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Abstrakt: Periudha e pasluftés né vendin toné karakterizohet me ndryshime né té gjitha fushat, pérfshiré
edhe reformat né sistemin arsimor, me géllim té pérafrimit té sistemit toné arsimor me sistemin arsimor
té Bolonjés. Kéto ndryshime pérve¢ ményrés sé organizimit té mésimdhénies, té cilat kishin si géllim
vénien e nxénésit né gendér té vémendjes, u fokusuan edhe krijimin e kushteve pér gjithépérfshirjen e
nxénésve me nevoja té vecanta né shkolla té rregullta, Pér té pérmbushur me sukses kété synim,
institutcionet pérkatése né radhe té paré krijuan bazén ligjore, pérmirésuan infrastrukturén né shkolla me
géllim té krijimit té mundésive té barabarta, pérfshiré edhe fémijét me NV, u organizuan trajnime pér
gjithépérfshrijen, u pérgatiten doracak e materiale tjera suplementare pér puné me fémijét me NV, por
njé réndési e vecanté ju kushtua formave té punés si dhe Planifikimit Individual Edukativ, i cili konsiderohet
edhe si gelés | suksesit né punén edukative e arsimore me femijét me NV. Punimi me titull Puna individuale
me fémijét me nevoja té vecanta, né vazhdim do trajtoj aspektet teorike e praktike té formave té punés si
dhe réndésisé sé planit individual arsimor né puné me fémijét me nevoja té veganta.

Fjalét kyce: Formé individuale e punés, plan individual arsimor, diferencim, té nxéné cilésor.
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1. EDUKIMI GJITHEPERFSHIRES, DOMOSDOSHMERI E KOHES SONE

Né shoqérité pérkatésisht kulturat e ndryshme, gasja ndaj personave me nevoja té veganta, éshté e
llojllojshme. Ajo ndryshon, konform nivelit t& zhvillimit té kulturés té njé shogérie konkrete. Né
kulturat mé té pérparuara gasja éshté di¢ mé e favorshme, né krahasim mé até gé ndodh né kulturat
provinciale e té prapambetura. Personat me aftési té kufizuara jané té vetédijshém se né kulturat

provinciale dinjiteti i tyre éshté i népérkémbur. Né disa kultura, fémijét me aftési té kufizuara i
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konsiderojné si turp apo si dénim i Zotit. Prandaj, pérballja me stereotipe té tilla, jeta u béhet mé e
véshtiré nga sa mendojmé ne, prandaj pérkrahja, trajtimi dhe gasja duhet té jeté mé e mire, se sa

qé éshté realisht.

Né kuptimin mé té thjeshté té fjalés: me nevoja té vecanta nénkuptojmé até gé, njé person né kushte
té rregullta normale do té duhej té bénte pa véshtirési, ndérsa personi me nevoja té vecanta nuk
mund ta béjé, ose nése e béné, e béné me véshtirési, né krahasim me bashkémoshatarét e tij.
Personat me nevoja té vecanta né realitet mund té kené njé paaftési, ose ndonjérén nga shqisat té
démtuar apo té dobésuar, si¢ jané: véshtirésité zhvillimore, véshtirési apo démtimet né dégjim, né
té folur, né té paré, véshtirési fizike, véshtirési emocionale, né sjellje apo véshtirési intelektuale

etj.

Qasja ndaj fémijéve me NV duhet té jeté specifike e profesionale, si¢ éshté gasja shumé-
dimensionale, shumé-strukturore, shumé nivelore. Kurrikuli duhet té jeté i pérpiluar né até ményré
gé té ngérthejé né vete: mundésité, nevojat, kérkesat dhe potencialin akceptues té tyre. Né fakt,
kurrikuli duhet té jeté fleksibil, inkluziv, i pérshtatur, i modifikuar, i dizajnuar, i adaptuar dhe i
kompletuar me trajtim metodologjik, strategjik dhe i plotésuar me teknika té vecanta. Qasja ndaj
fémijéve me nevoja té vecanta, duhet té jeté e njéjté sikurse me té gjithé fémijét e tjeré, duke ju
pérshtatur nevojave specifike té secilit fémijé. Ata nuk dallojné, pér sa i pérket déshirés, dashurisé,
nevojave, kérkesave, déshirés dhe nevojés pér 10jé, pér t€ mésuar, pér t’u vlerésuar, pér t’u gmuar
dhe pér t’u respektuar, dhe pikérisht pér kété arsye éshté ligjore, edukative, arsimore e etike, qé
shogéria e joné té pérkujdeset né ményré té barabarté pér té gjithé grupet e fémijéve pa dallim.
Andaj né kété kontekst objektivi i shkollés sé reformuar, ndér té tjera éshté ndryshimi qé ka té bgjé
me mésimdhénien, proces i cili duhet té jeté né funksion té ofrimit té mundésive té barabarta pér
té gjithé fémijét, pérfshiré fémijét me nevoja té vecanta. Eshté me réndési té sigurohen lidhje
interaaksionale ndérmjet mésimdhénésit dhe nxénésit, né grupe té médha e té vogla, e né vecanti
puné e diferencuar me fémijét me nevoja té vecanta. Me kété do té jetésohej si dhe kultivohej
fleksibiliteti, origjinaliteti, hapja, krijimtaria, menaxhimi, nismat, dialogu, komunikimi,
partneriteti etj. Nga kéto kuptojmé se mésimdhénési, né formén e re t€ mésimdhénies do té gjendet

né njé rol krejt té ri, dhe té pérshtatshém pér té gjitha grupet e fémijéve.
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Secili fémijé, pérfshiré fémijét me nevoja té vecanta, ka synimet e tij, interesat, aftésité e ndryshme,
funksionin e trurit t&¢ ndryshém, vijné nga familje pérkatésisht prindér té ndryshém, rrethe té
ndryshme si dhe mundésité pér té nxéné i kané té ndryshme.

Pikérisht marrja parasysh e kétyre dallimeve qé kané fémijét, e qé reflektojné edhe né té nxénit e
tyre, e imponon punén individuale krahas formave té tjera té punés.

Pér ta jetésuar kété synim (pérafrimin e dallimeve gé kané fémijét né procesin e té nxénit, pérfshiré
fémijét me NV), duhet té arrijmé té unifikojmé géndrimet dhe piképamjet e té gjithé faktoréve
edukativé, (prindérve, mésimdhénésve, rrethit) pér té siguruar gasje té suksesshme edhe pér fémijét
me nevoja té vecanta. Procesi i gjithépérfshirjes éshté i lidhur ngushté me ndryshimet dhe
pérshtatjet né pérmbajtjet e programeve mésimore, né gasjet pedagogjike, né strukturat dhe né
strategjité me géllim té plotésimit té€ nevojave specifike né t€ mésuar té fémijéve me nevoja té
veganta.

Nga njé studim i autoréve (Gerber & Popp, 1999), del se prindérit, si rezultat i bashképunimit té
miré me mésuesit vérejné impakte shumé pozitive tek fémijét e tyre, gé jané té pérfshiré né shkollat
e zakonshme. Ata vérejné pérmirésime né drejtim té kénagésisé, besimit dhe té aftésive té fémijéve
té tyre né té mésuar. Kur prindérit shihen si aleaté, partneré né punén me nxénésit me nevoja té

vecanta, rriten shanset gé gjithépérfshirja pér kéta nxénés té keté rezultat.

Zbatimin e gjithépérfshirjes, e béjné té domosdoshme edhe dokumentet ndérkombétare pér
mbrojtjen e té drejtave té njeriut-fémijéve, né vecanti. Deklarata e Salamankés qé pércakton garté
se “Fémijét me nevoja té veganta duhet t€ kené akses n€ shkolla t€ zakonshme, dhe ato duhet t’u
sigurojné akomodim té pérshtatshém, me géllim té plotésimit té nevojave dhe ofrimit té gasjeve

pedagogjike me né gendér nxénésin (The Salamanca Statement, 1994)

Poashtu edhe né pércaktimin e UNESCO-s (UNESCO, 2003) arsimi gjithépérfshirés éshté
pércaktuar si njé proces qé adreson dhe u pérgjigjet nevojave té ndryshme té té gjithé nxénésve,

pérmes rritjes sé pjesémarrjes né té mésuar.

Né kuptimin edhe mé pérmbajtésor, edukimi gjithépérfshirés nénkupton jo vetém pérfshirjen

pasive, por edhe:

e Shtim té pjesémarrjes sé nxénésve né kurrikul, né shkollé, né komunitet;

e Vlerésim té té gjithé nxénésve pa dallim;
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e Zbutje té barrierave né procesin e té nxénit dhe sigurim té pjesémarrjes sé té gjithé
NXENEsve;
e Sigurim té mundésisé sé nxénésit gé té arsimohet né vendbanimin e tij;
e Inkurajim té marrédhénieve reciproke dhe té géndrueshme midis shkollés dhe komunitetit.
Qasja e bazuar né té drejtat né arsim, né vecanti né kontest té jetésimit té gjithépérfshirjes éshté

ndértuar mbi tri parime:

- Qasje né arsimin falas dhe té detyrueshém pér té gjithé fémijét pa dallim;

- Barazi, gjithépérfshirje dhe jo diskriminim;

- E drejta pér arsimim cilésor, pérmbajtje dhe procese.
Pérvoja e shekullit té kaluar i dha njé mésim té ¢cmuar shogérisé soné, ndarja e njé pjese té
nxénésve né shkolla té vecanta kishte efekte negative né jetén e tyre t& métejme, por edhe té
shogérisé né pérgjithési. Né shumé sisteme arsimore té vendeve té ndryshme, gjithépérfshirja éshté
béré realitet, por e shogéruar me véshtirési té shumta. Me kété sfidé po ballafagohet edhe vendi
yné, i cili po béné pérpjekje pér realizimin e konceptit gjithépérfshirés. Ky proces nuk mund té
arrihet brenda njé kohe té shkurtér, pasi ka si synim ndryshime té vazhdueshme né sistemin
arsimor, té shkollés, por edhe té veté mésuesit pér ta béré até mé fleksibél, mé té pérshtatshém pér
t’iu pérgjigjur nevojave dhe diversitetit t& nxénésve. Pér fémijét me nevoja té veganta, shkolla
duhet té jeté njé vend ku fémija pa marré parasysh llojin e paaftésisé sé tij, ka mundési té shpalosé
vlerat individuale, té ndjehet i pranuar dhe i vlerésuar, e té pérfitojé maksimalisht nga procesi

mésimor.

1.1. Llojet e aftésive té kufizuara té fémijéve me nevoja té vecanta (FNV) dhe strategjité e
mésimdhénies
Vlerésohet se 1 n€ 10 fémij€ lind apo péson gjaté jetés njé¢ démtim serioz (Blandul, 2010 ), pér té
cilin, nése nuk béhet kujdes jané té gjitha gjasat qé€ zhvillimi i tij té pengohet, pa marré parasysh
kétu gé numri rritet nése marrim ne konsideraté edhe faktoré té tjeré gé veprojné gjaté jetés, pra
rezulton se 20% e nxénésve gjaté periudhés sé shkollimit paragesin diku mé pak, e diku mé shumé

nevoja té veganta.
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Aftésité e kufizuara tek fémijét

mund té klasifikohen:

Strategjité e mésimdhénies me grupet e fémijéve

me nevoja té vecanta

Ngecjet né zhvillimit mendor

Prapambetja mendore éshté problem
kompleks, shumédimensional, prandaj
ekzistojné pérkufizime té
shuméllojshme si ( medicinale,
psikologjike e pedagogjike ) Sipas
Asociacionit Amerikan pér retardim
mental™ Prapambetja mendore paraget
funksionin intelektual bukur shume
nén nivelin mesatar qé manifestohet
né periudhén e zhvillimit dhe pér té

cilin éshté karakteristiké

papérshtatshméria e sjelljes adaptuese.

-Demonstroji fémijéve se ¢faré déshiron té béjé ai
0se ajo, se sa vetém té ju tregosh me fjalé.
-Pérdoré fjalé té thjeshta dhe kontrollo nése fémija
ka kuptuar.

-Pérdoré objekte reale gqé fémijé mund ti ndjejé, dhe
ndérlidhé mésimet me pérvojat e fémijés.

-Béje njé aktivitet né kohé dhe pérfundoje.

-Jepni lévdata dhe inkurajoni fémijét

-Jepni fémijés ushtrime shtesé pér té béré detyrén,
me géllim té rritjes sé vetbesimit.

-Vendosé fémijén me shokun i cili mund ti
ndihmojé né asistimin né aktivitetet né klaseé.

-Injoro sjelljen e padéshirueshme.

Démtimet né té paré

Sipas pérkufizimit pedagogjik,”l
verbét éshté ai fémijé i cili e ka aq té
démtuar té pamurit, sagé nuk éshté né
gjendje té arsimohet né ményré
vizuale. Ai né procesin e arsimimit
shfrytézon shqisat e té prekurit, té
dégjimit, alfabetin e Brrajllit(Braille)
dhe aparate speciale gé i mundésojné
arsimim t€ suksesshém”. Ndérsa, me
té pamurit e dobté éshté ai fémijé i
cili mund té arsimohet né ményré
vizuele dhe nuk ka nevojé té mésojé

alfabetin e Brajllit.

-Shkruaj me shkronja té médha né tabelé, pérdoré
shkumésa me ngjyra dhe lexo até gé shkruan né
tabelé.

-Pérdoré mjete ndihmése sic jané materialet e médha
té printuara.

-Inkurajoje fémijén gé té pérdoré tregues ose té
pérdoré gishtin kur lexon, dhe mbulo pjesén tjetér té
fagés me letér.

-Perdoré mé shumé shpjegimin.

-Pérdoré lévdata gojore me fémijét.

-Thuaji emrat e nxénésve gjaté diskutimeve, me
géllim qé fémija me démtimé né té apré té dij kush
po flet.

-Pérdoré kompjuterin, sepse jep mundési pér

zmadhim té materialeve, si dhe mundési auditive.
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Démtimet né té dégjuar

Sipas pérkufizimit operativ té shurdhér
konsiderohen “’personat te té cilét t&
dégjuarit nuk éshté fuksional né jetén
e pérditshme, ndérsa gjysém té
shurdhér jané ata gé kané té démtuar
shqisén e dégjimit , por qé té dégjuarit
e tyre éshté fuksional né jetén e
pérditshme falé aparatave ndihmése té

dégjimit ose pa to”

-Sigurohu gé fémija i shurdhér té merré kopje té
shkruar té mésimeve.

-Provo té ofrosh libra e materiale té shkruara sa mé
shpesh gé éshté e mundur.

-Pérdoré mé shumé mjete vizuale, ilustrime,
fotografi, grafikeé etj.

-Béjé rezyme mésimit sipas nevojés sé fémijéve me
démtime né dégjim

-Paragite leximin megé kjo ofron mediumin mé té
réndésishém pér té mésuar fémijén dhe pér té

komunikuar me té tjerét.

Véshtirésité né komunikim

Té folurit pércaktohet si defektiv, né
rast kur dallon nga té folurit e njerézve
té tjeré, ose interferoné né komunikim

me bashkébiseduesit.

-Mos ndérhy dhe mos lejo té ndérhyn té tjerét, derisa
éshté duke folur fémija me véshtirési né komunikim.
-Béjé pérseritje, fjaléve gé shgiptohen me porblem.
-Té flitet gjuhé e garté dhe sa mé e kuptueshme pér
ta.

-Té ju ofrohen lodra, ku vihet né pérdorim goja (
fryerja e balonave, imitimi i situatave etj )

-Zgjedhé pérmbajtje mésimore, ku fokusohen
rregullat gramatikore.

-Kérko té formulojné pyetje dhe té japin pérgjigje
logjike pér to.

Véshtirésité emocionale dhe né
sjellje
Véshtirésité emocionale

karakterizohen me térhegje mbyllje né
vete té fémijéve, si dhe me disponim
jo té miré, ndérsa véshtirésité né sjellje
definohen si shkallézim né masé té
tepruar i sjelljes sé géndrueshme dhe
té pérséritur e qé manifestohet

-Injoro sjelljen e papérshtatshme.

-Mos u pérgendrohu né sjelljen e papérshtatshme,
por né té kuptuarit e géllimit té tij, té asaj gé e
shtyen pér té manifestuar at sjellje.

-Bashképuno né ményré sistematike me prindérit,
pér té kuptuar shkaktarét e sjelljeve té tilla.

-Kérko ndihmén e profesionistéve nése nuk mund té

gjesh vet zgjidhje.
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shpeshheré me veprime agresive ndaj | -Pérdoré edhe teknikat si: véshtrimi me vémendje i

personave té tjeré. téré klasés, bérja e pyetjeve me géllim, lévizjet

népér téré klasén, ndryshimi i fizionomise.

1.2. UDHEZIME PER MESIMDHENESIT
Pér té zbatuar suksesshém strategjité e mésimdhénies né punén individuale me fémijét me nevoja
té vecanta, éshté i réndésishém edhe mjedisi né té cilin do té zhvillohet mésimi, pérkatésisht
rregullimi i tij sipas karakteristikave dhe nevojave té fémijéve si dhe elemente tjera.
Eshté e dobishme té planifikohet funksionimi i pérgjithshém, né ményré mé efektive, sepse
pérgatitjet e béra pérpara mésimdhénies do té rrisin efektivitetin e mésimdhénies.

- Mésimdhénési té arrijé té njohé karakteristikat dhe stilin e té nxénit té fémijéve, sepse
mésimdhénia efektive éshté e lidhur ngushté me njohjen e karakteristikave té nxénésit;

- Té reduktohen sjelljet negative qé mund té shihen te nxénésit, dhe té pérdoret koha né
ményré efektive.

- Numri i nxénésve né klasé, nuk duhet té jeté mé i madh se numri i nxénésve me té cilét
mund té merret mésimdhénési.

- Duhet té pérshtaten materialet qé do té pérdoren né mésimdhénie, né vecanti pér fémijét me
nevoja té vecanta, pérmbajtja e 1éndés, dhe detyrat qé do t'u jepen nxénésve.

- Né klasé mund té caktohet njé vend i vecanté pér mjetet speciale (paterica, etj.) gé pérdoren
nga individé me nevoja té vecanta.

- Meésimdhénési, duhet té keté informacion té detajuar né lidhje me karakteristikat njohése,
fizike, sociale dhe emocionale té nxénéséve me nevoja té vecanta, dhe mbi bazén e tyre
pérdoré materialet e nevojshme.

- Réndési té vecanté ka edhe dhénja e udhézimeve gjaté mésimit. Kur nxénési nuk e kupton
udhézimin e dhéné, do té jeté e véshtiré té pérmbushé até gé kérkohet. Pér kété arsye duhet
pasur kujdes qé gjaté dhénies sé tyre, té njéjtat té jené té shkurtra dhe té garta, té jepen njé
nga njé, dhe té pérsériten sipas nevojés.

- Materialet e pérzgjedhura pér mésimdhénie duhet té jené té pérshtatshme pér nivelin e
zhvillimit té nxénésit me nevoja té vecanta. Mésimdhénia duhet t¢é mbéshtetet né sa mé

shumé materiale, dhe nxénési duhet té lejohet té pérdoré materialin.
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- Meésimdhénia né grupe t¢ médha bén gé studentét me nevoja té vecanta té humbasin
motivimin pér té mésuar, té ndikojné negativisht né performancén e tyre dhe shfaqin sjellje
problematike. Pér kété arsye, éshté e nevojshme té pérfshihet mésimi né grupe té vogla dhe

puné individuale.

Programet mésimore duhet té jené dizajnuara né até ményré gé té béjné té mundur;

= Pérgendrimin e nxénésve, pérfshiré edhe nxénésit me nevoja té vecanta;

= Heqja e barrierave pér té mésuar (duke siguruar gqé edhe nxénésit me nevoja té vecanta té
kené akses né mésim)

= Pérgatitja e njé programi fleksibél gé plotéson nevojat e fémijéve me nevoja té vecanta;

= Socializimin e fémijéve me nevoja té vecanta;

= Pranimin e diversitetit;

= Zhvillimin e tolerancés;

= Pranimin e ndihmés nga té tjerét;

= Forcimin e personalitetit té€ fémijéve me nevoja té vecanta.

Né punén me fémijé, e né vecanti me fémijét me nevoja té vecanta duhet respektuar edhe parimet

e dhéna né vazhdim:

- Pérgendrimi te nxénési, me géllim té vendosjes sé tij né gendér té vémendjes.
- Né& vend té pérdorimit té pérmbajtjeve fikse, duhet té paragiten pérmbajtje, detyra e

aktivitetete gé& marrin parasysh interesat dhe nevojat e e nxénésve me nevoja té veganta.

1.3. ZBATIMI | FORMES INDIVIDUALE E PUNES MESIMORE

Zbatimi i késaj forme paraget njé nga kérkesat primare té organizimit bashkékohor té punés
mésimore, e né vecganti sot né kohén e gjithépérfshirjes sé fémijéve me nevoja té vecanta né shkolla
té rregullta.
Kjo formé e organizimit té punés mésimore né ményré té vecanté, e aktualizuar né rrethanat e
tashme té organizimit t& veprimtarisé arsimore nga aspekti i zhvillimit, themi se ka mbérritur
shkallén mé té larté té pérsosjes.

- Né literaturén bashkékohore pedagogjike ndér shkaget kryesore pér zbatimin e késaj forme

té organizimit té punés mésimore paragiten kryesisht kéta faktoré:
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- Mosha e diferencuar kronologjike e nxénésve;

- Ndryshimet né shkallén arsimore dhe té paranjohurive té nxénésve;

- Ndryshimet né aftésité psikike dhe individuale té nxénésve; dhe

- Faktori i mjedisit shogéror dhe familjar i nxénésve prej nga ata vijné.
Kéta elementé té cekur mé lart, flasin bindshém pér ekzistimin e karakterit heterogjen, té strukturés
sé nxénésve né kuadér té njé klase, dhe shtron kérkesén pér njé fleksibilitet t¢ nevojshém si né
organizimin, ashtu edhe né realizimin e punés mésimore, duke béré gé individualizimi né punén
mésimore té jeté pjesé e pandaré e téré procesit té organizimit té shuméfishté té punés mésimore.
Né kété formé té punés mésimore, mésimdhénési punon drejtpérsédrejti me njé nxénés, sidomos
kur ky ka nevojé pér udhéhegje dhe pér ndihmé né té nxéné njohuri, pér té zhvilluar shkathtési dhe
pér té formuar shprehi té caktuara. Né kété formé té organizimit té punés mésimore, mésimdhénési
pérmes parashtrimit konciz, shpjegimit, pérshkrimit, sgarimit dhe veprimit konkret praktik
motivon nxénésin té pérvetésojé njohuri, té nxjerré dhe zbatojé né praktiké pérgjithésimet e
caktuara, duke e zbatuar teknikén dhe teknologjiné mésimore té pérshtatshme. Né kété formé té
mésimdhénies komunikimi éshté dy kahésh, sepse si mésimdhénési ashtu edhe nxénési mund té
marrin dhe té japin informacionin e kérkuar pér zhvillimin e procesit t&é mésimdhénies. Andaj kjo
formé e organizimit garanton efikasitet té larté té punés mésimore, né vecanti me fémijét me nevoja
té vecanta. Né kété formé té punés nxénési ka pavarési t€ madhe né procesin e pérvetésimit té
njohurive, zhvillimit té shkathtésive dhe formimit té shprehive té caktuara.
Ndérlidhja e formés individuale té organizimit t& punés mésimore me format e tjera té punés,
sidomos me mésimin balloré dhe me formén e punés né grupe, béné té mundur socializimin e
nxénésve pérmes komunikimit shumékahesh social, dhe racionalizon e ekonomizon punén

mésimore.

1.4. PLANI INDIVIDUAL | ARSIMIT
Qéllimet e planprogrameve individuale jané shumé, por géllimi gjaté parashkollorit, shkollés
fillore, t&é mesme té ulét, e t& mesme té lart éshté gé, cdo nxénés me paaftési, té keté mundési pér
té pasur eksperiencé t€ suksesshme né shkollg, e cila do t’i ¢cojé drejt njé karriere ose edukimit té
métejshém. Qéllimet finale pér kéta individé jané té jené té pranishém né komunitet, té kené njé
pjesémarrje té vérteté né shoqgéri, puné té mira dhe njé jeté té lumtur. Kéto rezultate té shkélqyera
jané njé produkt i edukimit té pérshtatshém, i ofruar me sa mé pak kufizime qé té jeté e mundur,
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nga mésues tejet efektivé qé pérdorin praktikat e bazuara né kérkim, dhe marrin vendime té bazuara
drejtpérdrejt né performancén e nxénésve né klasé. Plani Individual i Arsimit (PIA) éshté
dokument zyrtar pedagogjik, i cili har- tohet pér fémijét me nevoja té vecanta arsimore, pér té cilét
ekipi vlerésues komunal apo edhe ekipi né nivel institucioni ka marré vendim pér arsim me nevoja
té vecanta arsimore. Plani Individual i Arsimit shérben pér planifikimin sistematik té nxénies,
mésimdhénies, pér mbéshtetjen dhe ndjekjen e pérparimit individual té fémijés. Plani individual i
arsimit duhet té zhvillohet pérmes njé procesi bashképunues,duke pérfshiré shkollén, prindérit,
fémijét (kur éshté e pérshtatshme) dhe per-sonelin tjetér pérkatés. PIA éshté njé dokument i
besueshém (konfidencial) dhe informatat pér t€ mund t’u jepen té tjeréve vetém me lejen e

prindérve. Ai i referohet pérshtatjes sé kurrikulés dhe fokusohet né nevojat me prioritet té€ nxénésit.

PIA pércakton:
» Qéllimet edukative, arsimore té fémijés pér periudhén gé zgjat planiindividual
» Rezultatet e nxénies té fémijés, pérmes té cilave realizohet géllimi i
synuar
» Metodat dhe format e punés, té nevojshme pér té realizuar rezultatet
e nxénies
» Burimet e nevojshme pér shérbimet qé duhet ofruar si dhe burimetekzistuese
» Pérmbajtjen e individualizuar té Iéndéve mésimore ose té fushave téaktiviteteve
» Format e vlerésimit té fémijés
» Personat pérgjegjés pér hartimin dhe zbatimin e PI1A-s

» Procesin e monitorimit dhe té rishikimit té tij.

Cilésia e procesit pér zhvillimin e Planit Individual t& Arsimit né njé ményré pércakton
cilésiné dhe efektivitetin e planit. Prandaj koordinimi i miré i punés, bashképunimi dhe
ndarja e pérgjegjésive midis akteréve té ndryshém éshté thelbésore pérgjaté hartimit té kétij

plani.

Plani Individual Arsimor pérbéhet nga:

- Pjesa Administrative - géllimi i sé cilés éshté mbledhja e té dhénave kryesore té fémijés,

pér té cilat paraprakisht kérkohet pajtimi i prindit ose kujdestarit té tij.
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- Pjesa Pedagogjike - éshté pjesa mé e réndésishme e PIA-s. Pérfshiné informatat pér

gjendjen aktuale té fémijés, aftésité, shkathtésité, prirjet dhe nevojat. Duhet pérshkruar

garté géllimet dhe rezultatet e té nxénit, metodat e punés, pérshtatjet, materialet e

nevojshme didaktike dhe ményrat e vlerésimit té fémijés.

- Pjesa Rehabilituese - Pérvec pjesés pedagogjike, disa fémijé kané nevojé edhe pér

trajtime reha- bilituese, té cilat kryesisht ofrohen jashté institucioneve edukativo-
arsimore. Pérvec gendrave burimore, té cilat mund té ofrojné disa shérbime, shérbimet

e tjera jané né domenin e institucioneve shéndetésore. Kjo pjesé duhet té plotésohet

vetém né rastet kur fémija merr shérbimet rehabilituese.

l. PJESA ADMINISTRATIVE

Té dhénat pér fémijén

Emri dhe Mbiemri

Ditélindja

Prindérit / Kujdestarét

Gjuha amtare

Telefoni

Adresa e postés

elektronike

Vendbanimi

Institucioni arsimor

Klasa/ Grupmosha

Mésimdhénési/Edukatori

1. Historiku i shkollimit paraprak

|:| Cerdhe
|:| Kopsht

Periudha kohore

Periudha kohore
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|:| Shkollé Periudha kohore
|:| Qendra burimore Periudha kohore

|:| Té tjera

2. Gjendja shéndetésore e fémijés/nxénésit

Rekomandimet mjekésore

Intervenimet

Rehabilitimet

Terapité mjekésore

Pajisjet mbéshtetése

Shérbimet e tjera

l. PJESA PEDAGOGJIKE
1. Niveli i gjendjes aktuale té fémijés Nése
fémija/nxénési ka vlerésim pedagogjik nga ekipi vlerésues komunal, pérshkruajeni

né kété pjese) Data:

1. Fusha njohése dhe njohurité e pérgjithése

2. Fusha sociale dhe emocionale

3. Fusha e gjuhés dhe komunikimit

4. Fusha e zhvillimit fizik

5. Fusha e shkathtésive té jetés sé pérditshme

QELLIMI I PERGJITHSHEM I TE NXENIT
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Qéllimi éshté pikésynim té cilin déshirojmé té arrijmé si rezultat i punés pedagogjike me
fémijén/nxénésin brenda njé periudhe té caktuar kohore (njé vité shkollor)
QELLIMI 1.

QELLIMI 2.

2. Lénda e individualizuar

Data

Numri i oréve té pércaktuara Emri i mésimdhénésit

Aftésité dhe shkathtésité | Nevojat arsimore té nxénésit pér l1éndé

enxénésit pér Iéndé

Rezultatet e té nxénit

Metodat dhe teknikat e | Formate punés Materialet didaktike
puneés

1 Verbale O Individuale

O Hustrimit O Gift

O Demonstrimit

[ Eksperimentale O Grup
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O Laboratorike
O (shto té tjera)

Mbéshtetja nga bashképunétorét profesionalé brenda dhe jashté
O Edukatori mbéshtetés
[0 Mésuesi udhétues nga gendrat burimore
O Psikologu
O Pedagogu
O Punétori shéndetésor (pediatri, infermierja etj.)
Etj. (shto té tjeré)

Metodat e vlerésimit té té nxénit té fémijés/ nxénésit

O Testet e administruara individualisht ose pér grupe té vogla

O Lejimi i kohés shtesé pér nxénésin pér té plotésuar testet apo detyrat
O Lejimi i pérgjigjeve me gojé

O Thjeshtésimi i gjuhés sé pérdorur dhe udhézimeve pér pyetjet né teste
O Pérdorimi i fotografive dhe simboleve

O Pérdorimi i mjeteve konkrete gjaté vlerésimit

O Inkurajimin e vetévlerésimit té nxénésve

O Vlerésimi me ané té projekteve individuale ose grupore

O Vlerésimi me ané té portfolios etj.

O (shto metoda/instrumente té tjera té pérdorura etj.)

1. Pjesa rehabilituese
(Kjo pjesé plotésohet né rastet kur fémija merr shérbime rehabilituese)
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1. Shérbimet rehabilituese

Institucioni/shogata/OJ

Lloji i shérbimit Q/Personi privat gé )
Periudha kohore
ofron shérbime

2. Vlerésimi dhe shkémbimi i informatave nga ofruesit e shérbimeve rehabilituese
(Bashkeéngjitni raportin nga shérbimet rehabilituese ose pérshkruani disa prej shérbimeve gé i

béhen fémijés)
RISHIKIMI

- Punaindividuale me fémijét me nevoja té veganta

Gjithépérshirja e fémijéve me nevoja té vecanta né institucione té rregullta edukativo arsimore,
pérvec ndryshimeve té domosdoshme né infrastrukturén shkollore, ka imponuar edhe ndryshime
né organizimin e brendshém té procesit t&¢ mésimdhénies, me géllim gé té gjithé fémijéve,
pérfshiré edhe fémijét me nevoja té vecanta t’iu sigurohet arsim cilésor, pavarésisht dallimeve né

zhvillimin individual. Té& tilla ndryshime té brendshme kané pérfshiré:

a) Rregullimin dhe pérshtatjen e mjediseve té nxénit pér té gjitha grupet e fémijve, né
vecanti pér fémijét me nevoja té vecganta

b) Rritjen e stafit té shérbimeve té konsulencés né shkolla

c) Rishikimin e kurrikulés

d) Ndryshimin e gasjes né procesin e mésimdhénies, duke synuar vendosjen e nxénésit né

gendér té vémendjes, pérfshiré fémijét me nevoja té vecanta
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e) Zbatimin e llojllojshmérisé sé strategjive, metodave, teknikave e formave té punés, me
géllim té lehtésimit té té nxénit te té gjithé fémijét

f) Ndryshimet né planifikimin e punés mésimore, si dhe

g) Zbatimin e Planit Individual Arsimor, me géllim té rritjes sé sé mundésive pér té nxéné

cilésor té fémijéve me nevoja té vecanta.
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Harmonization of Contents Represented in the Textbook Man and Nature With The Number of
Teaching Hours

Ruzhdi Kadrija

University “Fehmi Agani” Kosovo

Abstract: Curriculums are official documents and pedagogical guidance for the design of textbooks and
educational practice in our schools. Those harmonization set by the Ministry of Education, subjects with
their teaching contents, the number of teaching hours for processing and absorption of those contents,
learning objectives and standards of achievement of schoolchildren in learning knowledge acquisition. In
this paper, we investigated and analyzed the harmonization of educational content represented in the
textbook Man and Nature in the number of classes set by curriculum for teaching this subject. The teaching
subject Man and Nature in Kosovo is taught from the third grade to fifth grade of primary school. Within
this course provides knowledge of: Biology, Chemistry, Physics and Geography. Our analysis on the topics
that are research object of this paper, we reveal interesting data. Percentage of the number of teaching
units for these four learning entireties or fields does not comply with the percentage of the number of
hours foreseen for processing and acquisition of relevant entirety. As some teaching units and entireties
by the authors of these textbooks are favored at the expense of other entireties. So for these teaching
fields or entireties are "favored" the authors of these textbooks have foreseen more hours and
instructional time compared with other teaching entireties. We consider that greater space for processing
certain teaching entireties, to the detriment of narrowing the space and time for other teaching entireties,
damages the complete processing of this subject and leaves gaps in environmental education of the
schoolchildren. The data obtained from this research in this paper will be presented through percentages,
tables and different graphs. Also facts are issued and elaborated, here through the introduction of
Pierson’s correlation coefficient.

Keywords: curriculum, textbooks, teaching content, teaching hours.
To cite this article: Kadrija, R. (2022). Harmonization of contents represented in the textbook man and

nature with the number of teaching hours. Kosovo Educational Research Journal, 3(1), 18-37.

Introduction

Teaching is a process and activity aiming at educating, education and overall development of
students. As such it is planned and implemented in a systematic way. For the progress of this very
important process, Ministry of Education compiles and designs curricula for teaching specific
subjects, for all levels of education. In these curricula are defined: learning contents to be processed
with the schoolchildren, the number of classes, the objectives and standards of the students’
academic achievement. These official guidelines and pedagogical norms must adhere textbooks

and teachers in their daily education work. In this paper the object of researching and analysis is:

18




Kosovo Educational Research Jorunal _

"Harmonization of educational contents represented in the textbooks Man and Nature through in
the number of teaching hours for the subject by curriculum. "School subject Man and Nature in
Kosovo is taught from the third grade to the fifth grade of primary school.” (Rasim Bejtullahu, M.
Bicaj, R. Rrustemi2006). It contains four teaching entireties with knowledge of: Biology,
Chemistry, Physics and Geography. Authors of the textbooks Man and Nature have not
harmonized enough the number of learning units with the number of hours provided for processing
and acquisition of knowledge in this subject. In the textbooks of this subject that we analyzed and
saw discrepancies between different entireties in terms of the number of hours and the time
available namely that processing, revision and independent schoolchildren’s work. Favoring of
any teaching entireties with the higher number of hours than foreseen with the official plan,
certainly reduces processing time and impairs quality of knowledge from other teaching entireties.
This "disparity between teaching entireties”,with available time for processing and acquisition of
knowledge for independent creative work of students leaves consequences in environmental
education. The data from this research will be presented trough the following tables, graphs and

Pirson’s correlation coefficient.
The Purpose and Objectives of the Study

The purpose of this study is to identify the degree of harmonization of the contents represented in
textbooks Man and Nature in the number of classes to the curriculum for this subject. While as specific
targets of this research are: - To be presented in tabular, graphical and statistical discrepancies of the
teaching contents of these textbooks, with the number of classes scheduled for the processing and
acquisition of knowledge in this subject. - To analyze the consequences of these learning contents

incompliance with the number of relevant curriculum classes.
Research question and methodology of this paper

Research questions of this paper are: - Are the teaching contents represented in the textbooks
Man and Nature harmonized with the number of relevant curriculum classes? - What are some of
the consequences of disharmony of the teaching contents to the number of classes scheduled for
this subject?

