses, they claim that math confidence, math value, and math
barriers are related to math behavior and performance. Therefore, this study reported that
students with low math confidence or high math anxiety can benefit from playing math
computer games.

To answer the third question of the research, whether is there any relation of game-based
mathematics learning approach to students' mathematics anxiety, we are based on the results of
table 2, where it is showed that students with a high average outlined the approach to develop
contemporary teaching methods that can be applied to students or the curriculum of the subject
to help reduce their anxiety about mathematics. This approach in this study evaluated computer
game-based learning as an active learning technique that uses games to influence students' level
of mathematics anxiety.

The fourth research question was whether there is any statistically significant regression that
the more we play computer games, the more the math phobia will go away. To answer the
research question, we are basing ourselves on the results of the research, which show that the
significant significance is .047, which shows that this correlation exists and that it reaches the
value of .220. It is perhaps understandable that this anxiety could not be expected to be
completely overcome, but somehow mathematical computer games are associated with
students' phobia of lower-level mathematics that compromises the development of higher-level
mathematical skills. Also, in the results of the linear regression tables, it is shown that this
regression was statistically significant and has a value of .220. Thus, each additional computer
game played is associated with a .162 reduction in students' math anxiety. In other words, the
students' perceptions show that if the student plays 3 mathematical computer games, it will have
an impact on reducing his performance in this subject by 2.6%.

In addition, the implemented measures can also be used to explain the degree of students'
anxiety regarding mathematics. We can draw the conclusion that playing computer games has
a somewhat efficient relationship for the level of students' anxiety about mathematics in order
to draw differentiated conclusions about the influence of computer games in the intervention of
anxiety reactions related to mathematics and/or math phobia.

Computer games proved in this study to be an attractive distraction for students suffering from
mathematics anxiety. The level of students' anxiety about the subject of mathematics, as well
as the promotion of their self-efficacy in mathematics, learning motivation and learning
achievement has been recognized as a challenging and important issue. This study provides
additional proof that playing computer games and doing math problems can help reduce math

54



Kosovo Educational Research Journal

https://kerjournal.com ISSN: 2710-0871

anxiety. Additionally, this study has supported the idea that students may feel more positively
about mathematics if they play computer games in class.

These correlations mean, simply but more importantly, that the level of math anxiety, math
achievement declines. This seemingly inherent relationship between anxiety and math
achievement poses a real interpretive dilemma. Critically, the reduction in students' anxiety
about the mathematics subject was particularly prominent among students suffering from high
levels of math anxiety. These findings have shown that students' anxiety about the subject of
mathematics has decisive effects on learning. Fortunately, the results of our study according to
the perception of students showed that this problem can be significantly reduced by playing
computer games in the learning process. Our study thus emphasizes the special potential of this
strategy for improving mathematics teaching in educational practice. The objective of the
current study is to comprehensively review the body of research on interventions and strategies
for lowering math anxiety in students by using computer games.

In the end, it is still difficult to determine exactly how computer games can help students who
are experiencing math anxiety. This study still offers insightful information about the state of
computer game research in relation to student anxiety levels, though. The results of this study
suggest potential benefits that may provide guidance for future research and the creation of
successful interventions aimed at lowering students' anxiety about mathematics.
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Ilkogretim Ve Ortadgretim Kurumlarinda Gorev Yapan Ogretmenlerin Orgiitsel
Mutluluk Diizeylerinin Incelenmesi (Rize Ili Ornegi)

Biisra Nur YAZICT CEM TUNA?®

Ozet: Bu calisma, ilkdgretim ve ortadgretim kurumlarinda gdrev yapan dgretmenlerin
orgiitsel mutluluk diizeylerini arastirmay1 amaglamaktadir. {lkokul, ortaokul ve liselerde gérev
yapan Ogretmenlerin bazi1 demografik ozellikler agisindan o6rgiitsel mutluluk diizeyleri arasinda
anlamli bir farklilik olup olmadigini belirlemek amaciyla yapilmistir. Aragtirmada tarama modeli
kullanilmistir. Aragtirmanin evreninde 2022-2023 egitim 6gretim yilinda Rize ili ve ilgelerinde
gorev yapan Ogretmenler yer almaktadir. Arastirmanin 6rneklemini Rize ili ve ilgelerinde gorev
yapan 291 ogretmen olusturmaktadir. Arastirmada tesadiifi Ornekleme yontemi secilmistir.
Arastirmada veri toplama araglar1 olarak, “Kisisel Bilgiler olarak arastirmacilar tarafindan
olusturulan Form” ve Yaser Arslan tarafindan gelistirilen “Orgiitsel Mutluluk Olgegi”
kullanilmistir.  Verilerin  analizinde JAMOVI programi kullanilmistir.  Veri analizinde
ogretmenlerin genel mutluluk algilart ile orglitsel mutluluk algilarinin yonetim siiregleri alt
boyutlarma gore yiiksek olmasi, dgretmenlik meslegine yonelik tutumlar, Orgiitsel Mutluluk
Olgegi’nin iletisim, baghilik ve ekonomiklik saglamasi sonuglarma ulasilmistir. Ogretmenlerin
Orgiitsel mutluluk algilar1, okullardaki 6gretmenlerin 6gretim verdigi egitim diizeyine gore Snemli
olgiide farklilasma gostermemektedir. Orgiitsel Mutluluk Olgegi'nin alt boyutlar1 ydnetim
siireclerinde ekonomiklik saglamaktadir. Ogretmenlerin mesleki kideme gore orgiitsel mutluluk
algilar1 énemli dlgiide farklilik gostermemistir. Orgiitsel Mutluluk Olgegi su anda calistiklari
kurumlardaki g¢alisma siiresi alt boyutunda 6gretmenlerin Orgiitsel algilar1 mutluluk, yonetim
siirecleri, dgretime yonelik tutumlar alt boyutlarinda anlamli olarak farklilasmamustir. Orgiitsel
Mutluluk Olgegi’nin meslek, baglilik ve ekonomik agidan saglanmasi acisindan ve bransa gore
degiskenlik gostermemistir. Ogretmenlerin orgiitsel mutluluk algilari cinsiyet, egitim durumu,
brans ve ¢alistiklar1 okuldaki kidem degiskenlerine gére dnemli 6l¢iide farklilasmamustir.

Anahtar Kelimeler: ilkdgretim Ve Ortadgretim, Ogretmen, Orgiitsel Mutluluk, Mutluluk
Seviyesi

To cite this article: Yazici, B.N. & Tuna, C. (2023). Ilkdgretim Ve Ortadgretim Kurumlarinda Gorev
Yapan Ogretmenlerin Orgiitsel Mutluluk Diizeylerinin Incelenmesi (Rize Ili Ornegi). Kosovo
Educational Research Journal, 4(1), 58-76.

The Examination of Organizational Happiness Levels of Teachers Working in Primary
And Secondary Schools (Example of Rize)

Abstract: This study aims to investigate the organizational happiness levels of
teachers working in primary and secondary schools. It was conducted to determine whether
there is a significant difference between the organizational happiness levels of teachers
working in primary, secondary and high schools in terms of some demographic
characteristics. Scanning model was used in the study. The teachers working in Rize and its
districts in the 2022-2023 academic years were included in the study. The sample of the study
consists of 291 teachers working in Rize and its districts. The random sampling method was
chosen for the study. “The Form produced by researchers as Personal Information” and “The
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Organizational Happiness Scale” developed by Yaser Arslan were used as data collection
tools. The JAMOVI program was used for the data analysis. Through the data analysis, it was
concluded that teachers’ general happiness and organizational happiness perceptions were
higher than the management processes sub-dimensions, attitudes towards the teaching
profession, and the Organizational Happiness Scale provided communication, commitment
and economy. The organizational happiness perceptions of teachers did not differ
significantly owing to the education level they teach. The sub-dimensions of the
Organizational Happiness Scale provide economy in management processes. Teachers’
perceptions of organizational happiness did not differ significantly owing to their
professional seniority. The Organizational Happiness Scale did not differ significantly in the
sub-dimensions of teachers’ organizational perceptions of happiness, management processes,
and attitudes towards teaching in the sub-dimension of working time in the institutions they
are currently working. The Organizational Happiness Scale did not show any variation in
terms of profession, commitment and economic provision and according to the branch.
Teachers’ perceptions of organizational happiness did not differ significantly according to
gender, educational status, branch and seniority in the school they work.

Keywords: Primary and Secondary Education, Teacher, Organizational Happiness,
Happiness Level

1.GIRIS
Bu boliimde arastirmanin kuramsal gergevesi ve problem durumu ortaya konulmustur. Once
orgiit ve mutluluk kavramlar1 incelenmistir.