Paper Methodology - For researching this paper, we carefully analyzed the curricula for teaching

the subject Man and Nature for all the three grades were this school subject is taught. From these
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curricula we got the number of classes and their percentages for the four teaching entireties, of this
school subject. And form the textbooks Man and Nature for the three grades we got the number of
teaching units and their percentage for these four entireties. Then we compared the percentages of
the number of teaching units contained in these textbooks for teaching lessons with the percentage
of the number of hours set in curriculum for teaching entireties, in the respective categories. For
harmonization of educational contents represented in the textbooks Man and Nature the number
of hours of relevant curriculum we surveyed 60 teachers teaching this subject and working with
the textbooks that are the target of our research. Percentages, statistical processing of the acquired
data and the opinions of teachers surveyed we found out interesting evidence and important facts

which we are going to present in the paper during the elaboration.
Analysis, and data interpretation

Subject Man and Nature is an integrated subject within which knowledge is given from these
natural sciences: Biology, Chemistry, Physics and Geography Basic. Learning contents from these
natural sciences which are taught from the third grade to the fifth and have in common and their
specifics. In the textbooks that we have analyzed, we noticed discrepancy between the percentages
of the number of classes in the curriculum and percentages of the number of teaching units
represented in the textbooks Man and Nature. Inconsistency also is noticed in percentage terms, in
the number of teaching hours for independent work of different tests for schoolchildren. This
disharmony is stated by some teachers during our survey. Question for teachers surveyed and their

opinions were as follows:

Table no. 1

Opinions of teachers to harmonize the number of classes represented in contents of the
textbooks

Man and Nature

Question Number of hoursin the curriculum is harmonized with the [No. the | %
contents represented in the texbooks Man and Nature teachers

O |A It is fully harmonized with the contents represented in the

p textbooks Man and Nature 48 80

20




Kosovo Educational Research Jorunal

c
i
B Is not fully harmonized with the contents represented in
o the
12 20
n textbooks Man and Nature
s
A total surveyed teachers 60 100

With circular graph the percentage of teachers’ declaration on harmonization of the number of classes
with represented contents of textbooks Man and Nature is as follows:

Graph.no. 1

Teachers'opinion on harmonization of the number of classes with
represented contents in the textbooks man and Nature

= Harmonized

m Disharmonized

Number and percentage of teachers surveyed who stated that the number of classes is not fully
harmonized with teaching contents represented in the textbooks Man and Nature is seen as
relatively large. Also the report and the percentage of teachers’ declaration on this point roughly
corresponds to the results obtained by statistical processing of data in the textbooks Man and
Nature. Below this point we are treating with comparative analyzes derived from the research for

three grades separately.

Harmonization of contents represented in the textbook Man and
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Nature 3 with the number of classes

The analysis and comparative studies of school curriculum for teaching the subject Man and
Nature and the textbook Man and Nature 3, published by the publishing house "Libri Shkollor" we
notice the discrepancy between the percentage of the number of classes in the plan and the number
and percentage of units for particular entireties in the textbooks in question. Statistical processing
of the data revealed a disharmony between the distribution of teaching units and a disharmony
between classes for independent and experimental work in teaching units. The following table is

presented through the curriculum number of hours and number of teaching units taught.

Table no. 2

Number of hours in curriculum and number of lessons in the textbook Man and Nature 3

Teaching No. h. c. % No. I. t. % No. h. c.-No. I. t. %

Entireties

1 15 40.54 10 35.71 5 55.55

2 8 21.62 7 25.00 1 11.11

3 9 24.32 7 25.00 2 22.22

4 5 13.51 4 14.28 1 11.11

A total of 4 37 99.99 28 99.99 9 99.99

Legend: No. I. ¢ = number of hours in curriculum. No. . t = number of lessons in the textbook.

The difference in percentage of the teaching lessons in the curriculum and teaching lessons in the

textbook Man and Nature 3 from the above table through the graph looks as follow:

Graph. no. 2
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Percentage of teaching hours in curriculum, number of teaching lessons in the
textbook and number of hours for revision and exercise

60

50

40

® % No. h.c.
30

B %No.t. It
% No. h.r.e.

20

10

Entirety | Entirety Il Entirety Il Entirety IV

Legend: entireties .1 - IV. = teaching units in the textbook; No. h. c. = number of hours in the curriculum

No. t. I. t = number of teaching lessons in the textbook; No. h. re. = number of hours for repetition

and exercises.

Percentage of the number of hours for teaching units is derived by dividing the number of hours
far a unit with the total number of hours for this subject. Percentage of the number of teaching
units also is derived by dividing the number of units with the total number of units for this subject.
Number of hours for repetition, independent work and different exercises is derived by subtracting
the number of units from the number of curriculum hours. While the percentage of those hours
was obtained by dividing the total number of those hours for experiment, repetition exercises of
the units with the total number of the hours in the subject Man and Nature. From the above data it
is easily noticed the discrepancy of the percentage to the teaching hours in the curriculum with the
percentage number of teaching hours in the textbook for certain units of the teaching contents. The
discrepancy in the percentage of classes is even more emphasized with the distribution of the
number of teaching hours for independent work and different exercises to acquire the taught units.
So, in the above table and graph there are three differences or discrepancies of the percentage. For

example: in the first entirety living things and life processes, the number of hours according to the
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different educational exercises and program is 15 or 40.54% of the total number of hours for the
subject Man and Nature. The number of teaching units for the same entirety is 10 or 35.71% of the
total number of teaching units in Man and Nature textbook for the third grade. The number of
teaching hours, exercise and independent schoolchildren’s work for this entirety is 5 out of 9 as a
total or 55.55% of the number of hours for experiments, and different exercises. Percentages of an
entirety 40.54% - 35.71% - 55.55% are sensitive discrepancies. In the processing of data that we
have extracted from the comparative analysis of the number of hours in curriculum for the subject
Man and Nature and the number of teaching units for the four entireties, in the textbook, we find
differences between entireties or fields that are processed in the textbook about the time or
minuteness reserved for processing learning units and independent schoolchldren’s work. These

results in the order of teaching entireties are as follows:
| 15:10=1.5X45 =67.5-45 =225
I 8:7=1.14X45 =513 -45 =6.3

M 9:7=1.28X45 =57.6' -45 =12.6'

IV 5:4=125X45 =56.25 -45 =25.1T

These results have been obtained by dividing the number of hours of program for specific
educational entirety by the number of teaching units corresponding to the respective units. The
results obtained by this division are multiplied by the number of minutes of 45mlesson and have
derived the time reserved for processing and acquisition of lessons. From these minutes we have
discounted the time minuteness of 45mand we have derived the time for teaching lessons which is
different from one entirety to the other. So, time or minuteness for processing and acquisition of

teaching entirety in the textbook differs from one entirety to another as follows:
I 67.5™or an hour of 45m and 22.5™ of another teaching lesson
Il 51.3mor an hour of 45™ and 6.3 of another teaching lesson
11 57.6™ or an hour of 45m and 12.6™ of another teaching lesson

IV 56.25™ or an hour of 45m and 11.25™ of another teaching lesson
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As seen from the above data as a result of the discrepancy in the number of hours with the contents

represented in the textbook for entireties taught, the resulting differences between these entireties,

in terms of processing time for acquisition of lessons. Harmonizing the number of hours of

teaching plan and contents represented in the textbook Man and Nature third grade, we elaborated

and presented by Carl Pierson’s coefficient. In the table below firstly we systemize data.

Table no. 3
N X Y X2 \& XY
1 15 10 225 100 150
2 8 7 64 49 56
3 9 7 81 49 63
4 5 4 25 16 20
Atotal of 4 37 28 395 214 289

Legend: N = 4 (number of teaching entireties); X = 37 (number of hours in the plan);

Y = 28 (number of teaching units in textbook); X 2=395;Y 2 = 214; XY = 289

The formula for the Pierson correlation coefficient is:

o NEXY — (£X)(EY)
Y = JINEX? — (EX2][NSY? — (5Y)?]

~ 4289 — (37)(28)
7Y T V14395 — 37)?][4 - 214 — (28)7]
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1156 — 1036
rXy =
V[1580 — 1369][856 — 784]

120
"= 172

120
rxy =
Y= 15192
120
"XV = 123255
rxy =0.97

Pierson’s correlation coefficient obtained in our case expressed in the statistics language is very
high positive coefficient. This result on the other hand indicates that the authors of the textbook
Man and Nature 3 have failed to harmonize the teaching contents with the number of teaching
hours for entireties, which are elaborated in this subject.

Harmonization of contents represented in the textbook Man and Nature 4 by the

number of teaching classes.

The disharmony between the percentage of the number of hours and the percentage of the number
of teaching units for the specific entireties in the textbooks Man and Nature the fourth grade is
more emphasized. This discrepancy is present to the number of teaching units for an entirety as
well as to the number of hours for independent work, research that schoolchildren develop in the
repetition of acquired units. As a result of this non compliance even minutes of processing time
and repetition of lessons vary significantly between entireties or fields that are studied through this
subject and taught in the fourth grade. Through the following table we present the ratio between

the number of hours and number of teaching units for entireties, which will be taught.

Table no. 4

Number of hours in curriculum and number of lessons in the textbook Man and Nature 4
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Teaching No. h. c. % No. |. t. % No. h.c. — No. I. %
entireties t.
1 24 32.43 15 31.92 9 33.33
2 17 22.97 8 17.02 9 33.33
3 18 24.32 14 29.78 4 14.81
4 15 20.27 10 21.27 5 18.51
Atotal of 4 74 99.99 47 99.98 27 99.98

Legend: No. h. c. = Number of hours in curriculum; No. |. t. = Number of lessons in the textbook.

Variations of these three given percentages in the table above are better seen in the graph below:

Graph. no. 3
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Precentage of teaching hours in curriculum, number of teaching lessons in
the textbook and number of hours for revision end exercise

35
30
25
20 m % No. h. c.
15 _ m%No.t It
10 | % No. h.r.e.

5 I

0

Entirety | Entirety 11 Entirety 111 Entirety IV

Legend: entireties | — IV = teaching units in the textbook; No. h. c. = number of hours in the curriculum;

No. t. I. t. = number of teaching lessons in the textbook; No. h. r. e. = number of hours for repetition

and exercises

From these results is shown that for the first teaching entirety, the Living Things and Life
Processes, the percentage of the number of hours is more balanced with the percentage of the
number of teaching units, and the percentage of the number of the other hours dedicated for
independent work of schoolchildren. The percentage differences in the number of hours, and the

number of units in the textbook and the

Number of the other hours for the acquisition of knowledge are more emphasized in the second
entirety, Matter and Energy. For 17 hours of this field, there are only 8 lessons, while remaining
for independent work and different tests 9 lessons. As seen from the ratio of these percentages
22.97% - 02.17% - 33.33% is far from harmonization. Discrepancies of this kind are present in the
percentage of two recent teaching entireties. Apparently this discrepancy is the consequence of
loading of several teaching units with units, contents and teaching material, more voluminous
compared with other entireties, and inconsistent with planning program for relevant subject.
"Textbooks represent the viewpoints of these authors associated with having more knowledge
according to their value. Even for those authors who claim to objectivity, the textbook includes
and excludes information, so the author's aptitude is the main component.” (Allan C. Orstein, etc,
2003:530). Time or minuteness for processing and acquisition of a teaching lesson in the subject

Man and Nature in the fourth grade for four scientific entireties taught as follows:
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I 24:15=1.6X45 =77 -45 =27

Il 17:8=2.12X45 =504" -45 =514
I 18:14=128X45 =57.6" -45 =12.6'
IV 15:10=1.5X45" =67.5 -45 =225

Here the number of hours for a teaching entirety is divided by the number of teaching units in the
relevant field. The result of this division is multiplied by the number or minuteness of the class of
45mwhere we gain time for elaboration and acquisition of the lesson. When we subtract this time
from a teaching lesson then we get the difference between these entireties. In a word time for

elaboration and the acquisition of a lesson from four academic fields varies as follows.
I 72 or an hour of 45m and 27™ of another teaching lesson
] 95.4m or two hours of 45m and 5.4™ of another teaching lesson
11 57.6m or an hour of 45™ and 12.6™ of another teaching lesson
IV 67.5™ or an hour of 45™ and 22.5™ of another teaching lesson

This difference of time for processing and acquisition of learning units between entireties or
learning fields taught, is a consequence of disharmony between the hours in plan and number of
teaching units in the textbook Man and Nature 4. Harmonization of the number of hours in the
program with the units represented in the textbook Man and Nature for the fourth grade we have
processed and is presented below by Pierson’s correlation coefficient. First on the table we

systemize the information obtained from the textbook Man and Nature 4:

Table nr. 5
X Y15 X2 Y2 XY
24 15 576 225 360
17 8 289 64 136
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3 18 14 324 196 252
4 15 10 225 100 150
A total of 4 74 47 1414 585 898

Legend: N =4 - Number of teaching entireties; X = 74 - Number of hours to plan; Y =47 - The
number of teaching units; X 2 = 1414; Y 2 = 585; XY = 898

Formula for the Pierson correlation coefficient is replaced with the following values:

o NEXY — (EX)(EY)
Y = UINEX? — (EOZ]INEY? — (2V)2]

4 - 898 — (74)(47)
[4- 1414 — (74)2][4 - 585 — (47)?]

rxy:\/

3592 — 3478
rxy =
V[5656 — 5476][2340 — 2209]

114
Y= Jso)[131]

114
rxy = —
Y = 23580
114
™Y = 153557
rxy =0.74
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According to statistics Pierson’s correlation coefficient of 0.74 is a high positive coefficient. But
in our research we analyze and examine the degree of departure from full harmonization of the
percentages to the number of planning hours and number of teaching units. Starting from the
professional expectation that the number of learning units in the textbook Man and Nature 4 from
four learning entireties should be harmonized and balanced by the number of hours in the plan, we
consider that the Pierson’s correlation coefficient of 0.74 indicates a large discrepancy between

the number of hours and educational contents represented in the textbook Man and Nature 4.

Harmonization of contents represented in the textbook Man and Nature 5 with the

number of classes

As in the two previous texts were the subject Man and Nature is taught in the fifth grade, the data
obtained from analysis of the number of hours and the contents of the plan represented in this
textbook show considerable discrepancy between the percentages of the number of hours and the
number of units for teaching entirety. These differences we see by comparing the percentages of
the number of hours with the percentages of the number of units for teaching units. Below through

the table we present the differences in the percentage above mentioned.

Table nr. 6
Number of hours in curriculum and number of lessons in the textbook Man and Nature 5
Teaching No. h. c. % No. . t. % No. h.c.—No. . t. %
entireties

1 24 33.43 17 34 7 29.16

2 17 22.97 10 20 7 29.16
3 18 24.32 12 24 6 25

4 15 20.27 11 22 4 16.66

A total of 4 74 99.99 50 100 24 99.98

Legend: No.h. c. = Number of hours in curriculum; No.l. t. = Number of lessons in the textbook.
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Differences in the percentage in the graph above are as follows:

Graph No. 4
Percentages of the number of hours in the plan, number of lessons in the textbook
and the number of classes for repetition and exercises
40
35
30
25
B % No. h.c.
20
H%No.t. It
15 M % No. h.r.e.
10
5
0
Entireties | Entireties Il Entireties Ill Entireties IV
Legend: entireties | — IV = teaching units in the textbook; No. h. c. = number of hours in the

curriculum; No. t. I. t. = number of teaching lessons in the textbook; No. h. r. e. = number of hours

for repetition and exercises

The percentages in the above table express the difference between the number of hours and
contents represented in the textbook Man and Nature. The percentages of the number of hours and
the number of units assigned entirely for teaching in this grade as for the harmonization are much
closer among themselves. While the differences are more emphasized as for the percentage of
hours for exercises and other activities that develop schoolchildren’s work to acquire learning
units. The percentage of these hours is far from compliance with the percentages of the total
number of hours and the percentage of the number of teaching units for specific educational

entireties.

As seen from the above table and graph the third teaching entirety, physical processes of the three
percentages that are elaborated each other are much closer. So we can say that in terms of this
teaching entirety, the percentages of the number of hours and number of units and the number of
hours for repetition and exercises (24.32% - 24% - 25%) are harmonized at satisfactory level. As
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for time or minuteness for processing and teaching acquisition of teaching units, the differences
are also emphasized between the teaching fields that are taught in the subject Man and Nature the

fifth grade. These differences are as follows:

I 24:17=1.41X45 =63.45" -45 =18.45

Il 17:10=1.70X45" =76.5" -45 =31.5"

Il 18:12=1:50X45" =67.5 -45 = 22.5

IV 15:11=1:36 X45 =61.2" -45" =16.7

As seen from the data presented above in terms of time available for processing and acquirement of
lessons there are major differences between teaching fields that are taught at school in the textbook Man
and Nature fifth grade. So time or minuteness taken for planning the teaching during the lessons for this
subject varies according to the unites as follow:

I 63.45" or an hour of 45" and 18.45" of another teaching lesson
Il 76.5" oranhourof45 and31.5" of another teaching lesson
Il 67.5" oranhourof45" and 22.5" of another teaching lesson
IV 61.2" oranhourof45 and 16.2" of another teaching lesson

If we subtract from the longest time or minuteness 76.5" the shortest time or minuteness 61.7" (76.5" —
61.2" =15.3") then between these two entireties we have the difference of 15.3", time for processing
and acquirement of the lessons. Harmonization of the number of teaching hours and teaching contents
represented in the textbook Man and Nature the fifth grade, we processed and presented by Pierson’s
correlation coefficient where initially systemize the data on the table as follows:

Table no. 7

33



Kosovo Educational Research Jorunal

N X Y X2 \& XY
1 24 17 576 289 408
2 17 10 289 100 170
3 18 12 324 144 216
4 15 11 225 121 165
A total of 4 74 50 1414 654 959

Legend: N = 4 - Number of teaching units; X = 74 - Number of hours in the plan; Y = 50 - The number of
teaching units in the textbook; X 2 = 1414; Y 2 = 654; XY = 959;

Formula of Pierson’s correlation coefficient we Substitute by the values obtained above:

o NEXY — (EX)(EY)
Y = JINEX? — EXO]INEY? — (2V)2]

4-959 — (74)(50)
[4- 1414 — (74)?][4 - 654 — (50)2]

rxy:\/

3836 — 3700
rxy =
V[5656 — 5476][2616 — 2500]

136
Y= Jso)[i16]

136
Xy = /———
Y = 720880
130
"XV = 142449

rxy=0.94

34



Kosovo Educational Research Jorunal _

According to statistics, the obtained coefficient is very high positive coefficient. But, our research
case shows the discrepancy between the number of teaching hours and the contents represented in
the textbook Man and Nature for the fifth grade. So the consequences of this discrepancy are the
differences between teaching units, for the time, quantity and quality of all teaching work of the

schoolchildren and the teacher.

Consequences of disharmony of contents represented in the textbook Man and Nature

with the number of teaching lessons

Above by percentages, graphs and statistical processing we introduced the degree of harmonization
of the contents represented in the textbook Man and Nature with the number of hours in this
subject. We saw that there were significant differences between the teaching units. And of course
the disharmony of the number of hours and number of units has certainly negative consequences.
Man and Nature that is taught from the third grade to the fifth grade at elementary school has its
own functions and specific objectives. It introduces the schoolchildren to the basic concepts and
knowledge of the natural science. The curriculum of this course provides the number of hours for
each entirenty or category of knowledge of this subject. This plan defines the percentage of time
available for the number of hours respectively knowledge of: Biology, Chemistry, Physics and
Geography. Also this plan balances the number of hours for processing teaching units for repetition
of knowledge and exercises of different teaching lessons. While textbooks Man and Nature have
spoiled this harmonization, not restraining with the percentage of the number of hours for teaching
units. So in these textbooks we have another percentage of the number of lessons from the
percentage of the number of hours for the same units.

From this viewpoint the textbook Man and Nature, teaching certain units enables the larger space
of time, while others narrow the time for quality processing instructional of teaching materials.
With this discrepancy is damaged not only the teaching quality and the balance, but also the
learning quality of schoolchildren and their environmental education. Since the teaching content
of this subject provides opportunities to develop different interests, intellectual habits, and also
cultivates positive features during the interactive learning activities of schoolchildren. "We should
remember that the contents of the lessons Nature and Society Knowledge are appreciated as a very
healthy source to educate positive qualities of character, to strengthen positive behavioral habits

of action. " Disharmony in appropriate level of contents represented in textbook Man and Nature
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in the number of scheduled hours endangers the accomplishment of the objectives of teaching

specific units. When there is little time available teacher can not mobilize and engage sufficiently

the schoolchildren in the creative work of independent learning. When schoolchildren do not

engage and mobilize sufficiently for active acquisition of knowledge, they will forget soon and do

not develop critical and creative thinking. So in a few words the disharmony of teaching contents

with the textbook Man and Nature in the number of hours in the plan harms the learning process

and the education of schoolchildren in many aspects.

Conclusions and recommendations

As the conclusions of the analysis in the treatment of this paper we issued:

Learning contents represented in the textbook Man and Nature are not sufficiently
harmonized with the number of hours of curriculum for this subject. This is best evidenced
by the mathematical average of Pierson’s coefficient for the textbook Man and Nature for
the three grades was:

grade 11l rxy = 0.97 + grade I\Vrxy =0.74 + grade V rxy = 0.94 =2.65 :3=10.88. So

Pierson’s average coefficient of 0.88 derived for the three textbooks that are the subject of
our research shows that the contents of these books are far from harmonizing with the
number of hours in this school subject.

Disharmony of learning contents of these textbooks with the number of lessons for the
units of this subject, significantly damages quality processing and balanced knowledge of
this subject.

Disharmony between contents represented in these textbooks to the number of hours
creates potential gap in the education environmental and healthy education of

schoolchildren.

As this paper recommendation for the authors of the textbooks and teachers is as follows:
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e Authors whose textbooks we analyzed in general have to obtain the official guidelines and
planning the number of hours in corresponding subject.

e Since the processing of learning contents in the textbooks, the authors maintain the balance
and equivalence between teaching units in keeping with curricular guidelines for the
number of teaching units and the amount of teaching matter.

e Teachers at work besides the textbooks that schoolchildren have daily in hand, should
consult the relevant curriculum of the subject.

e Teachers with their innovation, craftsmanship and professional work have to harmonize
guidelines curricular textbooks and developmental needs of schoolchildren who are

educated, grown in respective academic and social environment.
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Yunus Emre Divani’nda Peygamberlerin Model Davranislar:

Model Behaviors of Prophets in Yunus Emre Divan
Cem TUNA*

Recep Tayyip Erdogan Universitesi

Ozet: Yunus Emre Tiirk dili, Tiirk edebiyati, Tiirk kiiltiir tarihi ve Tiirk ruhunun en biiyiik, en giizel, en
onde gelen degerlerinden biridir. O’nun bilinen iki eserinden biri Divani’dir. Divan, ilahi agki ve insan-1
kamili konu edinen siirlerin bulundugu eseridir. Calismada Mustafa Tat¢1 tarafindan hazirlanan 2014 yilinda
H Yaymlari’nca yayinlanan “Yunus Emre Divan-1 Ilahiyat” temel alinmistir. Calisma, nitel arastirma
yontemlerinden dokuman incelemesine dayalidir. “Yunus Emre Divan-1 Ilahiyat” 1n icinde yer alan siirler
okunarak hangi peygamberlerin adi gecmektedir ve hangi davranislart model gosterilmistir? arastirma
sorularma cevap aranmistir. Peygamberlerin model davranislar1 ile ilgili gorilen dizeler bulgu olarak
saptanmig, elde edilen bulgulara nitel veri analizlerinden igerik analizi uygulanmistir. Bu amagla toplanan
veriler Once peygamberler olarak saptanmis, sonra peygamberlerin model davraniglari
kavramsallastirlmistir ve yorumlanmistir. Bulgular ve sonug olarak divanda Adem, Sit, idris, Nuh, ibrahim,
[smail, Yakub, Yusuf, Eyyub, Musa, Hizir, Ilyas, Ziilkarneyn, Yunus, Davud, Sileyman, Lokman,
Zekeriyya, Isa, Cercis, Muhammed peygamberlerin ad1 ge¢mektedir. Peygamberlerde calisma, caba,
baskalarina yardim, comertlik, ibadethane yapma, Allah’a giivenme, ibadet etme, Allah’in emirlerini yerine
getirme, sabir, yoneticilik, miicadele, dostluk, hakka uymak, hikmetli konusmak, hastalara yardim, sehitlik,
bagkasini diisiinme gibi olumlu davranis modelleri saptanmustir. Hakkin emrini yerine getirmeme,
sabretmeme ve ceza alma gibi olumsuz davranig modellerine de rastlanmigtir. Tim peygamberler gesitli
olaylarla ve cesitli bicimlerde sinamadan ge¢mistir. Bu imtihanlar1 genel olarak ¢ogu zaman basari ile
vermeleri olumlu, kimi zaman yanilmalari ise olumsuz model davranislar olarak gdsterilebilir.

Anahtar kelimeler: Yunus Emre, Divan, Peygamberler, Model, Davranig

To cite this article: Tuna, C. (2022). Yunus Emre Divani’nda Peygamberlerin Model
Davramislar Kosovo Educational Research Journal, 3(1), 38-62.
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Abstract:Yunus Emre is one of the greatest, most beautiful and most prominent values of Turkish language,
Turkish literature, Turkish cultural history and Turkish spirit. One of his two known works is his Divan.
Divan is a work of poems about divine love and perfect human being. The study is based on "Yunus Emre
Divan-1 Theology" prepared by Mustafa Tat¢1 and published by H Publishing in 2014. The study is based
on document analysis, one of the qualitative research methods. Which prophets are mentioned by reading
the poems in the "Yunus Emre Divan-1 Theology" and which behaviors are shown as models? The answers
to the research questions were sought. The verses related to the model behaviors of the prophets were
determined as findings, and content analysis, one of the qualitative data analysis, was applied to the findings.
For this purpose, the collected data were first identified as prophets, then the model behaviors of the prophets
were conceptualized and interpreted. As a result, the names of the prophetsin Divan Adam, Sit, Idris, Noah,
Ibrahim, Ismail, Yakub, Yusuf, Eyyub, Musa, Hizir, Ilyas, Ziilkarneyn, Yunus, Davud, Siileyman, Lokman,
Zekeriyya, Jesus, Cercis, and Muhammed are mentioned. Prophets such as working, effort, helping others,
generosity, building a place of worship, trusting in Allah, worshiping, fulfilling Allah's orders, patience,
leadership, struggle, friendship, obeying the truth, speaking wisely, helping the sick, martyrdom, thinking
of others. positive behavioral patterns have been identified. Negative behavior patterns such as not following
the order of the right, not being patient and being punished were also encountered. All prophets have been
tested by various events and in various ways. In general, giving these exams successfully can be shown as
positive model behaviors, and sometimes being wrong can be shown as negative model behaviors.

Keywords: Yunus Emre, Divan, Prophets, Model, Behavior

Giris

Yunus Emre Tiirk tarihinin, Tiirk edebiyatinin klasiklesmis sahsiyetlerinin basinda gelir (Demirci,
2008). O, Tiirk dili, Tiirk edebiyati, Tiirk kiiltlir tarihi ve Tiirk ruhunun en biiyiik, en giizel, en
onde gelen degerlerinden biridir. O, yaklasik yedi yiiz elli yildan beri Tiirk milletinin agk ve mana
dili, en giizel Tirkgesidir. Ask, mutluluk ve ebediyet tarihinde k&mil insan modelidir, kutup
yildizidir. Tiirk milletinin insanliga hediyesi, biiyiik sevgi, mutluluk, inan¢ ve estetik
dehalarindandir (Tatg1, 2014). Mekan, yazili ve sozlii kiiltiir, divan gibi Yunus Emre’ye ait zengin

bir miras hem yerel hem de evrensel 6zellik tasimaktadir (Yildirim, 2021; Demirci, 2008).

Yunus Emre’nin siirleri bugiin bilinen iki eseri olarak ’Risaletii’'n-Nushiyye ve Divan’’ da
toplanmigtir. Riséaletii’n-Nushiyye; iyi ahlak sahibi, insan-1 kdmil adayina nefsini nasil terbiye
edecegine dair dgiitler veren bir nasihatnamedir. Divan ise ilahi agki ve insan-1 kdmili konu edinen

stirlerin bulundugu eseridir (Tat¢1, 2014; Tate1, 2020; Yildirim, 2017; Avsar, 2013).

Bir soz tistadi olan Yunus Emre’nin anlatimi okuyucuda ve dinleyicide etki birakir. Az s6z ile
derin anlamlar olusturur, sozii dolandirmaz. Halk dilinden kullandig1 basit kelimelerle gii¢lii bir

anlatim yakalar ve zihinlerde ve goniillerde engin bir diinya meydana getirir. Insanlarin idrak
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etmede zorlanacagi bir¢ok soyut kavrami somutlastirarak 6gretim ilkelerinden somuttan soyuta ve

dilin a¢ik kullanim ilkelerini kullanir (Tuna ve Yildirim, 2021, 36; Yildirim, 2017).

Yunus Emre ilahilerinde sevgi, ask, bilgi, ahlak, mutlak hakikat, varlik, varolus, Allah, din ve insan
gibi biitiin zaman ve mekanlarda tartisilan evrensel kavramlar iizerinde durmus, bunu ilmek ilmek
islemistir. Kendine has goriisler ortaya koydugu i¢in eserleri 6liimsiiz bir klasik kabul edilebilir
(Tatg1, 2014). O, siirde ask alaninda gonliin 1s1klarin1 goniillere aksettirmesini bilen kudretli bir

kisidir (Kasim, 1979).

Iyi bir medrese dgrenimi géren Yunus Emre tasavvufi goriisleri ile yiizyillarca Anadolu insanini
ve tasavvuf yolundakilerini etkilemis ve egitmistir (Y. Akyiiz, 2020). Bu nedenle yaygin egitimci
kabul edilir ve onun O6grencileri biitiin toplum olarak kabul edilebilir. Divani’nda giiniimiiz
egitiminde kismen ¢esitli 6gretim ilkeleri, yontemleri ve teknikleri kullandig1 goriilen Yunus Emre
(Tuna ve Yildirim, 2021, 36 vd), egitimde sosyal 6grenme kurami i¢inde yer alan model alarak

o0grenmeye ve model alma tiplerinde sembolik modellere yer vermistir.

Bireyin kendi yasantist yoluyla davranisinda meydana gelen degismeye 6grenme adi verilir. Bir
diger deyisle Ogrenme; biiylime ve viicutta degisik etkilerle olusan gecici degismelere
yiiklenemeyen, yasanti iiriinii olarak olusan davranista ya da potansiyel davranistaki nispeten kalici

izli degismeye denir (Senemoglu, 1997, 94).

Ogrenme siireci ile ilgili olarak davranisci, bilissel 6grenme kuramlari ortaya atilmustir. Iki
kuramla Ortlisen baz1 Ozellikleri igeren sosyal Ogrenme kurami, bilissel agirlikli davranisci
kuramlardan biri sayilir. Bireyin dogrudan yasantisina gerek olmaksizin, segilen bir modelin
davranig/ davraniglarinin gozlenmesi ya da yonergeler yoluyla 6grenme yetenegini vurgulayan

kurama sosyal 6grenme kurami denir (Eyyam, Dogruer ve Menevis, 2012, 80).

Bireyler aras1 sosyal iletisimin temel alindig1 bir kuram olan sosyal 6grenme kuraminda 6grenme;
g6zlem yoluyla, model alarak ve dolayli yollardan 6grenme seklinde olmaktadir. G6zlem yoluyla
ogrenmede; gbzlem yapan birey, modelden degisik iirlinler 6grenir. Model alarak 6grenmede;
bireyler davranislar1 6grenebilmek i¢in kendilerine daha ¢ok benzeyen bireyleri model alirlar ve
degisik davranislari nasil yaptiklarin1 gozlemlerler. Dolayli yollardan 6grenmede ise; 6grenme
stireclerinin bir diger deyisle yasantilarinin dolayli olmasidir. Bireyler, cocukluk evresinden

yaglilik evresine kadar yasamlarinin degisik donemlerinde degisik tiplerden, davranislardan ya da
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sozlerden etkilenip bunlar1t model olarak yasamlarina aktarmislardir. Canli, sembolik ve sozel
yonergeler seklinde lic model tipi bulunmaktadir. Canli modeller; bireyin ¢evresinde bulunan
anne-baba, kardesler, arkadaslar gibi giinlilk yasam igerisinde iletisim kurdugu bireylerdir.
Sembolik modeller; sosyal medyadan, filmlerden, televizyonlardan, gerekse kitaplardan gortlen,
okunan, tanman kisilerdir. Unlii sporcular, sarkicilar, sanatgilar, televizyon program sunuculari,
film ya da roman kahramanlar1 bu grubu olusturan bireylerdir. S6zel yonergeler ise s6zel olarak

yayginlagmig ve halk arasinda sik¢a kullanilan “miisteri her zaman hakhidir”, “erkekler aglamaz”

gibi yonergelerdir (Eyyam, Dogruer ve Menevis, 2012, 86-87).

Yunus Emre’nin siirlerinde peygamberler, halifeler, sahabeler, mutasavviflar (Yildirim, 2017, 69-
70), biiyiik asiklar, sohretli sahislar, olumlu ve olumsuz dini kisiler, uhrevi kisiler, toplumsal
kisiler, melekler, tasavvufi sahislar ve diger dinlerin sahislar1 yer almaktadir (Bozkus, 1997). Bu
calismada Yunus Emre Divani’nda model alma ¢esitlerinden peygamberlerin model davraniglar

incelenmistir.

Calismada Mustafa Tat¢1 tarafindan hazirlanan 2014 yilinda H Yaynlari’nca yayinlanan “Yunus
Emre Divan-1 ilahiyat”, Yusuf Yildirim tarafindan hazirlanan ve 2017 yilinda Duru Bulgur
Yayinlarindan ¢ikarilan “Risaletii’n-Nushiyye ve Divan-1 Y{inus Emre Karaman Niishas1” temel

alinmis, diger eserlerden de yararlanilmistir.

Calisma, nitel arastirma yontemlerinden dokuman incelemesine dayalidir. “Yunus Emre Divan-1
[lahiyat™1n iginde yer alan siirler okunarak hangi peygamberlerin adi ge¢mektedir ve hangi
davranislart model gosterilmistir? aragtirma sorularina cevap aranmustir. Peygamberlerin model
davraniglar ile ilgili goriilen dizeler bulgu olarak saptanmis, elde edilen bulgulara nitel veri
analizlerinden igerik analizi uygulanmistir. Bu amacla toplanan veriler 6nce peygamberler olarak

saptanmig, sonra peygamberlerin model davraniglar1 kavramsallastirilmistir ve yorumlanmaistir.

Bulgular ve Yorum

Yunus Emre Divan-1 ilahiyat”ta Adem, Sit, idris, Nuh, Ibrahim, Ismail, Yakub, Yusuf, Eyyub,
Musa, Hizir, ilyas, Ziilkarneyn, Yunus, Davud, Siileyman, Lokman, Zekeriyya, Isa, Cercis,
Muhammed peygamberlerin adi gegmektedir. Divan’da Adem 42 kez, Daviid 1 kez, Cercis 5 kez,
Eyyitib 8 kez, Ibrahim 6 kez, Idris 1 kez, ilyas 4 kez, imran 3 kez, Isa 14 kez, Ismail 3 kez,
Muhammed 47 kez, M0sa 32 kez, Nuh 4 kez, Silleyman 24 kez, Sit 1 kez, Zekeriya 2 kez
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Peygamberlerin isimlerinin islendigini goriinmektedir (Takhirova, 2020, 109). Bu peygamberler

ve onlarin model davranislar1 asagida sira ile incelenmistir.
Adem Aleyhisselam

flk insan ve ilk peygamber olan Hz. Adem, insanin atasidir. iblis, kibir yiiziinden ilk insan olan
Adem’e secde etmemistir; (Koksal, 2004; Bélgegiindem, 2022; bilgiyelpazesi.com, 2022). Oysa

Adem’in yaratilisinda cevher vardi ve Allah onu yaratilanlarin sereflisi eylemisti.
“Calap Adem cismini topraktan var eyledi
Seytan geldi Adem’e tapmaga ar eyledi” (Tatg1, 2014: 500)

iblis, Adem’i yenmek igin her tiirlii yolu denemeyi goze almistir. Adem peygamber, cennette

Iblis’e uyarak yasak yiyecegi yemis ve imtihan1 kaybetmistir.
“Miskin Adem yanildi U¢mak’da bugday yidi
Isi Hak’dan bilenler seytandan tutmayalar” (Tatc1, 2014: 287)

Allah’1in emrine kars1 ¢ikilmast sonucu cennetten cikarilmak ve diinyaya siirgiine gonderilmek,

iflas etmis, malin1 kaybetmis kisiye benzer.
“Adem Peygamber ile Havva yaradilmadin
Ug¢mak’dan siiriiliiben ol miiflis olan benem” (Tat¢1, 2014: 377)

Burada Allah’in emrine kars1 gelinmemesi, emirlerinin ardindaki hikmeti 6grenme, iblis’in kibirli
olusu, bu durumun iyi olmamasi, Iblis’in insan1 dogru yoldan saptirabilecegi, bu konuda uyanik
olunmasi, Iblis’e uyanlarin yaptirnma ugrayacagi olumlu ve olumsuz modeller olarak

diistiniilebilir.
Sit ve Idris Aleyhisselam

Sit Peygamberin adi Kur’an’da ge¢mez. Idris peygambere ise ise sayfa indirilmistir. Sit
peygamberin bez dokumasi nedeniyle dokumaci, Idris Peygamberin ise terzi oldugu
belirtilmektedir (Koksal, 2004; Bolgegundem, 2022; bilgiyelpazesi.com, 2022). Burada model

davranis calisma olarak diistiniilebilir.
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“Ben oldum Idris-i derzi Sit oldum tokidum bizi
Davud’un gorklii avazi ah idiip nalise geldiim” (Tatg1, 2014: 407)
Nuh Aleyhisselam

Kur’an’da bu ad ile bir sure bulunan Nuh peygamber insanlar1 dine davet etmis, ¢ok uzun yillar
bu ugurda canla, bagla calisip ¢abalamistir. Ancak bu ¢abanin karsiligini alamamis, kendisine
inanan bir gurup insanla gemiye binip kurtulmus, diger insanlar ceza olarak suda bogularak
olmislerdir (Koksal, 2004; Bolgegundem, 2022; bilgiyelpazesi.com, 2022). Burada dini teblig
etmede ¢aba gerektigi, ¢abasiz kurtulusa ulasilamayacagi ve dini emirlere uymayanlara ceza

verilecegi model olarak alinabilir. Nuh tufani 6diil ve ceza davranigina 6rnek verilebilir.
“Bin y1l cefa gekmeyince Nuh gibi

Tufaninda gemiye bindiirmeye” (Tatc1, 2014: 479)

“Nuh oldum Tufan igiin ¢ok diirisdim din igiin

Dinlime donmeyeni suya gark idiip geldiim” (Tatg1, 2014: 382)

Ibrahim Aleyhisselam

Kur’an’da kendi adindan bir surenin bulundugu Ibrahim peygamber, oglu Ismail peygamber ile
Kabe’yi insa etmistir. Kendi halkinin putlarina zarar verdigi i¢in Nemrut tarafindan 6liim cezasina
carptirilmis, Allah’in izni ile ates onu yakmamis ve serin olmustur (Koksal, 2004; Bolgeglindem,
2022; bilgiyelpazesi.com, 2022). Yunus Emre bagkalarina yardim etmede Ibrahim peygamberi
ornek gosterir. Onun maliin hayirlara sebep oldugunu, yerini buldugunu, insanlara iyilik olarak
ulastigin1 belirtir. Tersi ornekte ise Karun’u verir. Diinyada gelmis gecmis en zengin kisi olarak
bilinen, Hz. Musa zamaninda yasayan Karun ise hirsli ve cimridir, malin1 kimse ile paylasmaz
(Bolgegundem, 2022). Bu 0zellikleri yuzinden kendi de cevresi de mutsuz olur, rahat ylzi

gormez.
“Ol mal ki Halil’lindiir hayirlara yilterler an1

Ol mal ki Karun’undur 1ss1 hi¢ rahat bulimaya” (Tatg¢1, 2014: 472)
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Burada bagkalarina yardim etme, malini-parasini paylasma model olarak alinabilir.

[brahim peygamber Mekke’de Kabe nin temellerini bularak yeniden insa etmistir (Koksal, 2004;
Bdélgeglindem, 2022; bilgiyelpazesi.com, 2022). Dini degerlere saygi, ibadethanelere saygi ve

destek diisiintilebilir
“Asayila Musa’yilakagdum ¢ikdum Tur Tagi’na
[brahim’ile Mekke’ye biinyad biragandayidum” (Tatg1, 2014: 363)

Ibrahim peygambere Nemrud tarafindan atese atilma cezasi verilmis, ancak ates Allah’mn izni ve
emri ile Ibrahim peygambere serin olmus, yakmanmusti (Koksal, 2004; Boélgegiindem, 2022;
bilgiyelpazesi.com, 2022). Her zaman ve her kosulda Allah’a giivenme ve dayanma davranigi

model alinabilir.

“Hakk’un inayeti ¢okdur irer kullarina da’im

Allah Halil’i sakladi Nemrud oda atmis iken” (Tatc1, 2014: 439)
“Nemrud’daki suret kilan Ibrahim’i oda atan

Bir kilin1 yandurmayan od u giil i reyhan benem” (Tatc1, 2014: 388)

En sevdigi varliklardan biri olan oglunu Allah’in emri imtihan gere8i kurban etmek isteyen

Ibrahim peygamberin algakgoniilliigii de bir davranis modelidir.
“Gayet hor u hakir ol bagda Halil olasin

Isma’il gibi sen de kurbana irisince” (Tatg1, 2014: 467)

Ismail Aleyhisselim

Ismail peygamber Allah’in emrine itaat eden ve babasi Ibrahim peygamberin kendisini kurban
etmesine destek veren bir peygamberdir (Koksal, 2004; Bolgegiindem, 2022; bilgiyelpazesi.com,
2022). Insanin en degerli varligi canidir, hayatidir. Ismail peygamber canini Allah yoluna feda

etmeye hazir oldugunu ispat etmis ve bu konuda babasi ile birlikte sinavi kazanmistir. O’nun
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yerine gokten indirilen ko¢ kurban edilmistir. Burada Allah’in emirlerine uymak davranis1 model

olarak alinabilir.

“Ibrahim Halil geldi Ka’be’ye biinyad urd:

Oglina bigak ¢aldi Isma’il kurban kan1” (Tatg1, 2014: 529)
“Gayet hor u hakir ol bagda Halil olasin

Isma’il gibi sen de kurbana irisince” (Tatc1, 2014: 467)
“Kurban olmayinca Isma’il gibi

Kimse i¢lin gokden kog indiirmeye” (Tatc1, 2014: 479)

Yunus Emre, tasavvuf yolunda ilerleyisinin bir bedeli olarak, kendi canini Ismail peygamber gibi

Hak yoluna kurban etme dilegini ifade eder.

“Dost old1 bize mihman bunca y1l bunca zaman

Gergek Isma’il gibi kurban olasim geliir” (Tatg1, 2014: 278)
“Isma’ile galdum bigak bigak ana kar itmedi

Hak beni azad eyledi kogila kurbandayidum” (Tatg1, 2014: 363-364)
Yakub ve Yusuf Aleyhisselam

Ishak peygamber oglu olan Yakub (a.s) Israilogullarina gonderilmistir. Ya’kub ve oglu Yusuf
peygamberler sabir degerinin 6rneklerindendir. Ya’kub peygamber cocuklarinin haksizliklarina,
cok sevdigi oglu Yusuf’tan ayr1 kalmaya sabretmis ancak ¢ok aglamis, gdzyas1 dokmiis hatta son
donemlerde gozleri gérmez olmustur (Koksal, 2004; Bolgegiindem, 2022; bilgiyelpazesi.com,
2022). Ayrica Ya’kub peygamber oglu Yusuf’un gordiigii riiyanin gerceklesecegine inanarak

hi¢bir zaman timidini kesmemis, timitli olma degerini de vermistir
“Gehi kan yas akar Ya’kub gozinden

Geh olur Yusuf-1 Ken’an-1 1skdur” (Tatg¢1, 2014: 278)
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“Yusuf’1la ben kuyuda yatdum bile ¢ekdiim ceza

Yakub’ila ¢ok agladum bulinca figandayidum” (Tatg1, 2014: 363-364)
“Ya’kub’am agladum Yusuf i¢iin ¢ekdiim firak

Yusuf’am zindan i¢inde fazl-1 Rahman isterem” (Tat¢1, 2014: 410)

Yakup peygamberin sabri, oglu Yusuf’a olan sevgisi, ayrilik hasreti ¢ekmesi model davranislar

olarak saptanabilir.

Giizelligin timsali (Tatci, 2014: 429) Yusuf peygamber kardeslerinin haksizliklarina, kuyuda
kalmaya, kole olmaya, zindana atilmaya ve babasindan ayri kalmaya sabretmis, Allah’tan yardim
dilemistir. Allah’in yardim1 ve sabrinin sonucu ileride Misir iilkesinde yonetici olmustur (Koksal,

2004; Bolgeglindem, 2022; bilgiyelpazesi.com, 2022).

“Inayeti kime irse ol kul iken sultan olur

Isitmediin mi Yusuf’1 bazirgana satmis iken” (Tatg1, 2014: 439)
“Yusuf ile ¢aha inen terazuya altun vuran

Keffesini basaduran Misir 1ss1 sultan benem” (Tatc¢1, 2014: 385)

Yusuf peygamberin giizelligi, yakisikligi herkes tarafindan bilinir. Yunus Emre’de bu konu
iizerinde durur. Yusuf peygamberi gormek insana mutluluk verir. Ziileyha’da bu giizelligi gérmiis

ve asik olmustur.

“Geliin biz varalum Yusuf’1 gérelim

Cemali hanindan bin aglar toyalar” (Tatg1, 2014: 290)

“Yusuf’daki hiisn i cemal Ya’kub’daki hiizn G melal

Gah bedr olam gahi hilal gokde mah-1 taban benem” (Tatc1, 2014: 388)
“Ne gordi Ziileyha Yusuf yiizinde

Isi efgan olupdur 15k elinden” (Tatg1, 2014: 422)
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Yunus Emre hakiki giizelligin ve askin Allah’in giizelligi ve aski oldugunu, buna Yusuf

peygamberin de tutulmasi durumunda malini-miilkiinii terk edecegini ifade eder.
“Yusuf eger hayalini

Diiste goreydi bir gice

Terk ideyidi milklerin

Bana seni gerek seni” (Tatg1, 2014: 520)

Siirlerin geneli incelendiginde Ya’kub ve oglu Yusuf peygamberlerde sabir, sevgi, ayriliga
iizlilme, insanin ¢ocuklartyla sinavini basariyla verme, kavusma, sikint1 gekme, Allah’tan yardim
dileme, yoneticilik yapabilme, giizel insanlarin sevilmesi, Allah sevgisi ve aski model davranislar

olarak belirlenebilir.
Eyyub Aleyhisselam

Eyyub peygamber ¢ok sikinti, cefa gekmesine ragmen hastaliklara sabretmesi ile tinliidiir (Koksal,
2004; Bolgegiindem, 2022; bilgiyelpazesi.com, 2022). Sabir degeri icin giizel bir 6rnektir. Bu
imtihanlar, hastaliklar Allah’tandir, bu bilingte olmak gerekir. Allah’a dua ederek sifa istemeli ve

sifa gelinceye kadar sabir i¢inde olmalidir.
“Eyyub’am bu sabr1 buldum Cercis’em bin kezin 61diim

Ben bu miilke tenha geldum be-kiilli yaragum anda” (Tatg1, 2014: 467)

“Eyyub oldum teniime cefa kildum canuma

Cagurdum Siibhan’uma kurtlar toyurup geldiim” (Tatg1, 2014: 382)
“Eyyub’ila derde esir inilediim ¢ekdiim ceza

Belkis’1la taht tizere miihr-ii Siilleymen’dayidum” (Tatg1, 2014: 363-364)

Yunus Emre kendine de Yunus peygamberi 6rnek vererek sabretmeyi tavsiye eder.
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“Yunus diistiin bu derde Eyyub’layin sabreyle
Derde katlanimazsin derman arzu kilursin™ (Tatg1, 2014: 428)
Musa Aleyhisselam

Israilogullarma génderilen ve Kur’an’da en ¢ok adi gecen peygamberdir. Kendisine dort kutsal
kitaptan biri olan Tevrat verilmistir. Israilogullarmi Misir’da Firavun’un zulmiinden kurtaran
peygamberdir (Koksal, 2004; Bdlgegliindem, 2022; bilgiyelpazesi.com, 2022). Hz. Musa, Tur
Dagi’nda Allah ile -keyfiyeti Allah tarafindan bilenen bir sekilde- konusmus ve kelimullah yani
Allah’n kendisiyle konustugu kimse sifatini almustir. islam dinine gore Allah’a dua ederek dilekte
bulunmak miimkiindiir hatta tesvik edilmistir. Allah’1 sabah ve aksam algak bir sesle yalvararak
anmak, namaz kilarken kulun Allah’a en yakin oldugu an olan secde halinde dua edilmesi emir ve
tavsiye edilmistir (Karaman vd, 2006). Dua, miimin bir kisiyi koruyan zirh gibidir. Hz. Musa
orneginde dua ile Allah’a yaklasma, dertlere deva, hastaliklara sifa, her tiirlii makul konuda yardim
dileme model alinabilir. Musa peygamber Allah’1 da gormek istemis, Allah’tan buna giiciliniin
yetmeyecegi cevabini almis, dagin pargalanisina sahit olmustur. Burada insanin merak 6zelligi ve
kapasitesi ortaya ¢ikmakta, kulun Yaratici ile iliskisinin dua, ibadet temelli olmasi davranisi

verilmektedir.

“Cobanlik itmeyince Musa’layin

Kelim’iim diylip Tur’a gondermeye” (Tatc1, 2014: 479)

“Tur Tagi’nda bir tecelli géor Musa’ya neler kild1

Yunus eydiir Hak katinda s6ziim girli kalmaz benim” (Tatc1, 2014: 368)
“Bir dem geliir Musa olur yiiz bin miinacatlar kilur

Bir dem girer kibr evine Firavn’i1la Haman olur” (Tatg1, 2014: 281)
“Kim gore an1 1yan kim diye naks u nisan

S6z Len terani’diir Musa’ya Tur i¢inde” (Tatg¢1, 2014: 464)
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Musa peygamber de miicadele etmis, Tur Dagi’'nda Allah’tan emirler ve asasina mucize 6zelligi
(yi1lana doniisme) verilmistir. Burada da miicadele degeri ve Allah’in kendi yolunda miicadele

edenlere yardim edecegi mesaj1 vardir.
“Asayila Musa’yila kagdum ¢ikdum Tur Tagi’na
Ibrahim’ile Mekke’ye biinyad biragandayidum” (Tatg1, 2014: 363)

Yunus Emre 356 numarali siirde Musa peygamber ile Iblis arasinda gecen bir olay1 sunar. Musa
peygamber Tur Dagi’na gittiginde bir su aktigin1 goriir. Su, Iblis ’in gézyasindan olusmustur ve
Musa (a.s) bunun nedeni sorar. Iblis, 6nceden Hak katinda yakin oldugunu, simdi ise uzak
oldugunu, tovbe ettigini ve bunu Hakk’a iletmesini, kendisini affetmesini diler. Allahu Teala
iblis’in Adem’e secde etmesi ile bunun olacagimi bildirir. iblis ise bu emri yine kabul etmez, smavi
yine kaybeder. Yunus Emre buradan ders ¢ikararak cahillik yapanlarin kaybedenlerden olacagini,

yardimin Allah’tan oldugunu belirtir.

“Musa geldi la’ine didi Hakk’un buyrugin

Secdeyi isitecek dondii inkar eyledi

Ma’ni nediir Iblisden cahillik kamu bizden

Ne duydun isbu s6zden sirr1 agkar eyledi” (Tatg1, 2014: 501)

Musa peygamberde Allah aski vardir ve bu askla yasamistir. Yunus Emre asiklarin halini

aciklamada bundan yararlanir.
“Yiiz bin Isa’yilen Musa 1skila sergerdan gezer

Aceb lemen beni dahi1 1sk nihengi yutdugini” (Tatc¢1, 2014: 533)

Huzir, Ilyas ve Ziilkarneyn Aleyhisselam

Hizir Kur’an’da ad1 gegmeyen ancak peygamber olup olmadigi konusunda kesin bir yargiya
varilamayan bir sahistir. {lyas peygamber ise Israil ogullarina gonderilen peygamberlerdendir

(Koksal, 2004; Bolgegiindem, 2022; bilgiyelpazesi.com, 2022). Hizir ile ilyas Peygamberin
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Oliimsiizlik suyu igtigi cesitli kaynaklarda ifade edilir. Bunu Yunus Emre de siirinde isler ve

onlarin kisa siire i¢inde 6lmeyecegini, Allah’1n izni ile kiyamete kadar yasayacaklarini bildirir.
“Sol Hizir’1la Ilyas ab-1 hayat icdiler
Bu bir kag yil i¢inde bunlar 6lesi degiil” (Tatg1, 2014: 357)

Her y1l birbirleriyle bulustuklarina inanilan Hizir ile ilyas Peygamberde dostluk, arkadaslik degeri
on plana ¢ikmaktadir. Bunun yaninda her ikisi karada ve denizde zor durumda kalanlara, basi
sikiganlara Allah’in izni ile yardim ettigine de inanilir (BOlgegundem, 2022; bilgiyelpazesi.com,
2022).

“Kula nasib degicek sultan elden alamaz
Ziilkarneyn neyledi ya Hizir u llyas ile” (Tatg1, 2014: 485)

Ziilkarneyn Kur’an’da adi gegen bir kisidir, doguya ve batiya ve daha sonra kuzeye sefer etmis,
Hakki teblig etmis, yardima ihtiya¢ duyan bir topluma yardim etmistir (bilgiyelpazesi.com, 2022).

Buradan insanlara dogrulugu tavsiye etme ve insanlara yardim etme davraniglart model alinabilir.
Yunus Aleyhisselam

Kur’an’da kendi ad1 ile sure bulunan Yunus peygamber Ninova halkina gonderilmistir. O Hakkin
emrini beklemeden kendi bagina hareket ettigi, gorev yerini terk ettigi i¢in ceza almistir (Koksal,
2004; Bolgegundem, 2022; bilgiyelpazesi.com, 2022). S0z dinleme degeri igin Ornek
gosterilebilir.

“Yunus’ila balik beni ¢ekdi deme yutdi bile
Zekeriyya’yila kagdum Nuh’ila tufandayidum” (Tatg1, 2014: 363)
Davud Aleyhisselam

Davud peygamber hiikiimdar peygamberlerdendir. Israilogullarina hiikiimdar olmus, onlari
yonetmistir. Bunun yaninda ¢ok giizel bir sesi vardir, O’nun zikrine daglar ve kuslar katilmaktadir
(Koksal, 2004; Bolgegundem, 2022; bilgiyelpazesi.com, 2022).

“Geh varam Davud olam ¢ikam Siileyman tahtina
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Geh gine giim-rah olup vasli koyup hicran olam” (Tatg1, 2014: 391)
“Ben oldum Idris-i derzi Sit oldum tokidum bizi

Davud’un gorklii avazi ah idiip nalise geldiim” (Tatg1, 2014: 407)
“Kan’enbiya vii evliya geldi gecdi climle veli

Kani Davud u Siileyman Kaf’dan Kaf’a dutmis iken” (Tatc1, 2014: 440)

Davud peygamberin yoneticiligi, sesli olarak Allah’1 zikri, Allah’in sevdigi kullardan olmasi
model davranislar olarak alinabilir. Fakat buna ragmen diinya ona da kalmamis ve zamani gelince

vefat etmistir.
Suleyman Aleyhisselam

Siileyman peygamber essiz hiikiimdarligi ile bilinir. Y 6neticilik degeri 6n plandadir. Adi ile anilan
mabedi yaptirmistir (Koksal, 2004; Bolgegundem, 2022; bilgiyelpazesi.com, 2022). Kuslar, riizgar
ve cinler hiikmii altindadir (Tatg1, 2014: 429). Yunus Emre asik olanlarin Siileyman peygamberin

taht1 gibi makamlara geldigini agiklar.

“Kaf’dan Kaf’a hilkkm eyleyen divleri hiikmine koyan

Yile biniip seyran kilan bu miilke Siileyman benem” (Tat¢1, 2014: 385)
“Eyyub’ila derde esir inilediim ¢ekdiim ceza

Belkis’1la taht {izere miihr-ii Siileyman’dayidum” (Tatg1, 2014: 363)

Suleyman peygamber ile Saba melikesi Belkis’in basindan gegenler Kur’an-1 Kerim’de

aciklanmaktadir. Yunus Emre onlarin birbirlerine asik olduklarini, agki yasadiklarini belirtir.
“Belkis’1la Stileyman 1ska diisdi bir zaman
Isteyiip bulmadilar bu derdiin dermanimni” (Tatg1, 2014: 531)

Hz. Siileyman, Allah tarafindan verilen bir mucize olarak hayvanlarla konusabilmekte, hayvan
dilini bilmektedir. Ordusu ile seferde bir vadiden gecerken karimcanin konusmasini isitmis ve

giilimsemis. Gililimsemesinin sebebini soranlara karincanin ‘Siileyman’in ordusu geliyor, kenara
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cekilin® soziinii soylemistir (Kdksal, 2004; Bdlgegiindem, 2022; bilgiyelpazesi.com, 2022;
Karaman vd, 2006). Yunus Emre kimseye haksizlik yapilmamasini, hayvanlara siddet
uygulanmamasini, bunun hak konusu oldugunu ve kiyamette hesap giiniinde bunun hesabinin

sorulacagini vurgular.
“Israfil surmn1 ura taglar1 yirinden tura
Bir karinca cevabini bin Siileyman virimeye” (Tat¢1, 2014: 472)

Siileyman peygamber kusdilini bilmektedir. Yunus Emre bu dilin asik dili oldugunu, bu dili

O’ndan 6grendigini aciklamaktadir.
“Asik dilin bilmeyen ya deliidiir ya dehri
Ben kus dilin biliirem sdyler Siileyman bana” (Tat¢1, 2014: 256)

Buradan haklara saygi, haksizliktan kacinma, hayvan haklarma saygi konulari model olarak

cikarilabilir.

Slleyman peygamber ne kadar hitkiimdar olsa da yine de kendi emegi ile geginirdi.
“Stileyman zenbil 6rdi kendi emegin yirdi

Anunila buldilar bunlar peygamberligi” (Tatg1, 2014: 505)

Kimseye muhta¢ olmadan el emegi gecinmek, bir sanat sahibi olma davranist model olarak

almabilir.

Diinya kimseye baki kalmaz, essiz saltanat sahibi Siileyman peygambere de kalmamastir.
“Calap viribidi bizi var diinyay1 goriin diyii

Bu diinya hod baki degiil miilke Siileyman neyimis” (Tat¢1, 2014: 328)

Lokman Aleyhisselam

Lokman, Kur’an-Kerim’de adi gecen fakat peygamber olup olmadigi hakkinda kesin bilgi
bulunmayan sahislardandir. Bilge, ogluna hikmetle, 6giit veren bir baba olarak tanimnir (Koksal,

2004; bilgiyelpazesi.com, 2022).
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“Ol dost bana benden yakin hikmet bilen bulur Hakk’1n

Okuyup hikmet ilmini Lokman olayin bir zaman” (Tatc1, 2014: 426)

“Bir dem cehalette kalur hi¢ nesneyi bilmez olur

Bir dem talar hikmetlere Calinus u Lokman olur” (Tat¢1, 2014: 281)

Burada hikmet sahibi olma, hikmetli konusma model davranis s6z konusudur.
Zekeriyya Aleyhisselam

Israilogullarma gonderilen peygamberlerdendir. Israilogullar1 tarafindan sehit edilmistir.
Zekeriyya peygamber inanmayanlarla miicadele etmis ve sonunda sehit edilmistir (Koksal, 2004;

Bolgegiindem, 2022; bilgiyelpazesi.com, 2022). Kétiiliiklerle miicadele degeri diisiiniilebilir.
“Yunus’1la balik beni ¢ekdi deme yutdi bile

Zekeriyya’yila kagdum Nuh’ila tufandayidum” (Tatg1, 2014: 363-364)

Isa Aleyhisselim

Kur *anda ad1 gecen ve kendisine dort biiyiik kitaptan Incil verilen peygamberdir. Allah tarafindan
kendisine bir cok mucize verilmistir. Hz. Isa’nin mucizeleri arasinda dua ederek Allah’in izni ile
hastalar1 iyilestirme hatta Glenleri diriltme bulunmaktadir (Koksal, 2004; Bélgegindem, 2022;
bilgiyelpazesi.com, 2022). Yunus Emre Hz. isa’nin bu yoniine dikkat ¢eker.

“Olii gorse diriliir kalibma can geliir

Toprakdan avaz geliir Isa bin Meryem misin” (Tatg1, 2014: 429)

“Bir dem geliir Isa gibi 6lmisleri diri kilur

Bir dem gellir glim-rahlayin yolinda sergerdan olur” (Tatg¢1, 2014: 282)
“Deniz kenarinda ova kuyuda isleyen kova

Isa agzindag1 du’a oluben ben ise geldiim” (Tatg1, 2014: 407)
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Hastalara yardimci olma, onlarla ilgilenme miimkiinse bakma, ihtiyaglarin1 gérme ve 6lmiislere

dua etme model alinabilir.

Isa peygamber gdge ¢ikarilmistir. Yunus Emre bu konuya vurgu yapar, kendisi de bu durumu

yasamak ister.

“Isa ki Meryem’e varur sdyle varam ben ol Hakka

Fazli yolinda ol Hakk’un alemi handan eyleyem” (Tatc1, 2014: 367)
“Tiz ¢ikarurlar fevka’l-ulaya

Bil Isa gibi diinya koyan1” (Tatg1, 2014: 497)

Cercis Aleyhisselam

Kur’an-1 Kerim’de ad1 gegmeyen ve Hz. Isa (as) dan ii¢ yiiz y1l sonra yasadig: belirtilen bir tarihi
kisidir. Halkin1 dine davet edince yetmis kez oldiiriildiigii ve yeniden dirildigi rivayet edilir
(Bozkus, 1997, 40). Yunus Emre canin1 Hak yoluna feda eyledigini, Hak yoluna adadigini ve ne
kadar sehit edilirse yine sehit olmay1 arzuladigini giizel bir sekilde ifade eder.

“Eger beni Cercis’leyin yitmis kez oldiiriirisen

Donem girii sana varam zira ki arum yok durur” (Tatg1, 2014: 283)
“Cercis’leyin ol dost beni yitmis kez oldiiririse

Bin kez dahi olirisem yiiz bin kez ilerii gelem” (Tatg1, 2014: 373)

Burada insanlar1 Allah yoluna davet etme, gerekirse sehit olma ve bundan ¢ekinmeme model

davranislar olarak belirlenebilir.
Muhammed Aleyhisselam

Peygamberlerin sonuncusu olup kendisine kutsal kitap Kur’an-1 Kerim verilmistir. Evrensel olarak
biitiin insanlhiga gonderilen son peygamberdir (Bdlgeglindem, 2022; bilgiyelpazesi.com, 2022;
Koksal, 2016; Karaman vd, 2006). Yunus Emre’de Hz. Peygamber sevgisi ve dvgiisii siirlerinde

on plana ¢ikar. Yunus Emre, Divan’in biiyiik bir kismini, Peygamber’e ve O’na olan agkina tahsis
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etmistir (Oztoprak, 2020, 299). Hz. Muhammed (sav)’in yaratilisi, Alemlere rahmet olusu, Allah’mn
dostu olusu, O’nun immetine olan sevgisi ilmek ilmek islenir. Peygamberler O’nu kabul eder ve
severler. O, diinya sevgisine tutulmamis, diinya malina itibar etmemistir. O’nu anmak giinahlar1

eritir.

“Yaradild1 yir ile gok Muhammed dostligina

Levlak ana delil durur ansuz yir gok olmadi” (Tatc1, 2014: 524)
“Yitmis bin y1l 6ndinden yaratdt Muhammed’i

Hak kendii asik oldi bahane bir y1lduz dan” (Tatg1, 2014: 414)
“Ol alem fahri Muhammed nebiler serveridiir

Vir salavat 1gkila ol giinahlar eridiir” (Tatg1, 2014: 302)

Hz. Peygember 6mriinii ¢ok miitevazi bir bicimde ge¢irmis, zengin bir hayat siirmemis, kazandigi
mal1 ¢cevresindeki ve kendini ziyarete gelen fakirlerle paylasmistir. Genel anlamda sade bir hayat
stirdiigli, mal-milk arttirmadigi belirtilebilir. Elbisesi dahi sadedir, 6zel terzilere elbise

diktirmemistir hatta kendi sokiigiinii kendi tamir etmistir.
“Diinya malin dutmamis hi¢ emanet artmamis
Derzi biglip dikmemis tonun1 Muhammed’tin” (Tatc1, 2014: 347)

Hz Muhammed (s.a.v) Kur’an-1 Kerimi insanlara iletmis ve islam dinini teblig etmistir. Dini

yasantisi ile en giizel 6rnek olmus, goniillere girmis, immeti ¢ok kazanimlar kazanmustir.
“Us yine nazar old1 bu biziim canumuza

Muhammed biinyad urd1 din i imanimuza

Peygamberler serveri din diregi Muhammed

Gor nr gevherler kod1 nu biziim kanumuza” (Tat¢1, 2014: 468)

“Goniillerde yir eylemek Muhammed’e gelmis durur
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Mustafa’ya iimmet olan Tamu’da karar eylemez” (Tatg1, 2014: 323)
“On iki bin hadisi cem’eyledi Mustafa
Ant isitdiin meger serh ile soz satarsin” (Tat¢1, 2014: 423)

Hz. Muhammed (s.a.v.)in yolundan gidenler zindan sayilan yalan diinyaya kanmaz, yanlig yollara

gitmez.

“Erenlerden etek tutan menzil alup Hakk’a yiten

Muhammed nurina batan ol diinyaya kalmayandur

Hurilerle sirdas olan Muhammed ile es olan

Ol iman1 yoldas olan bunda yanilmayandur” (Tatg1, 2014: 314-315)
“Yunus yok diinya tadi ¢iin kim faniymis adi

Muhammed zindan didi biz sad olmamagigiin” (Tat¢1, 2014: 425)

Hz. Peygamber’e diigmanlar1 tuzak hazirlayarak zehirlemek istemisler, ancak Allah’in yardimiyla

bu tuzaklar1 bosa ¢ikmistir. Peygamber’e ar1 gibi calisarak, gdzyasi ile salavat getirmek gerekir.
“Muhammed’e kafirler ii¢ kez agu virdiler

Birin kuzuyla yidi ikisin ag iistine

Aguyu kild1 seker ol Resulu’llah meger

Vir salavat zenbur-var derdile yas iistiine” (Tatg1, 2014: 466)

Hz. Peygamber’in ailesi olarak damadi Hz. Ali, torunlar1 Hz. Hasan ve Hiiseyin bulunmaktadir.
Her y1l hacca giden binlerce haci, Hz. Peygamberin kabrini ziyaret eder. Hz. Peygamber; sozleri,
stinnetleri, ibadeti, yasantisi ile miiminlere 6rnektir. O’nun bilgisi bir ziyafet sofrasini andirir.
Yunus Emre kendini Hz. Peygambere asik biri olarak eksik, kusurlu goriir. Bu 6zel sofradan yemek
ister ve bu sofradan yiyemeyenlerin Hz. Peygamberi anlayamayacagini, dini istenilen guzellikte
yasayamayacagini belirtir. Allah’n sevgilisi Hz. Muhammed’in yolunda ¢ira olup yanmay1, O’nun

yoluna kendini adadigini ifade eder.
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“Yilda yetmis bin haci her biri niyyet ider

Varur ziyaret ider nurint Muhammed’tin” (Tatg1, 2014: 347)

“Yunus Emrem 1skludur eksikliidiir miskindiir
Her kim yemez mahrumdur hanint Muhammed’iin” (Tatg1, 2014: 347)
“Kogil beni hos yanayin kiil oluban usanayin

Ol sevdiigiin Muhammed’e olayin ¢erak Calab’um” (Tatc¢1, 2014: 378)

Peygamberimizin arkadaslar1 arasinda Hz. Ebubekir, Hz. Omer, Hz. Osman ve Hz. Ali
bulunmaktadir. Arkadaslik, dostluk model davranis olarak alinabilir. Hz. Peygamber’in sevgisine

mazhar olmak isteyen kimseyi incitmemelidir.

“Omer (i Osman Ali Mustafa yarenleri

Bu dordunin ulusu Ebu Bekr-i Siddik’dur” (Tatg1, 2014: 306)
“Ql Fahr-1 Alem Mustafa ol ma’den-i sidk u safa

Isterisen andan vefa incitmegil dervisleri”

Mi’rag, Hz. Peygamberin Allah’in huzuruna kabul edilisidir. Burada dini bir deger olarak Allah

sevgisi diisiintilebilir.
“Alem fahri Muhammed Mi’rac’a agduginda

Calap’tan dilediigi immetine azikdur” (Tatg1, 2014: 306)

Yeryiiziinde ¢ok insan vardir, ¢ogunda hayir ve bereket bulunmamaktadir. Hz. Peygamber

iimmetine, insanliga 6nderdir.
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“Suretile cokdur adem degmesinde yokdur kadem

Evvel-ahir ol pis kadem bir Muhammed serveri var” (Tatg1, 2014: 266)

Yunus Emre; giil, Hz. Peygamberin terinden yaratilmistir goriisiinii isler.
“Giil Muhammed deridiir biilbiil anun yeridiir
O gulile ezeli cihana bile geldim” (Tatc1, 2014: 386)

Gill, seriat olarak da ifade edilir ve nefsine uyanlarin Hz. Peygamberin getirmis oldugu seriat giile

benzetilerek, giilii koklayarak gafletten uyanilmasini ister.
“Nigiin sen nefs-i emmar1 bu gafletden uyarmazsin
Muhammed ser’i giilini seniin yiiziine urmazsin” (Tatc1, 2014: 414)

Diinya fanidir, kimseye kalmamustir, Islam Devleti’nin yoneticisi olan Hz. Peygamber de vadesi

gelince bu diinyadan ayrilmistir.
“Kan1 Muhammed Mustafa hiikiim itdi Kaf’dan Kaf’a
Diinya kime kild1 vefa aldanuban kalan1 gor” (Tatg1, 2014: 263)

Ahireti kazanabilmek i¢in Hz. Peygamberin slinnetine uymak, O’nun ahlakiyla ahlaklanmak ve
O’nun gibi yasamak gerekmektedir. Aksi takdirde ahirette baz1 6diillerden yararlanilamayacaktir.