1.1. Orgiit Kavramm

Orgiit, is veya devlet dairesinde yer alan belirli bir amaci organize eden bir grup insani
ifade eder. Bir baska ifade ile orgiit, bir grup insanin bir seyleri organize etme eylemidir.
Orgiitlenme ise, insanlarin sahip olduklar1 kaynaklari, istedikleri degisikligi yapmak igin ihtiyag
duyduklar1 gilice doniistiirmelerini saglayan liderliktir. Topluluk orgiitlenmesi tamamen
insanlarla, giicle ve degisimle ilgilidir; insanlarla ve iliskilerle baslar, giicii degistirmeye
odaklanir ve kalic1 degisim yaratmay: amaglar. insanlar1 degisim yapma giiciinii insa edecek
sekilde organize etmek, bes temel liderlik uygulamasinin ustaligina dayanir (Jones, 2010):

1.Hikayeler anlatmak,

2. Iliskiler kurmak,

3. Ekipleri yapilandirmak,
4. Strateji olusturmak,

5. Harekete gecmek.

Orgiitlenme dogrusal bir siire¢ olmasa da, orgiitleyiciler bir topluluk iginde gii¢
olusturmak i¢in ilk iic uygulamay1 (hikayeler, iliskiler, yap1) kullanirken, son iki uygulama
(strateji, eylem) degisim yaratmak i¢in bu giicii kullanirlar. Orgiitler kurulduklari andan itibaren
belirli bir amact gergeklestirmeyi amaglar ve bu amaci gerceklestirdikce varligini korur.
Belirtilen amagclara ulasabilmek i¢in ise her tiirlii degisime ve yenilige agik olmalart
gerekmektedir.

1.2. Mutluluk Kavram ve Mutluluk Algisi

Mutluluk, zihinsel veya duygusal durumlar baglaminda, memnuniyetten yogun neseye
kadar degisen olumlu veya hos duygulardir. Yasam doyumu, esenlik, 6znel esenlik, gelisme
olarak da ifade edilebilir.

1960'lardan bu yana, gerontoloji, sosyal psikoloji ve pozitif psikoloji, klinik ve tibbi
arastirma ve mutluluk ekonomisi dahil olmak iizere ¢ok ¢esitli bilimsel disiplinlerde mutluluk
aragtirmalar ytiriitiilmektedir.

Mutluluk kelimesi ¢cogunlukla iki faktorle ilgili olarak kullanilir:
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1. Zevk veya nese gibi bir duygu hissinin mevcut deneyimi veya daha genel
anlamda bir biitiin olarak duygusal durum.

2. Yasam kalitesi ve yagsam doyumunun degerlendirilmesi.

Bazi kullanimlar bu faktdrlerin her ikisini de igerebilir. Oznel iyi olus mevcut deneyimin
(duygular, ruh halleri ve hisler) ve yasam doyumunun 6l¢iimlerini igerir. Dolayisiyla bu farkl
kullanimlar kisiler {izerinde farkli sonuclara neden olabilir.

Insanlar yiizyillardir mutlulugu 6lgmeye calismislardir. Ornegin; 1780'de Ingiliz faydaci
filozof Jeremy Bentham, mutlulugun insanlarin birincil amaci oldugu i¢in, hiikiimetin ne kadar
iyi performans gosterdigini belirlemenin bir yolu olarak 6l¢iilmesi gerektigini 6ne stirmiistiir.

Mutluluk, deneyimsel ve degerlendirici baglamlarda incelenebilir. Deneyimsel iyi olus
veya "nesnel mutluluk", "Su anki deneyiminiz ne kadar iyi veya kotii?" gibi sorularla o anda
oOlgiiliir. Buna karsilik, degerlendirici iyilik hali, "Tatiliniz ne kadar iyi gecti?" gibi sorular sorar
kisinin ge¢misteki mutlulukla ilgili 6znel diigiince ve duygularint 6lger. Deneyimsel esenlik,
yeniden yapilandiric1 hafizadaki hatalara daha az egilimlidir, ancak mutluluk hakkindaki
literatiiriin cogu, degerlendirici esenlige atifta bulunur. Mutlulugun iki 6l¢iisi, zirve-son kurali
gibi bulugsal yontemler ile iliskilendirilebilir.

Mutlulugu 6lgmek i¢in ¢esitli 6l¢ekler gelistirilmistir (Chaiprasit ve Santidhiraku,
2011):

1.0znel Mutluluk Olgegi (SHS), 1999'dan itibaren kiiresel znel mutlulugu dlgen dort
maddelik bir dlgektir. Olgek, katilimeilarin kendilerini mutlu ya da mutsuz bireyler olarak
nitelendirmek i¢in mutlak derecelendirmeler kullanmalarin1 ve kendilerini ne 6lgiide onlarla
0zdeslestirdiklerini sorar. Mutlu ve mutsuz bireylerin agiklamalarini igerir.

2. 1988 tarihli Pozitif ve Negatif Duygu Cizelgesi (PANAS), kisilik 6zellikleri ile
olumlu veya olumsuz arasindaki iligkiyi degerlendirmek i¢in besli Likert 6lgegi (1 = ¢ok az
veya hi¢, 5 = asir1) kullanan 20 maddelik bir ankettir. "su an, bugiin, son birka¢ giin, gecen
hafta, son birkag¢ hafta, gecen y1l ve genel olarak" etkiler.

3.Yasamdan Memnuniyet Olcegi (SWLS), Ed Diener tarafindan gelistirilen yasam
memnuniyetinin kiiresel bir biligsel degerlendirmesidir. Bir kisinin hayatiyla ilgili bes ifadeye
katilmak veya katilmamak i¢in yedili Likert 6l¢egi kullanilir.

4. Cantril merdiveni yontemi, Diinya Mutluluk Raporu'nda kullanilmistir.
Katilimeilardan, kendileri i¢in miimkiin olan en iyi yasam 10 ve en kotii olas1 yasam O olan bir
merdiven diiglinmeleri istenir. Daha sonra kendi mevcut yagamlarini bu 0 ila 10 6l¢eginde
derecelendirmeleri istenir.

5. Gallup tarafindan yapilan ankette, onceki giin insanlarin keyif alip almadiklarini, ¢ok
giiliip gegmediklerini, kendilerini dinlenmis hissedip hissetmediklerini, kendilerine saygiyla
davranildigini, ilging bir seyler Ogrenip Ogrenmediklerini ya da yapip yapmadiklarini
sormustur.

6. 2012'den beri bir Diinya Mutluluk Raporu yayimnlandi. Mutluluk, "Bir biitiin olarak
hayatinizdan ne kadar mutlusunuz?" ve duygusal raporlarda, "Simdi ne kadar mutlusunuz?"
gibi degerlendirilir ve insanlar bu sozlii baglamlarda mutlulugu uygun sekilde kullanabiliyor
gibi goriinmektedir. Rapor, bu 6nlemleri kullanarak en yiliksek mutluluk diizeyine sahip tilkeleri
belirliyor. Oznel iyi olus &lgiimlerinde birincil ayrim, bilissel yasam degerlendirmeleri ile
duygusal raporlar arasindadir.

1.2.1. Mutlulugun Onemi ve Yasamsal Degeri

Bilimsel kanitlar, mutlu olmanin saghk icin biliylikk faydalar1 olabilecegini
gostermektedir. Mutlu olmak saglikli bir yasam tarzini tesvik etmektedir. Ayrica stresle
miicadeleye, bagisiklik sistemini giiclendirmeye, kalbi korumaya ve agriy1 azaltmaya yardimce1
olmaktadir. Dahasi, yasam beklentisini bile arttirabilmektedir. Bu etkilerin nasil ¢alistigini
anlamak icin daha fazla arastirmaya ihtiya¢ duyulsa da, mutluluga 6ncelik vermeye baglamak
insanoglu icin faydali olacaktir. Insan1 mutlu eden seylere odaklanmak sadece hayati
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iyilestirmekle kalmaz, ayn1 zamanda uzatmaya da yardimci olabilmektedir (Chaiprasit ve
Santidhiraku, 2011).

Mutluluk biitiinsel bir idealdir. Kisiye, hayatinin makul olmasi anlaminda eksiksiz
oldugunu soyler. Arzulari yasami boyunca yerine getirilir. Isyeri mutlulugu sadece iyi
hissettiren bir sey degildir; finansal acidan da gercekten &nemlidir. Isyeri mutlulugu,
motivasyon ve iiretkenlik icin 6nemli bir faktordiir. Cok fazla dinamizm, verimlilik ve mutlu
birinden gelen coskudur. Bununla birlikte, isyeri mutlulugu, anahtar1 elde tutmada daha da
onemlidir. Bir organizasyon i¢indeki insanlarin mutlulugu hem ¢alisan hem de kurum i¢in ¢ok
onemlidir. Insanlar yetiskin hayatlarinin gogunu diger her seyden ¢ok islerine harcarlar.