O’na uyanlara sefaat ad1 verilen insanin affedilmesi konusunda vesile olmasi da s6z konusudur.
“Hulkun olmayinca Muhammed gibi

Hak didarin sana gostermeye” (Tat¢1, 2014: 479)

“Nefsin miisiilman iden Hak yola togru giden

Yarim ona olisar Muhammed sefa’ati” (Tatg1, 2014: 519)

Hakk’1 en 1yi1 bilen Hz. Muhammed’dir. Allah’1n yarattiklar1 O’nun varligina delildir. Yer ve gok
delillerle doludur ancak bunu gérmek icin bu bilingle ¢cevreye bakmak gerekir.
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“Muhammed Hakk’1 bildi Hakk’1 kendiide gordi
Ciimle yerde Hak hazir géz gerekdiir goresi” (Tatg1, 2014: 517)
Sonug ve Oneriler

Yunus Emre Divan-1 ilahiyat”ta Adem, Sit, Idris, Nuh, Ibrahim, Ismail, Yakub, Yusuf, Eyyub,
Musa, Hizir, ilyas, Ziilkarneyn, Yunus, Davud, Siileyman, Lokman, Zekeriyya, Isa, Cercis,
Muhammed Aleyhisselam peygamberlerin ad1 geg¢mekte, diger peygamberlerin adi

gecmemektedir.

Peygamberler model insanlardir, peygamber kissalarinda insanlar i¢in ibretler vardir. Bu model
davraniglar genel olarak olumludur ancak olumsuz kabul edilebilecek bazi davranislar
bulunmaktadir. Olumsuz davranislarin ¢ok azi1 peygamberlerden, ¢ogu da onlarin gevrelerinde yer

alan varlik ve kisilerdendir.

Adem Aleyhisselam (a.s), Allah’in yasakladig1 yiyecegi yemesi olumsuz bir model davranistir.
Emri ihlal etmesi sonucu Havva ve Iblisle birlikte cennetten ¢ikarilmasi ve diinyaya gonderilmesi
bir ¢esit ceza davranisi olarak olumsuz bir model davranistir. Iblis’in kibirlenmesi, Allah’m emrini
yerine getirmemesi, Adem (a.s)’yi kandirmast olumsuz model davranislardir. Hazreti Adem ve

Havva’nin olumsuz mdel davranisi olan giinaha tévbe etmesi olumlu model davranistir.

Sit (a.s) ve Idris (a.s.) ¢alisma, meslek sahibi olma davranislari olumlu modeldir. Nuh (a.s.)’mn
insanlar1 Hakka daveti ¢caba davranisi olumlu bir model, O’na inanmayanlarin tufan sonucu helak

edilmeleri ise ceza davranisina modeldir.

Ibrahim (a.s)’nin bagkalarina yardimi, cémertligi, bu yaptiklarindan mutlu olusu olumlu model
davranislaridir. Karun adli kisinin cimriligi, iyilik yapmamasi, mutsuz olmasi ise olumsuz
modeldir. Ibrahim peygamberin ibadethane yapma davranisi, atese atilmasinda Allah’a
giivenmesi, tehlike i¢cinde Allah’in yardimi, Allah’1n emrini yerine getirmek i¢in algakgdniilliiliikle
oglunu kurban etmek istemesi, yine Allah’m yardimi olumlu davramis modelleridir. Ismail
(a.s)’nin Allah’in emrine uymasi, teslimiyet, Allah’in yardimi, gerekiyorsa Allah yolunda can

vermeyi dilemek olumlu model davraniglardir.
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Yakub (a.s)’de evlat sevgisi, hasret ¢ekme, hiiziinlii olma, sikintilara sabretme olumlu davranig
modelleri olarak degerlendirilebilir. Yusuf (a.s) de eziyetlere, sikintilara, ¢ilelere sabretme,
Allah’in yardimi ile daha sonra yonetici olma davranislar1 olumlu model davraniglaridir. Giizel
olana deger verilmesi, Ziileyha’nin aski olumlu davranislardir. Yunus Emre burada gercek askin
Rahmani ask oldugunu, bunun model davranis olarak aldigini belirtir. Yusuf (a.s) de yoneticilik
davranist da olumlu model davranistir. Eyyub (a.s) de basa gelen hastalifa ve sikintilara sabir

olumlu davranis modeli olarak alinabilir.

Musa (a.s) de, Allah’a dua, Allah’a olan sevgisi ve aski, Firavun ile miicadelesi ve asa mucizesi
ile Allah’1n yardimi olumlu model davraniglardir. Ayrica Musa (a.s) nin Allah’1 gormek istemesi,
bilimin baslangic1 olan merak duygusu olumlu bir model davranis olarak alinabilir. iblis’in

giinahta 1srar1 ise olumsuz model davranistir.

Hizir ve Ilyas (a.s) peygamberlerde dostluk, uzun yasam igin arastirma yapma olumlu model
davranislardir. Giiniimiiz tip bilimi i¢in bu diisiince ve ¢aba model davranis olarak almabilir. ‘Insan
olir kalir eseri’ sozii geregi uzun sireli, 6limsiz eserler meydana getirmek de olumlu model
davramslardir. Ornegin; Yunus Emre, Divan ve Risaletii'n Nushiyye adli eserleri ile giiniimiize
kadar etkisini siirdiirmiistiir ve muhtemelen ileride de etkisi devam edecektir. Ziilkarneyn (a.s) de
baskalarina yardim etme olumlu model davranis olarak alinabilir. Yunus (a.s) de Hak emrini yerine

getirmeme, bu konuda sabretmeme ve ceza alma olumsuz model davraniglardir.

Davud (a.s)’de yoneticilik, giizel ses ve ses egitimi, Allah’1 zikir, diinyanin faniligi bilinci olumlu
model davraniglardir. Oglu Siileyman (a.s) de, yoneticilik, mabet yapimi, haklara riayet etme ve
haksizliktan kaginma, hayvan haklarini gézetme, el emegi ile ¢aligma, sanat sahibi olma, diinyanin
faniliginin bilincinde olma olumlu davranis modelleridir. O’nun kusdilini bilmesi, hayvanlarin
dilini bilmesi, bu konuda bilimsel ¢alismaya tesvik ve onlara yaklasmanin sevgi dili ile olabilecegi

de olumlu model davranislar kabul edilebilir.

Lokman (a.s)’de hikmetli konusma, 06giit verme, bilgili olma, Zekeriyya (a.s)’de kotiilerle
miicadele ve sehitlik, Isa (a.s)’ de hastalara dua etme ve onlarla ilgilenme, Yunus Emre’ye gore
diinyaya deger vermeme sonucu insanin yiiksek makamlara ulagsmasi, Cercis (a.s)’ de insanlari

Allah yoluna davet ve sehitlik olumlu model davranislar olarak diisiiniilebilir.
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Hz. Muhammed (s.a.v)’ de diinya sevgisinin olmamasi, tiim insanliga model olusu, sdzlerine ve
stinnetine uyulmasi, iimmetini ve bagkalarini diisiinmesi, Hakkin mucizelerini gérmesi, Allah’in
dostu olusu, Allah’in yardimi olumlu model davraniglardir. Yunus Emre’de peygamber ve ehli
beyt sevgisi, O’na salavat getirilmesi, anilmasi, O’nun Ornek alinmasi ve bdylece gafletten

kurtulunmasi olumlu davranis modelleridir.

Tiim peygamberler cesitli olaylarla ve ¢esitli bigcimlerde sinamadan gegmistir. Bu imtihanlar1 genel
olarak ¢ogu zaman basari ile vermeleri olumlu, kimi zaman yanilmalar1 olumsuz model davraniglar

olarak gosterilebilir.
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Rising trend: Adults’ views and preferences on mobile assisted language learning apps in

the TRNC
Ayman KOLE Emre Daghan TOKGOZ* Arzu OZPOLAT
Final International University Final International University Final International University

Abstract: In our developing world, it has become necessary to know a second language in order to keep
up with global life, and therefore people have resorted to various ways to learn a foreign language. While
some of the people prefer face-to-face courses, institutes or one-to-one private lessons, others prefer mobile
foreign language learning applications. The aim of this research is to reveal the opinions and preferences of
adult users in the TRNC on mobile-assisted foreign language learning applications in the new trending
mobile application markets. Although participation in the research was voluntary, the participants attended
in the research either face-to-face or online via digital platforms. In this study, which is based on the
scanning model, quantitative methods such as questionnaire, resource analysis and interview techniques
were applied in order to learn the views of the participants. A questionnaire consisting of a total of 12
guestions designed in the Likert scale type was applied to the survey participants. As a result of the survey,
most of the users, including 67%, learned a foreign language for business and educational purposes, while
the remaining 33% tried to learn for hobby and communication purposes; It was concluded that the most
popular application around the users was Google Translate with a rate of 37%. At the same time, the
participants criticized the aspects of the applications that they were satisfied with and found insufficient,
and then they made various statements about how the application could be developed and become better.
However, since the general findings are that users find mobile learning applications inadequate, it has been
suggested that applications should focus more on improvement of application and creating space for users
to apply practical skills.

To cite this article: Kole, A., Tokgéz, E. D. & Ozpolat, A (2022). Rising trend: Adults' views and
preferences on mobile assisted language learning apps in the TRNC. Kosovo Educational Research
Journal, 3(1), 63-85.

YUkselen trend: Mobil destekli dil 6grenme uygulamalari hakkinda KKTC’ de

yetiskinlerin goriisleri ve tercihleri
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Ozet: Gelisen diinyamizda, kiiresel yasama ayak uydurabilmek adia ikinci bir dil bilmek gerekli ihtiyag
haline gelmistir ve bu yiizden insanlar yabanci dil grenebilmek icin cesitli yollara bagvurmustur. Insanlarin
bir kismui yiiz yiize egitim veren kurs, enstitii ya da birebir 6zel dersleri tercih ederken diger bir kismi da
mobil yabanci dil 6grenme uygulamalarina yonelmistir. Bu arastirmanin amaci yeni egilim olan mobil
uygulama marketlerinde bulunan mobil destekli yabanci dil 6grenme uygulamalar1 iizerine KKTCde
yasayan yetiskin kullanicilarin goriislerini ve tercihlerini ortaya koymaktir. Yapilan aragtirma goniillii bir
aragtirma olmakla birlikte katilimeilar ister yiiz yilize veya dijital platformlar aracilifiyla ¢evrimigi olarak
arastirmaya katilmiglardir. Tarama modelini temel alan bu ¢aligmada katilimcilarin goriislerini 6grenmek
adina nicel yontemlerden olan anket, kaynak incelemesi ve goriisme teknikleri uygulanmistir. Anket
katilimeilarina likert 6lgek tipinde tasarlanmig toplam 12 sorudan olusmasi bir anket uygulanmistir. Anket
sonucunda kullanicilarin %67 sini kapsayan biiytlik bir kismimin yabanci dili is ve egitim amagli 6grendigi,
geri kalan %33lik kismin ise hobi ve iletisim amagh 6grenmeye calistiklar; en ¢ok ragbet goren
uygulamanin ise %37lik bir oranla Google Translate oldugu sonucuna varilmistir. Katilimeilar ayni
zamanda uygulamalarin memnun olduklar ve yetersiz bulduklar1 yonlerini elestirmis, sonrasinda da
uygulamanin nasil gelisip daha iyi bir hale gelebilecegine dair gesitli fikir beyanlarinda bulunmuslardir.
Ancak, genel bulgular kullanicilarin mobil 6grenme uygulamalarmi yetersiz buldugundan dolay1
uygulamalarin kendini gelistirmesi ve kullanicilara pratik becerileri uygulamalari i¢in alan yaratmaya daha
cok odaklanmasi gerektigi 6nerilmistir

Giris

Dil, glinlimiiziin en etkili iletisim ve diisiince aracidir. Giincel olarak yaklasik ii¢ bin ile bes
bin dil olmasiyla birlikte degisen toplu durum bireyin yalnizca kendi ana diliyle yetinmesi
olanaksiz hale gelmistir. Bu durum bireye ikinci dil 6grenme gereksinimi sunmustur. Demografik
egilimler, yeni teknoloji ve uluslararasi iletisim nedeniyle diinya dil sistemi hizli bir degisime
ugramaktadir. Bu degisiklikler hem yazili hem de sozlii iletisimi etkileyecektir. ingilizcenin
kiresel bir dil haline gelmesiyle beraber bireylerin ¢ok dilli olma ihtiyaci artacaktir. Gliniimiiz
caginda bireyin ana dili disinda harici yabanci dil bilmesinin bir¢ok art1 yonii vardir. Bu artilar
egitimsel ve kariyer odakli oldugu kadar sosyal de olabilmektedir. Yogun bir sekilde batililagsma
egiliminde olan toplumumuz i¢in ikinci bir dil bilmek kisiye bir¢ok firsat kapisi aralayabilir ve

kisinin 6zsaygisi ile birlikte kendine olan giivenini de yiiceltmesinde biiylik bir rol oynayabilir
(YYolcu, 2002).

Tiirk tarihinde yabanci dil 6grenimi Osmanli doneminde Fars¢a ve Arapca ile baglamistir. Ayni
donemde modern okullarda Tanzimat donemiyle birlikte gelen Fransiz baski ve etkisinden dolay1

Fransizca 6grenimi de 6ncelik kazanmist1 (Celebi, 2006). Bu yabanci dilleri pesi sira kronolojik
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olarak Mesrutiyet ddSneminde Almanca, II. Diinya Savasi déneminde de Ingilizce takip etmistir.
Konuyu farkli bir bakis agisiyla ele alacak olursak: bundan yillar 6nce yabanci dil 6grenmenin
degerini vurgulamak adina bir lisan, bir insan demistir atalarimiz. Bu olgularla zamanla degisen
diinyamizda kiiresellesmenin ve sosyokiiltiirel ilerlemenin bir etkisi olarak en az iki dil bilmek
gerekli hale gelmistir (Aytekin ve Ates, 2020). Ancak, giiniimlizde ise bugiiniin insaninin
aralanmakta olan firsat kapilarina sert engeller koydugu, bir diger yandan da lisanin getirecegi
insandan korkup kagindig: goriilebilir. Her ne kadar en biiyiik eksinin bireyin emek sarf etmekten
kacinilmasi ve iletisim yetersizligi oldugu diisiiniilse de bu nedeninin bireyin kendisinden mi,
egitim gorevlisinden mi yoksa egitim sisteminden mi kaynakli oldugu uzun yillarin heniiz agiga

kavusturulmamis bir tartisma konusudur (Sarigoban ve Oz, 2014).

Bir yabanci dili 6grenmeyi zor kilan, 6grenemememizin baslica sebep ikinci dil 6grenirken
kullandigimiz yontemlerin yetersizligi, yanlishigt ve ana dil 6grenme metotlarimizla olan
bagdasiksizligidir. Yabanci dil 6grenmeye yanlis noktalardan baslayip yanlis yone dogru ivmede
bulunuruz. Yeni bir yabanci dil 6greniminin ancak iletisimle, konusarak, dinleyerek yani dil ile
etkilesimde bulunarak etkili olacagina inanilir ve aksi ezbere dayali yontemlerle bireyin ¢iktigi
yeni dil yolculugunda bir ilerleme kat etmesi beklenemez. Yapilan giincel arastirmalarda yabanci
dile maruz kalan bireylerin dile ezberci bakis acisiyla yaklasan bireylerden ¢ok daha hizli bir

sekilde dil 6grendigi, akicilik seviyesine daha hizli ulastigi gozlemlenmistir (Kuppens, 2010).

Durumu degistirmek, dil 6grenme algisin1 gelistirmek i¢in neler yapilabilir sorusunun cevabina
yogunlasildig1 zaman ise ¢ogu sorulara yanit sundugu gibi olasi yanitlar1 yeniden teknoloji sunar.
Teknolojinin gelisimi, Diinya genelinde hizli bilgi, sermaye ve hizmet akisin1 kolaylastirarak,
caligma, bireyler arasi1 etkilesim kurma seklinde 6nemli 6l¢iide devrim yaratmistir (Gencel, 2005).
Ayn1 zamanda daha uygun fiyath seyahat, mobil iletisim cihazlari, sosyal medya ve ¢evrimigi
baglanti, yeni hareket kaliplar1 ve sosyal katilim bigimleri saglamistir. Teknoloji insan yasaminin
her alanina niifuz ettirip toplumsal diizeni doniistiirmeye devam ettikce, dil ve kimlik zerinde
onemli bir etki yaratir. Dijital devrim, yeni kelime bilgisi, tlir ve yontemlerin agia ¢ikmasini
tetikleyerek ve okuryazarlik uygulamalarini yeniden sekillendirerek dili doniistiirmiistiir. Kisacasi

cagdas diinyamizda teknolojinin de hizla degismesi sayesinde kisinin yagsami ¢ok yonlii olarak
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dogrudan etkilenmektedir (Alpar, Batdal ve Avci, 2005). Etkin ve dogru kullanimla birlikte

teknoloji bireyin ikinci bir dil 6greniminde de 6nemli bir rolii iistlenebilir.
Yabanci Dil edinimi ve Ogrenimi

Yabanci dil 6grenme ve 6gretme, yerel olmayan bir dilin yaygin olarak konusuldugu ortam disinda
Ogretilmesini veya 6grenilmesini ifade eder. Genellikle 'yabanct' ve 'ikinei' dil 6grenimi arasinda
bir ayrim yapilir. Ikinci bir dil, 6grencinin edinilen dilin konusuldugu bir ortamda ikamet ettigi
anlamina gelir (Davies, 1980; Nikolov ve Djigunovi¢, 2006). Arastirma alaninda, ikinci dil edinimi
(SLA) terimi, yabanci dil 6grenimini benimseyen ve edinildikten sonra ilk dil disindaki dilleri
ogrenme kapasitesini arastiran genel bir terimdir (Krashen, 1981). Yerel olmayan bir dilin
edinilmesine iligkin bilimsel arastirmalar psikoloji, dilbilim, dil pedagojisi, egitim, nérobiyoloji,
sosyoloji ve antropoloji disiplinlerini icerir. Ogrenme ve 6gretme yeniliklerinin arastirilmasi, dil
basarisin1 ve yeterliligini artirmak i¢in tasarlanmis amacina uygun dil 6grenme stratejileri ve

ortamlar1 hakkinda yeni goriisler saglamistir (Gitsaki, 1998).

Bir dil, biiyiik ol¢lide smifta 6grenilirse ve O0gretimin gergeklestigi toplumda konusulmazsa
yabanci dil olarak kabul edilir. Bagka bir dilin 6grenilmesi, bireyin etkili ve yaratici bir sekilde
iletisim kurmasini ve otantik kiiltiiriin dili araciligiyla ger¢ek yasam durumlarina aktariimasini
saglar (Slabakova, 2021). Baska bir dil 6grenmek, kisinin kendi perspektifi disinda bir bakis
acisina sahip olmasini saglar, icerik alanlarindaki baglantilar1 gbérme yetenegini artirir ve
kiiltiirleraras1 anlayiglar kazanirken disiplinler arasi bir bakis agisini tesvik eder (Paradis, 1998).
Dil, insandan insana etkili etkilesimler i¢in gerekli olan bir aragtir, kisinin kendi dilini ve kiiltiiriinii

daha iy1 anlamasin1 saglar.

Dil aragtirmacilari, edinim ve 6grenme terimlerini su sekilde aciklamislardir: 'edinme’, birinci ve
ikinci dilleri resmi bir egitim olmadan dogal olarak 6grenme siirecini ifade ederken, '6grenme' sinif
ortamlarinda ikinci veya yabanci dillerin verilen egitim dogrultusunda 6grenilmesi demektir.
Genellikle ¢cocuklar, yetigkinlere nazaran daha zahmetsiz bir ikinci dil edinimi siireci yasarlar (De
Houwer, 2017; Singleton, 2005). Yabanci dil egitimi, niifusun énemli bir kisminin ne resmi dili

ne de ana dili olan modern bir dilin 6gretilmesini ifade eder.

Kiiltiirlerarasi Yeterlilik
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Giliniimiizde, dil egitimcileri, yabanci dil 6greniminin G&grenciler tarafindan farkli kiiltiirler
arasindaki iliskileri goérmelerine, bu kiiltiirler arasinda arabuluculuk yapmalarma ve kendi
kiiltiirleri de olmak {izere diger kiiltiirleri de elestirel bir sekilde analiz etmelerine olanak
saglayacak kiiltlirler aras1 yeterliligini artirmasi gerektigini iddia ediyor (Chapelle, 2010). Dil
ogretmenleri artik siniflarinda diger bir gorevlerinin de kiiltiir 68retimi ve bu konuya ilgin erisme
yollarin1 ortaya ¢ikarmak ile beraber gelistirmek oldugunu fark etmislerdir (Moloney ve Harbon,
2010). Kultlrleraras: yeterliligin 6gretilmesi, iletisimsel etkilesimleri etkileyen degiskenlerin
farkindaliginin gelistirilmesini, kligelerin taninmasimi ve degerlendirilmesini bununla beraber
farkl1 kiiltiirlerin tiyeleri arasindaki kiiltiirel yanlis anlagilmalarin nedenlerinin ve farkindaliginin
gelistirilmesini icermelidir (Schulz, 2007). Yabanci dil siniflarinda 6zellikle Amerika Birlesik
Devletleri'nde kiiltiirlerarasi yetkinligi 6gretmek ve degerlendirmek i¢in etkili yaklagimlar iizerine
yapilan birgok arastirmaya ragmen, gesitli sorunlar ortaya ¢ikmustir. Ogrencileri diinyayr bir
baskasinin dili veya kiiltiirii lizerinden gérme degerine duyarli hale getirmek ve tek dilli tek
kiiltiirlii ulusal dilsel kimligin yurticinde ve yurtdisinda kiiresel Ingilizce kurallarinin oldugu bir
ortamda kiiltiirlerarasi yeterlilik gelistirmek i¢in daha duygusal bir iklim yaratmak olduk¢a zordur

(Fonseca, 2010: s.117).
Dil ve Cevrimici Kultur

Dil ve kiiltiir arasindaki iliski dinamiktir. Oncelikle dil kiiltiiriin 5nemli bir pargasidir. Bir kiiltiiriin
inanglarini, degerlerini ve normlarim ilettigi birincil aragtir. Kiiltlir dilin temeli ve en 6nemli
oOzelliklerinden biri olmakla beraber tzerinde bliylk bir etkiye sahiptir. Kiiltiir yoksa dil kaynagi
olmayan su veya koksiiz bir aga¢ gibi olacaktir (Jiang, 2000). Yabanci dil 6greniminde, dilsel
aktarim bir dilin, genellikle ana dilin, hedef dilde ki 6grenimi lizerindeki etkisini ifade eder. Bu
ayn1 zamanda yabanci dil 6grenenler tarafindan kullanilan yaygin bir stratejidir. Yabanci dili
ogrenirken genellikle ana dil kaliplarin1 veya kurallarini kullanirlar, bu da hedef dilde hatalara
veya uygunsuz formlara neden olabilir (Kramsch, 2013). Dil ayrilmaz bir sekilde kiiltiire baglidir.
Kiiltiirel degerler dil tarafindan yansitilir ve taginir. Buna gore, kiiltiirlerarasi iletisim sirasinda ana
kiiltirden etkilenen diisinme ve ifade etme bi¢iminin bilingsizce hedef dile aktarilmasi
kacinilmazdir. Nitekim yabanci dil ¢aligmalarinda dil 6grenenlerin ugragmasi en zor olan sey dilsel

bi¢imler veya gramer degil, kiiltiirel farkliliktir (Byram, 2013).
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Diinyanin dort bir yanindaki yabanci dil 6grenenler internet ve sosyal aglar araciligiyla iletisimi
arttirdik¢a, yabanci dil egitmenleri genellikle uzak bélgelerde yasayan ogrencilerin ¢evrimigi
baglanti kurmak icin ve dili kullanma gereksinimi oldugu i¢in bu durumdan memnundur.
Ogrenciler yabanci dil icerisinde 6grendikleri kelimeleri ve bilgilerini kullanarak kars1 dildeki kisi
ile iletisim kurmaktadir (Mondahl ve Razmerita, 2014). Bununla birlikte, bir¢ok egitimci,
Facebook veya Instagram gibi ¢evrimi¢i ortamlarin, herhangi bir derin iletisimsel yetkinligin
gelistirilmesine elverisli olmayan bir narsisizm ve kigisel ekran kiiltiiriinii tesvik etmesinden endise
duyuyor. Insanlar1 bir araya getirmek yerine, bu tiir uygulamalar onlar1 benzer fikirli akran
topluluklarinda izole etme riskiyle karsi karsiya birakabilir ve elektronik gozetime karsi
savunmasiz hale getirmesiyle beraber akran baskisini da hissettirebilir (Parris vd., 2020). Bu
noktada zor olan durum ise gevrimigi iletisimin sundugu 6grenme ve kisisel gelisim firsatlarini

diger endiselere kars1 dengede tutmaktir (Gardner ve Davis, 2013).
Iletisimsel Yeterlilik

Kiiltlirleraras1 iletisim, kisilerin farkli baglamlarda veya kiiltiirlerde oldugunda ne olduguna
odaklanir. Yetkin bir kiiltlirleraras1 iletisimci olmak, farkli kiiltiir ve gruplarda ki kisilerle
iletisimde etkili olmak anlamina gelir. Bu konu iizerinde farkli yargilar vardir. Ilk yargs, dilbilgisi
olan ciimleleri iiretme yetenegini ifade eder. Ikinci yargi ise, uygulanabilir veya psikolojik olarak
kabul edilebilir cumleler Uretebilmeyi ifade eder (Bagari¢ ve Mihaljevi¢ Djigunovié, 2007).
Ugiincii yargy, belirli bir sosyo-kiiltiirel baglamda dogru dil bigimlerini kullanma yetenegini ifade
eder. Yani, dilsel formlarin olusumlar1 hakkindadir (Savignon, 2018). Iletisimsel yetkinlik, cesitli
olas1 dilsel veya dilsel olmayan yollarla belirli iletisimsel hedeflere ulagabilme yetenegi olmakla
beraber, ideal bir konugmacinin dilbilgisi yeterliliginden ¢ok daha fazlasidir ve son derece
karmagik bir yetenektir. Anadilde iletisimsel yeterliligin kazanilmasi, tiim sosyal aktiviteler ve
sosyal cevre ile cok ilgisi olan dogal bir sosyallesme siirecidir ancak anadili konusanlar i¢in de,

iletisimsel yetkinligin farkli dereceleri vardir.

Yabanc dilde iletisimsel yetkinlik s6z konusu oldugunda ise, egitimi daha fazla ¢aba ve zaman
gerektirir. Yabanci dil 6grenmenin temel amaci iletisimsel yeterliligi elde etmektir, bu yetkinligin
gelistirilmesi ise bir dereceye kadar verimlidir ve bilimsel 6gretim yaklasimina baghidir (Canale
ve Swain, 1981). iletisimsel yaklasim, dilsel yapmin dogruluguna daha az onem vererek,

konugmacinin iletisimde yorumlama, ifade ve miizakere yetenekleri olmak ftizere, iletisimsel
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yetkinligin gelistirilmesini yabanci dil dgretiminin temel hedefi olarak ele alir. Iletisim
kurdugumuz zaman, dili ikna etme veya protesto etme gibi sosyal bir baglamda gerceklestirilmesi
gereken bazi islevleri yerine getirmek i¢in kullaniriz. fletisim bir siiretir ve 6grencilerin dilbilgisi
ve islevi bilgisini basitce kavramalar1 yeterli degildir. Ogrencilerin, iletisimde dogru ortam ve
baglamlarda uygun dili kullanmasi1 gerekmektedir. Iletisimsel yaklasim, yeterli dil bilgisinin
saglam temeli olmadan basarisiz olacaktir (Mitchell, 2002). Kisaca, iletisimsel yaklasim, yabanci

dilin yapisindan veya gramerinden ziyade pratik kullanimina daha fazla 6nem vermektedir.
Mobil Egitim

Bulundugumuz teknolojik ¢agda neredeyse herkesin kendine ait akilli telefon cihazlari vardir. Bu
cihazlar kullanilarak, internete kolay bir sekilde erisim saglanir ve diinyanin her yerinden
insanlarla mesafe fark etmeksizin etkilesime girme sansi sunar, beraberinde zaman ve mekandan
bagimsiz olarak, insanlarin birbirleriyle sohbet etmesini veya bilgi aligverisinde bulunmalarini
saglar. "Mobil" terimi, "hareketlilik" veya bir yerden digerine serbest¢e ve kolayca hareket etme
yetenegi anlamina gelir. Mobil 6grenme, mobil cihazlarin herhangi bir 6gretim dalinda
uygulanmasini ifade eder. Tasimabilirlik ve bilgi erisilebilirligi gibi mobil teknolojinin 6zellikleri,

yabanci dil 6gretimi ve 6greniminin gelistirilmesinde dnemli bir rol oynamaktadir (EIHussein ve

Cronje, 2010).

Mobil 6grenmenin temel 6zelligi, dgrencinin se¢im yapma inisiyatifine sahip olmasi olabilir,
ciinkii dil 6greniminin yeri ve zamanina karar vermek 6grencinin elindedir (Kukulska-Hulme,
2012). Mobil 6grenme alanindaki yayilma, piyasadaki yeni mobil cihazlarin kullanilabilirligi ve
satin alinmast gibi bir¢ok etken karsisinda sabit bir durus sergileyememistir. Mobil 6grenme
"Teknolojinin tagmabilirligi", "Ogrencinin devinimi" ve “Ogrenme degiskenligi" olarak iice

ayrilabilir.

Uzaktan dil 6greniminde telefon kullanimi1 mobil destekli dil 6grenimine 6zgli degildir. Twarog
ve Pereszlenyi-Pinter (1988), uzaktan dil 6grenenlere geri bildirim ve yardim saglamak i¢in telefon
kulland1.1996'da Brigham Young University-Hawaii'deki egitmenler telefon ve bilgisayar
aracilifiyla Hawaii'den Tonga'ya uzaktan egitim Ingilizce kursu verdi (Green, Collier ve Evans,
2001). Bir diger érnek olan Dickey (2001) ise, Giiney Kore'de Ingilizce konusma becerisi kursu
vermek i¢in telekonferans yontemini kullandi. Dil 6greniminde cep telefonu kullanan ilk
projelerden biri Stanford Learning Lab. tarafindan, dil 6grenimi igin cep telefonu kullanimlarini
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hem sesli olarak hem de e-posta kullanarak Ispanyolca ¢alisma programlari gelistirdiler (Brown,
2001). Bu programlar kelime pratigi, sinavlar, kelime gevirileri ve canli konusan 6gretmenlere
dogrudan erisim igeriyordu. Arastirmanin sonuglari, cep telefonlarinin test teslimati igin etkili
oldugunu gosterdi ve ayrica otomatik ses destekli kelime bilgisi derslerinin biiylik bir potansiyele
sahip oldugunu belirttiler. Buna ragmen, cep telefonlarinin kii¢iik ekran boyutlar1 "yeni igerik
ogrenmek i¢in uygun degil, ancak tekrar yapma ve uygulama igin etkili" olarak kabul edildi
(Thornton ve Houser, 2002, s. 236). Cep telefonu {lizerinden yapilan canli derslerde de etkili oldu,
ancak diisiik ses kalitesi probleminin O0grenimi ko&tii yonde etkileme potansiyeli oldugu

degerlendirildi.

Thornton ve Houser (2002; 2003; 2005) bir Japon iiniversitesinde Ingilizce dgretmek igin cep
telefonlarin1 kullanarak birkag yenilik¢i proje gelistirdiler.. Arastirmada yer alan SMS, e-posta ve
yiiz yiize Ingilizce ders alan ii¢ farkli grup bulunuyordu. Giinde ii¢ kez, dgrencilere kiigiik
ekranlarda kolayca okunabilmesi i¢in ayr1 pargalar halinde génderilen kisa mini dersleri e-postayla
gonderdiler. Dersler haftada bes kelime 6gretmeyi hedefledi, dnceki kelime dagarcigini tekrar
etmeye yonelik ve kelimeleri hikayelerin i¢inde de olmak tizere cesitli baglamlarda kullandi.
Ogrenciler iki haftada bir teste tabi tutuldu, SMS yardimi ile dersi alan &grenciler, internet
iizerinden ve yliz yiize aym dersleri alan gruplarla karsilagtirildi. Arastirmacilar daha sonra
kullanilabilirlik ve 6grenme sorunlarini arastirdilar. Sonuglar, SMS alan 6grencilerinin internet
izerinden dersi alan Ogrencilerine gore iki katindan fazla kelime Ogrendigini ve SMS
ogrencilerinin derslerini kagit lizerinde alan G6grencilerin yaklasik iki kati kadar puanlarini
artirdigii gosterdi. Ogrencilerin biiyiik cogunlugu SMS iizerinden ders almayi tercih etti, bu tiir
derslere devam etmek istedi ve degerli bir 6gretim yontemi olduguna inandi. Arastirmacilar,
derslerinin sik tekrarlarla aralikli ¢caligmay1 tesvik etmesi ve tekrarlanan kelime dagarcigindan

yararlanmalar1 nedeniyle etkili oldugunu savundu.

Mobil Destekli Dil Ogrenimi (MALL)

Cep telefonlari, Chickering ve Ehrmann'm (1996) MALL (Mobil Destekli Dil Ogrenimi) terimini
icat etmelerinden bu yana muazzam bir biiyiime kaydetmistir. Gilinlimiizde, bu terim akill
telefonlarla dogrudan iliskilendirilmistir. Ciinkii, kullanic1 dostu araytizlere, her yerde erisime ve
gelismis veri depolamayla beraber alma kapasitelerine sahip bu telefonlar, 6§renme ortami
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hazirlanmasi i¢in rahatlik sunar (Gabarre vd., 2014; Miangah ve Nezarat, 2012). Cep telefonlari,
O0grenme arzusu olan bireylere ilging, ilgi ¢ekici ve motive edici 6grenme etkinlikleri sunabilir.
Ogrenciler, dgrenme etkinliklerini tamamlamak i¢in akranlariyla baglant1 kurabilecekleri bu mobil
teknolojinin getirdigi O6zellikleri benimseyebilir (Palalas, 2011). Cep telefonlar1 araciligiyla
Odevlerini smif arkadaslariyla isbirligi i¢cinde yapmak Ogrenciler tarafindan faydali olarak
bulunmustur (Lan, Sung, ve Chang, 2007; Lim Abdullah, vd., 2013). Ogrenim mesafesi agisindan
bakildiginda, cep telefonlarinin da bir avantaji vardir. Egitmenler, 6grencileri ilk tam destek
sagladiklar1 bir 6grenme adapte edebilir ve daha sonra Ogrencilerin bireysel 6grenimlerini
iistlenmelerine izin vermek i¢in destegi kademeli olarak azaltabilirler (Park, 2011). Cep telefonlari
zengin Ogrenme materyallerini farkli yollarla sunabilir (HA Jarvis, 2015). Gelismekte olan
ulkelerde yiiriitiilmiis olan alt1 pilot projenin degerlendirilmesi sonucunda, cep telefonlarinin ders
verme potansiyeline sahip oldugu sonucuna varildi yani telefonlar, resmi ve sargin 6grenme gibi

cesitli 6grenme senaryolari icin elverisli bir ortam yaratmaya yardimci olma potansiyeline sahip

olabilir (Valk, Rashid ve Elder, 2010).

MALL Arastirma Proje Raporu'nda (2009), cep telefonlarinin 6grencilerin hem dinleme hem de
konugma konusundaki 6zgiivenini artirmada Onemli bir etkisi oldugu sonucuna vardi. Bu
caligmada, bir grup Endonezyali 6grenciden cep telefonlariyla konusmalar istendi. Elde edilen
sonuclar, tiim 6grencilerin kendi mobil cihazlarint kullandiklar1 gizlilik ve ozgiirliikklerinden
memnun olduklarin1 gésterdi. Ayrica, O6gretmenleri Ogrencilerinin  konusmalarini  dinleme
olanagindan memnun oldular. Ciinkii her bir 6grencinin zorlandiklar1 ve takildiklar: yerleri daha
iyi tespit edebildiler. Bu calismanin basinda, 6grencilerin konugma yeteneklerini 6lgmek i¢in bir
konugsma testi ve sonrasinda Ogrencilerin ilerlemelerini gérmek icgin bir test sonrasi
gerceklestirdiler. Bunun sonucunda ilk test ve son test aras1 %11 lik bir fark tespit edilmesiyle

beraber akill1 telefonlarin dil yetenegi gelistirmedeki sahip olabilecegi olumlu etkiyi gosterdi.

Bir diger calisma ise, Lancaster Universitesi'nde Mitchell, Race, McCaffery, Bryson ve Cai'nin
(2006) calismasi, Ogretmenler ve Ogrenciler arasindaki iletisimi miimkiin kilmak i¢in kisa
mesajlart kullanmay1 igeriyordu. Kisa mesajlagsmanin, uygun maliyetli ve modern ¢aga daha uygun

oldugu kanisina vardilar.
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Kearney, vd., (2012) mobil 6grenmenin pedagojik bakis acilarinmi tice ayirmistir: kisisellestirme,
ozgiinliik ve isbirligi. Ogrenme yolculugunuzu kisisellestirme, gercek materyallerle 6grenme ve

akranlarla etkilesim kurma yetenegi olarak agiklamigtir.

Sekil 1: Alt olgeklerle birlikte mobil 6grenme deneyimlerinin {i¢ ayirt edici 6zelligini igeren gergeve.
(Kearney, Schuck, Burden, ve Aubusson, 2012)

Bu calisma iyi, kotii ve gelistirilmesi gereken noktalar {izerinden teknolojinin getirilerinden biri
olan mobil yabanci dil 6grenme uygulamalariyla ilgili KKTC’de bulunan yetigkin kullanicilarin

goriislerini ve tercihlerini okuyuculara sunmay1 hedeflemektedir.

Yontem
Arastirmanin Modeli

Gelisen ve kiiresellesen diinyamizda yabanct dil bilmek olmazsa olmaz haline gelmis ve
cogu insan yabanci dil 6grenmek i¢in ¢esitli yontemlere bagvurmustur. Bu bagvurulan yontemler
sadece yliz ylize siirdiiriilen kurslarla kalmayip kimi zaman c¢evrimi¢i mobil dil 6grenme
uygulamalar1 olmustur. Yapilan bu arastirmanin asil amaci yeni egilim olan mobil dil 6grenme
uygulamalar1 hakkinda KKTC’de bulunan yetiskin bireylerin goriisleri ve tercihlerini tarama
modeli dogrultusunda ortaya ¢ikarmaktir. Arastirma siiresince tizerinde durulan uygulamalar akilli

telefon uygulama marketlerinde en ¢ok indirilen ve puani yiiksek olan uygulamalardir.
Arastirmanin Calisma Grubu

KKTC iilke sinirlar1 igerisindeki 6 ilgede (Letkosa, Girne, Gazimagusa, Glizelyurt, Iskele,

Lefke) ikamet eden ve daha 6ncesinde yabanci dil 6grenme uygulamalari kullanmis toplamda 455

72




Kosovo Educational Research Jorunal

yetigkin birey, 12 anket sorusu ve bir agik uglu sorudan olusan arastirma anketine katilim
saglamistir. Ankette yabanci dil 6grenme uygulamalarini kendi deneyimleri dogrultusunda
uygulama tercihleriyle beraber kullandiklar1 uygulamalar hakkindaki goriislerini dijital ortamda

ve yiiz yiize olmak iizere sunmuslardir.

Veri Toplama Yoéntemleri

Arastirma esnasinda nicel arastirma yontemlerinden fayda saglanmistir. Nicel veri
toplamak amaciyla yapilan anket mobil dil 6§renme uygulamalarini tercih eden kullanicilarin
secimleri, memnuniyeti konularini i¢ine alan 12 adet likert 6lgek tipinde hazirlanmis anket
sorulari, kaynak incelemesi ve goriisme teknikleri kullanilmistir. Yapilan anket ve goriismeler
sonucunda yeni trend mobil dil 6grenme uygulamalari hakkinda KKTC’de yasayan yetigkin

insanlarin goriislerinin toplanmasi hedeflenmistir.

Verilerin Analizi

Mobil yabanci dil 6grenme uygulamalar1 hakkinda goriisleri likert tipi anket dlgeginde 1
ile 5 (1: Kesinlikle Katilmiyorum, 2: Katilmiyorum, 3: Kararsizim, 4: Katiliyorum, 5: Kesinlikle
Katiliyorum) verilen sorular KKTC’de yasayan yetiskinler tarafinca cevaplanmistir. Yapilan
aragtirmada, nicel arastirma teknigi olarak 12 adet anket sorusu; nitel arastirma teknigi olarak da
bir adet roportaj sorusu kullanilmistir. Katilimeilarin bir kismi ankete dijital platform {izerinden
katilim saglarken bir kismi1 da yiiz yiize olacak sekilde katilim saglamistir. Anket sonunda bulunan
roportaj sorusunun yazili bir sekilde tarafimiza iletilmesi talep edilmistir. Google formlar
vasitasiyla elde edilen anket verileri, Microsoft Office Excel ve SPSS programlart kullanilarak
analiz edilip tablo ve grafik haline getirilmistir. Yapilan bu arastirma ikinci dil edinimi ve mobil
destekli dil 6grenme alaninda degerler icermekte olup ileride yapilacak olan arastirmalara katki

saglamay1 hedeflemistir.

Bulgular
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Grafik 1. KKTC’de yetiskin kullanicilarin mobil dil 6grenme uygulamalari ile 6grenmeyi tercih ettikleri
diller.

Grafikten anlasilacag iizere Diinya iizerinde en fazla yabanci dil kullanicisia sahip Ingilizce
%43 liik bir kisim ile en ytiksek tercih edilme oranina sahipken Portekizce ve Mandarin Cincesi
ise toplamda %?2lik bir deger sahibi olarak KKTC’de kullanicilar tarafindan 6grenilmesi en az
tercih edilen dillerdir. Ingilizce dilini takiben %18 ile Rus¢a ve %17 ile Almanca mobil uygulama
ile en ok 6grenilmek istenen dillerdir. Bu dilleri sirastyla %5 oraninda Fransizca, %4 Ispanyolca
ve %3 liik esit orana sahip olan Italyanca, Korece ve diger diller segenegi olusturmustur. Arapga

ise %2 ile en az 6grenilmek istenen li¢iincii dildir.

KKTC'de mobil dil 6grenme uygulamasi kullanan
yetiskinlerin yabanci dili 6grenme amaclari

| s
| Egitim
m Hobi

iletisim
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Grafik 2. KKTC'de mobil dil 6grenme uygulamasi kullanan yetiskinlerin yabanci dili 6grenme amaglari
KKTC’de mobil dil 6grenme uygulamasi kullanan yetigkin bireylerinin %35 ile egitim amac1
ile yabanci dil 6grenmeyi se¢mistir. En az 0grenme amaci yiizdesi ise %14 ile hobi olarak
tanimlanmaistir, hobiyi %19luk bir oran ile iletisim amaci takip etmistir. Kullanicilar tarafindan is

amacina uygun kullanilmasi ise %32 orani ile dil 6grenmedeki en biiyiik ikinci amagtir.

KKTC'de yetiskin kullanicilar tarafindan en ¢ok tercih
edilen mobil dil 6grenme uygulamalari.

W Rosetta Stone

11% 9%
16% B Duolingo
‘ Memrise
6%
‘8% Busuu
B Cambly

B Google Translate

m Diger Uygulamalar

Grafik 3. KKTC'de yetiskin kullanicilar tarafindan en ¢ok tercih edilen mobil dil 6grenme uygulamalari.
Mobil uygulama marketlerinde yer alan dil 6grenme uygulamalarindan Google Translate %37lik
biiylik bir oran ile en ¢ok tercih edilen uygulama olmustur. Google Translate uygulamasini sirasi
ile Duolingo %16 ve Cambly %13 tercih orani ile KKTC’de kullanicilar en ¢ok tercih edilen ilk
ic uygulama olmustur. Yiizde orani ile kullanicilar arasinda en az tercih edilen market uygulamasi
ise %6 ile Memrise. Kullanicilarin %11lik bir kism1 ise diger anket icerisinde yer almayan diger

uygulamalari tercih ettigini belirtmistir.
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Mobil uygulamalari yabanci dil 6grenmek icin yararh
buluyorum.
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Grafik 4.Mobil uygulamalar1 yabanci dil 6grenmek i¢in yararli buluyorum.

Verilen grafikte kullanicilarin mobil uygulamalar {izerine olan asil goriislerini 6grenmek adina
kullanicilarin mobil dil 6grenme uygulamalarini yararli bulup bulmadigt sorulmustur. Elde edilen
veriler dahilinde katilimcilarin %52sini kapsayan biiyiik bir gogunlugu uygulamalar pratik yapma
acisindan yetersiz bulduklarindan 6tiirii bu diisiinceye katilmazken %22lik bir kisim da bu

diisiinceyi desteklemektedir.

Uygulama, dilin icerisinde yer alan dort ana beceriyi
gelistirmeme yardimci olmustur. (Okuma, Yazma,

.. Konusma, Dinleme)
KESINLIKLE

KATILIYORUM

KATILIYORUM
KARARSIZIM

KATILMIYORUM
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KATILMIYORUM
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Grafik 5. Uygulama, dilin igerisinde yer alan dort ana beceriyi gelistirmeme yardimci olmustur. (Okuma,
Yazma, Konusma, Dinleme)
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Grafik 5 te goriildiigl tizere katilimcilarin %75lik oranda biiyiik bir kism1 uygulamanin dort
ana beceriyi gelistirdigi gorlisiinii desteklememistir. Katilimcilar uygulamanin sadece okuma ve
dinleme becerisini gelistirdigini, yazma ve konusma becerisi i¢inse bir katkida bulunmadiginin
altin1 ¢izmistir. Verilen diisiinceye katilan %12lik kisim bireysel olarak daha iyi 6grenebildiklerini
ve uygulamanin kendilerine 6z degerlendirme yapma sansi taniyip ilerleme kat etmelerine

yardime1 oldugunu diisiindiiklerinden o6tiirti diisiinceye katildiklarini belirtmistir.

Uygulama ile dil 6grenmek yiiz yiize dil 6grenmekten
daha keyiflidir.
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Grafik 6. Uygulama ile dil 6grenmek yiiz yiize dil 6grenmekten daha keyiflidir.

Altinc1 grafikte yiiksek bir oran ile katilimcilarin %59u mobil yabanci dil 6grenme
uygulamalarmin yiiz yiize dil 6grenmekten daha eglenceli oldugu goriisiine katilmamstir. Bu
goriise katilan kesim %26, dil 6grenimini hobi olarak yapan bireyler olabilir. Daha spesifik
amaglar1 olup dil 6grenen bireyler (egitim, is, iletisim) yiiz yiize 6grenmenin ¢ok daha keyifli ve

verimli oldugunu, mobil uygulamalarin ise belli bir yere kadar katki saglayabildigini savunmustur.
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Baska bir dil 6grenecek olsam tercihim yine mobil
uygulamalar olur.
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Grafik 7. Baska bir dil 6grenecek olsam tercihim yine mobil uygulamalar olur.

Yedinci grafik katilimcilarin yeni dil yolculugunda yeniden mobil aplikasyon kullanip
kullanmayacaklariin cevabini vermektedir ve yeniden ¢ogunlugun bu goriise katilmamakta
oldugunu gosterir. Katilmayan %357yi kaplayan kesim bir kursa gitmenin ya da yiiz yiize 6zel ders
almanin daha verimli olacagini, ama asil verimin iletisim kurarak saglanacagini belirtmistir.
Verilen goriise katilan %23lik kistm uygulamanin kisisel gelisim i¢in verimli oldugunu
diistindiigii i¢in yeniden kullanabilecegini belirtmistir. Kararsizim diyen %?20lik kisim ise
uygulamanin eksileri oldugu kadar artis1 da oldugunu belirtmis, yine de dijital bir ortam segip

secmeme konusunda kararsiz olduklarini vurgulamaistir.

Yabana dil uygulamalari kendilerini gelistirmelidir.
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Grafik 8. Yabanci dil uygulamalari kendilerini gelistirmelidir.

Grafik 8 de gorildiigii gibi, yapilan aragtirmada kullanicilarin %80lik kadar biiyiik bir kismi1
uygulamanin pratik agidan ¢ok zayif oldugunu belirtmis, ¢eviri yapma 06zelliginin de biiyiik bir
miktarda geligsmesi gerektiginin altini ¢izmistir. Kararsizligini belirten %16lik boliim uygulamay1
kendi amaglar1 dogrultusunda yeterli bulmus, gelismesi gerekmedigini iddia eden azinlik grup ise

uygulamayi yeni bir dil 6grenim siirecinde yeterli bulmustur.

Sonug, Tartisma ve Oneriler

Bir¢ok ¢alisma, cep telefonu iizerinden mobil dil 6grenme uygulamasi kullaniminin aslinda
daha surtkleyici bir dil 6grenme ortami sunmak, smif ya da kurs ortamindan uzakta kullanim
kolaylig1 ve bireysel 6grenci tempolu kendi kendine ¢aligsma ile senkronize olmak gibi sinif tabanli
Ogretime gore kesin olarak bircok avantaj sundugunu gostermistir. Ancak arastirmadaki
kullanicilar ile diger ¢alismalarda ki kullanicilarin goriisleri, uygulama tercih amaclar1 farklilik
gosterebilir. KKTC’de bulunan yetiskinler tarafindan en ¢ok tercih edilen uygulama %37 orani ile
Google Translate, en az tercih edilen uygulama ise %6 ile Memrise olmustur bu iki uygulama
arasindaki diger dort uygulama azimsanmayacak derecede tercih edilmistir. Kiiresel bir dil olmasi
itibariyle Ingilizce %43 ile en fazla 6grenilmek istenen dil olma 6zelligi tasr, dte yandan Mandarin
Cincesi %1 ve Portekizce %1 orami ile uygulamalari kullanan kullanicilar tarafindan en az
ogrenilmek istenen dillerdir. Fakat ilerleyen donemlerde ayni tiir arastirmalarda politik, ekonomik
ve sosyal faktorler degisimi dogrultusunda farkli dil tercihleri yer alabilir. Uygulamalarin,
yetiskinler tarafindan kullanim amaclar1 ise hedefler dogrultusunda degisiklik gostermektedir bu
alanda ise egitim ve is amagli revagta oldugunu gorebiliriz fakat hobi ve iletisim amacglh
kullanimlarinda azimsanmayacagini goriiyoruz. Tiim bunlara ragmen KKTC’de bulunan yetiskin
kullanicilarin %52si bu uygulamalar: yararli bulmadiklarini belirtmislerdir. Dil igerisinde yer alan
ana dort beceriyi gelistirmekte yeterince iyi olmadigi fikrini kullanicilarin %72lik kismi net bir
sekilde ortaya sunmuslardir ve buna paralel olarak kullanicilarin %80 i bu tarz uygulamalarin

gelistirilmesi gerektiginden bahsetmislerdir.

Yapilan arastirmada fikir ayriliklarina ¢ok diismemek adina arastirma sadece yetiskin
kitleye hitap etmistir. Spesifik bir kitleye hitap etmekteki amag belirli zaman araliklarinda dogup
birbirlerine benzer donemler paylasan insan topluluklarmin ayni 6zelliklere sahip olusudur.
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Giliniimilize kadar gelmis her kusak kendine has niteliklere sahip olup her kusagin bir diger
kusaklarla arasinda deger ve tutum farkliliklar1 goriilmektedir (Keles, 2011; Kupperschmidth,
2000). Calismanin yetiskin bireyler kitlesinde yapilmasindaki asil amag¢ giiniimiizde gerek
davranig Ozellikleri, gerek hayat tarzi bakimindan {izerinde arastirma yapilmak iizere cogu
arastirmaci tarafindan daha uygun bulunmus olmasidir (Yesil ve Fidan, 2017). Bunun en etken
sebebi yetigkinlerin daha esnek, liberal hevesli ve sabirsiz olusu ayn1 zamanda teknolojiye olan

yatkinligidir (Jain ve Viswanathan, 2015).

Konuya yonelik yapilan bir calismada yetiskin bireylerinin mobil 6grenme uygulamalarini
kullanimini etkileyen faktorler incelenmistir. Uygulanan metoda kisisel deger etkeni eklenip
calisma segenek acisindan zenginlestirilmistir. Sonu¢ olarak yetiskin bireylerinin mobil
uygulamalar1 orta derecede tatmin edici buldugu gozlemlenmistir. Bunun nedeni ise katilimei
yetiskin bireylerinin teknolojiye olan yatkinliklarina ragmen amaglarina giden yolda uygulamalari
yetersiz bulmus olmalaridir. KKTC’de siiregelmis arastirma da bu bulgularla ayni sonuca
ulagilmistir. Katilimcilar mobil yabanci dil 6grenme uygulamasini orta derecede tatmin edici

bulmus, lakin kullanim amaglarinca yeterli olmadigini belirtmistir (Altuntas,2017).

Arastirmanin bir diger amaci da mobil dil 6grenme uygulamalarinin kullanicilar izerindeki
avantaj ve dezavantajlarin1 gézlemlemektir. Her konuda oldugu gibi mobil uygulamalarin da
avantajlar1 ve dezavantajlar1 vardir ve mobil yabanci dil 6grenme uygulamalarinin kullanicilara
avantaj saglayip saylamadigi hala siirmekte olan bir tartisma konusudur. Mobil uygulamalar
iizerine yapilan arastirmalar sonucu elde edilen verilerde mobil uygulamalarin baglica sagladigi
zaman ve konum 6zgiirliigii, kisiye uyarlana bilirligi, materyal acisindan zenginligi ve isbirlik¢i
caligmaya tesvik edici olusu ciddi bir avantaj olarak goriilmiistiir (Beam ve Cameron, 1998;
Burgstahler, 1997; Hiltz ve Wellman, 1997; Zhang ve Nunamaker, 2003). Yapilan baska
arastirmalarda mobil uygulamalar araciligiyla kullanicilarin farkli kiiltiirler hakkinda bilgi
edinebildigi (Mutambik,2018) ve pesi sira okuma, yazma, konusma ve dinleme becerilerini farkli
platformlar kullanarak ozgilirce gelistirmekte oldugu da mobil yabanci dil O6grenme
aplikasyonlarinin bir artis1 olarak goriilmiistiir (Soliman, 2014). KKTC’de yapilan arastirma
sonucunda elde edilen verilerde ise bu durumun tam tersi sonuca ulagilmistir, kullanicilarin %75
oraninda c¢ogunlugu mobil yabanci dil 6grenme uygulamalarmi dilin dort ama becerisini

gelistirmelerine yardimci olmadig goriisiinii savunmustur.
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Yapilan birtakim arastirmalarda ise bu durumun tam tersine veriler toplanmig, mobil
uygulamalarin 6grenciler lizerindeki dezavantajlar1 {izerine durulmustur. Arkorful ve Abaidoo
(2014), yaptiklart calisma sonucu mobil uygulamalar aracilifiyla yabanci dil 6grenmenin
kullanicilan yiiz yiize bir 6grenim sunmadigindan, etkilesim eksikligi nedeniyle kullanicilart
sosyal yonden yetersiz biraktigini 6ne siirmiistiir. Kullanicilar egitmenlerine ve diger kullanicilara
sosyal medya iizerinden ulasim sagliyor olsa bile bu yontemin kesinlikle geleneksel egitimden
uzak oldugunu savunmuslardir. Baska bir aragtirma mobil uygulamalar araciligiyla dil 6grenmenin
daha zorlayici olabilecegini ve teknolojiyle alakali zorluk yasayan kullanicilar i¢in caydirici bir
etki yaratabilecegini belirtmistir (Vlasenko ve Bozhok, 2014). Bir diger arastirmada ise dil
ogreniminde onemli bir etken olan motivasyona ydnelik bir dezavantaji vurgulamak adina bazi
ogrencilerin kendilerine bir 6grenim planlamasi yapmakta zorluk ¢ektigini, bir egitmene ihtiyag
duyduklariin altin1 ¢izip motivasyon seviyesi diisiik 6grencilerin online 6grenmenin iistesinden
gelemedigini 6zellikle belirtmistir (Nedeva, Dimova ve Dineva, 2010). Bununla birlikte Cook

(2007), dijital uygulamalarin daha iyi planlanip diizenlenmesi gerektigi tezini savunmustur.

Bu arastirmanin sonucu, uygulama marketleri {izerinde yer alan yabanci dil 6grenim
programlarinin tercih edilebilir bir yontem olabilecegini gostermektedir. Ancak, bu uygulamalarin
dogrudan dil 6gretimi yerine gegmedigini, ancak amaglarinin yabanci dil 6gretimine etkili bir ek
olarak hizmet etmek oldugunu belirtmek Onemlidir. Arastirma igerisinde kullanicilarin
goriislerinden de anlasilacag: lizere yetiskinlerin %59luk bir kismi yiiz ylize dil 6grenmeyi
uygulama iizerinde 6grenmekten daha keyifli bulurken bir diger 6grenecekleri dil i¢in uygulama
tercih etmek istemeyenler ise %59 ile cogunlugu olusturuyor. Arastirma igerisinde bulundurulan
dil 6grenme uygulamalarinin en az sekiz dil 6gretme alternatifi olmasi ile beraber bazi uygulamalar
iistiinde doksan adetten fazla dil se¢enegi bulunmaktadir ve ankete katilan bireyler KKTC icinde
yer alan 6 ilgeden olusmaktadir. Her alt1 ilceden ankete katilan yetiskinler rastgele yol ile
secilmislerdir yani 68renci ya da gesitli is gruplar iizerine yapilan aragtirmalar farkli sonuglar
gosterebilir. Bu ¢alismanin, arastirilan yetiskinlerin 6tesinde etkileri de vardir yani ¢alismanin
daha biiytik bir deneysel yetiskin veya 6grenci grubu ile ¢ogaltilmasi onerilir. Detayl1 ve nitelik
istline bir yaklasim, yerlesim bdlgelerinin arttirilmasi ve daha fazla sayida 6grenciye ya da
yetiskin kullanicilara sahip birden fazla grup kullanilarak yapilan arastirmalar en gilivenilir

sonugclar verecektir.
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Aspekti social dhe ndikimi i politikave sociale pér fémijé me nevoja té vecanta
né Kosoveé

Shefget MULLIQI

University of Gjakova ** Fehmi Agani™

Abstrakti: Qéllimi i kétij punimi éshté gé té hulumtohet gjendja e fémijéve me nevoja té vecanta né Kosové.
Duke analizuar dhe kuptuar gjendjen sociale té fémijéve me nevoja té vecanta, kam shqyrtuar dhe sugjeruar
metoda pér pérmirésimin e gjendjes sé tyre. Poashtu kam analizuar gjendjen e arsimit pér fémijét me nevoja
té vecanta, me qgéllim té vlerésimit té kushteve né arsim pér kéta fémijé. Né kété punim do té béhet njé
hulumtim pér politikat sociale ndérkombétare dhe ato vendore, pér té drejtat e fémijéve me nevoja té vecanta
si dhe aspektin real té gjendjes aktuale té fémijéve me nevoja té vecanta. Nga hulumtimi do té arrij né
pércaktimin e gjendjes aktuale té fémijéve me nevoja té vecanta né Kosové, duke pérfshiré ¢cdo aspekt:
social, ekonomik, arsimor, shogéror etj. Fémijét me nevoja té veganta jané njé kategori qé kané nevojé pér
studim té hollésishém dhe njé hulumtim statistikor pér gjendjen e tyre né Kosové. Réndésia e késaj teme
géndron né informimin real té& kushteve, ligjeve dhe pérfshirjes sociale té fémijéve me nevoja té veganta.
Pérmes késaj teme kam géllim té parages gjendjen reale té késaj kategorie dhe té specifikoj té metat gé do
té has ne trajtimin shogéror e social t& fémijéve me nevoja té vecanta. Poashtu do té hulumtohet procesi i
gjithépérfshirjes né arsim, si njé sfidé tjetér pér fémijét me nevoja té vecanta. Do té shgyrtohen hapat e
ndérmarrré nga ministria e arsimit si dhe organizatat & ndryshme botérore, gqé veprojné né vend, pér
zhvillimin sa mé cilésor té kétij procesi. Pérmes pyetésoréve té pérgatitur do té arrijmé né pérfundim pér
gjendjen né arsim té fémijéve me nevoja té vecanta dhe trajtimin e tyre nga shogéria.

Fjalét kyge: fémijét me nevoja té vecanta, politikat sociale, korniza ligjore, fémijét e verbér, fémijét me
sindromen Down.
To cite this article: Mulliqi, Sh. (2022). Aspekti social dhe ndikimi i politikave sociale pér fémijé me

nevoja té ve¢anta né Kosové. Kosovo Educational Research Journal, 3(1), 86-126.

Hyrje

Fémijét, té cilét hasin né véshtirési gjaté proceseve jetésore si né té folur, shkruar ose mésuar, kané
nevoja té vecanta. Kéta fémijé i identifikojmé si fémijé me aftési té kufizuara. Kétu pérfshihen
personat gé kané kufizime né té ecuar, né té folur, shurdhmemecét, té verbrit, personat me autizém,
me sindromén Down etj. Pavarésisht kufizimeve fizike, ligji siguron mbrojtjen e barabarté ligjore.
Té& drejtat e tyre pérfshihen né arsim, shéndetési, mirégenie sociale etj. Procesi gjithépérshirés né

arsim, pér nxénésve me nevoja té vecanta, mbetet akoma sfidé. Organizata té ndryshme
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ndérkombétare, veprojné né Kosové, ofrojné vazhdimisht pérkrahjen e tyre pér krijimin e kushteve
sa mé té pérshtatshme pér fémijét me nevoja té vecanta si né arsim, shéndetési dhe mirégenie
sociale. Pérmes politikave sociale, shteti mund té siguroj kushte té pérshtatshme gé edhe kéta
fémije, si t& gjithé fémijét t& tjeré, t’i realizojé ambiciet e tyre dhe t&€ arrijné suksese né jeté.
Politikat sociale té vendit sigurojné mirégenien e ¢do kategorie té€ shogérisé, do té thoté edhe
mirégenien sociale té fémijéve me nevoja té vecanta. Si njé aspekt shumé i réndésishém i njé vendi,
politika sociale ndikon shumé né zhvillimin e njé shteti. Prandaj né Kosové punohet vazhdimisht
pér krijimin e mekanizmave té nevojshém pér pérmirésimin e gjendjes sociale. Dihet gé&, me njé
papunési té madhe dhe njé ekonomi té dobét, éshté tejet i véshtiré krijimi i kushteve té nevojshme
pér personat me nevoja té vecanta. Mungojné kushtet pér qgasjen fizike népér shkolla dhe
institucionet, stafi profesionist dhe akoma ekzistojné paragjykime e diskriminime pér personat me
nevoja té veganta. Personat me nevoja té vecanta kané té drejtén e arsimit, té drejtén e gasjes né
institucionet shkollore e shéndetésore si dhe té drejtén e mirégenies sociale. Mirépo sa i gézojné
ata kéto té drejta, pér Kosovén mbetet akoma sfidé qé duhet tejkaluar. Procesi i gjithépérfshirés né
arsim po ashtu éshté njé tjeté sfidé qé Ministria e Arsimit, Shkencés dhe Teknologjisé né
bashképunim me organizatat e ndryshme, po ndérrmarrin hapa té vazhdueshém, pér ta tejkaluar.
Ky proces gradualisht po shkon drejt pérmirésimit pérmes organizimeve té ndryshme té
pérkrahura, gjithmoné, nga institucionet shtetérore. Pérpilimi i manualeve, punimeve dhe
udhézimeve té ndryshéme po e lehtéson né ményré té dukshme kété proces, duke u ndinmuar mjaft
shumé mésimdhénésve. Po ashtu njé ndihmé té madhe po japin edhe trajnimet e mbajtura pér
mésimdhénés nga ana e organizatave té ndryshme. Eshté e njohur ndérkombétarisht qé té gjithé
personat né shoqéri duhet té kené té drejta dhe trajtim té barabarté. Pérfshirja duhet té jeté e
barabarté né ¢do aktivitet shogéror, edukativ, arsimor dhe né punésim. Pjesémarrja e ¢do personi
né jetén shogérore duhet té béhet pa asnjé lloj diskriminimi si né moshé, gjini, race, status, démtim
etj. Njé gjé e tillé vlen edhe pér fémijét me nevoja té vecanta, ata nuk duhet té vecohen nga fémijét
e tjeré, por té shogérohen me fémijét tjeré duke marré pérkrahje té barabarté si né shkolla, ashtu
edhe né shoqéri. Gjaté historisé, personat me nevoja té vecanta, jané diskriminuar e pérjashtuar
nga shogéria. Jeta e tyre ka gené térésisht e ndaré nga personat tjeré, duke pérfshiré kétu edhe
familjen dhe 10 miqgté. Né té shumtén e rasteve, prindérit, i kané dérguar fémijét né institucione
ku edhe ka munguar edukimi i duhur. Me kalimin e kohés jané béré ndryshime dhe jané ndérmarré

masa qé shogéria té vetédijesohet pér vlerén e brendshme gé kané kéta persona. Sot, &shté shumé
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i réndésishém identifikimi me kohé i kétyre personave, né ményré qé té marrin edukimin e duhur
dhe té kené jeté si té tjerét. Prandaj, éshté e réndésishme, gé té béhet njé hulumtim rreth gjendjes
sé fémijéve me nevoja té vecanta, duke pasur parasysh me cfaré problemesh pérballén ata né
Kosové. Ky hulumtim ka pér géllim té analizojé gjendjen sociale té kétyre fémijéve, strategjité

dhe politikat qé pérdor shteti pér té pérmirésuar gjendjen e nxénésve me nevoja té vecanta.
Identifikimi i fémijéve me nevoja té vecanta

Pérgjegjés pér identifikimin e fémijéve me nevoja té vecanta jané prindérit, edukatorét, dhe
mésimdhénésit, ndérsa ligjérisht pérgjegjése jané institucionet shtetérore. Gjaté punés me fémijé
mund té vérehen aftésité e kufizuara gjaté procesit té rritjes. Pasi g&, shumé prindér, pér shkak té
paragjykimeve, hezitojné t’ i dérgojné fémijét e tyre me nevoja t€ vecanta n€ shkollg, institucionet
shtetérore jané pérgjegjése pér té identifikuar dhe monitoruar kéta fémijé. Njé gjé e tillé mund té
arrihet pérmes bashképunimit né mes té institucioneve arsimore dhe atyre shéndetésore e té
mirégenies sociale. Shpesh terminologjia e pérdorur pér kéta fémijé nuk éshté e qélluar,
pavarésisht se kohéve t&€ fundit ka ndryshime. Emértimi “fémijét me nevoja t€ veganta” &shté mé
I pérshtatshém, sepse secili individ né kété boté ka té pérbashkéta me té tjerét, por edhe dallon nga
té tjerét: secili njéri pra ka nevoja té vecanta. (Zabeli, Nxénés me nevoja té vecanta, 2001) Né
shkolla pérmes veprimtarive kurrikulare, pérdoren metoda té ndryshme pér té identifikuar vecorité
e nxénésve. Pérmes kétyre metodave béhet njohja e sjelljeve, e afatésive apo mungesés sé aftésisé
né aspekte t€ ndryshme. Né doracakun “Doracaku pér identifikimin, vlerésimin dhe arsimimin e
fémijéve me nevoja té vecanta”, t& pérgatitur nga Ministria Arsimit, Shkencés dhe Teknologjisé,
thuhet: “Tradicionalisht, shumé familje né Kosové hezitojné t&€ dérgojné f€mijét né shkollat pér
fémij€ me nevoja t€ vecanta”. Andaj, €shté shumé e réndésishme qé né ményré aktive t€ mblidhen
informata pér ata fémijé, né ményré qé t” u mundésohet atyre té arsimohen né njé mjedis qé merr
parasysh nevojat e tyre individuale. Pér kété arsye, Zyrat Rajonale té Arsimit (ZRA) dhe Drejtoria
Komunale pér Arsim (DKA) duhet té bashképunojné me Drejtoriné Komunale té Shéndetésisé dhe
té Mirégenies Sociale pér té identifikuar fémijét e tillé. (Ministria e Arsimit e Shkencés dhe
Teknologjisé, 2007). Kur identifikohen fémija, DKA duhet té kérkoj té béhet njé vlerésim i
nevojave arsimore nga zyrtarét komunal apo regjionalé té nevojave té veganta apo té kontaktojé

Sektorin e Nevojave té Vecganta né Ministri. Kéta specialisté do té analizojné secilin rast individual
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dhe do té pércaktojné nevojat e tyre arsimore”. (Ministria e Arsimit e Shkencés dhe Teknologjisé,

2007).
Fémijét me nevoja té vecanta dhe véshtirésité né té nxéné

Fémijét me nevoja té vecanta jané ata fémijé gé kané ngecje né proceset jetésore. Problemet e tyre
dallojné varésisht nga nevoja e tyre e vecanté né zhvillimin e tyre. Ekzistojné disa démtime qé i
pengojné né arritjen e duhur té zhvillimit té tyre, ndér to dallojmé: -

e ngecje né zhvillimin mendor,
e démtimet né té folur,

e démtimet né té dégjuar,

e démtimet né té paré,

e démtimet fizike.

Ka shumé udhézues pér mésimdhénés gé gjaté procesit mésimor té zbatojné strategji té ndryshme,
duke iu ofruar nxénésve modele té pérshtatshme pér lehtésira né nxénie. Arritja e sukseseve pér té
gjithé mund té arrihet qofté duke punuar me grupe, gofté duke punuar individualisht me nxénésit
té cilét hasin pengesa gjaté procesit té nxénies. Cdo fémijé ka té drejtén e arsimit, mirépo sa jané
té pérfshiré fémijét me nevoja té veganta né arsim? Ne do té shqyrtojmé gjendjen e arsimit né
Kosové, por do té shikojmé edhe ligjin “IDEA”(Individuals with Disabilities Educational Act) né
SHBA qé merret me arsimin e personave me nevoja té vecanta. Ligji pér arsimin e personave me
nevoja té vecanta (IDEA) né Ameriké, éshté ligji federal i arsimit special gé i siguron shkollat

publike pér t’iu shérbyer nevojave t€ nxénésve me nevoja t€ veganta.(NCLD, 2018).

Né nivelin e tij mé té pérgjithshém, ligji kérkon qé té gjitha shtetet né SHBA té sigurojné arsim
publik falas dhe té pérshtatshém (FAPE) pér té gjithé nxénésit me paaftési qé trajtohen né kuadrin
e arsimimit té vecanté. Nuk ka asnjé pérjashtim-ligji kérkon zero pérjashtime.Kjo politiké vlen
edhe pér nxénésit me sémundje té transmetueshme, ngjitése,si SIDA. Shpenzimet pér mbulimin e
nevojave té vecanta gé kané kéta nxénés, konsiderohen si pérgjegjési publike. Ligji pérmban tri
pika pér fémijét me nevoja té vecanta: konceptin e mjedisit sa mé pak kufizues, programet
individuale té arsimit (IEP) dhe mbrojtjen e té drejtave, si té fémijéve me paaftési, ashtu edhe té
prindérve té tyre. (Woolfolk, 2011, p. 124).
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IDEA kérkon gé prindérit té marrin pjesé né ekipin gé diskuton nevojat e té mésuarit té fémijés
dhe pércakton nése shkolla duhet té kryejé ndonjé vlerésim gjithpérfshirés, nése dyshohet se fémija
ka paaftési né té mésuar. Megjitaté, jo secili fémijé qé ka njé paaftési duhet té kualifikohet pér
shérbime té€ edukimit special. Pér t’u kualifikuar pér kéto shérbime, duhet té€ jené dy faktoré, fémija
té keté paaftési dhe si rezultat i késaj paaftésie, ka ngecie né mésime, atéheré né kété rast ai ka
nevojé pér té béré progres dhe pér té pérfituar nga programi i pérgjithshém arsimor.(NCLD,
20018).