Insanlarin isi, zamanlarinin ¢ogunu gegirdikleri yerdir. O, zaman, gercekten onlar
mutlu yapan bir iste harcansa ¢ok giizel olurdu. Mutlu insanlar ve mutlu bir kurum; verimliligi,
kaliteyi, memnuniyeti, yaraticilik, yenilik¢iligi, uyumu, esnekligi arttrmak ve kayip,
devamsizlik, stres, isci sayisi, kazalar ve meslek hastaliklarini azaltmak adina biiylik 6nem arz
edecektir. Yani kalite organizasyonu kalite ile degil, kaliteli personel ile baglamis olacaktir.

1.2.2. Mutluluk Kuramlari

Mutlulukla ilgili ti¢ kuramdan s6z edilebilir (Chaiprasit ve Santidhiraku, 2011):

I. Oznel Iyi Olus Kuramlan

Kisilerin hangi sebeplerle ve hangi sekillerde huzurlu ve rahat olabilecegini arastirip
sonuglara ulasan kuramlardir ve bu kurumlar sunlardir:

a. Erek (Telik) Kurami: Bu kuramin iizerinde durdugu ikin 6nemli kavram ‘’gaye’’
ve “ihtiyag’’tir. Gaye, bireysel tasari ve amaclari icerir. Ihtiyac ise yasam boyunca gerek
duyulan kavramlari icerir. Bu iki kavram birbiri ile alakalidir. Ciinkii ihtiya¢lar dogrultusunda
gayeler belirlenir.

b. Etkinlik (Activity) Kurami: Bu kurama gore kisiler becerilerine uygun amaclar
secip bu alanda ¢aligmalilardir. Ciinkli mutluga bu sekilde ulasabileceklerdir.

C. Sosyal Karsilagtirma Kurami: Kisinin kendi durumu ile baskalarinin durumunu
kiyaslamasi ile ulastigi mutlulukla birlikte iyi olma durumunu ifade eder.

d. Uyum (Adaptasyon) Kurami: Baglangicta olumsuz olarak diislinlilen yasam
tarzina zamanla aligilmasi ve uyum saglanmasi sonucu olusan bir mutlu olma halini ifade eder.

€. Rffy’in Psikolojik Iyi Olus Kurami: Rffy (1989)’e gére kisilerin yasamlarmin
bir kisminin iyi sekilde olmasi kisinin mutlu olmasinin nedenlerindendir.

f. Csikzentmihalyi’nin Akis Kurami: Bazi eylemleri gerceklestirilirken duyulan
mutlulugun eylemin sonucundan duyulan mutluluktan daha yogun olma durumudur.

I1. Asagidan Yukariya-Yukaridan Asagiya Kuramlar

Asagidan yukartya kurami bir kisinin kii¢iik mutluluklarmin biiyiik mutluluklarindan
daha fazla olmasidir. Yukaridan asagiya kurami ise kisi olumlu bir tutuma sahip ise
yasadiklarina olumlu bir sekilde yaklasmaktadir, kisi olumsuz bir tutuma sahip ise de
yasadiklarina olumsuz bir sekilde yaklasmaktadir.

I1I. Bag Kuramlari

Kisinin yagadiklar1 olaylardan iyi olanlar1 igsellestirmesi sonucu mutlulugunun
artacagini ifade eden kuramdir.

1.3. Orgiitsel Mutluluk Kavram ve Onemi

Orgiitsel mutluluk, bireyin 6rgiit icinde yiiklenen duygularin, isine yiikledigi anlam1 ve
kendi potansiyelini gergeklestirme algisidir. Bir baska ifade ile bireylerin iglerinden sagladigi
doyumdur. Tipkt mutluluk kavraminda oldugu gibi 6rgiitsel mutluluk kavraminda da tanimlar
farklilagabilmektedir.

Bireyleri etkileyen mutluluk diizeyi, ¢alistiklar1 kurumlardaki bireylerin ve dolayisiyla
kurum kiiltiirtiniin mutlulugunu da etkileyebilmektedir. Tam tersi orgiitlerdeki mutluluk diizeyi
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de kisilerin mutluluk diizeylerini etkilemektedir. Orgiitlesmenin ve iletisimin yogun oldugu
kurumlardan en 6nemlilerinden biri okullardir. Egitim ve 0gretim ortamlarinin gerceklestigi
okullarimizda Ggretmen-yonetici, 0gretmen-0grenci, Ogretmen-veli ve Ogretmen ile diger
calisanlar arasindaki iletisim ve etkilesimin durumu 6gretmenlerin mutluluk diizeylerini
etkilemektedir (Waterman, 1993).

Bireyin yapmis oldugu is ile karakteri arasindaki baglanti da mutluluk diizeyini
belirlemektedir. Bireylerin yaptig1 isten mutlu olabilmesi ve keyif alabilmesi icin karakterleri
ile uyumlu isler yapmasi gerekmektedir. Bu durum is verimliligi agisindan da biiylik 6nem arz
etmektedir.

Bireylerin karakterleri ile ig yerlerindeki davranislari arasindaki uyum durumu, kisisel
ozellikler ile mutluluk seviyesini ortaya koymaktadir. Gegmiste ve giiniimiizde yapilan
arastirmalar mutluluk ile kisisel 6zellikler arasinda dogru oranti oldugunu gostermektedir.
Mutlu bireyler ¢evresindeki kisilere de mutluluk ve olumlu bir enerji vermektedir. Dolayisi ile
mutluluk bulasici bir kavramdir denilebilir.

Insanlarin ruhsal hallerinin iirettigi islere yansimasi orgiit verimliligi agisindan biiyiik
bir 6neme sahiptir. Mutlu bireyler daha iiretken ve yaratici olabiliyorken, mutsuz bireyler bunun
tam tersi bir tutum sergileyebilmektedirler. Dolayisiyla orgiitler; ¢alisanlarinin mutluluklarina
ne kadar ¢ok katki saglarlarsa kurumlarinin verimlilik ve basari oran1 da o derece artis
gosterecek ve uzun vadeli olacaktir.

Kisilerin zamaninin biiytik bir kismini i§ yerlerinde geciriyor olmasindan 6tiirti orgiitsel
mutluluk bireysel mutlulugu 6nemli derecede etkisi altina almaktadir. Bu nedenle bir orgiitte
yer alanlar 6rgiit icinde kendini gergeklestirerek mutlu olmay1 amaglamaktadirlar.

Orgiitler, ¢alisanlarinin nasil mutlu olabilecegine y&nelik fikirler gelistirmeli ve bu
fikirleri ivedilikle hayata gecirebilmelidirler. Gerek goriiliirse ¢aliganlarinin  mutluluk
seviyesini yiikseltmek adina rehberlik hizmeti sunabilmelilerdir.

Calisanlarin orgiitsel mutluluk diizeylerinin bilinmesinin bir diger énemi de Orgiit
yoneticilerine; ¢alisanlar hakkinda islerinden ne kadar hoslandiklari, kazandiklari maastan
memnuniyetleri, kendilerini ne diizeyde onemli hissettikleri vb. konularda fikirler sunuyor
olmasidir.

1.3.1. Orgiitsel Mutlulugun Olusumu ve On Kosullari

Orgiitsel mutluluk; drgiitsel stres, érgiit iklimi, drgiit kiiltiirii, orgiitsel saglik ve orgiitsel
doyum unsurlarindan etkilenmektedir. Bu kavramlar bireylerin orgiite olan bagliligini ve
giivenini arttiracaktir. Ayrica orgiitlerin de ¢alisanlarinin mutlulugu icin bu kavramlar: dikkate
almasi1 gerekmektedir.

Jones (2010) 79 iilkeden 3000 calisanla gerceklestirdigi aragtirmanin sonuglarina gore
orgiitsel mutlulugun 6n kosulu sayilabilecek temel kriterleri katki, inang, kiiltiir, taahhiit ve
giiven olarak belirlemistir. Chaiprasit ve Santidhiraku (2011), orgiitsel mutlulugu etkileyen
etkenleri is anlamlastirma, is yasaminin kalitesi, Orgiitte paylasilan ortak degerler, iligkiler,
liderlik olarak siralamistir. Jones (2010) ise bu etkenleri katki, kiiltiir, giiven, baglilik ve kanaat
olarak ifade etmektedir.

Bireylerin gostermis oldugu ¢aba, kendilerine olan giiven, basarabilme inanci, bireyin
ozel hayati ile ¢aligma hayatinin uyum gostermesi, isindeki yeterlilikleri, s6z ve davraniglari
orgiitsel mutlulugun 6n kosullarindandir. Bu siralanan 6zellikler gerceklestikce c¢alisanin
kendine olan giiveni ve akabinde mutluluk diizeyi de artig gosterecektir.