Integrimi i fémijéve me nevoja té veganta, qofté né institucionet parashkollore ose shkollore, ka
filluar té aplikohet disa vite mé paré né shumé vende té botés. Inkluzioni né arsim nénkupton barazi
né arsimim dhe shkollim. Sipas Konventés pér té Drejtat e Fémijéve, fémijét me nevoja té vecanta
kané t€ njéjtat t€ drejta sikurse fémijét e tjeré. Fémija me nevoja t€ vecanta “ka té€ drejté pér kujdes
t€ veganté, pér arsimim dhe trajnim, pér t’i ndihmuar qé té gézojé jeté té pérshtatshme me dinjitet
té ploté dhe té arrijé dinjitetin mé t& larté t€ vetébesimit dhe mundési t€ integrimit social”.

(Divizioni pér arsim me nevoja té vecanta).

Né Kosové, sipas prindérve, arsimimi i fémijéve me nevoja té vecanta dhe gjithépérfshirja, mbeten
akoma sfidé. Po sipas prindérve, mungon pérkrahja e institucioneve dhe mungesa e stafit

profesionist e bén akoma mé té véshtiré edukimin dhe arsimimin e fémijéve me nevoja té vecanta.

Né kuadér té Ministrisé sé Asimit, Shkencés dhe Teknologjisé, vepron Divizioni pér Arsim me
Nevoja té Vecanta. Ky division pérfshin hartimin dhe monitorimin e zbatimit té politikave pér
nxénésit me nevoja té veganta. Aty pérfshihen publikime dhe dokumente pér fémijét me nevoja té
vecanta: Funksionalizimi i gendrave burimore, Arsimi gjithépérfshirés e drejté e secilit, Dokument

i punés pér mésimdhénésit mbéshtetés etj. (Divizioni pér arsim me nevoja té vecanta).

Arsimi gjithépérfshirés éshté pjesé integrale e té gjitha politikave té Ministrisé se Arsimit Shkencés
dhe Teknologjisé, si e tillé bén té mundur gé arsimi né Kosoveé té jeté né pérputhje me trended
bashkékohore té arsimit. Pépjekjet pér arsim gjithépérfshirés kané filluar vite me herét, por me
ligjin pér arsimin parauniversitar 2011dhe ligjet e tjera, arsimi gjithépérfshirés tani éshté realitet
dhe si tillé ka béré gé konventi gjithépérfshirés té béhet pjesé e té gjitha politikave t6 MASHT-it.
(Arsimi gjithépérfshirés E drejté e secilit, 2014). Dokumentet gé sigurojné arsimin gjithépérfshirés

né Kosove:
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= Ligji mbi arsimin parauniversitar 2011

= Korniza e kurrikulumit té Kosovés (KKK)

= Standardet pér edukim parashkollor

= Standardet pér shkollat mike pér fémijé 15

= Plani Strategjik pér Arsimin e Kosovés 2011-2016 (PSAK)

= Plani individual i arsimit PIA-Plani individual i arsimit éshté dokument zyrtar pedagogjik
i cili hartohet pér fémijét me nevoja té vecanta arsimore, pér té ekipi vlerésues i ekspertéve
té fushave té ndryshme zhvillimore ka marré vendim pér edukimin dhe arsimin e fémijéve

me nevoja té vecanta. (Arsimi gjithépérfshirés E drejté e secilit, 2014).
Planet strategjike pér gjendjen sociale té personave me nevoja té vecanta

Si kudo né boté, ashtu edhe né Kosové, ka persona gé kané nevoja té vecanta. Eshté pérgjegjési e
cdo shteti qé té sigurojé jetesén e barabarté té kétyre personave. Si ¢do person tjetér, edhe ata duhet
té ndihen té pranuar e té sigurt né jetén gé béjné. Kosova si njé shtet né zhvillim e sipér, kétyre
personave nuk iu ofron kushte té mjaftueshme pér sigurimin e njé jete té miréfillté. Pér shkak té
diskriminimit gé iu béhet personave me nevoja té vecanta, zhvillohet vazhdimisht fushaté globale
nga “Save the Children”, pér pérmisimin e gjendjes s€ tyre, ku pjesé e késaj fushate éshté edhe
Kosova. Pérgindja e pérfshirjes, edhe pse mungojné statistikat e sakta, gé pérfitojné nga shérbimet
sociale, éshté e vogél.Pér zbatimin e politikave dhe planeve strategjike, pér fémijét me nevoja té
vecanta, geveria e Kosovés duhet té ndajé fonde té mjaftueshme. Eshté e pamundur té realizohen
planet dhe zbatohen politikat, nése geveria nuk e ndan buxhetin e mjaftueshém pér kéta fémijé.
Shérbimet gé ofrohen né institucionet tona pér personat me nevoja té vecanta nuk jané né nivelin
e duhur. Kjo vjen pér shkak se geveria nuk ndan buxhet t& mjaftueshém pér zhvillimin e politikave
dhe planeve strategjike pér pérfshirjen e personave me nevoja té vecanta né institucionet publike
pér zhvillimin e njé jete normale si gjithé t€ tjerét. Qeveria ka hartuar njé dokument “Strategjia
nacionale pér té drejtat e personave me aftési té kufizuara né Republikén e Kosovés 2013-2023”,
me qéllim té promovimit t€ njé shoqérie gjithépérfshirése. Ky dokument éshté hartuar né
bashké&punim me shumé organizata vendore e ndérkombétare dhe do té shérbejé si njé mekanizém
pér realizimin e té drejtave té barabarta pér personat me aftési té kufizuara, po sipas Konventés sé
Kombeve té Bashkuara mbi té Drejtat e Personave me Aftési té Kufizuara. (Strategjia nacionale

pér té drejtat e personave me aftési té kufizuara né Republikén e Kosovés, 2014).
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Njé pjesé nga pérmbajtja e kétij dokumenti:

Qéllimi i késaj konvente éshté gé té promovojé,té mbrojé dhe té sigurojé gézimin e ploté dhe té
barabarté té té gjitha té drejtave dhe lirive themelore té njeriut nga té gjithé personat me aftési té
kufizuar, si dhe té kontribuojé né respektimin e dinjitetit té tyre té qenésishém. Personat me aftési
té kufizuar pérfshijné ata gé kané démtime afatgjata fizike, mendore, intelektuale ose shqisore, té
cilat né bashkéveprim me pengesa té ndryshme, mund ta pengojné pjesmarrjen e tyre té ploté edhe
efektive né shogéri né ményré té barabarté me té tjerét. (Strategjia nacionale pér té drejtat e

personave me aftési té kufizuar né Republikén e Kosovés, 2014).
Konventa mbi té Drejtat e Personave me Aftési té Kufizuara, Kombet e Bashkuara

Me ané té kétij dokumenti strategjik synohet pérmirésimi i gjendjes aktuale né kéto fusha:
shéndetésisé; mirégenies sociale; punésimit; edukimi; mbrojtjes ligjore; pjesémarrjes; informimit;
komunikimit; gasjes dhe statistikes. Me géllim té pérmirésimit té gjendjes aktuale nga fushat
prioritare té pérzgjedhura né strategji, jané pércaktuar objektiva strategjike té cilat do té detajohen
dhe specifikohen edhe né veprime konkrete, tregues té matshém, specifiké, té arritshém dhe real.
Institucionet pérgjegjése pér zbatimin e secilit aktivitet do té keté njé afat kohoré té pércaktuar dhe
linjé buxhetore pér mbulimin e aktiviteteve té pércaktuara né planin e veprimit pér zbatimin e
strategjisé. (Strategjia nacionale pér té drejtat e personave me aftési té kufizuara né Republikén e
Kosovés, 2014).

Qéllimi i hartimit té késaj strategjie éshté integrimi i personave me nevoja té vecanta né jetén
sociale, politike, ekonomike e kulturore. Ashtu si kudo né boté, edhe né Kosové béhen pérpjekjet
pér pérkujdesje ndaj té drejtave té individit, dhe né kété proces hyjné edhe personat e aftési té
veganta dhe €shté pérgjegjési shtetérore q€ atyre t’iu sigurohen té drejtat e barabarta. (Strategjia

nacionale pér té drejtat e personave me aftési té kufizuar né Republikén e Kosovés, 2014)

Diskriminimi dhe paragjykimi jané sfidat kryesore té jetés sociale. Prandaj éshté e réndésishme gé
né shogéri, fémijét me nevoja té vecanta, té mos ndihen té diskriminuar dhe té paragjykuar. Niveli
mé i ulét i diskriminimit éshté shmangia, pastaj ka nivele mé té larta, si¢ éshté pérjashtimi nga

puna, mospranimi né shkollé, kufizimi i té drejtave elementare.(Dragoti, 1999, p.233).

Procesi i arsimit gjithépérfshirés né kosové
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Arsimi gjithépérfshirés synon té lehtésoj pérfshirjen e té gjithé fémijéve me nevoja té vecanta né
arsim. Gjithépérfshirja nénkupton qgasjen e pakufizuar té té gjithé fémijéve né arsim, si e drejté e

secilit fémijé.

Arsimi gjithépérfshirés, si njé hap i paré drejt pérfshirjes sociale, éshté né dobi té té gjithé
shogérisé. Né shumé sisteme arsimore té vendeve té ndryshme, gjithépérfshirja éshté béré tashmé
realitet, por i shogéruar me véshtirési té shumta. Me kété sfidé po ballafagohet edhe Kosova, e cila

po bén pérpjekje né drejtim té realizimit té konceptit té arsimit gjithépérfshirés. (2014. p. 4).

Njohja e ligjeve, respektimi dhe zbatimi i tyre lehtésojné né ményré té theksuar procesin e

gjithépérfshirjes né arsim.

“Save the Children” ka paraqitur njé indeks si instrument q€ ua lehté€son shkollave zhvillimin e

arsimit gjithépérfshirés. Né kété indeks tregohet pér gjendjen e arsimit gjithépérfshirés né Kosoveé:

Né Kosoveé jané hedhur hapa té réndésishém drejt hapjes sé shkollave té rregullta, si pér fémijét
me nevoja té vecganta, ashtu edhe pér fémijé té tjeré, mirépo ky proces po has né disa pengesa,
sidomos né té kuptuarit té drejté té konceptit té arsimit gjithépérfshirés nga institucionet arsimore
nga niveli gendror deri né nivelin shkolloré. Ministria e Arsimit e Shkencés dhe Teknologjisé,
arsimin gjithépérfshirés e ka pérfshiré si filozofi, e cila i pérshkon té gjitha politikat e saj duke
filluar nga legjislacioni e deri t&¢ dokumentet e tjara pércjellése, té cilat e promovojné arsimin
gjithépérfshirés. (Zabeli & Behluli, Save the children Kosovo, 2014).

Veéshtirésité mé té médha né gjithépérfshirje jané hasur pér fémijét me nevoja té vecanta. Né
Kosové, si njé vend né zhvillim e sipér, ka nevojé pér contribute nga ana e geverisé, e organizatave
botérore, né ményré gé pér fémijét me nevoja té vecanta té krijohen kushte té pérshtatshme pér
gjithépérfshirjen né arsim. Pavarésisht se jané hedhur hapa né pérmisimin e gjendjes,
prapéseprapé, sipas prindérve, né Kosové akoma nuk éshté arritur gjithépérfshirja e fémijéve me
nevoja té vecanta, kjo si pasojé e mosvetédijesimit té familjaréve pér arsimin e fémijéve si dhe
mosplotésimi 1 kushteve né institucione arsimore.Mungesa e stafit té specializuar népér
institucionet arsimore mbetet njé sfidé tjetér gé Kosova nuk e ka plotésuar. Jané organizatat e
shumta qé veprojné né Kosové, ato, gé vazhdimisht kujdesen pér organizime té ndryshme me
géllim té pérkrahjes sé zhvillimit té procesit gjithépérfshirés né arsim. Pérmes punimeve té

ndryshme si dhe trajnimeve té shumta me mésimdhénés,kéto organizata kané dhéné kontributin e
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tyre pér té zhvilluar edukimin dhe arsimin gjithépérfshirés té fémijéve me nevoja té vecanta. Té
gjitha kéto veprime jané béré né bashképunim me Ministriné e Arsimit, Shkencés dhe

Teknologjisé.

Né hulumtimin “Sfidat e integrimit té nxénésve me démtime né t€ pare né¢ Kosové” nga Prof. Dr.
Shefget Mulligi, mésimdhénésit jané té priré té kené géndrim kritik ndaj pérfshirjes sé miréfillté
té fémijéve me démtim né té paré né procesin arsimor, po ashtu edhe prindérit. (Mulligi, 2016,
p.15). Njé ndér orientimet strategjike t¢ MASHT-it pér zhvillimin e sistemit té arsimit éshté hartimi

I politikave gjithépérfshirése dhe krijimi i mekanizmave pér zbatimin e tyre. (2016, p. 20)

Gjaté viteve 2008-2013, numri i fémijéve me nevoja té vecanta né arsim éshté rritur nga 909 né
6093. MASHT-i | ka kushtuar vémendje pérfshirjes sé fémijéve me nevoja té veganta, dhe me
mbéshtetjen e partneréve zhvillimor ka krijuar njé mjedis mé té mire pér ta. Pesé shkolla speciale
jané shéndrruar né gendra burimore, me géllim té lehtésimit té integrimit té fémijéve me nevoja té

vecanta né shkollat e rregullta, né vend té ndarjes sé tyre né shkolla speciale.(2016, p. 140).
Fémijét me nevoja té vecanta dhe edukimi special

Edukata dhe edukimi parashkollor institucional, né ent, ka pér objektiv organizimin e situatave
jetésore, té pérshtatshme pér fuginé kuptimore té nxénésve qé kéta té vérejné, sillen e veprojné, té
mésojné e nxéné duke imituar veprimet dhe sjelljet e edukatores dhe ato té seleksionuara té njéri-
tjetrit, té mésojné nga pérvoja e té tjeréve dhe té formojné pérvojé vetanake edhe duke nxéné
njohuri, zhvilluar aftési e shkathtési dhe formuar shprehi elementare higjienike, kulturore dhe

punuese pér t’ u aft€suar pér jeté t€ pavarur né mjedisin social dhe natyror. (Brada, 2013, p.16)

Personat me nevoja té vecanta jané ata persona gé kané kufizime fizike apo mentale dhe gjendja e
tyre kérkon kujdes té vecanté. Fémijét, gé u duhet kujdes i vecanté gjaté procesit té rritjes, jané
fémijé me nevoja té vecanté dhe si té tillé kané té drejté té jené té pérfshiré barabarté me fémijét e

tjeré.
Tek té drejtat e personave me nevoja té vecanta pérfshihen:

1. E drejta pér shkollim,
2. E drejta pér gasje té liré né institucione shkollore,

3. E drejta pér shérbime shéndetésore,
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4. E drejta pér mirégenie sociale. (Wikipedia, Personat me nevoja té vecanta, 2017).

Pavarésisht té drejtés pér arsim, té fémijéve me nevoja té vecanta, né Kosové mbetet sfidé sigurimi
i kushteve pér arsimimin e duhur té kétyre fémijéve. Mungesa e stafit té specializuar bén gé kéta
fémijé me véshtirési té arrijné mésimet sikur fémijét e tjeré. Njéra ndér detyrat mé té réndésishme
té MASHT-it éshté gasja e barabarté pér edukimin e té gjithé fémijéve, sepse shkollat nuk jané
vetém burim i dijes por edhe njé shok i lojés, si dhe njé kontest shogéror (social) pér fémijét me

nevoja té vecanta.(Kosovo, 2003, p. 34).

Ministria e Arsimit ju ofron fémijéve me nevoja té vecanta pérfshirjen né institucionet shkollore
si né: gendra burimore, institucione parashkollore, klasa té bashkangjitura né kuadér té shkollave
té rregullta etj.

Monitorimin dhe identifikimin e nevojave té vecanta té fémijéve e béjné edukatorét dhe
mésimdhénésit né institucionet shkollore, né mungesé té edukatorit mbéshtetés té specializuar.

Eshté e réndésishme gé kéta fémijé té marrin kujdesin dhe trajtimin e duhur.

Me edukimin dhe arsimimin e nxénésve, me nevoja té vecanta, merret edukimi special. Pérmes
veprimeve special synohet té arrihet niveli i kénagshém i arsimimit dhe edukimit fémijéve gé hasin
pengesa ne rrugén e zhvillimit té tyre. Pér shkak té nevojés sé trajtimit té vecanté, kéta fémijé kané

nevojé pér metoda speciale né edukimin e tyre.

Pra, edukimi special merret me edukimin dhe arsimimin e fémijéve, té rinjve dhe té rriturve me

nevoja té vecanta, si pasojé e ¢rregullimeve té:

Parét
Dégjimit
Fizike
Psikike
folurit

devijimeve té sjelljes, si dhe atyre té

VvV V. V V V V V

kombinuara apo té shuméfishta. (Devolli).
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Varésisht prej pengesave, personat me nevoja té vecanta, kané nevojé pér trajtim té vecanté
profesional si p.sh personat me pengesa né té paré kané nevojé pér profesionist té specializuar né

té paré, personat me pengesa né té folur kérkojné ndihmén nga logopedi etj.

Sipas Brestovcit (1983), né kuptimin shkencor té edukimit special, si pengesé né zhvillimit merret
ajo pengesé gé e pengon dukshém zhvillimin e personalitetit té€ fémijés, té riut apo té rriturit né
procesin edukativo-mésimor, né aftésimin professional, né kryrjen e profesionit té zgjedhur apo
né integrimin e pérgjithshmém shogéror. Njéra ndér nocionet mé té vjetra, qé éshté pérdorur
fillimisht né Rusi, éshté nocioni i defektit gé rrjedh nga fjala defectus, gé do té thoté mungesé.
Mirépo pér shkak té natyrés néngmuese gé ka ky nocion, me kalimin e kohés u hoq nga pérdorimi.
Organizata Botérore e Shéndetésisé (1980), i ka dhéné kéto definicione pérkitazi me pengesat
psikike dhe fizike. (Devolli):

1. Léndimet: Iéndime té pérhershme apo té pérkohshme me karakter psikologjik, fiziologjik
dhe trupor, apo anomalia e strukturave ose funksioneve té organizmit té njeriut;

2. Invaliditeti: ¢do kufizim apo pengesé né aksion si pasojé e Iéndimeve né até formé dhe
nivel, i cili merret si normal pér genien e njeriut;

3. Handikapi: invaliditeti i cili ndikon né gjendjen joadekuate té individit né kuptimin e
kufizimit apo té pengesés pér ta realizuar rolin normal, varésisht nga mosha, gjinia dhe

faktorét shogéroré e kulturoré té rrethit pér individin pérkatés. (Devolli)
Edukimi special, né histori ka kaluar né disa periudha. Sipas hilumtimeve té béra, jané tri periudha:

1. Periudha e té kuptuarit primitive,
2. Periudha e azileve,

3. Periudha e integrimit social. (Devolli).

Né kohérat primitive, personat me nevoja té vecganta jané konsideruar si barré dhe si té tillé nuk
kané pasur pérkrahje dhe as mundési integrimi social. E né periudhén e integrimit social,
pérkujdesja ndaj personave me nevoja té veganta arrin njé nivel mé té larté duke iu mundésuar
metoda pér arsimin dhe edukimin. N& vendet né zhvillim e sipér mbetet sfidé sigurimi i kushteve
pér arsimin té personave me nevoja té vecanta. Nuk ka mjaftushém fonde pér hapjen e

institucioneve special. (Devolli).
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Edukimi special né kosové

Integrimi i fémijéve me nevoja té vecanta, qofté né institucionet parashkollore ose shkollore, ka
filluar té aplikohet disa vite mé paré né shumé vende té botés dhe éshté implementuar né ményra
té ndryshme. Né disa vende té botés, si né ShBA, e vegmas né disa vende té Evropés Peréndimore,
ideté pér integrimin e fémijéve né shkolla té rregullta nisén né fillim té viteve té 60-ta té shek. XX.
Tani né shumé sisteme arsimore té disa vendeve, inkluzioni éshté béré realitet, por i shogéruara

me véshtirési té pritshne. (Kosovo, 2003, pp. 7-8).

Fémijét me nevoja té vecanta kané nevojé pér kujdes té vecanté dhe jo pér té drejta té vecanta.
Shkolla inkluzive i zgjidh problemet dhe ofron shanse té barabarta pér edukim té gjithéve pa as
mé té voglin dallim. Né shkollé inkluzive, fémija me nevoja té vecanta béhet:

¢ Pjesé e barabarté e grupit;
¢+ Pérfshihet bashkérisht me té tjerét né procesin e té nxénit;
¢+ Pérfshihet né té gjitha aktivitetet e shkollés;

+ Beéhet i vetédijshém se éshté person sikurse té tjerét, etj. (Kosovo, 2003, p. 8).

Vazhdimisht punohet né procesin gjithépérfshirés té fémijéve me nevoja té vecanta né institucionet

arsimore né Kosové. (Wikipedia, Personat me nevoja té veganta, 2017).

Pérgjegjés pér zhvillimin e arsimit publik, né kété rast edhe té fémijéve me nevoja té vecanta, éshté
MASHT. Duhet té hartojé pérmbajtje té€ pérshtatshme mésimore pér fémijéve me nevoja té
vecanta. Ata e kané té drejtén e arsimit special, sipas ligjit. 35.1 Nxénésit gé nuk pérfitojné ose qé
nuk kané mundési té pérfitojné mésimdhénie té zakonshme né ményré té kénagshme, kané té drejté
pér arsim special dhe éshté detyré e komunés ta sigurojé kété arsim, né bazé té dispozitave té kétij
ligji dhe brenda kufijve té buxhetit komunal. Ende né Kosové nuk ka kuadér pér fémijéve me
nevoja té vecganta. (2006, p.101).

Identifikimi, diagnostifikimi, trajtimi, aftésimi i fémijéve me nevoja té vecanta pér arsim special
do té jeté strategji afatgjate e MASHT-it. Pér té arritur géllimet e njé sistemi té arsimit

gjithépérfshirés, nevojiten synimet né vijim:

e Qasje e barabarté né arsim e té gjithé fémijéve me démtime, si dhe pérgatitja né té gjitha
nivelet arsimore;
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e TE& ngrihet vetédija e té gjithéve pér arsimimin né pajtueshméri me principet e té drejtave
njerézore;

e Miratimi i legjislacionit gé ka qgasje jodiskriminuese né arsim, brenda sisitemit arsimor
gjithépérfshiré gé té krijojé kushte né ¢cdo nivel arsimi. Kosova, éshté akoma né hapat e
zhvillimit, prandaj edhe véshtirésité jané mé té médha, por planet strategjike pér arsim
gjithépérfshirés nuk mungojné dhe vazhdimisht punohet né kété drejtim.

e Té& zhvillohet sistemi gjithépérfshirés arsimor (sistemi i njéjté arsimor) pér té gjithé;

e Té ndihmohet gasja e hershme né arsim pé arsim pér té gjithé nxénésit, duke u pérfshiré né
institucinet parashkollore pér té lejuar intervenimin sa mé té hershém;

e Té ekzistojé njé plan i hollésishém pér té gjithé, duke angazhuar mésuesit e arsimit té

nevojave té vecanta si pérgjegjés né kété drejtim. (Kosovo, 2003, p.26).

Kéta fémijé duhet t& marrin njohuri arsimore si ¢do fémijé dhe éshté pérgjegjési e MASHT-it qé
té krijojé kushte né ¢do nivel arsimi. Kosova, éshté akoma né hapat e zhvillimit, prandaj edhe
véshtirésité jané mé té médha, por planet strategjike pér arsim gjithépérfshirés nuk mungojné dhe
vazhdimisht punohet né kété drejtim. Pér identifikimin e pengesave té fémijéve nevojitet njohuri
profesionale té edukimit special, prandaj ka shumé réndési pérgatitja profesionale gé kané
mésimdhénésit, edukatorét, pedagogét etj. Pér arritje té késaj, né Kosové, ka nevojé gé té punohet

shumé.
Roli i prindérve né edukimin special

Qéllimi i ¢cdo prindi éshté edukimi sa mé i miré i fémijéve té tyre, né ményré gé me edukimin e
tyre t’ iu sigurojné njé t€ ardhme t€ mir€. Synimi i prindérve €shté t’ i orientojné fémijét e tyre né
edukim té denjé dhe t’ i bé&jné té dobishém pér té€ ardhmen. Pasi gé mésimet e para merren nga
prindérit, éshté shumé i réndésishém roli i tyre né rritjen dhe zhvillimin e fémijés. Réndésia rritet
tek fémijét me nevoja té vecanta. Zakonisht jané prindérit ata gé identifikojné nevojat e vecanta té
fémijéve. Eshté e réndésishme qé prindeérit, té cilét identifikojné paaftési té caktuara tek fémija, ta
pranojné kété fakt dhe té kujdesen gé ata té marrin trajtimin dhe edukimin e duhur. Né momentin
gé prindi e pranon gé fémija i tij ka probleme apo véshtirési né njé aspekt té caktuar, ta orientojé
até né institucionet e edukimit special. Sa mé herét gé béhet identifikimi i fémijés me nevoja té
vecanta, aqg mé e miré éshté mundésia pér gjetjen e formés adekuate té edukimit. Sigurisht qé kété
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nuk mund ta béjné vetém prindérit, por me bashképunimin e prindérve béhet mé i lehté

identifikimi.

Prindérit e njohin mé sé miri personalitetin e fémijés sé tyre, se cilat situate jané té véshtira, si dhe
cilat aktivitete jané té pélqyeshme pér fémijét. Késhtu gé éshté e domosdoshme gé 20 prindérit té
ftohen si partneré pér té planifikuar edukimin pér fémijét e tyre. Ndértimi i partneritetit me prindér
fillon gé nga kontaktet e para. Ndjenja e té genit bashkérisht dhe e diskutimeve té hapura jané
pasojé e njé bashképunimi dhe puné ekipore té suksesshme. Sugjerimet né vijim mund té

ndihmojné né mbajtjen e takimeve:

= Inkurajon prindérit dhe ndérton optimizém drejt edukimit té fémijés;

= Paraprakisht jepni informata té mjaftueshme lidhur me takimin, késhtu gé prindérit té dine
se cfaré té presim né takim;

= Rezervoni kohé té mjaftueshme pér takime;

= Sigurohuni gé prindérit té kené hapésiré pér té shprehur piképamjet e tyre dhe se ato jané
té cmuara;

= Mbani gjérat té thjeshta dhe shmanguni terminologjisé sé ndérlikuar profesionale;

= Shkruani vendimet gartazi dhe sigurohuni qé prindérit t’i kané kuptuar ato. (Kosovo, 2003,
pp. 38-39).

Pér té pasur sukses procesi gjithépérfshirés, éshté i nevojshém bashképunimi né mes té prindérve
dhe mésimdhénésve, prandaj éshté shumé e réndésishme gé prindérit, duke i njohur mé sé miri

karakteret e fémijéve t€ tyre, t’1 japin mundésiné f€mijés g€ t€ integrohet sa mé miré€ né shoqéri.

Politikat Sociale

Politikat sociale kané té béjné me krijimin e metodave pér té siguruar mirégenien e ¢do kategorie

té shoqérisé.
Obijekti i politikés sociale pérfshin té drejtat e individit pér siguruar:

» mjetet e domosdoshme materiale pér jetesén si: ushgimin,veshjen dhe strehimin;
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» zhvillimi normal fizik/mendor si genie njerézore, pér té shmangur sémundjet t& ndryshme,
paaftésing;

» zhvillimi normal i marrédhénieve ndérpersonale,marrédhéniet bashkéshortore , ato prindér
-fémijé, etj .;

» mundési té barabarta né edukim, shérbim shéndetésor, shérbime sociale, punésim etj.
(Xhumari, 2003, p. 3).

Kéto té drejta sociale ligjérohen né forma té ndryshme si:

a) né dokumentin themeltar té shtetit, kushtetutén, ku shpallet shteti social,

b) né kushtetuté ato shpallen si té drejta themelore té shtetasve;

c) né ligje té vecanta, si ato pér sigurimet shogérore, sigurimin e kujdesit shéndetésor,
ndihmén sociale, shérbimet e punésimit, ku kalohet nga té drejtat e pérgjithshme te
pércaktimi i pérfitimeve konkrete;

d) ka raste kur né kushtetuté kompetencat né lidhje me garantimin e kétyre té drejtave

sociale mund t’u atribuohen institucioneve pérkatése. (Xhumari, 2003, pp. 3-4).

Duke marré parasysh se pérmbajtjet e politikés sociale jané té shpérndara dhe té shuméfishta , ato
mésohen né shumé disiplina shkencore, prandaj ky fakt tregon se politikat sociale paragiten né
menyra te ndryshme. Pra, mendimet e ndryshme té definimit dhe kuptimit té politikés sociale né
njé ané rrjedhin nga gasjet e ndryshme filozofike, teorike, politike dhe ideore.Termi "politika
sociale™” pérdoret gé nga viti 1851, sé pari né punimet e historianit gjerman Ril, prej se éshté né
pérdorim konsekuent. Termi "politiké" éshté me origjiné té vjetér greke,e kané zhvilluar filozofét
duke shpjeguar aktivitetin e pérditshem té njerézve né punét e geverisjes dhe vendosjes né kushtet
e demokracisé skllavopronare. Termi "sociale"éshté me prejardhje latine dhe tregon shogéring,
bashkésiné shoqérore, edhe pse jo rrallé pérdoret edhe pér té treguar mjediset subkulturore, té
ashtuquajtura si“mjedise sociale”. Né politikén sociale , termi sociale ka té béjé me kompleksitetin
e paragitjes sé fenomeneve dhe rrethanave shogérore, té cilat kané té béjné me kushtet e jetesés
dhe kushtet e punés sé njerézve, qofté té shogérisé né terési, qofté té grupeve apo individéve né
vecanti. Sipas domethénies sé treté, termi sociale pérfshin vetém ato paragitje dhe rrethana té
fenomeneve shogérore gé kané té béjné me véshtirésité jetésore té njerézve, té reflektuara si raste

sociale (sémundjet, vdekjet, invaliditetet, papunésia, varféria etj,). (Skenderi, 2010, pp. 17-18).
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Politikat sociale mbulojné té gjitha dispozitat dhe masat gé synojné té parandalojné, t¢€ ménjanojné
ose té lehtésojné situatat e varférisé dhe problemet sociale, né nivel individual ose kolektiv, ose gé

kérkojné té favorizojné mirégénien e grupeve mé té brishta té shogérisé. (Politikat Sociale).

Né grupet mé té brishta té shogérisé jané edhe personat me nevoja té vecanta, prandaj éshté i
nevojshém sigurimi i politikave t€ pérshtatshme pér t'ua leht€suar situatat me té cilat pérballen
gofté né arsim, shéndetési, punésim e né kushtet e jetesés. Ndérrmarja e masave té nvojshme pér

lehtésimin e véshtirésive jetésore té kétyre kategorive pérfshin politikat sociale.

Politika e miréfillté sociale nuk éshté ide, nuk éshté as projekt i caktuar shkencor pér shogériné né
njé kohé té caktuar. Kérkesat e pérhershme jetésore té njeriut dhe lévizjet e pérgjithshme té tijé
pérheré progresive né aspektin ekonomik, social, kulturor e politik, padyshim gé imponojné

nevojén pér njé politiké mé té begaté sociae. (Skenderi, 2010, p.27).

Politikat sociale mbulojné té gjitha dispozitat dhe masat gé synojné té parandalojné, t¢ ménjanojné
ose té lehtésojné situatat e varférisé dhe problemet sociale, né nivel individual ose kolektiv, ose gé

kérkojné té favorizojné mirégénien grupeve mé té brishta té shogérisé (Politikat Sociale).
Diskutim pér bazat ligjore té politikés sociale né Kosové

Politikat sociale kané njé rol té réndésishém né zhvillimin e njé shteti, prandaj edhe Kosova si njé
vend gé synon Bashkimin Evropian, i kushton rendési politikave sociale duke i dhéné njé rol té
madh drejt rrugés evropiane. Né kété kapitull do té shqyrtojmé bazén ligjore té politikave sociale
né Kosové. Dihet gé Kosova éshté njé ndér shtetet me papunésiné mé té madhe né vendet e Evropés
si dhe me njé ekonomi té dobét. Prandaj edhe mundésia e krijimit té mekanizmave pértrajtimin e
duhur té kategorive me gjendjen mé té rendé né Kosové, sig jané personat me aftési té kufizuara,
éshté i véshtiré. Mirépo ekziston baza ligjore gé rregullon aspektin juridik té kategorive sociale.
Ligji i cili u siguron mjete monetare mujore pér rastet sociale éshté “Ligji pér skemén e ndihmés
sociale né Kosové” Ky ligj éshté themeluar me géllim té mbrojtjes sociale t& kategorive mé té
véshtira. Né kété kategori hyjné familjet e varfra, invalidét, personat né nevojé, prsonat me aftési
té kufizuara, pensionistét etj. Pérmes késaj synohet té arrihet lehtésimi i kushteve té jetesés pér
personat gé kané nevojé pér ndihnmé sociale. Pérzgjedhja e personave gé kané nevojé pér ndihmé
sociale béhet pérmes kornizés ligjore sipas kritereve té parapara. Mjetet ndahen nga buxheti i

Kosovés. Né nenin | té kétijé ligji thuhet : Me kété ligj rregullohet skema e ndihmés sociale me
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géllim té mbrojtjes dhe pérkujdesjes té familjeve té rrezikuara né aspektin social. (2003, p.1).Pasi
gé tema éshté e fokusuar né trajtimin social té fémijéve me nevoja té vecanta, do té shqyrtojmé
vetém bazén ligjore né Kosové pér kété kategori. Rregullimi ligjor pér té drejtat e kategorive té

caktuara sociale , né Kosové, éshté si mé poshteé :

% Ligji pér skemén e ndihmés sociale né Kosové,

¢+ Ligji pér shérbimet sociale dhe familjare ,

% Ligji nr. 04/ L-131 pér Skemat pensionale té financuara nga shteti,

% Ligji nr. 03/ L-019 pér aftésimin , riaftésimin profesional dhe punésimin e personave me
aftési té kufizuara,

¢+ Ligji nr. 03/L-022 pér pérkrahje materiale té fémijéve me aftési té kufizuar té pérhershme,

¢+ Ligji nr 03/L-100 pér pensionet e pjestaréve té trupave mbrojtése té& Kosovés,

% Ligji nr 02/L-2 pér statusin dhe té drejtat e familjaréve té déshmoréve, invalidéve,
veteranéve, dje pjestaréve t& UCK- sé dhe viktimave civile té luftés.

Ligji Nr.04/L-131 Pér Skemat Pensionale té Financuara nga Shteti

Ky ligj pércakton kéto pensione, té cilat financohen nga shteti: pensionet bazike t& moshés,
pensionet kontribut-pagese té moshés, pensionet e aftésisé sé kufizuar, pensionet e parakohshme,
pensionet familjare dhe pensionet invalide té punés, si pensione té Shtyllés sé I-ré té financuara
nga shteti. Po ashtu pércaktohet skemat e aplikueshme pensionale né Kosové, té cilat financohen

nga Buxheti Shtetéror i Kosovés.

1. Ky ligj pérfshin Skemén e Pensionit Bazik t¢ Moshés, Skemén e Pensionit Kontribut-
pagues té Moshés, Skemén e Pensionit té Aftésisé sé Kufizuar dhe Skemén e pensionit
té Parakohshém, si dhe rregullon géshtjet e pensionit familjar dhe invalide té€ punés, né
rastet kur kontribuesit 1éndohen né puné apo fitojné sémundje profesionale.

2. Kirijon metodologji sipas sé cilés vlera e pensioneve harmonizohet dhe pérfshtatet me
rritjet e kostos sé jetesés.

3. Pércakton procedurat administrative pérmes té cilave personat mund té aplikojné pér
pérfitimin e pensioneve.

4. Adreson trajtimin e géshtjeve té pagesave té tepérta dhe pensioneve té papaguara.
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5. Kirijon njé process, sipas té cilit personat mund té rishikojné kushtet e pranimit pér
pension.

6. Krijon njé rregull tranzicioni gé iu takon personave gé marrin pagesat e pensioneve né
skemat dhe programet pensionale ekzistuese gé jané duke u zbatuar; si dhe,

7. Rregullon géshtje té tjera nga skemat pensionale té pércaktuara me kété akt ligjor, té cilat

jané né interes dhe favor té shfrytézuesve pensionisté.