Orgiitler, isleri gerceklestiren bireylere gore tasarlanir ve yonetilirlerse isi gerceklestiren
kisiler daha mutlu olacaklardir. Bu bireyler islerinde daha basarili, daha hizli kariyer ilerlemesi
gbsteren ve isbirligine daha yatkin olacaklardir. Isi gerceklestiren bireylerden mutlu olanlar
mutsuz olanlara gore daha enerjik, ¢evik ve is bitiren olacaklardir. Bir diger ifade ile mutlu olan
is gorenler daha tiretken, daha iyi iirlinler ortaya ¢ikaran, faydali ve kendilerini gergeklestirmis
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bireyler olarak karsimiza ¢ikacaklardir. Ayrica bireyler nasil ve ne sekilde mutlu olacaklarini
belirlerse bu hem kendilerine hem de topluma daha faydali olabileceklerine isaret edecektir.

1.3.2. Mutlulugun ve Orgiitsel Mutlulugun Boyutlari

Soyut bir kavram olan mutlulugu tanimlarken biligsel ve duyussal boyutlar ifade
edilmektedir. Duyugsal boyut duygularla iliskilendirilir. Biligsel boyut ise doyum kavramu ile
iliskilendirilir. Tipk1 mutlulugun boyutlarinda oldugu gibi o6rgiitsel mutlulugun boyutlar1 da
duygusal ve bilissel boyutlara sahiptir. Yonetim siire¢leri, mesleki tutum, iletisim, adanmiglik
ve ekonomik kosullar 6rgiitsel mutlulugun boyutlaridir.

Waterman (1993), mutlulugun boyutlarin1 “olumlu duygular, olumsuz duygular ve
biligsel boyut” olarak tige ayirmistir. Olumlu duygular, mutlulugun yiiksek seviyesini, olumsuz
duygular mutlulugun diisiik seviyesini ifade etmekte iken, biligsel boyut, bireyin yasamina dair
biitiinsel bir degerlendirmesi olarak tanimlamaktadir. Bu arastirmada kullanilan “Orgiitsel
Mutluluk Olgegi” Warr’m (2007) énerdigi 6rgiitsel mutluluk boyutlarini temel almaktadir. Bu
boyutlar agagidaki gibidir:

¢ Olumlu duygular; mutlu, huzurlu, heyecanli, neseli, sevingli, hayat dolu olma, sevgi
dolu, gururlu olma, istekli olma, aktif olma gibi olumlu duygu durumlarini igerir.

¢ Olumsuz duygular; mutsuz, umutsuz, huzursuz olma, {lizgiin, endiseli olma, stresli
olma, utanma, endiselenme, 6fkelenme, degersiz hissetme, depresyon, kaygi gibi olumsuz
duygu durumlarini igerir.

e Potansiyelin gerceklestirilmesi; potansiyelin kesfi ve gerceklestirilmesi, kisisel
niteliklerin gelistirilmesi, kisinin kendini yansitmasi, iistiin yonlerin aciga g¢ikarilmasi,
becerilerin gelistirilmesi, zorluklarla miicadele etme potansiyelinin ortaya konmasi gibi
durumlari igerir.

1.4. Egitim Orgiitlerinde Orgiitsel Mutluluk Tliskisi

Mutlulugun kisilik 6zellikleri {izerine etkisi noktasinda bir¢ok aragtirma yapilmistir. Bu
aragtirmalar birbirlerinden farklilik gosterebilmektedir. Kisiligin mutluluk iizerindeki etkisi,
mutlulugun devamini saglayabilme ve kisilerin mutluluguna etki eden etmenlerin neler oldugu
aragtirmacilarca incelenmistir. Bu incelemeler sonucunda farkli modeller meydana
cikarilmigtir. Bunlardan biri sabit nokta kuramidir. Bu kurama gore mutlulugun sabit bir diizeyi
vardir. Kisilerin mutluluklar1 hayatlarindaki degisimlerden etkilenebilmektedir. Bu degisimler
ortadan kalktiginda bireyler tekrar sabit mutluluk noktasina ulasirlar.

Kisinin yapmis oldugu is ile karakteri arasindaki uyum yaptig1 isten mutluluk duymasini
saglamaktadir. Kisiler yaptiklar1 is ve karakterleri arasinda baglanti kurarlar. Is ortaminda
verimligi artirmak i¢in yapilan arastirmada iki Amerikali doktorun San Francisco sehrinde
erkek katilimcilar {izerinde yaptig1 aragtirmaya dayanarak, insan kisilik tiplerini iki kategoriye
bélmiislerdir (Imirlioglu, 2009). Bu kisilik tiplerini a ve b olarak isimlendirmislerdir. Bu kisilik
tiplerini saglayan kisilerin is yerindeki davraniglari incelenip kisilik 6zelliklerine ne kadar
uyumlu oldugu gézlemlenmistir. Bu durum da kisisel 6zellikler ile orgiitsel mutluluk iliskisini
ortaya koymaktadir. Steel ve digerlerinin (2008) yapmis oldugu arastirma sonucunda mutluluk
ile kisilik 6zelliklerini etkileyen faktorler arasi iligkilerin dogru orantili oldugu belirtilmistir.
Arastirmalar sonucunda, mutluluk seviyesi fazla olan bireyler yalnizca kendilerini mutlu
hissetmenin yaninda etraflarin1 da mutlu edebilmektedirler sonucuna ulagmislardir.

Egitim Orgiitleri insanlik i¢in en Onemli degerlerden biri olan insan kaynagini
yetistirirler. Bu orgiitler, toplumun gelenek, beklenti, amag, hedef ve vizyonlar1 dogrultusunda
orgiit yapisini olusturmaktadirlar. Egitim Orgiitleri Onceden hazirlanan programlarca
varliklarini siirdiirmektedirler. Uzman rehberler kisilerin toplumsal uyumunu ve saglikli kisilik
gelisimini saglar. Boylelikle iilke kalkinmasina da fayda saglar. Egitim orgiitlerindeki kisilerin
duygu durumu personel arasindaki iletisimi, egitim ve 6gretimin kalitesini etkiler.

1.5. Arastirmanin Amaci
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Bu arastirmanin amaci ilkogretim ve ortadgretim kurumlarinda gorev yapan
ogretmenlerin, bazi degiskenler géz oOniinde bulundurularak orgiitsel mutluluk diizeylerini
belirlemektir. Ayrica ilkogretim ve ortadgretim kurumlarinda gorev yapan Ogretmenlerin
mutluluk diizeyini arttirabilmek adina neler yapilabilecegini ortaya koymaktir.

Bu arasgtirmanin 6nemi ise ilkdgretim ve ortadgretim kurumlarinda gorev yapan
ogretmenlerin mutluluk diizeylerinin belirlemesini saglayacak olmasidir. Ayrica ¢’ Orgiitsel
Mutluluk’” alaninda ¢ok az calisma yapildigi gozlenmektedir ve bu nedenle literatiirdeki
boslugu doldurmak adina ¢alisma 6nem arz etmektedir.

1.5.1. Problem Ciimlesi

[Ikdgretim ve ortadgretim kurumlarinda gérev yapan dgretmenlerin rgiitsel mutluluk
diizeyi nedir?

1.5.2. Alt Problemler

Rize ili ve ilgelerinde ilkdgretim ve ortadgretim kurumlarinda goérev yapan
Ogretmenlerin;

1. Orgiitsel mutluluk diizeyi nedir?

2. Orgiitsel mutluluk diizeyine iligkin algilarinda;
a) Cinsiyet

b) Brang

c) Calistigi Kademe

d) Mesleki Kidem

e) Okuldaki ¢alisma stiresi

f) En son aldiklar1 diploma tiirii

degiskenlerine gore anlamli bir fark var midir? Sorularina yanit aranmastir.

2.YONTEM

Arastirmanin bu béliimiinde aragtirmanin modeli, aragtirmanin evren ve dérneklemi, veri
toplama araglarmin gelistirilmesi, gecerlik ve giivenirlik ¢aligmalari, veri toplama ara¢ ve
teknikleri, verilerin nasil toplandigi, ¢oziimlendigi ve yorumlandig: agiklanmaistir.

2.1. Arastirmanin Modeli

Bu aragtirmada nicel arastirma yontemlerinden biri olan iliskisel tarama modeli
kullanilmistir. Iliskisel tarama modelinde, degiskenler arasindaki iliskilerin ve baglantilarin
incelenmesi amaglanmistir (Akgiin, Biiyiikoztiirk, Demirel, Karadeniz ve Kilig-Cakmak, 2012).

2.2. Arastirmanin Evreni Ve Orneklemi

Bu aragtirmanin evrenini 2022-2023 egitim 6gretim yil1 gliz yariyilinda Rize merkez ve
merkez ilgelerinde gorev yapan dgretmenler olusturmaktadir. Orneklem olarak Rize merkez ve
merkez il¢elerinde gorev yapan 245 ilkogretim kurumu ve 46 ortadgretim kurumu §gretmeni
olmak {izere toplam 291 6gretmen olusturmaktadir.

Bu arastirmanin drneklem grubunu asagida verilen tablo ile belirtebiliriz:

Tablo 1. Nicel Verilerin Toplandig1 Katilimcilarin Ozelliklerine Gére Dagilimlar

Demografik Ozellikler Saymmlar % Toplam Veriler%
Cinsiyet
Kadin 80 27.5% 27.5%
Erkek 211 72.5 % 100.0 %
Cahisilan Kademe
Lise 48 16.5 % 16.5 %
Okul Oncesi 22 7.6 % 24.1 %
Ortaokul 92 31.6 % 55.7%
Tlkokul 129 44.3 % 100.0 %
Mezuniyet
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Lisans 243 83.5% 83.5 %
Lisanststi 41 14.1 % 97.6%
On Lisans 7 2.4 % 100.0%
Mesleki Kidem
1-5 73 25.1% 25.1%
6-10 100 34.4 % 100.0%
11-20 72 24.7 % 49.8%
21+ 46 15.8% 65.6%
Su An Gorev Yaptig
Okulda Calisma Siiresi
1-5 186 63.9 % 63.9%
6-10 69 23.7% 100.0 %
10+ 36 12.4 % 76%

Tablo 1’e gore arastirmaya katilanlarin 211°1 (% 72.5) kadin, 80’1 (% 27.5) erkektir.
Katilimcilarin 41°1 (% 14.1) yiiksek lisans, 243’1 (% 83.5) lisans ve 7’si (% 2.4) 6n lisans
mezunudur. 154’1 (% 52.9) brans 6gretmeni, 31’1 (% 10.1) okul dncesi 6gretmeni ve 106’s1 (%
36.4) smif 6gretmenidir. Katilimcilarin mesleki kidemini 73’1 (% 25.1) 1-5 yil arasi, 100’1 (%
34.4) 6-10 y1l arasi, 72’s1 (% 24.7) 11-20 y1l aras1 ve 46’°s1 21 ve lizeri y1l olarak ifade edebilir.
Katilimcilarin su an calistiklart kurumlardaki gorev siiresini ise 186°s1 (% 63.9) 1-5 yil arast,
69°u (% 23.7) 6-10 aras1 ve 36’s1 (% 12.4) 10 yil ve {izeri olarak ifade edebilir.

2.3 Veri Toplama Araglan

Aragtirmada veri toplama araglar1 olarak, “Kisisel Bilgiler olarak arastirmacilar
tarafindan olusturulan Form” ve Yaser Arslan tarafindan gelistirilen “Orgiitsel Mutluluk
Olgegi” kullamlmustir. Olgek sahibinden &lgegi kullanma igin izin alinmistir. Olgegin kullanimi
icin Recep Tayyip Erdogan Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’ndan
30.09.2022 tarih ve 2022/173 sayil1 karar ile izin talebi etik agidan uygun bulunmustur.

2.3.1 Orgiitsel Mutluluk Ol¢egi (OMO)

Paschoal ve Tamayo (2008) isimli bilim insanlarinca Brezilya’da ¢alisan kisilerin
orgiitsel mutluluk diizeylerini 6lgmek amaciyla Portekizce olarak gelistirilen bir formdur. Bu
Olgek, oOrgiitsel mutlulugu hem duygular ve modlar hem de algilanan potansiyelin
gerceklestirilmesi acisindan ele almaktadir (Demo ve Paschoal, 2013). Olgege gore, orgiitsel
mutluluk kavrami is yerindeki duygulardan, yapilan ige verilen anlamdan bireyin kendisini
gerceklestirme diizeyine ait algisindan meydana gelmektedir. Olgekte hem is yerindeki
duygulara hem de bireylerin kendilerini gergeklestirme diizeylerine yer verilmistir.

OMO niin ingilizce formu Portekizce’den Ingilizce’ye Demo ve Paschoal (2013) isimli
bilim insanlarinca cevrilmistir. Olgekte 29 madde yer almaktadir. Olgegin gecerligi ve
giivenirligi ABD’de calisan 809 katilimcidan elde edilen verilerle ortaya ¢ikarilmistir. Olgegin
Ingilizce’den Tiirkge’ye uyarlanmasi ise 2015-2016 egitim ogretim bahar yartyilinda
Kocaeli’de galisan 342 dgretmenden veri toplanarak gerceklestirilmistir. OMO’niin dilimize
cevrilmesi noktasinda ilk yapilan is 6lgegi gelistiren Demo ve Paschoal’dan (2013) izin almak
olmustur. Izin alindiktan sonra bes Ingilizce dgretmeni tarafindan ceviri gergeklestirilmistir.
Ardindan, geviriler arastirmacilar tarafindan incelenerek en uygun segeneklere karar kilinarak
olgek olusturulmustur. Formdaki maddelerin geri ¢evirimi ise egitim yonetimi alaninda doktora
yapan bir Ingilizce 6gretmenince gergeklestirilmistir. Ceviri islemlerinin tamamlanmasi ve
onaylanmasi ile egitim yonetimi alaninda tezsiz yiiksek lisans yapan 18 dgretmenle deneme
uygulamasi yapilmistir ve 06l¢cek maddelerinin anlasilirhg: ile kullanisliligi noktasindaki
geribildirimler ile 6l¢egin son hali olusturulmustur (Arslan ve Polat, 2017). Bes dereceli Likert
yapidaki Olgek 29 ifade ve 3 alt boyuttan olusmaktadir. “Olumlu duygular” ve “olumsuz
duygular” boyutlarinda “(1) hig, (2) biraz, (3) oldukga, (4) siklikla, (5) tamamen”, seklinde;
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"potansiyelin gerceklestirilmesi” boyutunda ise “(1) tamamen katilmiyorum, (2) katilmiyorum,
(3) kismen katiliyorum, (4) katihyorum, (5) tamamen katiliyorum” seklinde
derecelendirilmektedir. Olumsuz ifadeler i¢in ters puanlama yontemi kullanilmistir.

2.4. Verilerin Toplanmasi ve Analizi

Verilerin toplanmasi asamasinda, arastirmaci 2022-2023 egitim 6gretim yilinin giiz
doneminde Rize ili ve merkez ilgelerinde gorev yapan ilkogretim ve ortadgretim kurumlarinda
gbrev yapan 291 6gretmenin Google Forms iizerinden Orgiitsel Mutluluk Olgegini doldurmasi
saglanmistir. Bu durum tamamen goniilliikk esasli olmustur. Doldurulan 291 6lgegin tamami
eksiksiz bir sekilde analize tabi tutulmustur.

Verilerin analizi asamasinda ise JAMOVI programi kullanilarak 6nce normallik
varsayimina bakilmistir ve veriler Tablo 2’de verilmistir.

Tablo 2. Orgiitsel Mutluluk Olcegi Verilerine Dair Betimsel Istatistik Sonuclar

Carpikhik Basikhik Normallik
Eks
ik Ortal Med Mo Mini Maksi Carpr Basi
N Ver ama yan d Sb mum mum khk SE khk SE w P
i
Pu 29 97 29 . 0.1 ; 0.2 0.9 <.
an 1 0 65.1 72 0 K 0 100 0.53 n 0.9é 35 07 01

Tablo 2 incelendiginde Orgiitsel Mutluluk Diizeyi Olgegi’ne ait betimsel istatistiklerin
verildigi goriilmektedir. Betimsel istatistik i¢in verilen bu degerler orgiitsel mutluluk degiskeni
icin yorumlanmistir ve 291 kisiden veri toplanmistir. Tiim katilmeilar orgiitsel mutluluk
seviyelerine dair bilgileri vermislerdir ve kayip bir veriye rastlanmamistir. Orgiitsel mutluluk
diizeyine ait ortalamanin 65.1, ortancanin 72, carpiklik katsayisinin -0.544 ve ¢arpiklik
katsayisinin standart hatasinin 0.143, basiklik katsayisinin -0.916 ve basiklik katsayisinin
standart hatasinin 0.285 oldugu goriilmektedir. Elde edilen bu bilgilere gore orgiitsel mutluluk
puanlariin normal dagilimdan asir1 sapmadigi, bir baska ifade ile normal dagilima sahip
oldugunun kabul edilebilecegi ifade edilebilir. Ayrica ortalama ve medyan degerleri birbirine
yakin, carpiklik ve basiklik katsayilar -2 ile +2 arasinda yer almaktadir. Orgiitsel mutluluk
puanlarinin en kii¢iik degerinin (minimum) 0 ve en biiylik degerinin (maximum) 100 oldugu
goriilmektedir. Betimsel Istatistik sonuglarmin normal dagilima sahip oldugu sonucunun elde
edilmesi ile calisma grubunun 291 kisiden olusuyor olmasi ve bir 6rneklemden meydana
gelmesinden dolay1 Tek Orneklem Testi (One Sample ¢ test) ve Tek Yonlii Varyans Analizi
(One-Way ANOVA (Welch's)) Testi yapilmistir. Tek 6rneklem ¢ testi sonuglar1 asagida Tablo
3’de verilmistir.