Kriteret pér njohjen e sé drejtés né pension té paaftésisé sé pérhershme jané kritere té pércaktuara
me kété ligj qé jané: té jeté shtetas i Republikés sé Kosovés, qé i kané tetémbédhjeté vijet si dhe té
kené té parashtruara kérkesat pér pension té cilat vlerésohen nga komisioni mjekésor. Person me
paaftési té pérhershme konsiderohet ai person gé ofron déshmité mjekésore, komisioni e vleréson
si person me paaftési té pérhershme, varésisht pér sa vite si dhe pas skadimit té afateve té

pércaktuara né kété ligj, personi i nénshtrohet procesit té rivlierésimit mjekésor.

Ligji Nr.03/L-019, Pér Aftésimin, Riaftésimin Profesional dhe Punésimin e Personave me Aftési
té Kufizuara. Ky ligj rregullon té drejtat pér aftésimin, riaftésimin professional dhe punésimin e
personave me aftési té veganta pér gasjen e tyre né tregun e hapur té punés. Ky ligj ka pér géllim
pérkrahjen institucionale dhe pérgaditjen profesionale té personave me aftési té kufizuara pér puné

té pérshtatshme dhe mundésimin e trajtimit té barabarté.

Personat me aftési té kufizuara pér puné kané té drejtén pér pérfitimin e pensioneve dhe ndihmés
sociale sipas dispozitave ligjore. Ata i kané té drejtat e barabarta pér punésim, pa asnjé lloj

diskriminimi, atyre u sigurohet mbrojtja ligjore né rast diskriminimi.

Sipas kétijé ligji, disa nga procedurat pér vlerésimin e aftésisé pér pun té personave me aftési té
kufizuara jané: aftésité pér puné i pércakton komisioni vlerésues, fillimi i procedures pér
vlerésimin e zvogélimit té aftésisé paragitet me kérkesén e personit me aftési té kufizuara, kérkesa

duhet té pérmbajé té gjitha dokumentet e nevojshme té kérkuara sipas ligjit.

Po sipas kétijé ligji, personi me aftési té kufizuara ka té drejté né aftésim, riaftésim profesional
sipas kushteve té parapara me kété ligj. Né rastet kur éshté e nevojshme, aftésimi dhe riaftésimi
mund té béhet né shkolla té veganta dhe né instuticione pérkatése. Punésimi i personave me nevoja
té veganta nénkupton punésimin e tyre né tregun e hapur té punés dhe sektori public dhe ai privat
jané té obliguar qé t’i punésojné personat me aftési té kufizuara.
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Ligji Nr. 03/L- 022 Pér pérkrahje materiale familjeve té fémijéve me aftési té kufizuar té

pérhershme

Kuvendi i Repiblikés sé Kosovés ka miratuar ligjin gé u siguron mbrojtje financiare familjeve té
fémijéve me aftési té kufizuara té pérhershme.Me kété ligj rregullohet e drejta pér pérkrahje
materiale familjeve té cilat ruajné dhe pérkujdesen pér fémijet me aftési té kufizuar té pérhershme
dhe ményra e realizimit té késaj pérkrahjeje materiale. Sipas nenit 3 té kétijé ligji, sigurohet

mbrojtja sociale, pér kété kategori té fémijéve, duke iu ofruar pérkrahje materiale:

3.1 Me @éllim té mbrojtjes sé fémijéve me aftési té kufizuar té pérhershme, Ministria e punés
dhe Mirégénies sociale, pérpilon strategjiné e vet pér kété kategori té fémijéve.

3.2 Ministria e punés dhe Mirégénies sociale, siguron pérkrahje materiale familjeve me fémijé
me aftési té kufizuar té pérhershme, né pajtim me mundésité buxhetore té Kosovés.

3.3 Ndihma materiale familjeve me fémijé me aftési té kufizuar té pérhershme, do té ofrohet
nga Ministria e Punés dhe Mirégénies Sociale, pérmes departamentit té sajé té Mirégénies
Sociale.

3.4 Ndihma materiale mundéson fémijét me aftési té kufizuar té pérhershme té béjné njé jeté
normale né kushtet gé garantojné dinjitetin e tyre dhe lehtésojné jetén e tyre.

3.5 Ndihma materiale pér fémijén e me aftési té kufizuar té pérhershme paguhet né emér té

prindit apo kujdestarit té fémijés, pérmes xhirollogarisé bankare.
Ndérsa sipas nenit 6, fémijé me aftési té kufizuara konsiderohen:

a) fémijét (?)

b) fémijét e verbér si dhe,

c) fémijét pér shkak té natyrés sé sémundjes apo sémundjeve té pérhershme, nuk jané té afté
gé né ményré té pavarur té lévizin veté, né banesé, apo né vendet ku kané nevojé, as né
pérdorimin e ndihmesave pérkatése, nuk jané né gjendje té ushgehen veté, té zhvishen dhe
té vishen, té kryejné nevojat fiziologjike si dhe té mbajné higjienén e domosdoshme
personale. ( Ligji Nr. 03/L- 022 Pér pérkrahje materiale familjeve té fémijéve me aftési té
kufizuar té pérhershme, 2008).

Pér procedurat e njohjes sé té drejtés né ndihmé e kujdes formohet komisioni vlerésues mjekésor

I pérbéré nga personat adekuaté. Mjetet pér pérkrahje financiare sigurohen nga buxheti i Kosovés.
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Konkluzione

Pérgjegjés pér identifikimin e fémijéve me nevoja té vecanta jané prindérit, edukatorét, dhe
mésimdhénésit, ndérsa ligjérisht pérgjegjése jané institucionet shtetérore. Gjaté punés me fémijé
mund té vérehen aftésité e kufizuara gjaté procesit té rritjes. Pasi g&, shumé prindér, pér shkak té
paragjykimeve, hezitojn€ t’ i dérgojné f€mijét e tyre me nevoja té veganta né shkollé,
institucionet shtetérore jané pérgjegjése pér té identifikuar dhe monitoruar kéta fémijé. Njé gjé e
tillé mund té arrihet pérmes bashképunimit né mes té institucioneve arsimore dhe atyre
shéndetésore e té mirégenies sociale. Shpesh terminologjia e pérdorur pér kéta fémijé nuk éshté e
qélluar, pavarésisht se kohéve té fundit ka ndryshime.Kemi dégjuar shpesh termat “fémijé té
hendikepuar, me té meta, jonormalé apo té deformuar, mirépo kéta terma nuk jané té
pérshtatshém. Kéta fémijé nuk kané asgjé tjetér vecse nevoja té vecanta, kéto specifikohen si
pengesa né té folur, né té paré, né té dégjuar, apo ngecje né zhvillimin mendor. Ata nuk jané me
té meta, por thjesht kané nevojé pér kujdes té vecanté. Pér té arritur kété, duhet identifikuar me
kohé nevojat e tyre té vecanta, né ményré gé ta marrin me kohé kujdesin e duhur dhe té arrijné

géllimet né jeté si té gjithé té tjerét.
The social aspect and impact of social policies for children with
special needs in Kosovo

The purpose of this paper is to investigate the situation of children with special needs in Kosovo.
By analyzing and understanding the social situation of children with special needs, | have explored
and suggested methods for improving their situation. | have also analyzed the state of education
of children with special needs in order to assess the educational conditions for these children. This
paper will provide a research of international and local social policies on the rights of children
with special needs as well as the real aspect of the current situation of children with special needs.
This research will try to determine the current state of children with special needs in Kosovo,
including every aspect: social, economic, educational, social, etc. Children with special needs are
a category in need of detailed study and statistical research on their situation in Kosovo. The
importance of this topic lies in real information on the conditions, laws and social inclusion of
children with special needs. Through this topic, | aim to present the real situation of this category

and to specify the shortcomings I will notice in the social treatment of children with special needs.
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Inclusive process in education will also be explored as another challenge for children with special
needs. The steps taken by the Ministry of Education and various international organizations
operating in the country to develop this process in a qualitative manner will be reviewed. Through
the prepared questionnaires we will come to a conclusion on the educational situation of children

with special needs and their treatment by society.

Keywords: children with special needs, social policies, legal frameworks, blind children, children

with Down syndrome.
Introductio

Children who face difficulties in life processes such as speaking, writing or learning, have special
needs. These children are identified as children with limited abilities. These include people with
limitation in walking, speech, deaf-mute, blind, autism, Down syndrome, and others. Despite the
physical limitations, the law provides for equal legal protection. Their rights include education,
health, social welfare, etc. The inclusive process in education for children with special needs, still
remains a challenge. Various international organizations, operating in Kosovo, continuously offer
their support in creating the most appropriate conditions for children with special needs such as in
education, health and social welfare. Through social policies, the state can provide appropriate
conditions for these children, as well as all other children, to realize their ambitions and achieve
success in life. The country's social policies ensure the well-being of every category of society,
including the social well-being of children with special needs. As a very important aspect of a
country, social policy greatly influences the development of a state. Therefore, in Kosovo, work
is constantly being done to create the necessary mechanisms for improving the social situation. It
is well known that, with high unemployment and a weak economy, it is extremely difficult to
create the necessary conditions for people with special needs. There is a lack of conditions for
physical access to schools and institutions, professional staff and prejudices and discrimination
still exist for persons with special needs. Persons with special needs have the right to education,
the right to access school and health institutions, and the right to social welfare. But, how much
they enjoy these rights, for Kosovo still remains a challenge to overcome. The inclusive process
in education is also another challenge that the Ministry of Education, Science and Technology, in
collaboration with various organizations, is taking continuous steps to overcome. This process is
gradually moving towards improvement through various supported events, always , by state
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institutions. The compilation of various manuals, worksheets and guides is significantly facilitating
this process by helping many teachers. Training provided for teachers by different organizations
is also a great help.It is internationally recognized that all persons in society must have equal rights
and treatment. Inclusion must be equal in every social, educational, and employment activity. The
participation of every person in social life should be without any type of discrimination as to age,
gender, race, status, disability, etc. Such is the case for children with special needs, they should
not be separated from other children but should be accompanied with other children receiving
equal support as in schools, as well as in society. Throughout history, people with special needs
have been discriminated and excluded from society. Their lives have been completely separated
from other people, including family and friends. In most cases, parents have sent their children to
institutions where they lacked proper education. Over time, changes have been made and measures
have been taken to make society aware of the intrinsic value that these persons possess. Today,
timely identification of these persons is very important, in order to receive the proper education
and to live a life as others. Therefore, it is important to conduct a research on the situation of
children with special needs, considering the problems they face in Kosovo. This research aims to
analyze the social situation of these children, the legal basis in Kosovo as well as the strategies

and policies the state uses in order to improve the situation of children with special needs.
Identification of children with special needs

Responsible for identifying children with special needs are parents, educators and teachers, while
state institutions are legally responsible. When working with children, disabilities can be observed
during the growing up process. Since many parents due to prejudice, are reluctant to send their
children with special needs to school, state institutions are responsible for identifying and
monitoring these children. This can be achieved through cooperation between educational
institutions and those of health and social welfare. Often the terminology used for these children
is inappropriate, despite recent changes. The term "children with special needs"is more appropriate
because every individual in this world has in common with others, but also differs from others;
therefore,every person has special needs (Zabeli, Nxénésit me nevoja té vecanta, 2001). In the
schools, through the curricular activities, different methods are used to identify the characteristics
of the students. These methods recognize the behaviors, abilities or lack of ability in different

aspects. The handbook "Handbook on Identification, Assessment and Education of Children with
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Special Needs"”, prepared by the Ministry of Education, Science and Technology, reads:
“Traditionally, many families in Kosovo are reluctant to send their children to schools for children
with special needs. Therefore, it is very important to actively gather information about those
children in order to enable them to be educated in an environment that takes into account their
individual needs. For this reason, the Regional Education Offices (REO) and the Municipal
Directorate of Education (MED) should cooperate with the Municipal Directorate of Health and
Social Welfare to identify such children. (Ministry of Education, Science, and Technology, 2007).
When a child is identified, the MED should request an education needs assessment by municipal
or regional special needs officials or contact the Special Needs Sector at the Ministry. These
specialists will analyse each individual case and determine their educational needs. (Ministry of

Education, Science, and Technology, 2007).
Children with special needs and learning difficulties

Children with special needs are those children who have stagnation in life processes. Their
problems vary depending on their particular need in their development. There are some
impairments that hinder the proper achievement of their development, among them:

. stagnation in mental development,
. speech impairments,

. hearing impairments,

. vision impairments,

. physical impairments.

There are many teacher guides to implement different strategies during the teaching process,
providing students with appropriate models for learning facilities. Success for all can be achieved
either by working in groups or by working individually with children who face obstacles during
the learning process. Every child has the right to education, but how many children with special
needs are involved in education? We will look at the state of education in Kosovo, but also look
at the US IDEA (Individuals with Disabilities Educational Act) law that deals with the education
of people with special needs. Law on Education of Persons with Special Needs (IDEA) in the
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USA, is the federal special education law that ensures public schools to serve the needs of students
with special needs (NCLD, 2018). At its most general level, the law requires all US states to
provide free and adequate public education (FAPE) to all students with disabilities who are treated
in the context of special education. There are no exceptions - the law requires zero exceptions.
This policy also applies to students with transmissible, contagious diseases, such as AIDS.
Expenses to cover the special needs of these students are considered as public liability. The law
contains three points for children with special needs: the concept of a less restrictive environment,
individual education programs (IEPs) and the protection of the rights of both children with
disabilities and their parents. (Woolfolk, 2011, p. 124). The IDEA requires parents to participate
in a team that discusses the child's learning needs and determines whether the school should
conduct a comprehensive assessment if the child is suspected to have learning disabilities.
However, not every child with a disability should qualify for special education services. In order
to qualify for these services, there must be two factors, the child has a disability and as a result of
this disability, there is a stagnation in learning, then in this case he needs to make progress and to
benefit from the general education program. (NCLD, 2018). The integration of children with
special needs, whether in preschools or schools, has begun to be implemented several years ago in
many countries around the world. Inclusion in education means equality in education. According
to the Convention on the Rights of the Child, children with special need have the same rights as
other children. The child with special needs "has the right to special care, education and training
to help him / her to enjoy an adequate life with full dignity and achieve the highest dignity of self-
confidence and social integration opportunities”. (Division for Special Needs Education). In
Kosovo, according to parents, educating children with special needs and inclusion remain a
challenge. But according to parents, lack of support from institutions and lack of professional staff
makes it even more difficult to educate children with special needs. Within the Ministry of
Education, Science, and Technology, acts the Division for Special Needs Education. This division
involves drafting and monitoring of the implementation of policies for students with special needs.
These include publications and documents for children with special needs: Functionality of
resource centers, Inclusive education everyone's right, Working Document for supporting teachers,
etc. (Division for Special Needs Education). Inclusive education is an integral part of all policies
of the Ministry of Education, Science, and Technology, as such enables education in Kosovo to be

in line with contemporary education trends. Efforts for inclusive education have begun years ago,
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but with the Law on Pre-university Education 2011 and other laws, inclusive education is now a
reality and as such has made the inclusive concept part of all MEST policies. (Inclusive education

everyone's right, 2014). Documents ensuring inclusive education in Kosovo:

0 Law on Pre-university Education 2011

0 Kosovo Curriculum Framework (KCF)

0 Standards for preschool education

0 Standards for friendly schools for children

0 Kosovo Education Strategic Plan 2011-2016 (KESP)
O Individual Education Plan IEP - Individual Education Plan is an official
pedagogical document that is drafted for children with special educational
needs, for whom the assessment team of experts in different developmental
areas has made a decision on special needs education. (Inclusive Education
Everyone's Right, 2014).

Strategic plans for the social state of people with special needs

Like everywhere in the world, as well in Kosovo, there are people with special needs. It is the
responsibility of every state to ensure the equal living of these people. Like any other person, they
should feel accepted and secure in the life they lead. Kosovo, as an emerging state, does not provide
these people with sufficient conditions to secure a proper life. Due to discrimination against people
with special needs, a global campaign by Save the Children is constantly under way to improve
their situation, with Kosovo also being part of this campaign. Percentage of inclusion, although
accurate statistics are missing, which benefit from social services, is small. For the implementation
of policies and strategic plans for children with special needs, the government of Kosovo must
allocate sufficient funds. It is impossible to implement plans and policies if the government does
not allocate a sufficient budget for these children. The services provided in our institutions for

people with special needs are not at the right level. This is because the government does not

110




Kosovo Educational Research Jorunal _

allocate sufficient budget for the development of policies and strategic plans for the inclusion of
persons with special needs in public institutions for the development of a normal life like everyone
else. The government has drafted a document - “National Strategy for the Rights of Persons with
disabilities in the Republic of Kosovo 2013-2023 ”, with the aim of promoting an inclusive society.
This document has been drafted in collaboration with many local and international organizations
and will serve as a mechanism for the realization of equal rights for people with disabilities,
according to the United Nations Convention on the Rights of Persons with Disabilities. (National
strategy on the rights of persons with disabilities in the Republic of Kosovo, 2014).

A part of the content of this document: The purpose of this Convention is to promote, protect and
ensure the full and equal enjoyment of all human rights and fundamental freedoms by all persons
with disabilities and to contribute in respecting their inherent dignity. Persons with disabilities
include those who have long-term physical, mental, intellectual, or sensory impairments, which,
in combination with various obstacles, may impede their full and effective participation in society
equally with others. (National strategy on the rights of persons with disabilities in the Republic of
Kosovo, 2014). Convention on the Rights of Persons with Disabilities, United Nations This
strategic document aims to improve the current situation in the following areas: health; social
welfare; employment; education; legal protection; participation; information; communication;
approaches and statistics. In order to improve the current situation from the priority areas selected
in the strategy, strategic objectives have been defined which will be detailed and specified with
concrete actions, measurable, specific, achievable and realistic indicators. The institutions
responsible for implementing each activity will have a set timeframe and budget line for covering
the activities set out in the action plan for implementing the strategy. (National strategy on the
rights of persons with disabilities in the Republic of Kosovo, 2014). The purpose of drafting this
strategy is to integrate people with special needs into social, political, economic, and cultural life.
As elsewhere in the world, also in Kosovo, efforts are being made to protect individual rights, and
people with disabilities are included in the process and it is in the state's responsibility to ensure
them with equal rights. (National Strategy on the Rights of Persons with Disabilities in the
Republic of Kosovo, 2014). Discrimination and prejudice are the major challenges of social life.
Therefore, it is important that children with special needs do not feel discriminated and prejudiced

in society. The lowest level of discrimination is avoidance, then there are higher levels, such as
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dismissal from work, non-acceptance into school, restriction of basic rights. (Dragoti, 1999, p.
233)

The process of inclusive education in Kosovo

Inclusive education aims to facilitate the inclusion of all children with special needs in education.
Inclusion means the unrestricted access of all children to education as a right of every child.
Inclusive education, as a first step towards social inclusion, benefits the whole of society. In many
educational systems in different countries, inclusion has now become a reality, but with many
difficulties. Kosovo is also facing this challenge as well, which is making efforts to realize the
concept of inclusive education (2014, p. 4). Knowledge of the laws, compliance to them and
enforcing them greatly facilitate the inclusive education process. "Save the Children" has
introduced an index as an instrument that facilitates schools to develop inclusive education. This
index shows the situation of inclusive education in Kosovo: Significant steps have been taken in
Kosovo towards the opening of regular schools, both for children with special needs and for other
children as well, but this process is facing some obstacles, especially in a proper understanding of
the concept of inclusive education from educational institutions from central level to school levels.
The Ministry of Education, Science, and Technology, has incorporated inclusive education as a
philosophy that covers all its policies ranging from legislation to other supporting documents that
promote inclusive education. (Zabeli & Behluli, Save the children Kosovo, 2014). The greatest
difficulties in inclusion are encountered for children with special needs. In Kosovo, as a developing
country, there is a need for contributions from the government, world organizations, in order to
create suitable conditions for inclusive education for children with special needs. Although steps
have been taken to improve the situation, however, according to parents, inclusion of children with
special needs in Kosovo has not yet been achieved, due to the lack of self-awareness of family
members for the education of children and the failure to meet conditions in educational institutions.
Shortage of specialized staff in educational institutions remains another challenge that Kosovo has
not fulfilled. There are numerous organizations operating in Kosovo, those that continuously
organize different events in order to support the development of an inclusive education process.
Through various workshops as well as numerous trainings with teachers, these organizations have
contributed to develop inclusive education for children with special needs. All of these actions

have been done in collaboration with the Ministry of Education, Science, and Technology. In the
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research “Challenges of integration of students with impaired vision in Kosovo” by Prof. Dr.
Shefget Mulliqi, teachers tend to be critical of the genuine inclusion of children with visual
impairment in the educational process, as well as parents (Mulligi, 2016, p. 15) One of MEST's
strategic orientations for the development of the education system is the development of inclusive
policies and the creation of mechanisms for their implementation. (2016, p. 20). During 2008-
2013, the number of children with special needs in education has increased from 909 to 6093.
MEST has paid attention to the inclusion of children with special needs, and with the support of
development partners has created a better environment for them. Five special schools have been
transformed into resource centers, with the aim of facilitating the integration of special needs

children into regular schools, rather than separating them into special schools. (2016, p. 140).
Children with special needs and special education

Institutional preschool education and training, at the institution, aims at organizing life situations,
suitable to the children's comprehension power to observe, behave and act, and to learn by
imitating the actions and behaviors of the educator and those selected of one another, to learn from
the experience of others and build on their own experience by also acquiring knowledge,
developing skills and forming basic hygienic, cultural and working habits to become capable of
living independently in the social and natural environment. (Brada, 2013, p. 16). People with
special needs are those with physical or mental disabilities and their condition requires special
care. Children who need special care during the growing up process are children with special needs
and as such have the right to be involved equally with other children. The rights of persons with

disabilities include:

1. the right to education,

2. the right to free access to educational institutions,

3. the right to health services,

4. the right to social welfare. (Wikipedia, People with Disabilities,2017).

Regardless of the right to education of children with special needs, in Kosovo it remains a
challenge to provide the conditions for the proper education of these children. The shortage of

specialized staff makes it difficult for these children to access lessons like other children. One of
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the most important tasks of the MEST is equal access to education for all children, because schools
are not only a source of knowledge, but also a playmate, as well as a social contest for children
with special needs. (Kosovo, 2003, p. 34). The Ministry of Education offers children with special
needs inclusion in school institutions such as: resource centers, preschool institutions, classrooms
attached to regular schools, etc. Monitoring and identifying special needs of children is done by
educators and teachers in school institutions, in the absence of a specialized supportive educator.
It is important that these children receive appropriate care and treatment. Special education deals
with the education of children with special needs. Through special actions, it is aimed to achieve
a satisfactory level of education of children who encounter obstacles in the way of their
development. Due to the need for special treatment, these children need special methods in their
education. Thus, special education deals with the education of children, youth and adults with
special needs, as a result of disorders of:

0 Vision
0 hearing
O physical

0 psychological

0 speech
[] behavioral deviations, as well as those of
0 combined or multiple. (Devolli).

Depending on the obstacles, people with special needs, need special professional treatment such
as people with visual impairments need specialized vision professionals, people with speech
disorders require the assistance of speech therapist. According to Brestovci (1983), in the scientific
sense of special education, as a barrier to development is that barrier which significantly impedes
the development of the child, youth or adult personality in the educational process, in vocational
training, in the pursuit of the chosen profession or in general social integration. One of the oldest
notions, originally used in Russia, is the notion of defect derived from the word defectus, meaning

deficiency. However, due to the derogatory nature of this notion, over time it was discarded from
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use. The World Health Organization (1980) has provided the following definitions of mental and
physical disabilities (Devolli):

1. injuries: permanent or temporary injuries of a psychological, physiological or corporal

character, or an abnormality of structures or functions of the human organism;

2. disability: any restriction or impediment in action as a result of injuries of such a form and
level that is considered normal for the human being;

3. handicap: disability that affects the inadequate state of the individual in terms of limitation
or impediment to performing the normal role, depending on the age, gender and social and cultural

factors of the district for the individual concerned.

(Devolli). Social education in history has gone through several periods. According to research

done, there are three periods:
1. The period of primitive understanding,
2. Asylum period,

3. The period of social integration. (Devolli). In primitive times, people with special needs
were considered burdensome and as such had no support or opportunities for social integration.
And in the period of social integration, care for people with special needs reaches a higher level
by providing them with methods for education. In developing countries, providing conditions for
education for people with special needs remains a challenge. There is insufficient funds to open

special institutions (Devolli).
Special Education in Kosovo

The integration of children with special needs, either in preschools or schools, has begun to be
implemented several years ago in many countries around the world and has been implemented in
various ways. In some countries around the world, such as the US, and especially in some Western
European countries, ideas for integrating children into regular schools began in the early '60s of
20th century. XX. Now in many educational systems in some countries, inclusion has become a
reality, but associated with expected difficulties. (Kosovo, 2003, pp. 7-8). Children with special

needs need special care and not special rights. The inclusive school solves various problems and
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offers equal opportunities for education to all without the slightest difference. In inclusive school,

children with special needs become:

0 equal part of the group;

0 engage with others in the learning process;
0 is involved in all school activities;
0 becomes aware that he is a person like others, etc. (Kosovo, 2003, p. 8).

Work is being done continuously on the inclusive process of children with special needs in
educational institutions in Kosovo (Wikipedia, People with special needs, 2017). Responsible for
the development of public education, in this case also for children with special needs, is the MEST.
It should draft appropriate learning content for children with special needs. They have the right to
special education, by law: 35.1 Students who do not benefit from or are unable to benefit an
ordinary teaching in satisfactory way, have the right to special education and it is the duty of the
municipality to provide such education, subject to the provisions of this Law and within the limits
of the municipal budget. Even in Kosovo, there is still not enough staff for children with special
needs (2006, p. 101). Identifying, diagnosing, treating, training children with special needs special
education will be a long-term strategy of MEST. In order to achieve the objectives of an inclusive

education system, the following targets are needed:

. equal access to education for all children with disabilities, as well as preparation at all

levels of education;

. to raise everyone's awareness of education in accordance with the principles of human
rights;
. Ratification of legislation that has a non-discriminatory approach to education within the

inclusive education system;
. to develop an inclusive education system (the same education system) for all;

. to facilitate early access to education for all students, including preschools to allow for

early intervention;
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. to have a detailed plan for all, engaging teachers of special needs education as responsible
in this regard. (Kosovo, 2003, p. 26).

These children should receive educational knowledge just like any child and it is the responsibility
of the MEST to create the conditions at every level of education. Kosovo is still in the process of
development, therefore, the difficulties are greater, but strategic plans for inclusive education are
not short and is constantly being worked on this direction. Identifying children with disabilities
requires professional knowledge of special education, therefore, professional training of teachers,
educators, and pedagogues, is very important, etc. To achieve this, in Kosovo, a lot of work needs
to be done. The role of parents in special education The goal of every parent is to educate their
children as best they can in order to provide them with a good future. The goal of parents is to
orient their children to worthy education and to make them useful for the future. As the first lessons
are learned from the parents, their role in the growth and development of the child is very
important. The importance is increased in children with special needs. Usually, the parents are
those who identify the special needs of the children. It is important that parents who identify a
particular disability in the child, acknowledge this fact and ensure that they receive appropriate
treatment and education. Once the parents recognize that their child has problems or difficulties in
a particular aspect, they should direct them to special education institutions. The earlier the child
with special needs is identified, the better the opportunity of finding an adequate form of education.
Of course, not only parents can do this, but with the cooperation of parents it becomes easier to
identify children with special needs. Parents know best about their child's personality, what
situations are difficult, and what activities are good for their child. Thus, it is necessary that parents
be invited as partners to plan education for their children. Building partnership with parents begins
from the first contacts. The feeling about being together and having open discussions are the result

of successful collaboration and teamwork. The following suggestions can help keep meetings:
0 encourages parents and builds optimism towards their child's education;

0 give them enough information about the appointment beforehand so parents know what to

expect at the meeting;

0 reserve enough time for meetings;
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0 make sure parents have the space to express their views and that they are valued. Parents
and other participants should feel that there are no nonsense questions: all the questions expressed

are important;
0 keep things simple and avoid complicated professional terminology;

0 write down the decisions clearly and make sure that parents have understood them.
(Kosovo, 2003, pp. 38-39).

In order for the inclusive process to succeed, cooperation between parents and teachers is
necessary, therefore it is very important that parents, by knowing best their children's characters,

enable the child to integrate better in society.
Social Policies

Social policies are about creating methods to ensure the wellbeing of every category of society.

The scope of social policy includes the rights of the individual to ensure:

0 the necessary material means of subsistence such as: food, clothing and shelter;

0 normal physical and mental development as human beings, to avoid various diseases,
disability;

0 normal development of interpersonal relationships, marital relations, parent-child relations,
etc .;

0 equal opportunities in education, health care, social services, employment, etc. (Xhumari,
2003, p. 3).

These social rights are taught in various forms such as:

a) in the state's founding document, the constitution, which proclaims the social state;
b) in the constitution they are declared as fundamental rights of citizens;
C) in specific laws, such as social security, health care insurance, social assistance,

employment services, where there is a shift from general rights to the determination of concrete

benefits;
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d) there are cases where the constitution has powers to guarantee these social rights that can
be attributed to the relevant institutions. (Xhumari, 2003, pp. 3-4).

Considering the contents of social policy are widespread and multiple, they are taught in many
scientific disciplines, therefore this fact shows that social policies are presented in different ways.
Thus, different opinions of defining and understanding social policy on the one hand derive from
different philosophical, theoretical, political and ideological approaches. The term "social policy”
has been used since 1851, firstly in the works of the German historian Reil, since it is in consistent
use. The term "policy"” is of ancient Greek origin, philosophers have developed it by explaining
people’s daily activity in governance affairs and decision making under the conditions of slavery-
proprietary democracy. The term “social” is of Latin origin and refers to society, the social
community, although not infrequently used to refer to sub-cultural environments, so-called "social
environments”. In social policy, the term social refers to the complexity of presenting social
phenomena and social circumstances, which relate to living conditions and working conditions. of
people, either of society as a whole or of groups or individuals in particular. According to the third
meaning, the term social includes only those representations and circumstances of social
phenomena related to people's life difficulties, reflected as social cases (diseases, deaths,
disabilities, unemployment, poverty, etc.) (Skenderi, 2010, pp. 17-18). Social policies cover all
provisions and measures designed to prevent, eliminate or alleviate poverty situations and social
problems, either individually or collectively, or which seek to favor the well-being of the most
vulnerable groups in society(Social Policies). Persons with disabilities are among the most
vulnerable groups in society, therefore it is necessary to provide appropriate policies to alleviate
the situations they face in education, health, employment and living conditions. Taking necessary
measures to alleviate life's difficulties of these categories includes social policies. Proper social
policy is not an idea, nor is it a definite scientific project for society at a certain time. Permanent
life requirements of human and its ever-progressive general movements in economic, social,
cultural and political terms, undoubtedly impose the need for a more prosperous social policy.
(Skenderi, 2010, p. 27). Social policies cover all provisions and measures designed to prevent,
eliminate or alleviate poverty situations and social problems, either individually or collectively, or

which seek to favor the well-being of the most vulnerable groups in society (Social Policies).
Discussion on the legal bases of social policy in Kosovo
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Social policies have an important role to play in the development of a state, which is why Kosovo,
as a country aspiring the European Union, attaches importance to social policies by giving it a
major role on the European path. In this chapter we will review the legal basis of social policies in
Kosovo. It is well known that Kosovo is one of the countries with the highest unemployment in
European countries and a weak economy. Therefore it is difficult to establish mechanisms for
proper treatment of the categories with the worst situation in Kosovo, such as persons with
disabilities. However, there is a legal basis that regulates the legal aspect of social categories. Law,
which provides monthly cash for social cases is the "Law on Social Assistance Scheme in Kosovo".
This law is established for the purpose of social protection of the most difficult categories. This
category includes poor families, invalids, people in need, people with disabilities, pensioners, etc.
This aims to facilitate the living conditions for people in need of social assistance. The selection
of persons in need of social assistance is done through the legal framework according to the
foreseen criteria. The funds are allocated from the Kosovo budget. Article | of this law states: This
law regulates the social assistance scheme in order to protect and care for endangered families in
social aspect. (2003, p. 1). As the topic is focused on the social treatment of children with special
needs, we will only explore the legal basis in Kosovo for this category. The legal regulation for

the rights of certain social categories in Kosovo is as follows:
0 Law on Social Assistance Scheme in Kosovo;

0 Law on Social and Family Services;

0 Law no. 04 / L-131 On State-Funded Pension Schemes;

0 Law No.03 / L-019, On the Training, Vocational Rehabilitation and Employment of

Persons with Disabilities;

0 Law no. 03 / L-022, For material support to families of children with permanent
disabilities;
0 Law no. 03/ L-100, On Pensions for Members of the Kosovo Protection Troops;

0 Law no. 02 / L-2, On the Status and Rights of the Families of Martyrs, Invalids, Veterans
and Members of the KLA and Civilian Victims of War.
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Law no. 04 / L-131 On State-Funded Pension Schemes

This law defines the following state-funded pensions: basic age pensions, age contribution-
payment pensions, disability pensions, early retirement, family pensions and invalid labor
pensions, as state-funded 1st Category pensions. It also defines applicable pension schemes in
Kosovo, which are financed by the Kosovo State Budget.

1. This law includes the Basic Age Pension Scheme, the Age Contributory Pension Scheme,
the Disability Pension Scheme and the Early Retirement Scheme, it also regulates family pension
and work disability benefits when contributors are injured at work or acquire occupational

diseases.

2. Creates a methodology according to which the value of pensions is harmonized and

adjusted to increases in the cost of living.

3. It sets out the administrative procedures by which persons can apply for pension benefits.
4. Addresses handling of issues of over-payments and unpaid pensions.

5. It establishes a process by which persons can review the conditions of eligibility for
retirement.

6. Establishes a transition rule for persons receiving pension payments under existing pension

schemes and programs that are being implemented; and,

7. It regulates issues other than pension schemes as defined by this legal act, which are in the

interest and favor of pension beneficiaries.

The criteria for the recognition of the right to a permanent disability pension are the criteria set
forth in this law that are: to be a citizen of the Republic of Kosovo, who is eighteen years old, and
to have submitted pension requests, which are evaluated by the medical commission. Person with
permanent disabilities is considered the person providing the medical evidence, the commission

evaluates him/her as person with

permanent disabilities, depending on how many years and after the expiration of the deadlines set

in this law, the person shall be subject to the medical reassessment process.
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Law No0.03 / L-019, On the Training, Vocational Rehabilitation and Employment of Persons with
Disabilities This law regulates the rights for training, vocational rehabilitation and employment of
persons with disabilities for their access to the open labor market. The purpose of this law is to
provide institutional support and vocational training to persons with disabilities for appropriate
work and to provide equal treatment. Persons with limited ability to work have the right to receive
pensions and social assistance under legal provisions. They have equal rights to employment
without any kind of discrimination, they are provided with legal protection in case of
discrimination. According to this law, some of the procedures for assessing the ability to work of
people with disabilities are: job skills are determined by the evaluation commission, the beginning
of the procedure for assessment of ability reduction is presented at the request of the person with
disabilities, the request must contain all the necessary documents required by law. According to
this law, the person with disabilities has the right to training, vocational rehabilitation under the
conditions foreseen by this law. In cases when it is necessary, training and rehabilitation can take
place in special schools and in relevant institutions. Employment of people with special needs
means their employment in the open labor market, and the public and private sectors are obliged

to employ people with disabilities.