Tablo 3. Orgiitsel Mutluluk Olgegi ¢ testi Sonuglari
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95% 95%
Giiven Giiven
Arahgi Arahgi
Lo Ortala Alt Ust Etki Alt Ust
Istatis
. df p ma S Sin Boyu Sm S
tik
Farki 1r 1r tu 1r 1r
Pu Ogretme 29 <0 61. 68. 20 24
an nler 38.2 0 01 65.1 8 5 2.24 2 5

Tablo 3 incelendiginde ¢ testinin anlamliligini belirlemek i¢in p degerine bakildiginda
0.05 kritik degerden kiigiik oldugu goriilmektedir. Buna gdre dgretmenlerin orgiitsel mutluluk
diizeyleri arasinda anlamli bir farklilik olmadigini ifade edilebilir.

3.BULGULAR

Arastirmanin bu boliimiinde, arastirmaya katilan 6gretmenlerden ‘Kisisel Bilgi Formu’
ve ‘Orgiitsel Mutluluk Olgegi’ ile toplanan verilerle bu verilerin istatistik analizinden elde
edilen bulgular yer almaktadir.

3.1 Alt Problemlere Iliskin Bulgular

3.1.1 Birinci Alt Problem

Aragtirmanin bu boliimiinii “’Rize ili ve ilgelerinde gdrev yapan ilkdgretim ve
ortadgretim kurumu 6gretmenlerinin 6rgiitsel mutluluk diizeyi nedir? sorusu olusturmaktadir.

Tablo 4. Ogretmenlerin Orgiitsel Mutluluk Seviyelerine Ait Ortalama Puanlar1 ve
Standart Sapma Degerleri

Tanimlayicilar

Toplam Ortalama Medyan SD SE

Puan 291 65.1 72 29.1 171

Arastirmaya katilan 291 dgretmenin orgiitsel mutluluk seviyesine ait betimsel istatistik
tablosu incelendigin ortalamanin 65.1 ve standart sapmanin 29.1 oldugu goriilmektedir.

3.1.2 ikinci Alt Problem

Burada ’Ogretmenlerin 6rgiitsel mutluluk diizeyine ait algilarinda cinsiyet, brans,
mesleki kidem ve okuldaki ¢alisma siiresine gore anlamli bir fark var midir? Sorusuna verilen
cevaplar incelenecektir.

3.1.2.1. Cinsiyet Degiskeni

Cinsiyet degiskeni ile Ogretmenlerin mutluluk dizeyleri arasindaki farklihgin
belirlenmesi amaciyla Bagimsiz Orneklemler (Independent Samples) t Testi yapilmistir.
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Tablo 5. Ogretmenlerin Orgiitsel Mutluluk Diizeyinin Cinsiyet Degiskenine Géore
Farkin1 Gosteren Bagimsiz Orneklemler (Independent Samples) t Testi Bulgular

Grup Tanimlayicilar

Grup Toplam Ortalama Medyan SD SE
Puan ERKEK 80 64.8 67.5 28.3 3.17
KADIN 211 65.3 74.0 29.5 2.03
Bagimsiz Orneklemler (Independent Samples) T-Test
Istatistik df p
Puan Ogretmenler -0.140 289 0.889

Tablo 5’e gore Ogretmenlerin Orgiitsel mutluluk diizeyleri ile cinsiyet degiskeni
arasinda anlaml bir fark goriilmemektedir. Tabloda verilen bilgilere gore cinsiyetin orgiitsel

mutluluk diizeyini belirlemede etkisi yoktur.

3.1.2.2. Brans Degiskeni

Brang degiskeni ile 6gretmenlerin mutluluk diizeyleri arasindaki farkliliklar Tablo 6’da

gosterilmistir.

Tablo 6. Ogretmenlerin Orgiitsel Mutluluk Diizeyinin Brans Degiskenine Gére Farkini

Gosteren Bulgular

Grup Tanimlayicilar

Bransiniz: N Ortalama SD SE
Puan Brans Ogretmeni 154 63.8 29.1 235

Okul Oncesi 31 70.3 231 415

Ogretmeni

Sinif Ogretmeni 106 66.2 30,0 2091

Tek Yonlii Varyans Analizi (One-Way ANOVA (Welch's))
F dft  df2 P

Puan 0.957 2 91.1 0.388

68



Kosovo Educational Research Journal

https://kerjournal.com ISSN: 2710-0871

Grup Tanimlayicilar

Bransiniz: N Ortalama SD SE

Tablo 6 incelendiginde 6gretmenlerin Orgiitsel mutluluk diizeyleri ile brans degiskeni
arasinda anlamli bir fark goriilmemektedir. Buna gore ilkogretim kurumlarinda gorev yapan ve
ortadgretim kurumlarinda gorev yapan 6gretmenlerin orgiitsel mutluluk diizeylerinde anlaml
bir fark yoktur.

3.1.2.3. Mesleki Kidem Degiskeni

Mesleki Kidem degiskeni ile 6gretmenlerin mutluluk diizeyleri arasindaki farkliliklar
Tablo 7°de gosterilmistir.

Tablo 7. Ogretmenlerin Orgiitsel Mutluluk Diizeyinin Mesleki Kidem Degiskenine
Gore Farkini1 Gosteren Bulgular

Grup Tanimlayicilar

Kag yildir 6gretmenlik yapiyorsunuz? N Ortalama SE SD

Puan 1-5 73 61.7 3.62 309
11-20 72 61.6 341 289
21+ 46 71.0 396 268
6-10 100 67.5 2.86 28.6

Tek Yonlii Varyans Analizi (One-Way ANOVA (Welch's))
F dfl df2 p

Puan 1.61 3 141 0.190

Tablo 7 incelendiginde 6gretmenlerin mutluluk seviyesinde mesleki kidem degiskenine
gore anlamli bir fark ¢ikmamustir.

3.1.2.4. Okuldaki Calisma Siiresi Degiskeni

Okuldaki Calisma Siiresi degiskeni ile 6gretmenlerin mutluluk diizeyleri arasindaki
farkliliklar Tablo 8’de gosterilmistir.

Tablo 8. Ogretmenlerin Orgiitsel Mutluluk Diizeyinin Okuldaki Calisma Siiresi
Degiskenine Gore Farkin1 Gosteren Bulgular

Grup Tanimlayicilar

Su an gorev yaptigimiz okulda kag yildir

ogretmen olarak calismaktasimz? N Ortalama  SD SE

Puan 1-5 186  66.1 29.1 2.14
10+ 36 69.6 26.6  4.43
6-10 69 61.1 29.1 3.1
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Grup Tanimlayicilar

Su an gorev yaptigimiz okulda kag yildir
ogretmen olarak calismaktasimz?

Tek Yonlii Varyans Analizi (One-Way ANOVA

N Ortalama SD SE

(Welch's))
F df1l df2 P
Puan 1.24 2 87.9 0.294

Tablo 8 incelendiginde d6gretmenlerin orgiitsel mutluluk diizeylerinin okuldaki ¢alisma
stiresi degiskenine gore 6nemli diizeyde farklilasmadig1 goriilmektedir.

3.1.2.5. En Son Aldiklar1 Diploma Tiirii

En Son Aldiklar1 Diploma Tiirii degiskeni ile 6gretmenlerin mutluluk diizeyleri
arasindaki farkliliklar Tablo 9’da gdsterilmistir.

Tablo 9. Ogretmenlerin Orgiitsel Mutluluk Diizeyinin En Son Aldiklar1 Diploma Tiirii
Degiskenine Gore Farkin1 Gosteren Bulgular

Grup Tanimlayicilar

En son hangi diplomay1 aldiniz? N Ortalama SD SE
Puan LISANS 243 64.8 287 1.84

LISANSUSTU 41 663 304 475

ON LISANS 7 79.3 249 942

Tek Yonlii Varyans Analizi (One-Way ANOVA
(Welch's))

F dft  df2 p

Puan 1.11 2 15.2 0.356

Tablo 9 incelendiginde 6gretmenlerin orgiitsel mutluluk diizeylerinin en son aldiklar
diploma tiirii degiskenine gore farklilasmadig1 goriilmektedir.

2. SONUC, TARTISMA VE ONERILER

Arastirmanin bu boliimiinde elde edilen veriler dogrultusunda elde edilen sonuglar ifade
edilecek olup arastirmayla ilgili tartismalara ve Onerilere yer verilmistir.

4.1 Sonu¢ Ve Tartisma

Orgiitsel Mutluluk Olgegi Veri analizi sonuglarina gore dgretmenlerin genel mutluluk
algilar1 ve orgiitsel yonetim siiregleri alt boyutlarina goére mutluluk algilarinin ytiksek oldugu
sonucuna ulasilmistir. Ogretmenlerin orgiitsel mutluluk algilari, degiskenlere gore 6nemli
olciide farklilik gdstermemistir. Olgegin birinci ve ikinci alt boyutlarinda 6gretmenler
tarafindan verilen egitimin orgiitsel mutlulugu olumlu yonde etkiledigi sonucuna ulasilmistir.
[Ikogretim kurumlarinda gérev yapan dgretmenler ile ortadgretim kurumlarinda gérev yapan
ogretmenler arasinda Orgiitsel mutluluk agisindan biiyiik dl¢tide bir farklilik s6z konusu
degildir. Ogretmenlerm orgiitsel mutluluk algilar1, mesleki kideme gore dnemli 6l¢iide farklilik
gostermemistir. Ogretmenlerin orgiitsel algilari mutluluk, mesleki kidem, egitim diizeyi alt
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boyutlarinda anlamli olarak farklilasmamustir. Ogretmenlerin 6rgiitsel mutluluk algilart
cinsiyet, egitim durumu, brans ve ¢aligtiklar1 okuldaki kidem degiskenlerine gére 6nemli dlciide
farklilagsmamustir.

Bulgular, ogretmenlerin is yerindeki mutlulugunun kismen mizagsal mutluluk
arasindaki iliskiye aracilik etmektedir. Ogretmen saglig1 ve benlik saygisi ile gretmen sagligi
arasindaki iliskiye tam olarak aracilik etmemektedir. Bilindigi kadariyla, 6gretmen
mutlulugunun araci rolii ele alinmamistir. Daha once bu boyutlarla ilgili olarak saglig
ongoérmede mizagsal mutluluk ve benlik saygisinin roliiyle ilgili olarak, bir drneklemde
dogrulanmustir.

4.1.1. Birinci Alt Probleme iliskin Sonuclar Ve Tartisma

Bulut (2015) arastirmasinda fen liselerinde gorev yapan Ogretmenlerin meslek
liselerinde ¢alisan 6gretmenlerden daha mutlu oldugu sonucuna ulagmaistir.

Kaya ve Mocosoglu (2018), ilkokulda gérev yapan 6gretmenlerin orgiitsel mutluluk
puanlarinin digerlerine gore daha yiliksek oldugu bir arastirmada ortaokulda ¢alisan
ogretmenlerin, ayni okulda gegirilen uzun zamandan kaynaklandig1 gésterilmistir. Bu baglamda
aragtirmamiz ilkokul 6gretmenlerinin mutluluk seviyesinin 6gretmenler tarafindan 6grencilere
yayillimin1 ve bdylece daha sicak bir atmosfer yaratilmasini saglayacaktir. Ayrica, ilkokul
ogretmenlerinin kendilerine ait siniflarinin olmasi da onlarin mutluluklarini etkilemis olabilir.
Clinkii bu durum daha yogun bir aidiyet ve sahiplenme duygusuna yol agmaktadir.

Bekil (2019) ve Ugur (2019), 6gretmenlerin gorev yaptigir okul tiirliniin mutluluk
tizerinde herhangi bir etkisinin olmadigini ifade etmislerdir.

Arslan (2018), Akin ve Sentiirk (2012), Bulut (2015),Cetin (2019), Cetin ve Polat
(2019), Demircan (2019), Duman (2014), Duran (2016), Goral (2013), Kabal(2019), Sancak
(2019), Serter (2019), Oztiirk (2015), Ugur (2019) ve Yilmaz (2019) ek olarak katilimcilarin
mutlulugunun iist diizeyde oldugunu belirtmislerdir.

Birdogan-Kuvvet (2019) ve Diizgiin (2016), yaptiklar1 calismalarda katilimcilarin
mutlulugunun orta diizeyde oldugunu ortaya koymustur. Literatiirde 6gretmenlerin diisiik
mutluluk diizeyine sahip olduklarini ortaya koyan bir ¢calismaya rastlanmamistir. Sonug olarak
denilebilir ki 6gretmenlerin orgiitsel mutluluk algilar1 yiiksektir, okullarda kendilerini mutlu
hissederler, mevcut durumlari ve 6gretmen olduklari i¢in mutlulardir.

Ogretmenlerin cinsiyet degiskenine gore orgiitsel mutluluk algilarinda anlamli bir
farklilik bulunmamustir.

Calismalarinda Bekil (2019), Birdogan-Kuvvet (2019), Bulut (2015), Cetin ve
Polat(2019), Demir (2017), Demir ve Murat (2017), Demirel (2018), Duman (2014), Duran
(2016), Korkut(2019), Oztas (2018), Saygin (2008), Sevindik (2015), Sahin (2015), Sengiil ve
Demirel (2016), ve Yazict (2015), cinsiyete gore bireylerin mutluluk diizeyleri arasinda fark
olmadigini bildirmistir.

Ogretmenlerin ~ cinsiyetlerine  gére  orgiitsel mutluluk  diizeyleri  farklilik
gostermemektedir. Cinsiyet ve Orgiitsel mutluluk arasinda anlamli bir fark olmamasinin bir
baska nedeni de okullarin hem kadin hem de erkek 6gretmenlere ayni kosullar1 sunmalar1 ve
benzer kosullarda ¢aligmalart vb. sdylenebilir. Ayrica mutlulugun igsel siireglerle ve kisilik
ozellikleriyle iliskisi olabilir. Bu calismadan farkli olarak Akin ve Sentlirk (2012), Akyol
(2016), Diizgiin (2016),Sentiirk (2011) ve Yildiz-Akyol (2016) erkeklerin mutluluk
diizeylerinin kadinlara gore daha yiiksek oldugu sonucuna ulagsmislardir.

Atay (2012), Cirkin ve Goksel (2016), Colak (2018), Erdogan (2017), Giilcan (2014),
Kangal(2013) ve Sasmaz (2016) kadinlarin mutluluk diizeylerini erkeklere gore daha yiiksek
bulmuslardir. Bu farkliliklar evrenden, drneklemden ve kullanilan veri toplama araglarinin
yapisindan kaynaklanabilir.

Mesleki kidem degiskenine gore dgretmenlerin rgiitsel mutluluk algilarinda anlaml
bir farklilik tespit edilememistir. Bulut (2015), Cetin ve Polat (2019), Duran (2016) ve Diizgiin
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(2016), bireylerin mutluluk diizeyleri arasinda mesleki kidem degiskenine gore anlamli bir fark
bulamamiglardir. Yine Bulut (2015) tarafindan yapilan arastirmada sozlii branglarda
ogretmenlerin daha mutlu olduklar1 sonucuna ulasilmistir. Ogretmenlerin Srgiitsel mutluluk
algilar1 incelendiginde, ilkokul 6gretmenlerinin ve s6zel branglarda calisan 6gretmenlerin daha
mutlu oldugu sonucuna ulasilmistir. S6zel branglarda ve ilkokulda 6gretmenler kendilerini daha
iyi ifade edebilirler ve bu onlarin mutluluklarini etkileyebilir.

Tingaz ve Hazar (2014) tarafindan yapilan ¢alisma sonucunda, beden egitimi 6gretmen
adaylar ile ilkogretim matematik 6gretmen adaylarinin mutluluk puanlar1 diger 6gretmenlerle
karsilastirilmis ve aralarinda anlamli bir fark bulunmustur. Beden egitimi ve spor 0gretmen
adaylarimin puanlar, ilkogretim matematik Ogretmeni adaylarina gore daha yiiksek
bulunmustur.

Ozdemir ve Kis (2019) brans 6gretmenlerinin daha yiiksek mutluluk algilari oldugunu
belirtmistir. Aragtirma sonucunda brans dgretmenlerinin ilkokul d6gretmenlerinden daha fazla
puan aldigint ve bu durumun ilkokul dgretmenleri i¢in yorucu olmasindan kaynaklandigini
aciklamaktadir. Ayrica 6gretmenlerinin gen¢ yas grubuyla caligmasinin pozitif bir ortam
saglayacagindan da bahsetmislerdir. Brang dgretmenlerinin akademik anlamda kendilerine
daha fazla zaman ayirmalarinin neden oldugu duygular kurumlarindaki memnuniyet seviyesini
ve performanslarini etkilemistir.

Duran (2016) ve Ugur (2019) calismalarinda 6gretmenlerin mutluluk diizeyleri arasinda
brans degiskeni agisindan anlamli bir fark olmadigini bildirmislerdir.