Law no. 03/ L-022, For material support to families of children with
permanent disabilities

The Assembly of the Republic of Kosovo has ratified a law that ensures financial protection to
families of children with permanent disabilities. This law regulates the right to material support
for families that protect and care for children with permanent disabilities and the form to acquire
this material support. According to Article 3 of this law, social protection is provided for this
category of children by providing material support: 3.11n order to protect children with permanent
disabilities, the Ministry of Labor and Social Welfare compiles its own strategy for this category
of children. 3.2The Ministry of Labor and Social Welfare provides material support to families
with children with permanent disabilities, in accordance with Kosovo budgetary capacities.
3.3Material assistance to families with children with permanent disabilities will be provided by
the Ministry of Labor and Social Welfare through its Department of Social Welfare. 3.4Material

assistance enables children with permanent disabilities to lead a more normal life in conditions
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that guarantee their dignity and facilitate their lives. 3.5 Material assistance for a child with

permanent disability is paid on behalf of the parent or guardian of the child through bank accounts.
Whereas under Article 6, children with disabilities are considered:

a) achildren (?)

b) blind children, and,

C) children who, due to the nature of the illness or permanent illnesses, are not able to move
independently on their own, at home or in places where they need to go, nor in the use of relevant
aids, are unable to feed themselves, to undress and dress, to perform physiological needs as well
as to maintain the necessary personal hygiene. (Law no. 03 / L-022, For material support to
families of children with permanent disabilities, 2008). For the procedures for recognition of the
right to assistance and care, a medical evaluation commission is formed consisting of adequate

persons. The funds for financial support are provided from the Kosovo budget.
Conclusions

Responsible for identifying children with special needs are parents, educators and teachers, while
state institutions are legally responsible. When working with children, disabilities can be noticed
during the growing up process from birth. Since many parents, due to prejudice, are reluctant to
send their children with special needs to school, state institutions are responsible for identifying
and monitoring these children. This can be achieved through cooperation between educational and
health and social welfare institutions. Often the terminology used for these children is
inappropriate, despite recent changes. We have often heard the term “handicapped, defective,
abnormal, or deformed children, but these terms are not appropriate. These children have nothing
but special needs, and these are specified as speech, vision, hearing or mental developmental
disabilities. They are not defective, but simply need special care. To achieve this, their special
needs need to be identified, in order to receive the proper care and reach the goals in life just like

everyone else.
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Abstract

Diabetes is a group of metabolic disorders associated with the inability to maintain normal blood
glucose parameters. The relationship between diabetes and physical activity depends on a number
of factors such as; level of disease development, diet, regular physical activity, physiology of
people with diabetes, etc. The purpose of this paper is to clarify the impact of physical activity as
an educational tool and health contributor in controlling and maintaining the level of normal blood
sugar parameters to people with various diabetes.
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Introduction

Diabetes is a disease of impaired metabolism that is associated with the inability to maintain
normal blood glucose parameters, and is divided into two categories: type 1 diabetes, which is
more common to Children, and type 2 diabetes, the most common to adults. Physical activity has
been shown to have a number of positive effects to Diabetics and is therefore also recommended
for Children with diabetes. One of the roles of Educator, Teacher, Physical Education Teacher is
to encourage children with diabetes to regularly participate in school sports activities, develop
special skills, become more optimistic, gain self-confidence and learn to benefit from physical
exercises. (Peppa, Asonitou, Koutsouki 2011). Diabetes is a rapidly growing disease. About four
million deaths each year worldwide are attributed to complications of diabetes. This insidious
disease reduces life expectancy by about fifteen years (Vuori, 2004). The most common symptoms

of this "secret killer" disease are: frequent urination, increased thirst, constant hunger, leg pain,
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insomnia, vision loss, etc. Due to complications such as retinal damage leading to blindness,
kidney disease, coronary heart disease, stroke, amputation of limbs, problems during pregnancy,
etc. Diabetes has high costs and poses a heavy burden on health services (Vuori, 2004). The
purpose of this paper is to explain the impact of physical activity as an educational tool and health

contributor in maintaining normal blood sugar parameters in various diabetics.

Division of diabetes

The human body with diabetes, unable to produce insulin causes damage to the pancreas which is
responsible for producing insulin. Type 1 diabetes accounts for about 10% of new cases of
diabetes. Type 2 diabetes is a type of diabetes in which the human body is unable to recognize and
accept the hormone insulin, which is found in the bloodstream and requires drugs that work to
allow insulin to be drawn from the blood into the cells. Type 2 diabetes begins with the onset of
insulin resistance. Risk factors for developing type 2 diabetes are obesity, sedentary lifestyle,
insufficient physical activity and foods rich in saturated fats. Type 2 diabetes is more common in
the elderly and accounts for about 90% of all diabetes diagnoses (Henske, 2016). The relationship
between diabetes and physical activity depends on a number of factors such as: the type of disease
of the person with diabetes, the way of eating, daily physical activity, etc. For people with diabetes,
Physical activity is recommended because it reduces body weight, which improves the
effectiveness of insulin in the human body and facilitates the control of normal blood glucose
levels (Henske, 2016). Some of the most common contributions that physical activity as an
educational-health tool gives to people affected by diabetes, are that physical activity helps these
Diabetics to strengthen the body, improve physical condition, lose weight and make it easier
diabetes level control. People affected by diabetes without physical activity find it very difficult to
control it, due to the need to balance carbohydrate intake with insulin intake (Riddel, 2017). Even
when this relationship is established successfully, it can easily lead to large oscillations of blood
glucose levels, due to factors such as stress, getting cold, smoking, etc. The biggest obstacle posed
by physical activity is that it cannot be easily measured e.g. if we measure physical activity in time
and exercise at time intervals of 30, 45, 60, 90 or 120 minutes, then the intensity of exercise often
changes and does not depend on the duration of physical activity. This can very easily lead to a
drop in blood glucose levels (hypoglycemia), especially to Diabetic persons who are prone to

hypoglycemia (Henske, 2016). Hypoglycemia can be manifested by a variety of symptoms that
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vary from person to person, but the most common are general weakness, feelings of drowsiness
and fatigue, confusion, fever, and occasional loss of consciousness. Loss of consciousness can lead
to physical injury which is caused by a fall or even death if the unconscious person does not receive
a glucose injection (WHO, 2018). To healthy people during physical activity the body stops the
secretion of insulin and increases the consumption of glycogen (the reserve form of glucose) by
the muscles and liver. The body of a healthy person is able to very quickly balance the rate at
which glucose is broken down and glycogen is produced. To people with type 1 diabetes, this
balancing mechanism is disrupted because not only can the body not control the amount of insulin
in the blood, but it also slows down the production of glycogen. This, directly leads to the use of
more glucose to create reserve glycogen than is available for use in the case of physical activity.
This phenomenon directly leads to excess insulin in the blood resulting in hypoglycemia (WHO,
2018). Due to the fear of hypoglycemia, Diabetics often know to consume sugary foods before
physical activity in order to make energy available to the body during physical activity. In
situations where blood glucose levels are high, hyperglycemia most often appears at the end of
physical activity. It means that at the end of physical activity, the level of adrenaline in the blood
is quite high as well as the level of glucose in the blood, but the need for glucose is significantly
reduced which causes hyperglycemia. If hyperglycemia is not affected, sores can appear which
cannot close on their own and damage to internal organs can occur, most often they are the kidneys
and eyes. Hyperglycemia caused by physical activity is not easy to predict or control, due to the
fact that hyperglycemia, unlike hypoglycemia, occurs after the end of physical activity, which
makes it much more difficult to predict the level of exercises that are optimal to avoid
hyperglycemia (WHO, 2018).

Diabetes and physical activity

Some studies have shown that physical inactivity increases the risk of developing diabetes. The
risk of diabetes also increases due to which it will be sedentary lifestyle, possibly also due to low
level of physical activity. (Folsom, Kushi, Hong, 2000). The maximum allowable heart rate is
calculated by the formula 220 - age™. For example, for a 40-year-old person, this is 180 beats per
minute. This is the maximum theoretical rate of heart work and it is best to never approach this
level. During a physical activity it is good to accelerate the heart rate to 60-80% of the theoretical

maximum. If these recommendations are not followed, then it can lead to blindness or heart attack,
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in any case, we can choose the type of physical activity that gives us pleasure, brings benefits and
prolongs life. If we feel that you have weakness, then care should be taken during physical activity.
If tests show that proteins are present in the urine, then under the influence of physical activity
they will increase even more. Physical activity is a burden on the kidneys and can accelerate the
development of their deterioration. This is perhaps the only case where from physical activity it is
not known what is the most beneficial or harmful. In any case, walking’s in the fresh air, and light
exercises for Diabetics, will be beneficial and will not harm the body. If you are energetically
engaged in physical activity, then within the next 2-3 days protein can be found in the urine, even
if the kidneys are functioning normally. This means that passing a urine test to check kidney
function should be delayed for several days after a strenuous physical activity. Diabetics should
refrain from practicing physical activity in case of rise in blood sugar values above 9.5 mmol / I,
in which case it is best to postpone physical activity for the next day. When blood sugar levels fall
below 3.9 mmol / |, then 2-6 grams of carbohydrates should be consumed, to prevent severe
hypoglycemia. During physical activity, the blood sugar level should often be checked so that it is
always under control. As a result of physical activity, endurance and strength will gradually
increase. Over time, workloads will be normal and very easily affordable. In order to develop
physically, you need to gradually increase the physical load, otherwise the physical form will begin
to deteriorate. When practicing cycling, resistance should be gradually increased, so that the heart
works faster and trains better. If we are walking, running or swimming, we should gradually
increase the loads and the speed of movement. Even for walking it is recommended to use the
same principle, of gradual increase of loads, one should walk in the same way as we are pushing
to reach a meeting. Measure the number of steps with a pedometer or a special program installed
on the smartphone. Try to walk longer, faster, carry some heavy objects with you and also let your
hands move naturally, do the same when running. Under the threat of blindness, people with
diabetes are banned and unable to engage in any sport that requires heavy physical load or rapid
explosive movements, such as weight lifting, pushing, running, jumping, diving, basketball,
football, handball, martial sports etc. Those suffering from diabetes are usually recommended to
take up walking, swimming, jogging or cycling. Of course, that walking is one of the most favorite
and recommended activities, which can take place in any place, at any time and in any season.
People with diabetes are advised to follow a diet through the consumption of low-value

carbohydrates, through which blood sugar parameters can be brought to normal (4.9-6.1), then
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gradually the blood vessels in the eye will be strengthened and the risk of Hemorrhage will be
eliminated and with this the options for physical activity will be expanded. Physical activity can
be made affordable especially through light walking and running. It should be noted that recovery
from diabetic retinopathy is an extremely slow process. It usually lasts for many months, but can
last for several years. This can only be achieved if a healthy diet and regular physical activity are
followed with dedication, to carefully control blood sugar and keep it always at normal values. All
of these recommendations are important for people with diabetes. The key is not to overdo it or
get hurt. We need to learn to listen to our body and give it the proper physical load.

Conclusion

Physical activity for diabetics is extremely recommended, because it affects body weight loss,
which facilitates control and improves the effectiveness of drugs that are taken to control blood
glucose levels. For people with diabetes, physical activity is an important challenge because of the
impact it has on the human body. The biggest obstacle is the inability to measure the level of
physical exercise. If this level is misjudged, hypoglycemia and hyperglycemia can easily occur.
The optimal level of physical activity is different for each person suffering from diabetes, some
Diabetics who live with more active forms of life have very little need for physical activity,
because their need for physical activity, they meet through their activity daily (such as; walkings,
going out with pets, etc.) while other Diabetics who live with less physical activity, must find the
dose of physical activity that is optimal for them. We present here the benefits that regular physical
activity brings to Diabetics, such as walking, running, cycling and swimming, which affect the
improvement of human health. We have told how to find the physical activity that is the most
appropriate, that it is very important to control blood sugar levels before, during and after physical
activity. Those regular records should be kept to record the control of blood sugar level so that by
passing the time we are able to assess how much physical activity positively affects the course of
diabetes control. Physical activity for Diabetics, is a powerful way of impact to have better health
versus non-diabetic peers. People with diabetes have a better quality of life, as long as the disease
is controlled. A person with a normal body weight, with blood pressure values below 140/80

mmHg, with blood lipid values below 200 mg / dl and with a blood sugar level below 10 mmol /
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L (180mg / dI) are part of a well-controlled diabetes. To both types of diabetes, regular physical
activity can help improve these values, help control body weight and improve good body
development. Physical activity also has other positive effects: lowers blood sugar levels, blood
sugar is converted directly into energy and used to develop physical activity; the body needs less
insulin, this is important so that the body does not go into hypoglycemia; blood pressure drops; fat
metabolism increases, the body can produce energy from fat reserves that are needed for physical
activity; blood circulation is stimulated: heartbeat and respiration are faster, blood is pumped faster
through the body and cells are better supplied with oxygen; physical and mental well-being
improves and physical activity has a preventative effect in the case of depression: in diabetes,
depressive disorders are twice as common as those with a healthy metabolism. Physical activity
reduces stress: the stress also affects blood sugar levels. Physical activity can greatly replace
medication and improve quality of life.
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Abstract: The COVID-19 pandemic, which has affected all the world, has also affected Kosovo in many
ways. The pandemic had a negative impact on many other fields, especially health, economy, tourism, and
education. While the pandemic process is spreading rapidly, education in Kosovo has transitioned to
distance-online education. The positive and negative processes experienced by teachers, administrators, and
parents in distance education have also affected education. In this case, the readiness of schools for distance
education, the readiness of teachers and parents, and the readiness of the country in terms of technology
were important factors. Therefore, the present study aimed to survey the views of teachers working in
Turkish education in Kosovo about distance education. Accordingly, the experience of the COVID-19
pandemic and its teachers has been examined in depth.

The research was carried out adopting a quantitative research method. A total of 160 teachers, including
preschool teachers, classroom teachers, and other branch teachers, who work in Turkish education in
Kosovo, participated in the research. The data collection tool in the study consisted of two sub-dimensions,
"Technical Support Competence in the Distance Education Process" and the Benefits of Distance Education.
In the study, Cronbach Alpha calculation was carried out for the reliability calculation of the survey. Alpha
value was calculated as 0.851. The Jamovi software was used in the data analysis of the study. Frequency
and percentage calculations were carried out. To determine whether there is a differentiation, firstly, the
Kolmogorov-Smirnov test was performed to determine whether it has a normal distribution. The data were
calculated as Kolmogorov-Smirnov 0.0852 (p=0.196) in the sub-dimension "Technical Support
Competence in the Distance Education Process" and Kolmogorov-Smirnov 0.0649 (p=0.511) in the Benefits
of Distance Education sub-dimension. Based on these results, independent sample t-tests and ANOVA tests
were used in the analyses. As a result, it was emphasized that the COVID-19 pandemic created an economic
and educational panic in teachers. In this process, Internet connection, students' motivation, and technical
competency of application emerged as the most important factors. Suggestions were made to hold training
seminars so that teachers' could better benefit from today's technology.
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1. Introduction

Throughout history, humanity has experienced different crises and chaos. These can be listed as
war, natural disasters, or diseases. The recent Covid-19 pandemic is an important crisis for
humanity. A pandemic is defined as a large epidemic (Turkish Language Institution [TDK], 2020
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Cited by: Bakioglu & Cevik, 2020) when a disease is common in a continent or several countries
at the same time. The World Health Organization (WHO) invented the name Covid-19 as "CO"
for "corona”, "VI" for "virus" and "D" for "disease" (Turkish Academy of Sciences [TUBA],
2020). The COVID-19 epidemic had spread from the city of Wuhan in China in December 2019
and was declared as a "pandemic™ on March 11 2020 by WHO (WHO, 2020). One of the countries
affected by this epidemic is Kosovo. The pandemic has been declared in Kosovo since 13 March,
and since that date, health, economy, and social activities, especially education, have undergone
serious changes. These include partial or full-time curfews, quarantine processes, self-isolation of
individuals, and restrictions such as maintaining social distance. All places where human-to-
human contact may occur, all schools and universities where education and training take place are
also included in these restriction areas (Bozkurt et al., 2020; Gupta & Goplani, 2020). With the
closure of education and training institutions and the interruption of face-to-face education, the
education of approximately 1.6 billion students from all education levels in the world had been
interrupted (UNESCO, 2020a; UNICEF, 2020; Cited by BOZKURT, A. 2020). With the
declaration of curfews and quarantines in Kosovo, face-to-face education in schools was cut off
and distance education was initiated. In Kosovo, the distance education process was first started
in primary schools, secondary schools, and universities as of March 23, and then continued in pre-
schools and high schools. As the COVID-19 pandemic directly affects all other activities in the
field of education, public concerns have also emerged.

In accordance with the current laws and the decisions taken by the Government of Kosovo for the
teaching organization under the conditions of the COVID-19 pandemic, in cooperation with the
Ministry of Education, Science, Technology and Innovation (EBTIB) and the Municipal Education
Directorates (BEM) at all levels of pre-university and University education in Kosovo, measures,
and activities for the organization of distance education have been carried out.

Distance education in Kosovo primarily consisting of primary and secondary education (classes 1-
9) officially started on March 23. Initially, distance education in these classes was initiated and
continues to be carried out through virtual learning organized by teachers through applications
such as Zoom, Google Classroom, etc. On the same date, online courses were officially launched

at university institutions via Google Meet.
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Also, in pre-university (high schools and vocational schools classes 10-12), distance education has
started as of 30 March 2020. Distance education at this level of education was initiated and
continues to be carried out in a decentralized way at the school level by teachers, at the classroom
level with the help of Zoom, Microsoft Teams, Google Meet, Google Classroom, and other similar

applications.

During distance education, it has been made mandatory to prove that the education programs have

taken place and that the legal obligations have been fulfilled.

The total number of students affected by the interruption of education in Kosovo is 335,270 (Male
172,643 and Female 162,627). The distribution of students by ethnicity in pre-university and

university education is given below.

Figure 1: The number of students affected by the interruption of education in Kosovo by ethnicity

B Shqgiptaré ™ Serbé o Turqg B Boshnjaké ™ Gorané

Ashkalinjé M Romé W Egjiptiané Kroatée Tjetér...

1%

During the pandemic, the purchase of computers, smartphones, laptops, and tablets by families at
affordable costs has spread rapidly, and thus the use of technology has increased. Therefore, the
researchers have suggested that technology, which affects almost all areas of life in the education

sector, witnessed a paradigm shift with this process (Perienen 2020).

Due to the COVID-19 pandemic, teachers and academics have had to learn and teach students in
the more effective use of digital devices, online resources, social media technology, and e-learning

activities (Mulenga & Marban, 2020). However, Agnoletto and Queiroz (2020), in their article
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entitled "COVID-19 and Challenges in Education”, emphasized that the logic of digitalization is
not simple and that "learning technologies", which are used in emergencies, are a starting point. In
this manner, distance education can feature many difficulties and restrictions rather than being a
simple action carried out from home or a place of residence. Considering the limitations imposed
by the pandemic, the weak Internet and technological infrastructures in the region where they live,
their computer proficiency, their attitudes towards distance education, their possession of a
personal computer, and their feelings of fear and anxiety about the pandemic, the difficulties they
may encounter in conducting the process remotely are a topic that should be investigated.

Therefore, the present study aimed to examine the developments in the field of education due to
the Covid-19 pandemic, to reveal the difficulties and competencies of teachers, and to examine the
evaluation of the process with the view of the teacher. Another aim of the research was to
determine the learning barriers in the distance of students from the learning environment, teachers,

and social environment and its reflections on education.

For a high-quality education, face-to-face communication of the students in the learning
environment and with the teachers is very important. Therefore, the view of the teacher in distance
education, the roles of educational institutions in the process, and the efforts of learners to access
information from different environments play an important role in the learning process. During the
COVID-19 pandemic in Kosovo, there have been very few studies in the field of education or there
are only studies on reports. Therefore, it was aimed to conduct a study to determine the pandemic
situation in Kosovo. Accordingly, the main aim was to get the opinions of the teachers working in
Turkish education in Kosovo on the distance education they carry out.

2. Method

The data collection tool in the study consists of two sub-dimensions, "Technical Support
Competence in the Distance Education Process” and the Benefits of Distance Education.

Accordingly, 160 teachers working in Turkish schools in Kosovo participated in the study.

Examining the distribution of teachers by gender, 88 of the teachers were female and 72 were

male. According to professional seniority, 12 teachers had 1-5 years, 23 teachers 6-10 years, 58
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teachers 11-15 years, 32 teachers 16-20 years, and 35 teachers had 21 years or more professional
experience. The teachers participating in the survey consisted of 4 pre-school teachers, 35
classroom teachers, and 121 branch teachers. The teachers participating in the research have
associate, bachelor's, and master's degrees. Before the survey, the teachers were informed about

the content of the data tool and a demonstration was made showing how it was answered.

2.1. Data collection tools
Questions were prepared in the survey about teachers' distance education during the pandemic

period, the mediator "Technical Support Competence in the Distance Education Process"” and the
Benefits of Distance Education. The data collection tool consisted of 24 items and 2 factors. The
items were measured on a 5-point Likert-type scale as “5=Strongly Agree”, 4=Agree”,
“3=Undecided”, 2=Disagree” and “1=Strongly Disagree”. Also, opinions about the suitability of
the courses for distance education were received from the teachers. In this group of questions, 4
different course areas were asked and on a 5-point Likert-type scale as 5- “I find it very suitable”,
4- “I find it suitable”, 3- “I am not certain”, 2- “I do not find it suitable” and “1- | do not find it

suitable at all”.

In the study, Cronbach Alpha calculation was carried out for the reliability calculation of the

survey. Alpha value was calculated as 0.851.

Table 1. Distribution of teachers by demographic data

Parameter Value N %
Sex Female 88 55.0
Male 72 45
Seniority 1- 5 years 12 7.5
6- 10 years 23 14.4
11- 15 years 58 36.3
16- 20 years 32 20
21 years and more 35 21.9
Branch Classroom Teacher 35 21.9
Pre-school 4 2.5
Other 121 75.6
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Education Grade Pre-school 4 2.5
Elementary School 1-5 27 16.9
Secondary School 6- 9 40 25
High School 14 8.8
University 75 46.9

2.2. Data Analysis

The Jamovi software was used in the data analysis of the study. Frequency and percentage
calculations were carried out. To determine whether there is a differentiation, firstly, the
Kolmogorov-Smirnov test was performed to determine whether it has a normal distribution. The
data were calculated as Kolmogorov-Smirnov 0.0852 (p=0.196) in the sub-dimension "Technical
Support Competence in the Distance Education Process” and Kolmogorov-Smirnov 0.0649
(p=0.511) in the Benefits of Distance Education sub-dimension. Based on these results,

independent sample t-tests and ANOVA tests were used in the analyses.

3. Results

The findings of the study were collected under four sub-titles: "Technical Support Competency in
the Distance Education Process”, the Benefits of Distance Education, the suitability of the courses

for distance education, and the comparison of various variables.

3.1. Findings Related to Technical Support Competency in the Distance
Education Process

The present study aimed to evaluate the opinions of teachers about whether they received technical

support during the distance education process. Table 2 shows the opinions of teachers about

technical support competency throughout distance education.
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Table 2: Findings on Technical Support Competency

> v ° g 20 o
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T1 | can get technical support when | have problems
28.1 344 156 138 81 239 125

accessing the system.

T2 Each student has technological tools (computer,
smartphone) to attend the lesson.

163 163 175 325 175 319 1.35

T3 The camera and sound quality are adequate. 30 35 119 20 31 231 119

T4 The facilities offered by the schools to the access of
the courses are adequate.

213 238 263 194 94 272 1.26

T5 There are difficulties in accessing the distance
11.3 325 263 188 113 286 1.18

education system.

T6 Parents offer support when necessary for their
children in the establishment of the system

156 375 306 144 1.9 2.49 0.98

T7 Technical problems (such as internet outages)
negatively affect the quality of distance education.

394 338 10 113 56 210 1.20

As seen in Table 2, most of the teachers (39.4%) answered "I strongly agree™ and (33.8%) "I
agree", arguing that they experienced technical problems (Internet outage, power outage) in the
distance education process and that these factors reduced the quality of education. Also, teachers
answered the question "Every student has technological tools to participate in the course™ as
"Disagree” by 33.5% and "Strongly Disagree"” by 17%. The majority of the teachers marked the
option "I strongly agree" with 28.1% and "l agree™ with 34.4%" for the choice "I can get technical
support when I have problems accessing the system". While arguing that technical problems affect
distance education negatively based on general average values, it was stated that every student
does not have enough tools and equipment to be able to participate in distance education.

3.2. Findings on the Benefits of Distance Education

Calculations were made by reversing the scoring of negative items in the mean calculations.
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To investigate whether distance education is beneficial or not, questions were directed to the

teachers and the results are shown in Table 3.

Table 3: Findings on the Benefits of Distance Education

el
> [J] () >
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S o <] -g 2 s 3 g A
- o) ° 25 & %)
Y1 | can easily interact with
. 35.6 34.4 11.3 13.8 5.0 2.18 1.20
students in the lessons.
Y2  Teaching from home
. 16.3 35.6 11.3 25.6 11.3 2.80 1.30
provides comfort.
Y3 Distance education prevents
loss of time in terms of 15.6 27.5 7.5 33.8 15.6 3.06 1.37
traveling to school.
Y4  Lessons can be taught easily without a
. 4.4 15.0 22.5 38.8 194 3.54 1.10
classroom environment.
Y5  Students can follow the distance education
. 6.9 31.3 30.6 25.0 6.3 2.92 1.04
lesson with pleasure.
Y6 Distance education course has a positive effect
. 6.3 8.1 46.3 24.4 15.0 3.34 1.03
on students' success
Y7  Parents support students with homework 10.0 31.3 41.3 13.1 4.4 2.71 0.97
Y8 These lessons we do through distance
education are not as effective as face-to-face 61.9 25.6 10.0 1.3 1.3 1.54 0.82
education.
Y9  Students are distracted because distance
. . 26.9 33.1 29.4 9.4 1.3 2.25 1.00
education classes are only virtual
Y10 Distance education courses do not provide
much benefit as they are faster than the 11.3 38.1 31.9 16.3 2.5 2.61 0.97
learning speed of the students.
Y11 Distance education allows offering richer
content (pictures, animations, photos, text, 13.1 43.1 15.6 24.4 3.8 2.63 1.10
etc.)
Y12 | am more helpful to students in their learning
o . 6.3 2.5 35.0 31.9 24.4 3.66 1.07
with distance education.
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Y13 | can provide faster feedback to my students
o ) 7.5 28.7 131 33.1 17.5 3.24 1.25
with distance education.

Y14 My students have the opportunity to ask more
questions compared to the classroom 14.4 11.3 13.8 33.1 27.5 3.48 1.38
environment.

Y15 Distance education limits the control of the
. ) 23.1 52.5 8.8 8.8 6.9 2.24 1.11
learning-teaching process

Y16 Teaching through distance education is more
] 10.0 21.3 18.8 20.0 30.0 3.39 1.37
comfortable than that in the classroom.

Y17 Distance education is at least as useful as
. 5.0 8.8 25.6 31.9 28.7 3.71 1.13
classroom teaching.

When teachers were asked questions about the benefits of distance education, it was emphasized
that distance education was not as effective as face-to-face education. The teachers answered the
question "These courses we teach through distance education are not as effective as face-to-face
education™ as "Strongly agree" by 62%, and as "Agree" by 26%. Based on these answers, it can be
emphasized that the benefits of distance education are not as much as face-to-face education. While
23.1% of the teachers answered "Strongly Agree" to the question "Students are distracted because
the distance education lessons are only virtual”, 52.5% answered, "Agree". The teachers answered
the question "Distance education limits the control of the learning-teaching process™ as "Strongly
agree" by 23.1%, and as "Agree" by 52.5%, emphasizing that they had difficulties in the control
process. The teachers answered the question "Teaching through distance education is more comfortable
than that in the classroom", "Strongly disagree" by 30%, and "Disagree" by 20% "Disagree", and they
argued that the classroom environment is a much more important place for teaching. Examining the
general mean values, the teachers defended the view that "distance education is not as beneficial
as classroom teaching" with an average of 3.71, while "the lessons we do with distance education

are not as beneficial as face-to-face education, with an average of 1.54.

Calculations were made by reversing the scoring of negative items in the mean calculations.
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3.3.  Findings on the Suitability of Courses for Distance Education

In the third part of the survey, the teachers were asked whether the courses were suitable for
distance education and the answers are presented in Table 4.

Table 4: Suitability of Courses for Distance Education

Courses | find it | find it lam I do not find I do find it
very appropriate not it very not
appropriate certain  appropriate appropriate

1 Language 18.8 34.4 23.1 10.6 13.1
2 Mathematics-Logic 3.8 31.3 18.8 25 213
3 Art 3.1 18.1 31.9 16.3 30.6
4 Area 2.5 21.9 31.9 20 23.8

Considering the methods and techniques used during the teaching of the courses in education,
teachers were asked for their opinions about the courses, considering that some courses might be
suitable for distance education whereas some might be not. Of the participants, 18.8% found it
very suitable and 34.4% found it suitable that the language courses can be done through distance
education by the teachers. Also, 23.8% did not find it suitable at all and 20% did not find it suitable
for the field courses to be conducted by distance education. Furthermore, 30.6% answered “I do
not find it appropriate at all” and 16.3% “I do not find it appropriate” for the use of distance
education in art courses, and they argued that distance education is not effective for conducting
arts and field courses.

3.4. Findings of various variables

3.4.1. Findings on the Gender Variable of Technical Support Competency and
Benefits of Distance Education in the Distance Education Process

It was determined that 88 female and 72 male teachers participated in the research, and there were
no significant differences e in terms of technical support competency and educational benefits in

the distance education process according to gender. Table 5 shows no differentiation.
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Table 5: Differentiation by Gender Variable

N Average SD T: P

Technical Female 88 2.86 0.662 -0,469 0.640
Male 72 2.90 0.660

Benefit Female 88 3.34 0.669 0.973 0.332
Male 72 3.24 0.653

In the findings obtained according to the gender variable, no significant differences were found in
the parameters for Technical Support Competency in the Distance Education Process and the

Benefits of Distance Education.

3.4.2. Findings on Technical Support Comptenecy and Benefits of Distance
Education on the Variable of Seniority in the Distance Education
Process

The seniority of the teachers participating in the research was determined as 1-5 years, 6-10
years, 11-15 years, 16-20 years, 20 years, and more. It was determined that there was a
significant difference in the sub-dimension of Technical Support Competency in the Distance
Education Process according to the seniority of the teachers. The Tukey test was used as a
Post-Hoc test to determine which seniority group of teachers showed significant
differentiation. The groups with significant differences are shown in Table 6.

Table 6: Differentiation by Seniority Variable

Seniority N Average SD F SD P Differentiation
Technical 1-5 years 12 3.18 0.503 567 4, < 001* 1- 5> 21 years and more
524
6- 10 years 23 286 0.753 11- 15> 21 years and
more
11- 15 years 58 3.05 0.670
16- 20 years 32 2.88 0.565
21 years and 35 2.50 0.562
more
Benefit 1- 5 years 12 3.67 0557 194 4, 0,116
53.6
6- 10 years 23 325 0313
11- 15 years 58 3.20 0.704
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16- 20 years 32 341 0.638
21 years and 35 326 0777
more

Examining the Technical Support Competency parameter in the distance education process,
there were no significant differences between the teachers whose seniority was between 1-5
years and those between 11-15 years. However, the mean scores of these two groups were
significantly higher than those with a seniority of 20 years or more for the Technical Support
Competency parameter. This means that these two groups find the Technical Support in the

Distance Education Process more suitable than the teachers with 20 years or more seniority.

3.4.3. Findings on Technical Support Competency and Benefits of Distance
Education on the Level Variable in the Distance Education Process

The levels of the teachers participating in the research were determined as pre-school, primary
education (classes 1-5), secondary education (classes 6-9), high school, and university. It was
determined that there was a significant difference in the sub-dimension of Technical Support
Competency in the Distance Education Process according to the levels of the teachers. The
Tukey test was used as a Post-Hoc test to determine which level group of teachers showed

significant differentiation. The groups with significant differences are shown in Table 7.

Table 7: Differentiation by Level Variable

Education Level N Mean sD F sD p Differentiation
Technical Pre-school 4 229 0481 772 4, <.001* Pre-school< Secondary
19.3 School 6- 9
Elementry School 27 3.01 0.626 Secondary School 6- 9>
1-5 University
Secondary 40 323 0676 High School > University
School 6- 9
High School 14 312 0498
University 75 2.63 0,584
Benefit Pre-school 4 331 1300 1.77 4, 0.179
18.1
Elementary 27 354 0592
School 1-5
Secondary 40 337 0.655
School 6- 9
High School 14 3.07 0812

145



Kosovo Educational Research Jorunal

University 75 321 0.604

Although there were no significant differences between secondary and high school teachers, the
average scores of the Benefits of Distance Education parameter differed significantly according to
the university teachers of these two groups. It can be argued that university teachers think that

distance education is more beneficial than these two groups of teachers.

4. Conclusion and Recommendations

The present study examined whether the opinions of teachers about the distance education process,
which has become the most used model in Kosovo as well as all over the world due to the COVID-
19 pandemic, differ significantly according to certain variables.

The study was carried out as a quantitative study and the data collection tool was discussed in two
sub-dimensions, "Technical Support Competence in the Distance Education Process” and the
Benefits of Distance Education. The data of the study were collected in the 2019-2020 academic
year. To apply the data collection tools, the survey was applied to 160 teachers working in schools
where Turkish education was given by obtaining permission from the education directorates at the

level of municipalities.

Examining the opinions of teachers about distance education, the readiness of schools for distance
education, the readiness of teachers and parents on this issue, and the readiness of the country in
terms of technology were important factors.

Although Kosovo's infrastructure works in education started to increase rapidly during the
pandemic period, it is seen that economic crises and the country's educational problems negatively
affect the transition to distance education. In the study conducted with the teachers, it was stated
that there were problems in accessing distance education and that the main problems were the
Internet or power outages. In this case, it can be argued that the government does not have a quality
Internet infrastructure yet and that there was no special Internet access for education. Students and
teachers cannot easily access the distance education system from their homes and this affects
distance education negatively. In this case, improving the technical infrastructure positively affects
distance education. The students living in the houses with technical infrastructure problems of the

146




Kosovo Educational Research Jorunal _

village schools in rural areas have stated that they were negatively affected by the distance
education process (Alpago & Oduncu Alpago, 2020).

The studies conducted with teachers revealed that there were no significant differences in terms of
gender. While studies have revealed that there were no gender differences (Baris 2015); Oztas &
Kilig (2017) it has been stated that in distance education given to university students, male students
have more positive attitudes towards distance education.

Emphasizing that the benefits of distance education are not as effective as the benefits of face-to-
face education, most of the teachers put forward the view that distance education limits the control
of the learning-teaching process.

It was assumed that the teachers who participated in the study between 1-5 years and those between
11-15 years of seniority found the Technical Support in the Distance Education Process more
sufficient than the teachers with 20 years or more seniority. As a result, it can be argued that
younger teachers do not need technical support as they have the skills to use technological tools.
Although the distance education process is a new phenomenon, senior teachers inevitably need

more technical support.

As a result of the study, the teachers expressed their general opinions about distance education
stating that it is quite difficult to prepare for the courses, and that material preparation was much
harder and time-consuming compared to those for face-to-face education. It has been stated that it
IS urgent to give training seminars to teachers about distance education and to inform these
seminars in terms of both the teaching of the course and the use of support programs (Zoom,
Teams, Google Classroom, Meet). Also, within the framework of school-family cooperation, it
has been suggested that families should be educated about the educational support they need to do
to their children in this process.

When the teachers participating in the study were asked about the suitability of courses related to
distance education, considering the methods and techniques, environments, tools, and materials
used in the lessons during education and training, they stated that language lessons can be done
with distance education, while art lessons are more effective face-to-face.

In line with the results obtained from the study, considering the fact that education is a very
important structure, it is obvious that our future generations will be creative individuals, and that

they have undergone a quality education process. Therefore, especially the state educational
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institutions and state-affiliated educational institutions should restructure the curricula for both
face-to-face and distance education, and necessary measures should be taken to make education
quality. Also, educational environments should be prepared for both alternatives, course contents
should be flexible for distance education, and teachers should be trained to use all these
innovations. In today's changing and developing world, we believe that distance education will be
an inevitable part of our lives, even if the pandemic process ends with the rapid advancement of

technology.
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