Mesleki kidem degiskenine gore 6gretmenlerin orgiitsel mutluluk algilarinda sadece 21
yil ve lizeri yil ¢alisan 6gretmenler arasinda ¢ok diisiik diizeyde bir farklilik gézlemlenmistir.
21 y1l ve lizerinde ¢alisan 6gretmenlerin digerlerinden daha mutlu oldugu sonucuna ulasilmaistir.
Meslekte yeni olan 6gretmenler ve iist diizey heyecan yasayan 6gretmenler ile mesleki kidemi
yiikksek olan Ogretmenlerin deneyimlerinden dolayi kendilerine olan 6zgiivenleri oOrgiitsel
mutluluk seviyelerine olumlu bir etki yaratmis olabilir.

Cetin ve Polat (2019) arastirmalarinda ortaokul Ogretmenlerinin  Orgiitsel
mutlulugunun®1-10 y1I” mesleki kideme sahip 6gretmenlerin, “11-20 y1I”  mesleki kideme
sahip 6gretmenlerden daha yiiksek oldugu sonucuna ulagsmislardir.

Korkut (2019) ¢alismasinda “1-5 y1l” kidemine sahip 6gretmenlerin ilk yillarinda olan
mutluluk seviyelerinin, mesleki kidemi “6-10 y11”, “16—20 y11”” olan gruplarin orgiitsel mutluluk
algis1 ve “21+ yi1l” olan 6gretmenlerle benzer olabilmesi adina orgiitsel mutlulugun zamanla
kazanilacagini ve diger psikolojik etkenlere bagli olarak uzun bir siireyi gerektirebilecegini
ifade etmislerdir.

Bulut (2015) yaptig1 ¢alismada, bir yildir gbérev yapan yeni 6gretmenlerin orgiitsel
mutluluklarinin daha uzun yillar ¢alisan 6gretmenlerden daha yiiksek oldugunu belirtmistir.

Diizgiin (2016) yaptig1 calismada Ogretmenlerin kidem yillariin mutluluklarinda
onemli bir fark yarattigini ifade etmistir. Arastirmaya gore mesleki kidemi “20 yil olan
ogretmenler ve yukarisi” aragtirmaya katilan en yiliksek kideme sahip en mutlu grubu
olusturmustur.

Birdogan-Kuvvet (2019) ile Ozdemir ve Kis (2019) calismalarinda mesleki kidemin
orgiitsel mutlulugu etkilemedigini ifade etmislerdir.

Egitim durumu degiskeni gore dgretmenlerin orgiitsel mutluluk algilarinda anlamli bir
farklilik bulunamamistir. Yalnizca onlisans mezunu &gretmenlerin Lisans ve Lisansiistii
mezunu 6gretmenlere gore biraz daha mutlu olduklari sdylenebilir.

Diizgiin (2016), Kurnaz (2015), Ogiit (2018), Oztas (2018),Selim (2008), Sénmez
(2016), Tingaz (2013) ve Yilmaz (2019) calismalarinda egitim durumu degiskenine gore
ogretmenlerin orgiitsel mutluluk seviyeleri arasinda fark olmadigini belirtmislerdir. Calisma
kapsaminda, 6gretmenlerin farkindaliklarinin, deneyimlerinin ve hayata katkilarinin artacagi
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gdz Onilinde bulundurulabilirdi. Dolayisiyla egitim seviyeleri ylikseldikce mutlu olmak igin
daha ¢ok nedenleri olacakti.

Kangal (2013) yaptig1 ¢alismada tiniversite veya yiiksekokul mezunlarinin ilkdgretim
ile ortadgretimden mezun olanlara ve hicbir okuldan mezun olmayanlara gore daha mutlu
olduklarmni ortaya koymustur.

Sevindik (2015) tarafindan yapilan arastirmaya gore, bir lisans derecesi, bir yliksek
lisans derecesine sahip olanlardan daha mutlu oldugu sonucuna ulagilmstir.

Korkut (2019) yaptig1 arastirmada, kendilerini en mutlu grup olarak ilan eden grubun
onlisans mezunu dgretmenlerden olustugunu ve orgiitsel mutluluk algisinin en diisiik oldugu
grubun ise yiiksek lisans derecesine sahip 0gretmenlerden olustugunu ifade etmistir. Egitim
diizeyi yiikseldik¢e orglitsel mutluluk algisinda goreli bir diisiis gozlenmektedir.

Okuldaki calisma siiresi degigskenine gore dgretmenlerin orgiitsel mutluluk algilarinda
anlamli bir farklilik tespit edilememistir.

Akyol (2016), Aydemir (2008), Birdogan-Kuvvet (2019), Colak (2018), Demirel
(2018), Duran (2016), Oztas (2018), Sevindik (2015), Sahin (2011) ve Topuz (2013)
caligmalarinda mutluluk diizeylerinin okuldaki calisma siiresine gore anlamli bir farklilik
gostermedigi tespit edilmistir. Bu ¢alismada, okuldaki calisma siiresi faktoriiniin mutlulukta
anlamli bir farklilik yaratmamis olmasi, mutluluk kavraminda birgok i¢sel ve anlik etkenin var
oldugunu gostermektedir. Bireyler her durumda mutlu olmak isterler. Mutlulugu bagimsiz
olarak yasarlar ve bunun i¢in ¢aba harcarlar. Kadin veya erkek fark etmez, higbir birey geng ya
da yash olduklar1 i¢in mutluluktan kaginmaz. Fiziksel ve psikolojik ihtiyaclar1 karsilamanin
hangi yasta olursa olsun bireyleri mutlu edecegi soylenebilir.

Icinde bulunulan ddénemden kaynakli olarak yapilan calismalar arasinda bazi
caligmalarin bu sonuglarla paralellik géstermedigi sOylenebilir.

4.2. Oneriler

4.2.1. Arastirma Sonuclarma Dayah Oneriler

1. Calismanin kesitsel olmasi yiiksek oranda Onyargilara maruz kalmasina neden
olmaktadir. Farkli okul kademelerinde gérev yapan 6gretmenler arasindaki farkliliklar: ortaya
cikarmakta yeterli olmamaktadir. Bu nedenle gozlemsel, deneysel ve metodolojik arastirmalar
yapilabilir.

2. Bu aragtirma nicel bir arastirmadir, etkililigini arttirmak adina nitel verilerinde yer
alacagi karma model kullanilarak yeni bir arastirma yiiriitiilebilir.

3. Bu arastirma, 6gretmenlerin orgiitsel mutluluk algr diizeylerini belirlemek amaciyla
yapilmistir. Orgiitsel mutlulugun hangi durumlarda deneyimlendigini ve beklentilerin neler
oldugunu yeterince ortaya koymak kurulusla ilgilidir. Bu nedenle 6gretmenlerle goriisiilerek
caligmalar yapilabilir. Bu sorulara verdikleri yanitlar1 da i¢ceren karma tasarim, daha kapsamli
ve ayrintili bir mevcut durumun agiklayicisi olacaktir. Arastirmacilar orgiitsel mutlulukla ilgili
liderlik stilleri arasindaki iliskiyi arastirabilir.

4. Bu arastirmanin O6gretmenler ilizerinde yapilmis olmasi, Ogretmenlerin egitim
diizeylerinin en az dort lisans derecesi olmasi ve egitim durumu segeneklerinin agirlikli olarak
sadece ii¢ segenekle sinirli kalmasi arastirma sonuglarinda yeterli olmamistir. Yapilan
caligmalar arasinda bazi arastirmalar, bu sonuglarla paralellik gostermemektedir. Bu nedenle
daha farkli 6rneklem gruplar1 ve degiskenler alinarak ¢aligma yapilabilir.

4.2.2. Gelecek Arastirmalara Yonelik Oneriler

1. Arastirma yalnizca Rize ili ve ilgelerinde gorev yapan devlet okullarindaki ilkogretim
ve ortadgretim Ogretmenleri ile sinirlidir. Genelleme yapabilmek igin bu ¢alismaya benzer
baska aragtirmalar birden fazla evrende yapilmalidir. Bu alanda caligsmalarin artmasi hem
bireylere hem de kurumlara 6nemli katkilar saglayacaktir.
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2. Genel olarak, bulgular okullardaki olumlu duygular tesvik etmeyi amaclayan
miidahalelerdir ve bunlara ¢esitli eklemeler yapilabilir.

3. Onceki galismalar, dgretmenlerde isle ilgili birkag mutluluk kaynag1 igermistir ancak
ogrencilerin basarisini kesfetme ve 6grenciyi taninma, kurum taleplerinin olumlu yonetimi,
meslektaglarin ve miidiiriin destegi ile saglanabilecegi konular1 gelecek calismalarda goz
oniinde bulundurulabilir.

4. Bireylerin i¢cinde bulundugu ortamlarda meydana gelen deneyimlerin igsel, yani kendi
belirledigi hedefleri takip eden, olumlu deneyimlerin elde edilmesi ile Grgiitsel mutlulugu
etkiledigini belirten maddelerin 6l¢eklerde yer almasi gerekir.
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